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Abstract

COVID-19 is an unprecedented event that brings adverse effectifferent countries, including the
Philippines. This disease greatly affected educatiohénRhilippines from March 2020 up twesent. School heads’
resiliency is one possible solution so that learning lv@ontinue. The Department of Education issued DepEd Order
(DO) No. 012, s. 2020, stipulating that DepEd shall emphultiple learning delivery modalities (LDM#) ensurethe
continued provisiorof learning opportunities to its learners, while protectimg health and safety of both its personnel
and learners. This study looked into how school leaidettse DepEd Division of Laguna maintained themselve$igrsi
Additional highlight of this study is the investigati of how the school heads are implementing their enhancedlsch
learning continuity plan this school year 2021-2022.hWi8 school leaders participating in this study, it wasmdoout
that they have a very high resiliency level in four aspe community cohesiveness, sustained communication,
prioritizing mental and psychosocial health, and welcomé@egliback. Also, the following themes were constructed: (1)
All are called for unity, (2) Communication is what makes aigror team strong, (3) Health is wealth; prioritize it. (4)
Listen to what feedback and survey say; they matter, (5) Pdgdieery and monitoring takes learning at its best, (6)
Quality technical assistance can breed quality learning, ¢fyithes become meaningful when resources are shared, (8)
Pandemic calls for alternative arrangement to safeguard health, (9rBispgssential, (10) Make them feel at home, not
just special, and (11) Acquisition of fund is as importanprager utilization. Recommendations were given focusing on
projects that can be initiated to sustain resiliency.

Keywords: pandemic; distance; leader; learning; resiliency; school

1. Introduction and Rationale

The striking question being heard most of the time whenasahool head gets a chance to share
own work and personal life stories. Knowing the great resipdities being put into their shoulders, plus the
hustle and bustle of the professienit is no doubt that this kind of question is something @ten be
commonly asked to any of them.

In the context of having too much to do and much to prepare to, abtienschool heads and
administrators are the first ones to spring to mind. Hatdngo through a lot of physical and even mental
work demands, exhaustion is already anticipated. Morethwepressure to strive for competence and aim for
professional growth and development is something thathaeeys expected from them.

The idea to juggle everything in between makes the leading andgimg experience to be just way
too burdensome. As if everything must be done accordingly, tieatvoong move will mess up all the things
they have worked for losing the morale and the high spirit they have ferdemanding profession.

As a further matter, this concern is not only popular tccifipegroup of leaders alone. Other
academic administrators including supervisors and subject sgescalbo walk their way through the same
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narrow and difficult part of performing their tasks aloragious factors which hinders effective management
and efficient work assignment implementation.

Not to mention the impact of the global pandemic in the educagctor and its implication to the
mental well-being of school heads and teachers. Amid tiire struggle, what keeps the flame burning is the
resiliency of all the school heads who willingly devatesir life into the profession even if it is less good
than what they had before. But how do they really do it?

Looking back at the years of extreme hard work and saeyrifine thing that helped them to keep
going is their attitude. Perspective on various work-ldaundrums and standing neutral on conflicts earned
them a notable reputation. This badge of honor puts prideeiolieing not only as a school leader, but more
so in their individual achievements.

But all these would not be possible without the help of eorther, as for any leader, their strength
comes from the people surrounding thertiat includes teachers, stakeholders, learners, amds/isien. For
without all of these, none of their efforts would matter.

The primary requirement to handle everything that coméls wadership is resilience. Problems
come and go- and these difficulties must be handled with optimisd hape. Through this study, an in-
depth presentation of school heads resiliency will bevaho

Amidst the public health emergency brought about by the COVID-b8lgmaic, the Department of
Education (DepEd) is committed to ensure unhampered delivery iofdshecation services to its learners and
the community, in line with the constitutional mandafethe State“to establish, maintain and support a
complete, adequate, and integrated system of educatevanelto the needs of the people, the country and
societyat-large,” pursuanto Secton 2 (1), Article XIV of the 1987 Constitution, as reiteratadRiepublic Act
(RA) No. 10533, or the Enhanced Basic Education Act of 2013.

COVID-19 is an unprecedented event that brings adversetetio different countries, including the
Philippines. This disease greatly affected education inPthigppines from March 2020 up to the present.
Hundreds of school closures are implemented because dftiger that this disease could bring. Due to its
massive impact on education, educational institutions é dbuntry take educational countermeasures to
continue educating the students despite the COVID-19 difficuliThey strengthen the educational planning
and health measures in every school to provide studetiteeaohers with an opportunity to continue learning
while preventing the spread of the virus. The educationagsyst many schools was switched from face-
face to distance learning. Some teachers made modulewofular instructions while some recorded and
uploaded their lessons for the students to access onlingrutihés, private and public schools are not prepared
to implement this kind of system, but because educationabfeit the development of the children as well as
the country, many schools opted for distance education.

This is the reason why the why the DepattroEEducation issued DepEd Order (DO) No. 012, s.
2020, “Adoption of the Basic Education Learning Continuity Plan (BE-LCP) for School Year 2020-2021 in the
light of the COVID49 Public Health Emergency,” DepEd shall employ multiple learning delivery modalities
(LDMs) to ensure the continued provisiof learning opportunities to its learners, while protecting the iealt
and safety of both its personnel and learners. Thidbeaitone through blended learning, distance learning, and
homeschooling. This is the possible solution so that learning would continue and to apply the school heads’
resiliency.

The respondents of this study are the public elementdmyos$ principals in the elementary and
secondary in 25 Districts, Division of Laguna. School Y2621-2022.

2. Literature Review
This section cites related readings to the present stimy will give light to the different issues or

variables concerned to the focus of this study.
For school leaders working in these demanding and chaotientstances, the pressure is relentless, the
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options are limited, and the sleepless nights are fréqlibe staff meetings, coffee catch ups and corridor
chatswith colleagues that made up a school day have gone. All ififagmal, important, moments where social
relationships are built, and leaderslispenacted simply vanished overnight. Parents, students, anéreaotv
existin a twilight education world either awaiting the retefrmormal servicer hoping for some new normal that
might offer stability,continuity, and reassurance. The stark redityrat neitheiis likely to occur anytimsoon.

