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Abstract

Teaching is a very stressful and demanding profession. Saafroisonic stress includes workload,
parents and administrators demands, role conflict, role ambiguity whickscalate to a level of burnout like
emotional exhaustion, depersonalization and reduced personal achievensestudly revisits burnout to
explore analytical evidence from the public secondary school teacherskandcteons to minimize its ill
effect.

This was conducted to six (6) big schools in Cagayan de Oyo Tike respondents (n=297) were
teachers of District 1 and 2 of the city. It employed a combinatioruaftgative and qualitative design of
data collection. It adapted Maslach Burnout Inventory -Educators Survey,(2011) questionnaire on
workload and Moss (2015) questionnaire on role conflict and role aip&and a Focus Group Discussion.
The presentation and analysis of the gathered data used mean, frequéstgndard deviation.

Findings reveald that the demands imposed on teachers particularly on workload, admirestaati
parents demandple conflict and role ambiguity are the sources of teachers’ burnout. It further reveals that
the teachers are uncertain on how to do their job well due to administrative and parents” demands, and to the
many school assignments and requests. This resuttgher’s moderate burnout.

A work demand management intervention plan was designed tmizénnegative outcome of burnout
pressures and increase burnout awareness among the public secwhdatyteachers in Cagayan de Oro
City. To sustain the plan, a strong social support is recommended.

Keywords Workload, Demand, Conflict, Role Ambiguity, Burnout

Introduction

Teaching is a lifetime mission. To enable the development of the yfrghand foremost, the
teacher’s love for teaching is essential, with teaching as the soul of the teacher. Teachers play a valuable role
in helping children grow. They must realize that they are responsibéhdping the students and igniting th
youth, the most powerful resource on earth. To do this, teaohesremain physically and mentally well
(Khatun,2013)

In the advent of the modern world, the teacher is engaged with the cwstimurriculum and
educational reforms, updating of teaching methodology, the rapiddingfoof technology, and increased
social aggressiveness, which made the role of a teacher more complexeasd.dhs a result, teaching has
been described as one of the most stressful, exhausting, and challenging agupditions (Ingersall &
Merrill, 2010; Khatun, 2013) and emotionally demanding (Fernit et @BL5Y with the hazards of heavy
workloads ancperformance demands which can impair one’s physical and psychological well-being (Conley
& You, 2014). This results teaches’ burnout.

The concept of burnout was introduced in the early 1970s, anddmeerger in 1974 presented it
academically and technically. The term used for the first time means tdbdesnsuitable experiences in
service jobs and reach the stage in which the individual cannot perferastheffectively (Barari, 2015). In
addition, Freudenberger has introduced many signs and sympatatedrto burnout, categorized into three
groups: physical, psychological, and behavioral symptoms. Physicatays include exhaustion, lingering
cold, frequent headaches, gastrointestinal disturbances, weight loss, slesgleasd shortness of breath.
Psychological symptoms include changeable mood, irritability, depredsssnof caring for people, cynical
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attitude, increased frustration, and feelings of helplessness. Behaviorabsyaripcludea deterioration in
work performance and absenteeism. Inclusive is the comprehensivenaititat deals with various global
pieces of evidence through research on teacher burnout.

In China, teachers experienced a high emotional exhaustion and ltesgiooal efficacy associated
with familiar coworkers’ support and low reward. They increased job demand (Wang et0a&b), 2vhile
African teachers have a prevalence of burnout, psychological distress, vanevial of dissatisfaction
manifested by increased absenteeism from work, work overload chadl wiolence of teachers (Mafukata,
2014). Mediterranean studies found burnout significant to teaclwamigl-economic status, organizational
commitment, and age concerning emotional exhaustion (Eslar2®dst). A survg among Turkish teachers
(Kis, 2014) founl that single educators have high emotional exhaustion and depersonaliza@msidim,
whereas low personal achievement dimensions are similar to married ones.

Moreover,a meta-analysis on teacher burnout encompassed fifteen years of ediaish unpulghed
studies from January 2000 to January 2015, with participants fuoah or urban elementary, middle and
secondary schools. The result indicated a positive relationship between ametibaustion and work
overload, role conflict, role ambiguity, and student behavior (Stewart, 2015).

In the Philippines, the Department of Education faces a problem resulticeghinrs’ burnout. These
problems include the shortage of teachers, lack of classrooms, hsgesidas, books, proportioned seats
among studes, and water and sanitation facilities (Addressing the Classroom Sho2@y®), It has cold
comfort to know that the Philippines is not alone in sufferingnfra shortage of teachers (Editorial-
empowering-teachers, 2015). Because of the slow implenmentst DepEd’s school building program, a
massive lack remains in the face of enormous demand for classr@aotber editorial from the Philippine
Star daily says that the Department of Education based their icgdteat there is no classroom shortage in
the Philippines on the wrong and inappropriate formula (Editorial-classsbontage2015. Still, it remains
to be resolved both in the urban and rural areas.

In addition, the school that has 60 to 70 students crammed in a cladsraomnsidered congested,
which puts the ideal class size at 45 in high school and 35 in the nttgypnéDeped-3-day-class-week-
mulled-for-crowded-schools, 2014). Another transformation in the Drepat of Education was the K to 12
Curriculum and the new implementation of the Senior High School Program.