Meanwhile, school leaders are caughthe unfavorable positioof being the pinch poinh the system.
They ae relianton guidance about COVID9 responses, processes, procedures, and protocols from dhege.
canchange, almost overnight, dependmg how the virus develops. Simultaneously, school leaders are dealing
with fluid and changing staffing situations meaning they aréopaing to do much more with less. The social
distancingof staff and students means extra work and eptesssure on those staff who can return to work.
Every expectation either from abarédelow asks moref school leaders professionally and personally.

There are perfect storms with imperfect leadership respofiseNetolicky (2020) noted in time of
crisis, leaders musict swiftly and with foresighbut also with careful tightrope without a safety net. Therenare
precedentsral no guidesto leadingschoolsin a pandemicThere has been some early reseanfltourse into the
effects and impaadtf COVID 190n all sectors of education. This work has helped to set doaful markers
and some preliminary reference points. Aimbogcapture the dimensioraf sucha colossal moving target,
however, will require far more sophisticated research methoéslogthe future,if the workis to moveto more
valid and generalizabfiedings (Fetters and Molina-Azorin 2020).

Despite a current lackf researchon how school leaders are responditgy the pandemic, there are
some emerging insights about leadership within the COVIBd@@cationallandscape. The following seven
propositions are offered for consideratol possiblyin due cours,empirical attention.

School leadership practices have changed considerably and magbersibly becausef COVID19.

As a resultof the pandemic, school leadership has shitirils axis andis unlikely returnto ‘normal’ anytime
soon,if everatall. Research underlines that the principtésgood leadership are a constant i.e. having a clear
vision, developing others, managing people, building cap&tiy (Leithwood,Harris, and Hopkins 2020). The
evidence also points towards the importaobeontext responsive leadership implying a shifschool leadership
practicesbecause of COVID19 (Harris 2020).

Most school leadership preparation and training progranoes fariCOVID19are likelyto be out of step
with the challenges facing school leaders todaymany cases, the existing preparation and training programs,
along with the modelsf leadership they espouse, will require a radieghink and significant modification to
remain relevant for aspiring and practicing school leadergiould be a mistake to simply re-configuoe re-
badge what was relevant before ongoing, COVID19 situation.

Self-care and consideration must be the main priority and préneern for all school leaders. Leading a school
through the changes and challenges that accompany COVID19sin@@VID19 will require school leaders who
put theirown health and wellbeing firsspthat they willbe ableto help othersincreasingly, school leaders are
managing the emotional responses of others to this crisis ingludnxiety, frustration loss, and anger.
Consequently, self-caraustbea priority for those leading schoaigll levels.

The phras€éconnect to learn, learnto connect’ (Harris and Jone2012) describes the daily realitgf
students and teachers trying work togetherin this pandemic. Hence, moving forward, school leaders will
increasingly needo be technologically savvy and well informed. COVID19 has generdtgge commercial
opportunism with a pressute buy technological solution® contemporary problems. School leaders will need
to be discerning therefore, about the digital products they @haowito be careful about striking a balance
between technology and pedagagytheir school (Hargreaves 2020). Ultimately, pedagsghe keytoeffective
learning and while technology has a garplay, it is the humardimensionof effective teaching that makes the
difference.

Crisis and change management 1aogv essential skillof a school leader. Runniren effective school
in disruptive times will require more than routine problewiviag or occasional firefighting. Instead all school
leaders will need to be engag@&d constant crisis and change management which will require sugmbrt
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collaboration from all staff. The speefichangen this pandemic is unprecedented, headaigh degreef trust
will be needed,as the collective glue,to ensure that issues are addressed collectiaslyhey arise.
parent/community groups to support families, young people atdtarmiis now a necessity to deal with the many
issues that COVID19 has generated particularlwédnerable, marginalized, or isolated young people.
Distributed leadership has become the default leadership resjpoitkis current crisis requiring more school
leadersatall levels,to connect, share, learn and network their way through issuesi(f Harris, and Jones 2020).
Through absolute necessity, rather thby design, effective school leadershipnow connected, collaborative,
creative and responsive. Most school leaders béllrunning on enpty given the myriadof challenges that
COVID19 has created forem,sodistributed leadership a necessitio survive.

As we move forward to construct our “new normal” in the wake of the COVID-19 pandemic, we
must therefore recognize that along witle economy and health care system, schoolsaarssential third
pillar in promoting community resilience and rebuilding communities” physical, economic, emotional, social,
and cultural health. Supporting schools amid the pandentiwg about much more than re- configuring
learning opportunitiesas crucial asthat is.In fact, focusing solelyn schools’ capacitiesto provide high-
quality remote learning opportunitiés studentsat scale may perversely weaken communities by failing
recognize schoolsdiverse and far-reaching rolés promoting community resilience through non-teaching
roles such as child care, social welfare services, atdesadult employment. Pandemic-resilient schools can
(and are essential to) contribute to a pandemic-resiieciety @llen et al., 2020 when they are capable of
fulfilling each of the five essential roles they havediistlly playedin promoting pre-pandemic community
resilience: social welfare services, human developrokeild, care, employment, and democratic solidarity. Yet
the long-term closures that the pandemic requires haadeit difficult, if not impossible, for schoots
perform anyof these roles. The shifo remote education has laid bare deep educationafjuities,as many
students are not able evenaccess online schoads much-needed resources. With brick-and-mortar schools
closed, parents across the country strugmlealance child care, educational instruction, and théis. j&nd
schools’ role as employers—in many communities the single-largest local employer lepaf providing
middle-class or living wagesis facing the threat of severe budget cuts that may fétwee to lay off or
furlough substantial portions of their workforcesvinov, 202q Strauss, 2020 Even when schools have been
able to sustain one of these crucial relemmely, their ability to continue food distribution to stotdeand
families—cracks have become evident. Many eligible families haea lbmableo pick up food becausef
essential work schedules lack of transportationt{eParle, 202)) and increasing numbeo$ Americans who are
food insecure for the first time becauskethe pandemic-induced shutdown are reachingt@gichools for
support Bauer, 202). It isunclear whether schools have the resources to meeajrdwing need.

As the pandemic continués shake the foundatioms thecountry’s economy and social fabric, schools
need support along each of the five dimensions of commrgstljence so that they, in turn, can sup- port the
families and communities who retythemin somany different and vital wayi what followswe detail each
of these sourcesf resilience and the impaot the pandemionschools’ ability to realize them. We then offer
a series of recommendations for policymakers that woulbllerszhools to sustain communities during this
moment of global crisis.

K-12 schools also provide physical and mental health srvic millions of students per year,
including vaccinations; management for chronic diseases asialiabetes, asthma, or ADHD; sexual and
reproductive health educationdservices; vision, dental and mental health screeningservices; nutrition
health education; and hypertension screening (Baltag et2@L5). School nurses and counselors are
particularly powerful providers of car@dughan, 2018 recent studies have found that about three-quarters of
students who receive any mental health services getithémir schools, for instance, and that students are
“21 times more likely to visit school-based health centers for mental hesdtvices get them in their
schools, for instance, and that students are “21 times more likely to visit school-based health centers for mental
health than community mental headtinters” (Whitakeretal., [2019). Although the nationwide shortage of nurses
has made it hard for schools, like community healtiiers and hospitals, to maintain adequate staffing levels
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(Washburn, 2019), U.S. schools stillemploy approximately 95,880rse$o serve a population of ababfh
million students (Willgerodt, 2018). Vital health servicesadse provided by 111,000 school counselors, 32,000
social workers, and 41,000 school psychologist®{2912; seaICES, 201). Often these providers are the first
point of care, especially in under-resourced areastdker et al., [201p; about a quarter of students served by a
dental outreach program in Michigan, for example, had neer a dentist beforespanese,2014), and over
6,500 students in Baltimore Public Schools have received glasisee 2016 thanks to school-based
screeningsHub Staff, 2013. Unfortunately, availability does not fully match neede Thost vulnerable students
often attend schools in districts with the worst raficaunselors and nurses to students (Willgerodt et al.,
2018; Gagnon & Mattingly, 2015 CLASP, 2015. This is one of the reasons teachers weenstrike in Los Angeles
Unified and Oakland, Californian 2018 and 2019; the unions made increased nursing capacitydarkeynd
(washburn, 207pand won concessiolirsboth cases.

Modern societies rely on two central institutions to work in tandem to support children’s educational
development-the school systenndthe family. This partnership supports community resilient¢eodifferent
ways. First, schools are vital partnémsthe shared worlof child development. Whilehildren’s home
environments have significant impact on their schooetdsarning (Coleman, 1966; Osher et al., 2020;
Reardon, 2011), schools are primary sites of formal acageniial-emotional, civic, and vocational learning
for the vast majorityf childrenin the U.S.As many parents have been dismag@discover while trying to
homeschool during the pandemic, teaching algebra, readingigcadi music requires specialized knowledge
and skills, which professional teachers have and pagemsrally lackBy bringing numerous children and
adults together into one shared space, schools alsaergaiing people opportunities to develop friendships
and other meaningful relationships, to develop emotionallaggn and executive function skills beyond the
family setting,to develop civic knowledge and habits of civic engagemert,targain valuable workplace
skills including group work skills and vocation- specific skillgls as nursing or car repair. Schools can also
harness economies of scale unavailadbiamilies because a single teackaneducate multiple childreat
a similar stagef development at a time. Furthermore, schools can weptiee prospects of students whom
our society systematically disadvantages in other ways. schools are characterized by deep disparities in
achievement and opportunity, by race and class in partiduiarthere is also good reason to believe that
without schools, these disparities wobkgeven larger (Reardon, 201dgnteron Education Policy, 2097

Second, schools support long-term community resilienceptoyiding individuals with the
knowledge and skills necessary for sustaining collectivenwamity life. In addition to the effects of
education for individuals, we all collectively benefit fmohigher levels of educational goods in the
population. High levels of education enable greater ecanpmductivity, quicker and better solutions to
social and economic problems, and greater and more ewrpltural production, nab mention healthier
and longer lives (Sen, 2009; Mcgregor, 1994; Moretti, 2004a, 2004b). i¢etid@s clearer than in a major
public health crisign whichwe rely not justonthe dedication and commitmenithealth professionals, but also
ontheir knowledge and skills.

Yet, the pandemic has disrupted the traditional divisibiabor between families and schools,
affecting both the short- and long-term ways that hudevelopment supports community resilience. Schools
typically promote human development through embodied;isgmous interaction: teachers and students are
in the same room at the same time, and whatever weskdb outside that room, alone or with othéss,
organized around that embodied interaction. Thakactly what schools canndb during a pandemic: public
health precautions require teachers and studiebtsphysically isolated fromone another.

Schools have thus shifted to using alternative modes afedgliln fact, in just eleven days during
the pandemic, the percentage of schools providing remotrifgaincreased from 43 to 71%dlkus &
Christensen, 2020b and by late April virtually all schools and districts hathote learning plans in plac@afkus
& Christensen, 202Qc Despite classroom closures, teachers in 60% of sstavk been encouraged to connect
with their students through synchronized video lessonspardient- learning platformsy email Malkus &
Christensen, 2020a But without training, practice, preparatioor, a proven infrastructure, tbe efforts have
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provento be substantially less effectivat driving learning than traditional in-person modes dtrinction
(Goldstein, 202D Reich et al, 2020 Furthermore, thevidence suggests that the “online penalty” (Dynarski, 2013 has
proven even harsher for already vulnerable students, fticydar low-income students, students with
disabilities, and students in historically marginalized stshand communitieSSpldstein, 202).