These transformations made the teachers a receptacle to change since new argeadded to the
curriculum. Given the pressures in the Philippine scenario, the teacher moigfeel the early signs of
burnout since this does not come suddenly but rather in a time.tuhdtely, teachers who become burnout
or think that they are not making a difference do not necessarilyhetlor guild but sometimes remain o
the job for economic need, impacting school culture (Thorngvist,)201

The researcher babserved signs of burnout among teachers in Cagayan de @rlik€itrritability
towards work and students, loss of enthusiasm, and decreat@ipption to whatever cause that may be
detrimental to the underlying commitment to the Department of Educd@iepEd)-Quality EducationThe
burnout phenomenon could be associated with the teaching and task-relataddd of the school that
teachers are engaged with &ifetime.

To minimize the impact of demands among teachers, this studyavilonducted to revisit these
demands, explore the burnout subscales and reinforcesddieers’ awareness of the process of burnout
through an intervention on burnout management.

Theoretical and Conceptual Framework
This study assumes that burnout gradually alienates teachers from pagfavell to emotional
exhaustion, reduced personal achievement, and depersonalization.assuisiption is based on the

psychological construct of burnout, first conceptualized by Freudenbergéd, (1975, 1977) and later
operationalized by Maslach (1982).
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In Maslach’s original scheme, burnout has three dimensions: emotional exhaustion,
depersonalization, and reduced personal achievenéiach’s research on burnout gives rise to the
collaboration with Jackson in 1981 and to the construction of an insitumeneasure burnout: The Maslach
Burnout Inventory (MBI). Later, other versions of the MBI were devatippncluding one for the education
sector: The Maslach Burnout InventoryEducators Survey (MBI-ES). It consists of 30 items acrosethr
dimensions: emotional exhaustion (EE), which measures feelingsimg lemotionally overextended and
exhausted by one’s work; depersonalization dimension (DEP) assesses the impersonal response toward
recipients ofone’s care or service and reduced personal achievement. Finally, personal achievement (PA)
measures feelings of competence and success in working witle p8apnout is considered a continuous
variable, ranging from low, moderate, and high levels of consistency

Another theory in this study is the Apple Theory of Work msiécation. The concept of work
intensification has its origin in the labor process and was proposéte United States of America by
Michael Apple in 1986. Apple suggested that intensification has multiple effedtsaohers. First, hias an
immediate impact on their working practices, their motivation to teach, theiraliveerk, and even the lives
of their families who live around them. It has characteristics like ladlne to keep upo one’s field,
reduces opportunities for interaction with colleagues, chronic overload thatsfaependent on outside
experts, reduces the quality of service, creates scarcity of tinteremluces the time for preparation
(Sugden,2010). Workload has been identified as the most signifiedicior of teacher job burnout (Fernet
et al.,, 2015). Its contributing factors to teashework overload include excessive paperwork, oversized
classes, classes with differentiated learning abilities, imposed time constraintise aneetd to teach subjects
outside the teachers’ particular academic area (Stewart, 2015).

To evidence this study, a distinct theory based on role stress theoiwitiedly theorized by Katz
and Khan in 1966 and then by Rizzo et al. in 1970. Role ambigaiyyresult from a lack of vague policies
and procedures; and the supervisor’s failure to communicate effectively. At the same time, role conflict is the
simultaneous occurrence of two or more expectations, such thédiaocepof the other would make the work
more difficult.

Rizzo expandthe measures of role stressors like role conflict and role ambiguity aetbpsxthem
into two independent quantifiably measured factors abouhdividual’s certainty about duties, authority,
allocation of time, relationship with others, clarity of directives, and policiesgM201%. Role conflict is a
demand placed upon an individual when they experience conflictirecetipns and tend to impose their
own role expectations or rely on self-perceived definitions to remsdyation.

On the other hand, role ambiguity ocguwwhen an individual lacks understanding of their
expectations. This is broadened like inconsistent or unclear student disgiptedure; states mandates
require the restructuring of the curricula and a change in pedagogical constreathers perceived
themselves as being held in low regard (Conley &u,Y2014). This resultsn reduced job satisfaction
decreased commitment and increased anxiety and burnout.

It is a reality nowadays that teaching is becoming more and more chadleig the curriculum
transforms into a better one, teachers are also given another faspohsibility to accomplish. Therefore,
teachers are in turmoil about what priority thing to do to achieve degoals. The researcher observes
teachers who felt the anxiety settle for the less and becomes fewereashighere are times that teachers are
given a lot of responsibilities simply because they only bear the qualificatiakills to do a task. The
teachers, in the end, become overburdened.

Therefore, the researcher assumes that burnout generates from tredemarid of the school, such
as workload, role conflict, and role ambiguity, which contribute to burnowngnthe public secondary
school teachers. Additionally, it also assumes that the research respaviler@mplete the instruments in
their entirety for consideration in this study. Lastly, the researchmdspts are honest in their responses to
survey questions because the cover letter thoroughly explained atponym

The result of this study could be an avenue in making an interventiotopiacrease awareness of
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burnout among secondary school teachers in the public schddégyayan de Oro City. In this way, teachers
become aware of burnout, and those on the verge of burnout willdre an earlier intervention.

Related Literature

The appreciation of the current research study can only be attained tlaragiggiious review of its
related literature and research studies from foreign and local settings. The preseftti@oneview starts
from the review of related literature studiesaiforeign settng, then the review of related literature studies in
the local setting.

The issue of stress and burnout has tmeslarming phenomenon globally. It is assumed that tHe 21
century gave birth to the emergence of educational transformation; las sstools set new goals and
broadened the curriculum to compete globally to suit diverse learners and skills

Today, students live in a modern society that is interconnected parprg them to be more
competitive. To this change, classrooms should be healthy, safe, engabedpparted. In addition, school
administrators, parents, educators, and community members, musthbaakility to meet challenges and
share strengths.