Most parents are ibquipped to step fully into teachers’ educational roles even under propitious
circumstances. Teaching already a complex task that requires professional judgarehexpertise that most
parents lack (Alterator et al., 2018; Parker & Hess, 280iman, 1988 On top of that, most parents are either
trying to balanceanincreased rolén educating their children with the other job theywdreaaly doing, or are
trying to educate their children while they endure the stesissociated with the loskthe job they were
previously doing Ifong, 202Q Harris, 2020. The vast majorityof parents cannot simply step into the role of
teacher and dso effectively.

Public health concerns justify the closurieschoolsin most places right now, despite the cdsts
individual and collective human development. But therevery reasono suspect that those costs wik
substantial (Dorn et al., 2020). This will be especially troe dtudents whose families are particularly
stressed by the virus, whether because they are in popslati@mt are disadvantaged due to U.S.
socioeconomic and racial structures, because their parents work positions that are vulnerable to
infection, or because they are sick, or because they $pecial educational needsli & King, 202G Kufeld &
Tarasawa, 2020 Parents strugglasa resultof school closurén different ways given the varying impazt the
pandemion their abilityto work. Far too many parents have lost their jabs resultof the pandemicln
additionto providing care for their children, they mdge searching for work, navigating overwhelch
unemployment offices, or fighting with landlords aboeitr(McCarthy et al., 2020 Most parents of school-age
children who have not lost jobs continae work. Yet now they musto sowhile they balance childrearing full-
time—a challenge that has ledreported declineis family well-being within a week following a staat-home
requirement Ananat & Gassman-Pines, 2020T hrough social media and widely shared opinion colurpasgnts
offer glimpses into their reality. Two-parent familigsuggleto adaptto various coping strategies, including
alternating work hours or working early or late in the dalgeir job allows {1anjoo, 2029, while single-parent
families face even steeper obstacBsbiow, 202). Someschools have attempted to ameliorate parents’ child
care obligations through providing synchronous classes mnass projects and other school work designed
to occupy students for long stretches of time. While thsgroved a boon for some familigshas imposed
additional burdensn others whose children need extra supporeiccess the technology complete the
work. Particularly for families with young children, childrevith special needs, or multiple siblings,
managing school work adttsthechild care burden rather than relievingivanagh & Fox, 202(Parcak, 202)d

Schools servassites and sourced community resilience in five distinct ways: they disiitdy social
welfare services, promote human development, carehftoiren, provide stable employment, and strengthen
democratic solidarity. Yet long-term physical school clesuralong with impending budget cuts driven by
cratering state and local economies and tax revenuoeske it extremely difficult for schools to perform any
of these roles. We recommeridee steps for restoring schools’ capacities to support community resilience.
First, state and district leaders should set metoicachieving access and equity in each of the five rols th
schools play, not jusin academic achievement. Secomal,establish these metrics, policymakers should
develop or strengthen mechanisms to engage diverse commaitieg, as local community members often
best understand the specific waysvhich their own schools suppatimpede community resilience. Finally,
Congress should allocate significant increaeefederal fundingo support public schools and districts for at
least the next two years; these allocations shoulddecstrong supports for high- needs distriictgarticular.

3. Research Questions

This study will focus on exploring the different wayswhich school leaders in Victoria, Laguna
were able to continue delivering quality education amidst pandemic.
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Specifically, it will seek to answer the following questions

1. What is the mean level of resiliency of the scheatlers in terms of the following:
a. Promotion of community cohesiveness;
b. Sustained communication;
c. Attention to mental and psychosocial health;
d. Welcoming feedback;?
2. How can schools promote a cohesive community among tsadéarners and stakeholders?;
3. What can schools do to have a sustained communicatioroatiduous delivery of important
information?;
4. How should mental and psychosocial health be prioritizedisitime of pandemic?; and
5. In what ways can feedback be gathered and dealt withtsopagvide action or solution?
6. What are the key actions that the schools are undegtakider the following enhanced school
learning continuity plan dimensions:
a. Focus on learning;
b. Ensuring quality of teaching and learning process;
c. Provision of learning resources;
d. Safe operations;
e. Well-being and protection;
f. Reaching the marginalized; and
g. Education funding

4. Scope and Limitation

This study was able to reach 73 public elementary and secosdlaogl heads in DepEd Schools
Division Office of Laguna as the respondents in questioend@he concepts or conclusions formed may be
seen as applicable only during this time of pandemic but theajédeas can cover times of normal situation,
as collaboration to parents and community, constant consationi, welcoming feedback and attention to
psychosocial and mental health are all important aspgecta growing and developing institution.

5. Research M ethodology
5.1. Sampling

The respondents of this study are the public elementdrgenondary school heads in 25 districts in
Division of Laguna. This study was conducted during the sofemyl 2021-2022.

5.2. Data Collection

The researchers sought to determine the School Heads’ Resiliency in the Division of Laguna through
informed consent to conduct the online survey. After the igsiom was secured, survey, online survey
questions was uploaded in a google form and encoded them. Thenfralat the answered survey
questionnaires was tallied and treated statistically foirtterpretation.

To answer statements of the problem, the following insgtnimwere used:

For statement of the problem number 1, an online survestiqgoe were used to find the mean level
of resiliency of the school leaders in terms of prommtiof community cohesiveness, Sustained
communication, attention to mental and psychosocialtiheahd welcoming feedback using the Likert
evaluation system.

4.21-5.00 Very High Level of Resiliency
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3.41-4.20 High Level of Resiliency
2.61-3.40 Moderate Level of Resiliency
1.81-2.60 Low Level of Resiliency
1.00-1.80 Very Low Level of Resiliency
For statement of the problem number 2-6, an open-entidiew was done using also the google
form platform.

6. Discussion of Results and Recommendations

6.1. Promotion of Community Cohesiveness

Table 1. School leaders’ level of resiliency in terms of promotion of community cohesiveness

Indicators M ean SD I nterpretation
1. Teachers support each other in delivering quality education. 4.75 0.43 Very High Level of Resiliency
2. Learners respond to the schools’ requirement promptly. 4.22 0.61 Very High Level of Resiliency
ﬁ. Stakeholders’ commitment is seen through concerted effort to 4.1 0.57 Very High Level of Resiliency
elp the school.
Average 4.46 0.54 Very High Level of Resiliency

Legend: 4.21 5.00 Very High Level of Resiliency
3.41- 4.20 High Level of Resiliency
2.61- 3.40 Moderate Level of Resiliency
1.81- 2.60 Low Level of Resiliency
1.00- 1.80 Very Low Level of Resiliency

The table above shows the level of resiliency of stieaders in the Division of Laguna in terms of
promotion of community cohesiveness. There are 73 schadéts who were able to access the Google Form
containing a survey pertaining to school leaders’ resiliency and implementation of the enhanced school
learning continuity plan. Teachers supporting each othguatity education delivery gained a mean value of
4.75, standard deviation (SD) of 0.43, and an equivalent intatipre of very high level of resiliency.
Learners responding to the schools requirement promptaireed a mean value of 4.22, SD of 0.61, and an
interpretaion of very high level of resiliency. Stakeholders’ commitment being seen through their concerted
effort gained a mean value of 4.41, SD of 0.57, and an intatjpref very high level of resiliency. Overall,
the 73 school leaders’ resiliency in terms of promotion of community cohesiveness has a mean valde!6f
SD of 0.54, and an interpretation of very high level oflie@xy. The standard deviations which are all less
than 1 signify harmony in the responses of the school Isader

6.2. Sustained Communication

Table 2 School leaders’ level of resiliency in terms of promotion of sustained communication

Indicators Mean SD I nter pretation

1. Virtual meetings or other means of communication in social

media are prevalent and being implemented for teachers, parer Very High Level of Resiliency

and learners. 4.58 0.58

gbrl:l]ﬁqulljsniacr;gélnp.dates are being posted on common platform of r6a 051 Very High Level of Resiliency

3. Webinars for parents and teachers are regularly scheduled. 4.18 0.73 High Level of Resiliency
Average 4.46 0.61 Very High Level of Resiliency

Legend: 4.21 5.00 Very High Level of Resiliency
3.41- 4.20 High Level of Resiliency
2.61- 3.40 Moderate Level of Resiliency
1.81- 2.60 Low Level of Resiliency
1.00- 1.80 Very Low Level of Resiliency
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The table above shows the level of resiliency of stle@alers in the Division of Laguna in terms of
sustained communication. Prevailing virtual meeting or atieans of communication in social media gained
a mean value of 4.58, standard deviation (SD) of 0.58, and araksoi interpretation of very high level of
resiliency. Posting of news and updates on common platfotained a mean value of 4.63, SD of 0.51, and
an interpretation of very high level of resiliency.gtar scheduling of webinars for parents and teachers
gained a mean value of 4.18, SD of 0.73, and an interpretdtigry high level of resiliency. Overall, the 73
school leaders’ resiliency in terms of sustained communication has a mean value of 4.46, SD of 0.61, and an
interpretation of very high level of resiliency. Tharsiard deviations which are all less than 1 signify
harmony in the responses of the school leaders.

6.3. Attention to Mental and Psychosocial Health

Table 3. School leaders’ level of resiliency in terms of promotion of attention to mental and psychosociahhealt

Indicators Mean SD I nter pretation
1. Brochures, pliers or information in social media about
maintaining good standing of mental and psychosocial health al Very High Level of Resiliency
disseminated to parents, teachers, learners and stakeholders. 4.33 0.58
2. Webinars or virtual seminars are provided to the school and Very High Level of Resiliency
community. 4.38 0.64
3. Mental and psychosocial concern and support are implied
through school policies being promulgated from the school Very High Level of Resiliency
administration. 4.62 0.52

Average 4.44 0.58 Very High Level of Resiliency

Legend: 4.21 5.00 Very High Level of Resiliency
3.41- 4.20 High Level of Resiliency
2.61- 3.40 Moderate Level of Resiliency
1.81- 2.60 Low Level of Resiliency
1.00- 1.80 Very Low Level of Resiliency

The table above shows the level of resiliency of stle@alers in the Division of Laguna in terms of
attention of mental and psychosocial health. Dissenoinati brochures, pliers or information in social naedi
about maintaining good standing of mental and psychosoe#@ihhgained a mean value of 4.33, standard
deviation (SD) of 0.58, and an equivalent interpretation of kigrh level of resiliency. Provision of webinars
or virtual seminars to the school and community obtained anmalue of 4.38, SD of 0.64, and an
interpretation of very high level of resiliency. Imgltion of mental and psychosocial concern and support
gained a mean value of 4.62, SD of 0.52, and an interpret#ti@ry high level of resiliency. Overall, the 73
school leaders’ resiliency in terms of attention to mental and psychosocial health has a mean value of 4.44,

SD of 0.58, and an interpretation of very high level ofliezgy. The standard deviations which are all less
than 1 signify harmony in the responses of the school lsader

6.4. Welcoming Feedback

Table 4. School leaders’ level of resiliency in terms of promotion of welcoming feedback

Indicators M ean SD I nter pretation

1. The school has provided teachers, learners and the commun Very High Level of Resiliency
way to lay down their feedback on school system. 4.52 0.56

2. Feedbacks in social media or other means are being given Very High Level of Resiliency
attention or solution. 4.52 0.60

3. Feedbacks are seen to be essential for school growth and Very High Level of Resiliency
progress. 4.63 0.51

Average 4.56 0.56 Very High Level of Resiliency
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Legend: 4.21 5.00 Very High Level of Resiliey
3.41- 4.20 High Level of Resiliency
2.61- 3.40 Moderate Level of Resiliency
1.81- 2.60 Low Level of Resiliency
1.00- 1.80 Very Low Level of Resiliency

The table above shows the level of resiliency of stkeaalers in the Division of Laguna in terms of
welcoming feedback. Provision of ways to teachers, lesraed the community in laying down feedback
gained a mean value of 4.52, standard deviation (SD) of 0.5&rarduivalent interpretation of very high
level of resiliency. Giving attention to feedbacks in abaiedia or other means obtained a mean value of
4.52, SD of 0.60, and an interpretation of very high leveésiliency. Considering feedbacks as essential for
school growth and progress gained a mean value of 4.56, SB6fahd an interpretation of very high level
of resiliency. Overall, the 73 school leaders’ resiliency in terms of welcoming feedback has a mean value of
4.56, SD of 0.56, and an interpretation of very high lefeésiliency. The standard deviations which are all
less than 1 signify harmony in the responses of theostdaders.