Teaching is a unique profession in terms of responsibility towards students’ welfare and well-being. It
is regarded as one of the world’s top ten most stressful professions (Jenaabadi, 2015). Teachers encounter
various stressors, such as workload, role overload, insufficient salaaystudent discipline; however, the
main problem occursvhen teachers’ capacities are not sufficient to fulfill workplace demands. These
stressors may eventually lead to job burn@itidies have shown that teaching is a stressful task, and almost
one-fourth of teachers have stress during teaching. Western coamigi¢lse east of Europe had about 10 to
40 percent of teachers exposed to stress and burnout. These percesstelgels50 to 70 percent in Iran,
Japan, and Taiwan (Sadighi,2015).

Thorngvist (2011) says burnout does not happen suddenly dutdrlong pattern. The cascade of
minor annoyances in work gathers momentum, and one magréllto stress. There is a feeling of self-
neglect, slow disintegration that eventually erodes passion and compassiQr2(2dj. The stressful events
to a regular contact professarsuchasa teacher may create anxiety, anger, and frustration resulting from
any aspect of work.

Kassen et al. (2013) examine the teaching-related stress from two cultwesaligrn countries and
culturally eastern countries, namely: Canada, England, Hong Kon@ haildnd. The results suggest that the
teachers’ self-efficacy changes how work stress influences the commitment tmgertteaching. Sadeghi et
al. (2015) find out that in the western countries and east of Euegmhers have stress which affects the self-
well-being and performance. From the organizational perspective, stmesgacslate an unproductive
behavior (Kumar, 2013), such as alienation, apathy, and absenteeism.

McCormick and Barnett (2011) hypothesize similar with the studyrotilx (2016) the relationships
between stress and burnout dimensions to randomly selected higblss;n New South Wales, Australia,
using established instruments of Maslach Burnout Inventory. But, dbaifindings view stress and burnout
as overwhelmingly a psychological phenomenon

Kao (2015) argues that excessive workload would lead to lack of spontaraitycreativity;
inadequate salary (Ngagaya, 2015); role overload (Klassen et al., 207#tupechanges and expectations
that are in constant flux with school reform; and conflict between $gudiay (Yun-Kyung Cha, 2014) on
one’s own beliefs that can compromise the teacher’s integrity.

The concept of stress remains a vital topic worthy of academic study withizaonal institutions.
The works of Sadighi, Kumar, and Mapfumo highlight similar hatreffects of stress, both psychological
and physiological. However, Sadighi meaningfully establishes that exdiondras a reverse relationship to
burnout since this personality type does not easily influence prebl&fmile the study of Kumar interestingly
notes that female teachers have a high level of occupational stress thdeatlaes and differ significantly
on role ambiguity, role conflict, powerlessness, and peer relatiorhighe other hand, Mapfumo’s findings
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in Eastern Zimbabwe reveal that mainstream teachers were stressed maadly by government support,
lack of resources, less time spent on individual pupils, oversized classesaagdvorkload.

Teachers' worklad is not only limited to facee-face teaching in the classroom. The teacher requires a
lot of work before and after teaching, such as preparing teaching nste@thing and learning activities,
and evaluating student learning outcomes. This also includes plammiplgmenting the learning process,
assessing the results of the evaluation of homework, guiding studemitng the parents of students in
school hours and home, visiting the students, and carrying opération in helping troubled students.

Shafie et al. (2014) studied teachers' workload guantitative research method who only taught five
classes. The findings reveal that teachers do not teach only one level buirtidabinee levels. Teachers are
indeed loaded with the different syllabi of varying levels. Teachexpapation to teach also increases as they
must provide materials for three different levélgachers have a heavy load in terms of teaching hours
because most of them teach between 21 to 26 hours per weeklition, the teachers were found to have an
enormous number of classes. In this workload situation, the tsacbeld not develop teaching materials
and, hence, there was no innovation in teaching and learning.

Another study about burnout was condudtedthioga. There was a massive expansiorEthiopids
education to transform the country's educational sysfiewns fueled by the government’s promise to meet
its educational goal achieving universal primary education in 2015 and secondary educaf680. As a
result, a tremendous achievement has been made in quantitative expbutsibte, quality of education has
deterioraed, and student achievement declined. This ma@emeda (2015) conduct a study. etdlected
data via interviews and focus group discussions from 37 purppsiaetpled teacher participants. The data
analysis resulted in intensifyingachers’ work, wages, and incentives. An excerpt highlights the concern of
the participants:

“The classrooms are overcrowded, and consequently we haveassess many students and
keep their profile. The curriculum references content is very broad, sbawe to rush to
cover it. We are also overloaded with non-instructional duties, sash organizing
clubs, participating in different meetings, engaging in various committe€&o, we are
very stressed, confused and in a dilemma over what to docahal aio ” (Teacher 9)

This explairs that the increase and intensification of teachers’ workload impede teachers’ participation
in professional development and cause them to lose their focus thiegeare distracted by multiple,
contradictory, and often confusing demands.

“We were overloaded with multiple tasks. For instance, | was teachinfgp@% a week,
preparing lesson plans, tutoring students, and coordinating exti@darractivities. We were
in a difficult situation, making it hard to help our students as esevbeing bombarded by
different tasks and responsibilities. Accordingly, it was difficult for ufnid time for the CPD
program”. (Teacher 8)

The participants point out that the increased workload changed in the dehogtagracteristics of
students, changes to assessment procedures, the intensification n$taectional duties, and too broad the
curriculum content. The respondents' experieneglicate that teachers’ workload was increased and
intensified, causing them to be stressed; and affecting their participajiwof@ssional development. Apple
(2000) statethat intensification is one of the most tangible ways teachers' warkimdjtions are eroded.