6.5. Promoting Cohesiveness among Teachers, Learners and Stakeholders

LEARNERS

COMMUNITY

Fig. 1. 2D-word cloud of frequently appearing words in promoting cohesiveness
Table 5. Frequently appearing words in promoting cohesiveness

No. Word Frequency

1 school 40

2 communication 32

3 stakeholders 32

4 learners 25

5 teachers 24

6 community 19

7 all 15

The 2D Word Cloud and the table present the frequently appeaoirds in the response of the 73
school leaders in the Division of Laguna to the qualitative question “How can schools promote a cohesive
community among teachers, learners and stakeholders?” The first six frequently appearing words are already
given, that is, most likely to be seen frequently ia asponses because they are the composition of the topic
of the qualitative question. The interesting word is “all”. The theme developed for this aspect of resiliency is:

Theme 1: “All are called for unity.”

In promoting cohesiveness among teachers, learnerstakdholders, each one should consider
themselves as part of the team that needs unity in idineainity in goal, and unity in aspiration. If one
among these subgroups (teachers, learners, or stakeholdeds) ot give their utmost contribution, the
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resiliency of the system falls down, and it will also efffehe resiliency of the school head. The teachers,
learners and stakeholders should not just think of thatmmihtion as a group effort, but more importantly,
team effort This means having care and concern for each other’s welfare, lifting up others when they are
down, and encouraging those are lagging behind.

6.6. Sustaining Communication and Continuous Delivery of Quality Service

crour  INFORMATION

Fig. 2. 2D-word cloud of frequently appearing words in sustaining communication
Table 6. Frequently appearing words in sustaining communication
No. Word Frequency
1 school 38
2 communication 36
3 information 20
4 group 16
5 important 16
6 learners 14
7 page 14

The 2D Word Cloud and the table present the frequently appeaxrds in the response of the 73
school leaders in the Division of Laguna to the qualitative question “What can schools do to have a sustained
communication and continuous delivery of important information?” The six frequently appearing words are
already given, that is, most likely to be seen freqydntthe responses because they are the composition of
the topic of the qualitative question. The interesting word is “group”. The theme developed for this aspect of
resiliency is:

Theme 2: Communication is what makes a group or team strong.

In sustaining communication and continuous delivery for ofityuservice, each part or member of
the group should have clear and specified job descriptisydh a way that they know what is expected of
them. More so, the members of the group, upon proper caroation, should also know what will happen if
they will not perform their specific task in a week, momthregular interval. The comprehensive concept of a
group effort that has a proper communication will suretitiesr goal and attain success.

6.7. Considering Mental and Psychosocial Health
The 2D Word Cloud and the table present the frequently apgeadrds in the response of the 73
school leaders in thBivision of Laguna to the qualitative question “How should mental and psychosocial

health be given attention in this time of pandemic?” The first six frequently appearing words are already
given, that is, most likely to be seen frequently ia thsponses because they are the composition of the topic
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of the qualitative question. The interesting word is “prioritized”. The theme developed for this aspect of
resiliency is:

Theme 3: Health is wealth; prioritize

In considering mental and psychosocial health as agpkct of learning delivery, the school is becoming

holistic in looking at the aspects greatly affected bydearic, not just physical health. When mental and

psychosocial health is prioritized, other aspects likéivaibon in learning, enthusiasm at work, and health

relationship of the school and community, are all bettgjireed. Webinars and info-graphics with regards to

mental and psychosocial health indeed really helps $dh@alements of educational system can proceed in
delivering quality education.

WERINARS

SCHoOL
PRORTITED

Figure 3. 2D-word cloud of frequently appearing words in mental and psychdseeitkl

Table 7. Frequently appearing words in mental and psychosocial health

No. Word Frequency
1 mental 42
2 psychosocial 32
3 teachers 23
4 parents 17
5 webinars 14
6 school 14
7 prioritized 12

6.8. Attending to Feedback for Action and Solution

catuerer SCHOOL

FEEDBACK

BOX sumver

COMMUNICATION

Fig. 4. 2D-word cloud of frequently appearing words in welcoming feedback
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Table 8. Frequently appearing words in welcoming feedback

No. Word Frequency
1 feedback 33
2 School 19
3 parents 17
4 gathered 16
5 box 13
6 survey 12
7 communication 12

The 2D Word Cloud and the table present the frequently appesoirds in the response of the 73
school leaders in the Division of Laguna to goelitative question “ In what ways can feedback be
gathered and dealt with so as to provide action or solution?” The other six frequently appearing words are
already given, that is, most likely to be seen freqydntthe responses because they are the composition of
the topic of the qualitative question. The interesting word is “survey”. The theme developed for this aspect of
resiliency is:

Theme 4: Listen to what feedback and survey say; they matter.

Someone said, “The sure thing that the survey says is that surveys do not lie.” Neglecting at the feedback and
responses from surveys would mean stagnation to thevspsteause they would just go without the hints and
warnings that the people in the education system are notlegaglbacks, however negative they are, should
be given attention and be considered as great adviceef@diication development and growth. When those
feedbacks are given attention, openness of the syste@en, and the healthier the institution would be.

The four themes catructed for school head’s resiliency are as follows:
1. All are called for unity.
2. Communication is what makes a group or team strong.
3. Health is wealth; prioritize it.
4. Listen to what feedback and survey say; they matter.

6.9. E-SLCP (Enhanced School Learning Continuity Plan) Implementation: Focus ambear

The 2D Word Cloud and the table present the frequently apgeadrds in the response of the 73
school leaders in the Division of Laguna to the qualitative question “In the aspect of BE-SLCP
Implementation, provide key action that your school will undertake under the dimension “focus on
learning”?” The other five frequently appearing words are already given, that is, most likely to be seen
frequently in the responses because they are the ciaimpasf the topic of the qualitative question. The
interesting word is “monitoring” and “delivery”. The theme developed for this aspect of resiliency is:

Theme 5: Proper delivery and monitoring takes learning at its best.