Relative to this, Bueno (2011) says that extra work such as excesgieemprk may accrue for
teachers and have little reference time to do the instructions, which interféresashers’ creative abilities.

In addition, teachers will have little time to do necessary research and exgatiomgo create an innovative
lesson. Teachers, therefore, must be given a reasonable workltiaat sey may not feel overburdened
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(Sharma, 2015).

Huk (2011) finds workload positively related to burnout. It was assedy asking parental and
administrative expectations for quality of teachimgl atudent academic performance.

Sugders (2010) phenomenological study determines how workload intensificatipacts teacher
performance and well-being whether workload intensificatioa psimary factor in teachers’ choosing to
leave the profession early. Apple’s workload intensification thesis was the theoretical framework for this
study. Quantitative data was obtained via a survdfieoast coast of the Canadian province. It was analyzed
using the chi-square test to determine the relationship between workloasification and each of the two
dependent variables: performance and well-befigdings intensify how workload impacts teache
performance and well-being. Alsd, indicates workload intensification as a primary factor of teacher
choosing to leave the profession early.

In South Africa, Mafukata and Mudao (2014) deepen the study onersaafass resignation and early
retirement in public schools. It was conducted to the three circuits ith $drica through qualitative and
quantitative data with a closed-ended questionnaire using job factors like tstdjgbt, workload,
experience, qualification, remuneration, and working conditions. The mesglals that the abnormal and
excessive workload was one of the top contributors to tedalesignation.

The authors further elaborate that most of the teachers in South Africaolsscaspecially in
mathematics and physical science, lack knowledge of the sibgcteach. In additionpb many teachers
were leaving the system without being replaced, compounding the téasbekbad Finally, teachers
expressed poor remuneration and incentives in their early retirementstahabournout, and fatigue.

Teacher workload issues have been documented in Canada, just bkeeincountries (Germain
2014). Teachers identify sources of stress associated with their cosditiprofessional practice. Significant
stressors include issues related to class composition and studentseeitth sgucational needs, lack of time
for planning with colleagues, lack of time for marking and gradinglent work, insufficient human and
material resources to support the curriculum. It is noteworthy that latknefis a theme that cuts across
several of the stressors identified by teachers. It is recommendeduce decision-making authority for
teachers to shape educational delivery to address students’ academic needs.

Based on workload in teaching per week, Macundan (2010) investigafed/dkysian English
teachers from primary and secondary schools. The time was categotizedl0,1120, 21-30, and >30.
Findings revealed that those with more than 10 hours per weekoweamotionally though those with less
than 30 hours face depersonalization and reduced personal achievemenshdwg that emotional
exhaustion is controlled by less workload while the 30 hours per edpkeachers over depersonalization.

An investigation on how organizational justice affects employees' worldaddjob satisfaction in
Public and Private schools at the secondary level consisted of all teachexrsooé City, Pakistan, from
public and private schools. Fifty teachers were selected from five govesyraed 50 teachers were selected
from 5 private schools. Chughati and Perveen's (2013) fingings that overaligovernment schoolteachers
are more flexible and satisfied with their working hours and workorglitions than private school teachers.

The workload of public-school teachers is comparatively low thahof private school teachers.
Public school teachers are more satisfied with their job than private school seaPltic school teachers
are more experience as compared to private teachers. Public and privatdesudiwrs are not happy with
their increment or other extra-work benefiievertheless, an impressive finding suggests that public school
teachers are more flexible and satisfied with their working hours arldngazonditions than private school
teachers. The study recommends that successful teachers simisiqy results in their subjects if given
incentives for their job satisfaction; thus, every teacher's worklvaddbe reasonable.

In contrast with the widely held view on the deteriorating effect okweerload, research has found
a significant association between decreased workload and low burnout. Vhnkloag does not exist
(Talmor, 2015)an individual finds one’s work challenging, and the more likely the individual finds a sense
of fulfillment at work and less burnauCrotwell (2011) indicates time management as a solution. The
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conceptual framework proposed that the increased pressure on the teatthende work in less time can
result in teacher burnout. The findings of Crowell seem to be consistent Mdt#tinley's (2016) The
implication is the importance of time management in elementary school t&aebpecially in balancing
effective instruction to students and managing professional workload.

Foster (2015) argues in response to the workload challenge amonerseimcEngland. He mentions
“unnecessary and unproductive workload,” which are inputting, monitoring and analyzing data, lesson and
weekly planning, attending staff meetings add up to teacher’s activity in school. Suggestions to modify
marking assignments, increase time for planning, and preparati@ssessment have been complied with.

On the contrary to the above findings, Mujtaba and Reiss (2013) drgas differently through the
development of positive stress in teachers within secondary schoblgliand. Coping mechanisms were
used to help alleviate distressful circumstances. Acceptance of distressfitd @g learning experiences
helped teachers grow personally and as teachers. This would explairowlgyteachers who experience
stress, when they use the suitable coping mechanisms, the righdégiwofl and personal support, and the
right frame of mind, can produce a positive, healthy way of beapstress-free.

Becauseof the local scenario, the Department of Education (DepEd) released Ordes.200% on
Instituting Measures to Increase Engaged Tond-ask. This states that to arrest the deteriorating quality of
education, one of the immediate tasks that need to be undertaken dsetisénengaged tinmartask. The
objective is to meet the required number of school days in evhoplsgear and the time allotment for the
different subjects in every school day by lessening activities thattésichers and students away from the
classroom, maximizing the time allotment for every subject, and redin@ngpn-teaching duties of teachers.
Therefore, the prescribed school days shall be strictly spent on engagedviasik as a matter of policy. A
school day is devoted to instructional relevant activities according to ieggatydents in learning the
curriculum's lessons. Any school day or part of the school day siemivise is disruption. This would mean
that teachers must perform the responsibilities required of.the

By the guidelines on Teacher Work Engagement, the Department chtitau (DepEd) released
Memorandum no.291, s.2008, on Guidelines for the ImplementatiGivibfService Commission Resolution
No. 080096 on working hours for Public School Teacher whpidvides an appropriate interpretation of
section 13 of Republic Act n0.4670, the Magna Carta for the Public-Steaiiers Accordingly, Public-
School Teachers are not exempted from the eight (8) hours workuolggigrd in R.A.N0.1880.The limitation
isin R.A. No. 4670 pertains to the time devoted to actual classroom tgaetiith shall not exceed six (6)
hours in a day. The remaining two (2) hours of work tordwiired eight (8) hours workday may be spent
within or outside the school premises subject to the guidelines Skttretary of Education.

However, in the light of bringing quality education among Filipinibdcan, the issues and concerns in
the Department of Education are still on the ground of rehabilitationinstance, Eastern Visayas lack
classrooms and a shortage of chairs that cannot accommodate the rustbéerds in the schadimilar to
Zamboanga City. The “bring your chair” dismayed the parents and children in Albay province. In Leyte, the
school principal said that organizations promise toiteb#8till, it is simply a promise (Government urged to
address classroom shortages first, Daily Inquirer, September 2014). Thesmsonight tantamount to an ill
effect on teaching and learning in the long run.

The literaturereview on burnout supports discovering the underlying concept gmiad by the
authors to understand a clear view of burnout. War(2012) diligent search attests in the 1950s and 4,960
Hans Selye discovered the first breakthrough in studying strelss imutnan bodyHe found that the human
body reacts to stress in three major stages: alarm, resistance, and exhdosti®v®, Dr. H.J.
Freudenberger, an American psychologist, discovered that prolonged sttbeshuman body resulis
emotional and physical exhaustjaftimately leading to burnout.

In the 1980s, 1990s, and 2000s, psychologist Christina Mesla& respective and collective theories
to occupational burnout. Maslach, through extensive research, developétbanteasure burnout called the
“Maslach Burnout Inventory (MBI). Maslach discovered this social phenomenon and é&itos social
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interactions and work environment while researching, creating, andzifigathe MBI. It derived three
components of burnout: Emotional Exhaustion, Depersonalization, andcdtedRersonal Achievement.
Burnout is a process, starting with emotional exhaustion, themdimteto depersonalization and reduced
personal achievement.

Through extensive and multilevel research, Maslach found that burnawoistinuum of the three
components. Then from many studies, burnout is commonly ae®ng service industry workers such as
doctors, nurses, lawyers, teachers, academics, police officers, bankers, swkmiswchild minders,
customers’ service representatives, and any managerial level (Guner, 2016).

The emotionakxhaustion dimension is related to the size of the individual’s stress; it comes to the
fore more than the other burnout dimension. Emotional exhaustioa ®véruse or overwih@ing of one’s
emotion through extensive demands from others, leading to the feslibgrrenness. As a result, the
individual can no longer continue meeting the demands. This Igsssefon (Lautungmeesakun & Wichian,
2016) drive, motivation, and seriousness of work results in @wmhing practices, resulting in poor student
performance and low achievement.

Individuals suffering from depersonalization become unresponsiveoth@r people's needs
Depersonalization causes negative, detached, calloused, dehumanizing actioths odivearindividuals for
no reason, feeling little or no self-worth, and feeling of redysexdonal achievement, with no desire to
accomplish job-related tasks and assignments. As burnout gobaseiformance decreases (Soliman, 2016),
job satisfaction (Rosales, 2013), job commitment, and quality seruiceddition, burnout increases
absenteeism (Vignoli et al., 2016), low morale, and job turnover (Véarad., 2015). All these signs are
related to burnout a reduced personal achievement.

Researchers identified burnout triggers among teachers. These include theprpfessional
relationship with co-workers, work overload (Ost, 2015), too mamyeducational duties (Williams, 2015),
lack of resources and lack of support (Steéw2011), strict timeline deadlines (£2013), and role conflict
and role ambiguity (Richards et al., 2016). The lack of time to perfoe task is crucial among teachers. It
added to intense workload (VanDroogenbroack, 2014) proven to beutme of stress among teacheA
significantrelationship was found in age, gender (Sahigdi, 2015), marital statsis4814, and educational
qualification (Li, 2015). The organizational issue includes class size and ovatett@mlassrooms, lack of
physical space for movement, complex seating arrangements whitkthiénstudent and teacher movement,
and personal interaction. Hence, burnout becomes an eye-trackinghsitidid a profound investigation on
burnout both in Asia and Europe.

Mafukata's (2014) study shewn intense burnout among Afanschools. In this study, the abnormal
and excessive workload significantly contributedeacher resignations and early retirement in the Vhembe
District. Heavy workload, especially among smaller schools where teachersdeaahys subjects in various
grades, has been cited as a major cause of teacher fatigue and turnovelition, adissatisfaction was
manifested by increased absenteeism from work. A possible explanatibisfogsult linked South Africa to
lack effective recruitmentdf teachers primarily because of its economy, which remains weak.

Arriaran (2011)explores teacher workplace characteristics in Southern California that may éefluen
teacher burnout, focusing on middle schools due to decliningerstumotivation. Regression analyses
indicated that role conflict was a statistically significant predictor of burremd role ambiguity was a
predictor of work satisfaction.