Proper delivery of knowledge and coordinated process chitga matters most in this time of
pandemic, whether it is modular distance learning, onlineumtis learning, or blended. But just providing
activity learners, no matter how carefully constructed #mught of, would be wasted if there is no
monitoring. There should be a well-established monitoringasdo secure the continuity of learning and
progress of every child. Constant communication to learaed stakeholders through social media and other
means of communication is an additional task of teacheds school heads, but would secure academic
progress when sincerely done.
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Fig. 5. 2D-word cloud of frequently appearing words in focus on learning

Table 9. Frequently appearing words in welcoming feedback focus on learning

No. Word Frequency
1 learners 33

2 learning 32

3 school 14

4 will 11

5 monitoring 10

6 parents 9

7 delivery 8

6.10. E-SLCP Implementation: Ensuring Quality of Teaching and Learning

TEACHING

ASTISTANCE

LEARNING

TECHINICAL

Fig. 6. 2D-word cloud of frequently appearing words in ensuring quality of teachingaanthée

Table 10. Frequently appearing words in ensuring quality of teaching and learning

No. Word Frequency
1 learning 27

2 Teachers 23

3 learners 15

4 Monitoring 14

5 teaching 13

6 technical 9

7 assistance 9
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The 2D Word Cloud and the table presents the frequently apgeaords in the response of the 73
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school leaders in the Division of Laguna to the qualitative question “In the aspect of BE-SLCP
Implementation, provide key action that your school wutillertake under the dimension “ensuring quality of
teaching and learning?” The first five frequently appearing words are already given, that is, most likely to be
seen frequently in the responses because they are tipesition of the topic of the qualitative question. The
interesting word is “technical” and “assistance”. The theme developed for this aspect of resiliency is:

Theme 6: Quality technical assistance can breed quality learning.

The Department of Education is saluted for initiating ptsjehat provides technical assistance to all
teachers. The sudden shift from faodace to distance learning which started last March of 2020ided
difficulty in assuring quality of teaching and learning. But Deliel not stop thinking of up-skilling teachers
so they can adopt to the pandemic situation and providestusrof learners. Technical assistance should not
be only given to teachers, but to learners as well. Psoggdhe government like provision of free education
online account to learners greatly help in ensuring quatitghieg and learning.

6.11. E-SLCP Implementation: Provision of Learning Resources

ACTIVITY
PROYIDE

MATERIALS RESOURCES

Fig. 7. 2D-word cloud of frequently appearing words in provision of learning resourc

Table 11. Frequently appearing words in provision of learning resources

No. Word Frequency
1 learning 40
2 materials 22
3 modules 17
4 resources 15
5 SLMs 13
6 Provide 11
7 activity 11

The 2D Word Cloud and the table present the frequently appeaoirds in the response of the 73
schod leaders in the Division of Laguna to the qualitative question “In the aspect of BE-SLCP
Implementation, provide key action that your school will undertake under the dimension “provision of
learning resources”?” The first six frequently appearing words are already given, that is, most likely to be
seen frequently in the responses because they are tip@sition of the topic of the qualitative question. The
interesting word is “activity”. The theme developed for this aspect of resiliency is:

Theme 7:Activities become meaningful when resources are shared.
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Activities that can be found in learning portals are nomdeiccessed at a large scale. Educators
uploading their resources in learning portals are highly aaestibecause when resources are shared,
activities and learning become meaningful. “Two heads are better than one.” When educators combine their
knowledge and expertise in producing learning resources, thelipsts in education is achieved.

6.12. E-SLCP Implementation: Safe Operations

SAFETY

- HEALTH

WORK

Figure 8. 2D-word cloud of frequently appearing words in safe operations
Table 12. Frequently appearing words in safe operations

No. Word Frequency

1 health 45

2 protocols 40

3 safety 25

4 school 24

5 IATF 19

6 work 17

7 alternative 15

The 2D Word Cloud and the table present the frequently appesoirds in the response of the 73
school leaders in the Division of Laguna to the qualitative question “In the aspect of BE-SLCP
Implementation, provide key action that your school willlemake uder the dimension “safe operations™?”
The first six frequently appearing words are already gitteat, is, most likely to be seen frequently in the
responses because they are the composition of thedbthe qualitative question. The interesting wasd i
“alternative”. The theme developed for this aspect of resiliency is:

Theme 8: Pandemic calls for alternative arrangement to safeguard health.

Alternative work arrangement has to be created not justliams of those who just want to stay at
home and do unproductive things. The notion of safeguardinghalith and ensuring continuous delivery of
knowledge and competency should be the outstanding cotcegachers can stay at home and at the same
time do their task in teaching, they should not be gihentask to regularly, physically report in school.
Conformity and fairness should not be the issue imggtiie education personnel secure themselves at home
while productively working and contributing.
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6.13. E-SLCP Implementation: Well-being and Protection

MENTAL
HEALTH

SCHOOL

LEARNERS , o oor

Figure 9. 2D-word cloud of frequently appearing words in well-being and protection

Table 13. Frequently appearing words in well-being and protection

No. Word Frequency
1 health 34
2 mental 26
3 psychosocial 19
4 school 15
5 learners 13
6 teachers 12
7 support 12

The 2D Word Cloud and the table presents the frequently apgesords in the response of the 73
school leaders in the Division of Laguna to the qualitative question “In the aspect of BE-SLCP
Implementation, providéey action that your school will undertake under the dimension “well-being and
protection”?” The first six frequently appearing words are already given, that is, most likely to be seen
frequently in the responses because they are the caimpast the topic of the qualitative question. The
interesting word is “support”. The theme developed for this aspect of resiliency is:

Theme 9:_Support is essential.