Nigeria has the prevalence of burnout with 40% emotional exhaustion dsiets from work
overload and poor remuneration (Okwaragi et al., 2014). A high lefsfedmotional exhaustion was
significantly associated with high extrinsic effort and high over-comanitmThe most striking result of the
study found low superior suppptow level of professional efficacy associated with low coworker support,
low reward, and high job demand contributed to emotional exhaustion.

In Makundan and Khandehroo's (2010) study, Malaysia has delibefatalged on the English
teachers' burnout and its relation with their demographics of agevarbad. The findings showed that
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burnout is evident at high levels in all dimensions. In addition, sage and workload categories
demonstrated significant relations with emotional exhaustion, depersonalizatidnyreduced personal
achievement

The study sample was the 184 participants randomly selected from thicbsponse rate was 65%.
About 63% of whom were females. They were all English teachers in prandrgecondary schools. As for
their age range, 61% of the participants were between 26 to 46f foutr age groups, the first three younger
groups proved to be emotionally exhausted; however, the participanvs 45 have not encountered such a
problem. High levels of depersonalization and reduced personal achreversgltin demographic factors:
age and workload. The teaching workload reported by the teachers wasnibernaf hours per week
categorized in four groups of 10- hour intervals. Those with maaa ten hours per week wear out
emotionally though less than 30 hours face depersonalization anstdegersonal achievement. This shows
that emotional exhaustion is controlled by less workload while more thanu8® per week help teachers
overcome depersonalization. It is concluded that it might be helpful if teadterst have to be overloaded
by teaching hours inside or outside the school context; insteaa| schoinistrators grant more opportunities
for extracurricular activities to overcome the syndrome.

Teacher educators in Haryana were subjected to the burnout phenomeéherstndy ofSahni and
Deswal (2015)The main instrument used for data gathering was the Maslach Bumemtory-Educator
Survey (MBI-ES) which evaluated the burnout levels of the teacher educdattine three dimensions of
emotional exhaustion, depersonalization, and reduced personal achievemenptiid®sand univariate
statistics were used in the data analysis. It was found that the qualificatiom,ofdaaching experience,
occupational stress, psychological well-being were significant indicatoruroiolt among the teacher
educators. In contrast, gender and teaching subjects were nataighjifrelated to burnout syndrome.

Interestingly, while these stressors are quite common across settings featthing profession,
teachers do not react uniformly to these stressors. For example, soe@s of emotional exhaustion,
depersonalization, and reduced personal achievement among teacher edutatare low and high in
psychological well-being differ significantly.

A meta-analysis explored by Stewart (2015) the phenomenon of téagheut- the most significan
contributor to teacher attrition. It encompassed fifteen years of publisiiedirgpublished studies from
January 2000 to January 2015 to 116 studies whose participants evareh& rural and urban elementary,
middle and secondary schools. Study characteristics include age, geaderleyel taught, type of student-
led, nationality, and time with the organization. The investigation yieldeth#tjer finding that a statistically
significant positive relationship exists between emotional exhaustiomlemednd. In this thorough analysis
of burnout, Stewart concluded that as the workload is placed upon mduladi the person tends to
experience greater emotional exhaustion. The study implies that educational heastersview policies and
procedures regarding teachers' responsibilities and clarify role expectations.

A teacher burnout study by Maslach was administered over a sanifl® sécondary school teachers
of Siliguri Municipal Corporation in Jalpaiguri Educational District of West Berfaitun, 2013) The
study notably foundh significant difference in sex, age group, experience, subject taamgihtiraining. The
findings further indicate that secondary school teachers experience $igtssr due to demanding situations
while dealing with adolescent students. Overcrowded classes, heavy syllabusaldoyy madequate
facilities, service conditions, and pressure from the public and governméwet t@achey work more
complex. Therefore, the stress for teachers is expected to rise duientmatance of work demands.

To address the globally acknowledged problems of burnout among teaBhehsleva and Narwal
(2015) focus especially among private, professional institutloicluded two phases. The first phase of the
study uses Maslach Burnout Inventory to observe the levels of ldutnahe second phase of the study, an
attempt has been made to keep the differences in 3 factors of jobublike emotional exhaustion,
depersonalization, and personal achievement, based on four demograjattikesasuch as age, education,
gender, and marital status.confirmed that teachers working in private, professional institutions trepor
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high level of burnout. Depersonalization level was higher while personalvaateat was low. However, no
noticeable differences were found in the dimensions of job buroowage, gender, marital status, and
education, but overall, job burnout was higher than the standard level.

Contrary to other literature, the burnout investigation of Mulvaney 3R@@und no significant
difference between the three dimensions of burnout and marital statears of teaching experience among
high school teachers in a rural Arizona school. As surveyed frooorevenience sample of two
comprehensive high schools, the study confirms that female teaeipensed a higher level of emotional
exhaustion than males. Teachers who participated in the American Heart Associatidmismmaerobic
exercise with moderate and vigorous aerobics experienced higher levels abpacsoevement

According to Amimo (2012), while it is true that every teacher experibnogout at some point in
their career, it is strange to know that many ordinary teachers whactires do not seem to understand
much about teacher burnout. Furthermore, the synthegimofo’s research shows that teachers whoddin
the profession while on fire and soon experienced burnout couldndatrstand why or how to fix their
problems

The conflicts and entanglements teachers face call for the adopt@rufer to burnout in their
teaching This is called “adventurous teaching. Teachers must learn to handle uncertainty, abandon rigid
routines, take more risks while embracing incredible flexibility and elymaesponsiveness, expect the
unexpected and be ready to learn from the challenges and surprises siftesuitday.

In line with the debilitating effect of burnout, the field of positive ggglogy affords a new
perspective that targets the construct of well-being like the character stieowgh,and optimism associated
with authentic happiness. llies et al. (2015) evaluated the effect ofngtbtigased intervention on teachers'
overall happiness. Findings indicated the teachers experienced a significargeinoreark satisfaction and
a significant decrease in thegative dimension of teacher’s mental health, including stress and emotional
exhaustion

Rizzo, House, and Lirtzmari970 expand the measures of role stressors, the role conflict, and role
ambiguity and develop them into two independent quantifiably meadactdrs aboutan individual’s
certainty about duties, authority, allocation of time, relationships witkersttclarity of directives, and
policies. Role conflict was linked to incongruities of perceptions of individal requirements and
incompatibility of job demands. Low, inconsistent, and unclear expetsatiay result in role conflict.

Khan (2014) defines role conflict as a mismatch betwaei and its description, expectations, and
job incompatibility where congruity will be tested upon the impact of gifiopmance. A growing number of
teachers experience conflicting rolagperforming non-educational tasks that interfere with their relationship
with their students (Hooper, 2013).

Differing and conflicting role expectations occur as the role forces arde.c@nflict manifests when
an ambiguous or incompatible role will conflict with the organizational infnas policies, rules, or
personal standards or values. Role conflict occurs when demands and expeeataioncompatibly placed
on workers working within two or more groups that haveed#fit ways of accomplishing the task of finding
themselves facing unrealistic demands. Role conflict has been a congistictop of emotional exhaustion
and depersonalization in teacher samples that did not specifically identifyalspr general education
teachers

Result confirms that the role conflict is emerging among emplogeesto unnecessary control
command, not providing clear information about the organizational straaegyunwanted responsibilities,
which management has a poor communication climate. This investigatidbhkathtani and Allan (2015)
included 368 subordinate staff of Abdulaziz University of Saudi Arabmammunication Climate Inventory
was used with the role conflict theory. It is suggested that superiotsconsider the feelings and thoughts
of others to reduce the role conflict.

Williams (2015) sampled approximately 60 public schools of wargrade configurations in rural and
urban districts of northern Alabama. The focus was on elementarplschibh K to 6 grades on principal
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collegial leaders. Role conflict as one of the variables results from incompatébéxpectations. This means
principal collegial leaders must schedule collaborative meetings throughout thé wehodor classroom
teachers and those from specialized roles, such as reading coaches or gpeatiainettachers, who will be
required to work together collaboratively with the same students. Thissalloese teachers to discuss
instructional strategies, behavior modification and identify goals for staddmevement. One of the most
challenging areas of teacher role stress is role overload, the work deraaddthe time available to fulfill
those demands. Teachers are overloaded with the demands of tiseiCpilegial principal leaders can
attempt to limit the number of demands on teachers, such as outsideodlitrésng redundant paperwork.

According to Rizzo et al. 1070, role ambiguity lacks information required to fulfill any
organizational responsibility or duty. The lack of job-related details concen@rigus aspects of job
specifics in what to do in the role of a teacher can involve role artpid he teacher holding a position is
unsure what all the roles will entail performing

Moss (2014) sample included 72 special educators and 73 general eslaoataught at eight urban
elementary school€Co-teachers are subject to various stressors, including role challenges ferseabb
are accustomed to working independently. The regression analyses inditatele ambiguity was
significantly related to personal achievent in both special and general education co-teachers. At the same
time, emotional exhaustion was associated considerably with role confliobtin special and general
education co-teachers. Findings manifest that co-teachers are susceptibleouat lasr with traditional
teachers. In addition, role ambiguity influenced personal accomplishimemith general education co-
teachers and special education co-teachers. In conclusion, it was recomthahtieathers become aware of
their stressors and utilize services available to reduce or control experiencesait lmue to uncertainty or
conflict in a role.

The foreign literature and studies review provides information and issajfout stress exposure
among teachers in various scenarios worldwide. These include worloaalierole ambiguity, conflict,
pressures of the teacher’s role, inadequate resources, poor working conditions, lack of professio
recognition, low remuneration, lack of involvement in decision-makick of effective communication,
staff conflicts, and pupil misbehavior. However, most findings tmmate burnout as a response to stress at
work characterized by negative attitudes and feelings toward the people withameowvorks and toward the
profession itself due to lack of personal fulfilment at work, togethigh a sense of being emotionally
exhausted as supported by the theory of Maslach and Hans Selyie eonflict. To this effect, the current
study gains a better understanding of the different variables that affectubwvhich is the focus of this
study. These build interest to this recent rese&wcaddress stress and burnout among public secondary
school teachers in Cagayan de Oro City.

This review will find out factors contributing to stress resultimgpurnout among secondary school
teachers in public schools in the Philippines. In the Philippine scenagiddpartment of Education has
concerns about lifting the system. Firgte 1987 Philippine Constitution provides that public secondary
education is free. The right of every Filipino to quality primary educasidarther emphasized in Republic
Act 9155 or the Governance of Basic Education Act of 2001 along witlhidRepAct 6655 or the Free
Secondary Education Act. These laws reaffirm the policy of the State to mnteptomote the rights of all
Filipinos by providing children free and compulsory educativthe elementary and high school levels
These legal mandates resuliedncreased enrollmeiih public elementary and secondary schools. It causes
an influx of enrolment, resultingn large classes. This proportionally affectmirs in the classrooms, the
number of classrooms, and most, the number of teachers who widtrddlévinstructions.