We all need each other more than any other time ofjeneration. Support can be shown through
constant encouragement between teachers and leareigvech superiors and subordinates, between parents
and learners, and between teachers and parents. Undirgtahthe situation and allowance for unattended
roles due to pandemic issues should be ptgared, while commitment to the institution’s mission and vision
still be kept and pursued.

6.14. E-SLCP Implementation: Reaching the Marginalized

The 2D Word Cloud and the table presents the frequently apgeeords in the response of the 73
school leaders in the Division of Laguna to the qualitative question “In the aspect of BE-SLCP
Implementation, provide key action that your school will undertake under the dimension “reaching the
marginalized”?” The first five frequently appearing words are already given, that is, most likely to be seen
frequently in the responses because they are the caimpasf the topic of the qualitative question. The
interesting word are “home” and “special”. The theme developed for this aspect of resiliency is:
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Theme 10: Make them feel at home, not just special.

Marginalized group do not only refer to indigenous peopleiregsimur community. Marginalized are
those treated as insignificant or peripheral, seen ajushe side and not on the limelight. They can be
discriminated or not given importance as part of the normerdédtive-learning-system completers and
returning students (those who stopped for a year or so, amds @t schooling this time of pandemic) can be
considered in this group if they are not given special tdtenThere should be programs or projects in
educational institutions for such groups to tap their skills t@tehts, thereby making them feel not just
special, but also part of the family.

HOME

LEARNERS

SCHOOL

Fig. 10. 2D-word cloud of frequently appearing words in reaching the marginalized

Table 14. Frequently appearing words in reaching the marginalized

No. Word Frequency
1 learners 33

2 needs 15

3 school 14

4 learning 12

5 education 12

6 home 10

7 special 9

6.15. E-SLCP Implementation: Education Funding

PROPER
UTHITATION

RESOURCES

SCHOOL rus

Fig. 11. 2D-word Cloud of frequently appearing words in education funding
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Table 15. Frequently appearing words in education funding

No. Word Frequency
1 MOOE 30
2 school 25
3 stakeholders 23
4 funds 18
5 resources 15
6 Proper 14
7 utilization 13

The 2D Word Cloud and the table presents the frequently apgeaords in the response of the 73
school leaders in the Division of Laguna to the qualitative question “In the aspect of BE-SLCP
Implementation, provide key action thabur school will undertake under the dimension “education
funding”?” The first six frequently appearing words are already given, that is, most likely to be seen
frequently in the responses because they are the caimpasf the topic of the qualitative question. The
interesting word is “utilization”. The theme developed for this aspect of resiliency is:

Theme 11: Acquisition of fund is as important as proper utilization.

Acquisition and allocation of funds are mostly whatosd heads are being minded of. More so, how
those funds would be zeroed-in by thinking of expendituresmarstly what school heads are after. Proper
utilization, on the other hand, would be a better issue teohed. Are the allocations of the acquired funds
really helping in the delivery of learning and in advancingctngse of education?

The seven themes constructed for implementing eelaschool learning continuity plan are as
follows:

5. Proper delivery and monitoring takes learning at its best.
6. Quality technical assistance can breed quality learning.

7. Activities become meaningful when resources are dhare
8. Pandemic calls for alternative arrangement to safegeaithh
9. Support is essential.

10. Make them feel at home, not just special.

11. Acquisition of fund is as important as proper utilizatio

6.16. Recommendations

Based from the findings obtained in the conduct of thidystthe following recommendations are
now given to the following targeted persons or group of people:
e School heads should initiate projects that would handle the successhefinstitution in the seven
dimensions of school learning continuity plan. Theofwlhg projects are suggested:

¢ Focus on Learning Project VACSIN (Validating Academic Compliance of Studahi®ugh
Interventions). This project which is particularly for dadar distance learning revolves around the cycle of
five interventions: (i) feedback given to learners and mgareegarding the output submitted, (ii) weekly
provision of resource materials through group chat, (igul&r follow-up and encouragement to learners with
regards to the production of their output, (iv) collaboratiith parents through sending of pictures of
learners studying and doing tasks at home, and (v) unlockimiffaiulties through sending sample best
output wherein learners can learn and relearn.

¢ Ensuring Quality of Teaching and Learning Proce&soject CURES (Communicating, Uplifting
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and Restoring Errant Students). Students who are at risk ppidgpout from school will be taken care
through this project. Communication and restoration thrqurghiision of enhancement activities will be the
two main elements of this project.

® Provision of Learning Resources Project LEAD (Leaders for Emulation through Assistive
Development). Coaching and mentoring of proficient teachgrthe highly proficient teachers will be the
focus of this project. Increased performance rating wilbbe of the outputs.

e Safe Operations Project MOLI (Mentoring of Leaders through InnovationBhrough online
coaching and mentoring of the school head for the meestaehers and school head, continuous improvement
can be expected. The output can be strategies develbpedie teaching or in supervision.

¢ Well-being and Protection Project WELNESS (Webinars and Lectures for Nurturing Educati
Safety and Soundness). Mainly initiated by the guidance setamthrough the assistance of homeroom
advisers, this project will seek to take care of the meatdl psychosocial health of the learners ara th
community as well.

¢ Reaching the Marginalized Project ALERTT (Alternative-learning-system LEarners and
Returnees’ Talents to be Tapped). ALS learners, returnees (Balik-Aral students), and even transferees will be
given importance through this. Their skills will be enhahagiving them the feeling that they are warmly
welcome in the institution, and resulting to avoidancdrop-outs.

e Education Funding- Project STAKE (Stakeholders’ Trust as Key Element to Success). This
project will seek to tap community partners to uphold the cadfisguality education for young minds.
Preparation of school report card being distributed tpetad stakeholders and encouraging them to take part
in putting into realization the school mission and visigll ensure commitment and healthy partnership.

e District and division head officials should continue in implementing projects that acknowledge emard
school heads’ and personnel’s effort in continuing to deliver quality education amidst pandemic and different
community crises.

e Future researchers should venture into the aspect of community implicaod impact of the school
learning continuity plan being spearheaded by the schoosh&a@ would be a good ground for evaluating
the success of the school learning continuity plan witte school year of the institutions operation.
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