Education Secretary Leonor Briones says the Departmdtdiafation (DepEd) needs to fill more than
30,000 teaching positions, especially in the fields oéi8m® and Math, in its implementation of the Ko
education reform program. In an article from Inquirews info, Secretary Brionasys, “We need a huge army
of teachers; we’ll recruit more,” she claims, noting that the demand for K to 12 educators tilhkigh despite
the employment of 195 ,302 public school teachers Bt 2010 and 2016. Howeveo, date, the DepEds

WWw.ijrp.org



Erlinda A. Quirap / International Journal of Research Publications (IJRP.ORG) @ JJRP .ORG

ISSN: 2708-3578 (Online)

68

continuingto fill in the gapof this problem.

Second, today's generation is being confronted with so many chalehgbalization. A few years
from now, the world may be different. The transformation of thecatibnal system into an excellent
structure that is adaptive to global changes is essential to give the best qualétiosd It is not just a
process of revising a particular syllabus or updating it or usindferatit teaching strategy. Innovative
teachers who are the forerunners must be ready to embrace change atlapye, and even initiate change.
For this matter, teachers are bombarded with diverse work demands, twtpighs exhaustion to work and
self.

Third, DepEd Order 42, s. 2016 known as the Policy Guidelin€adp Lesson Preparation for the K
to 12 Basic Education Program, was crafted to help teachers deliver qustityction based on sound
instruction planning. However,ndehalf of the teachers, the Alliance of Concern Teachers (ACT) and the
Teachers Dignity Coalition (TDC) air the woes and complaints of teachers. They’dhiel,DLLs cause
additional yet unnecessary hardship to teachers and writing them to takeeious time better spent for
developing teaching aids and, of course, restamther clerical task of the teachipgrsonné

Cagayan de Oro City, as a fast-growing city, is currently engagéd the rapid educational
transformation brought by the K to 12 programs in the DepartroerEducation. With this, teacher
responsibility and accountability increased. Therefore, it is fit for the @s@ato study probable conditions
as stated among teachers.

Damulo (2012) intends to discover the facts behind the mainstreanmpegtions correlating burnout
and self-efficacy levels among 103 Physical Education teachers comimgpfiblic and private secondary
schools in Cagayan de Oro City. Findings reveal that highetsleof self-efficacy did not correlate with
higher levels of burnout using the variables. A significant relationslaip found in sex; however, male
teachers tend to exhibit strong and positive correlation between burnout and self-efficacy arechgo
female teachers.

Abe-Abeés (2016) findings support teachers who get stressed with thek, wspecially in culture,
role, demands, relationship, and personal life. Female teachers becomstmssed due to the double
burden because they do their duties and responsibilities in schochtalmome. Marital status teaching
position not significantly related with personal and work stressors.

These local studies give an avenue to further the study on the sofirsgess which trigger the
depleted energy among teachers. A lot of paper works, sex, marital statuwork performance are some
factors that contribute to stress and burnout. Notably, the local reviewemspé current study to continue
its search for the demands that contribute to burnout among the ge#athbe educational environment
where the study is conducted. It enriches its theoretical frameworkelds to see this problem in the
Philippines while addressing it locally.

Research M ethodology

This study used a mixed research design, a combination of quantitative alitdtiye research
methods. It usea quantitative approach to answk€1. What are the characteristics of the public secondary
school teachers in terms of gender, age, marital status, teaching positicatjcg@dih qualification, monthly
net income, and teaching experience?; RQ2. What is the workload statustampnglic secondary school
teachers in terms of Number of Classes per day; Number of $udethe Classroom; Number of Hours
Spent in Correcting Papers per week; and Number of Hours SpeatiRgepessons per weekRQ4 What
are the demands that contribute to burnout among the public secentan} teachers?; RQ5 What burnout
dimensions do these secondary school teachers experience? The reseatiohech above questions
employed survey questionnaires.

The study used qualitative research to answer RQ3. To what extent wouihthers experience
demanding work from parents and administra2i®ind RQ6 Based on the findings of this study, what
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intervention can be designed to minimize burnout among the teachees@afdfementioned research
questions used focus group discussion. The researcher used ttitiggmnesearch method for the research
involved description, recording, analysis, and interpretation of the differsmables used in the study.
However, the researcher also used the qualitative research method. It allowsdsaritze better the extent
of burnout among the teachers in the public secondary schools iryadbage Oro City and design
intervention programs to minimize burnout among the secondaoplistdachers making their teaching jobs
light and inspiring.

The study used three instrumengssurvey questionnaire and focus group discussion. A ten-item
measure was adapted on work demand by the researcher from thefdtlutky(2011). It assessed the teacher
workload like quantity work demands, such as the number adedamught per day, the average number of
students in the classrogitihe number of hours spent correcting papers per week, and riteenof hours
spent preparing lessons per week. Quantities calculated scoring. The semresummed up to create the
total quantity of workload score.

Demandingness was assessed by asking about parental and administratitatiexpeExamples of
those questions included “Parents’ expectations for student academic performance are too high,
“Administration expectations for my teaching are too Wighd “Students in this school are generally well
prepared to begin learning the content spatifior this academic year.” The respondents rate the accuracy of
the statements on a 4-point Likert Scale as At All Times (4), Most ofithe (3), (2) Sometimes (2), and
Never (1).

Role conflict consisted of ten items as wellaasole ambiguity scale. The measureesia 4-point,
Likert-type scale format, ranging frofiAt All Times” to “Never” for both role conflict and role ambiguity
scales. Evaluation of the role conflict and role ambiguity scales was teonsigth the following: At All
Times (4),Most of the Time (3), Sometimes (2), and Never (1)

The study used the modified Maslach Burnout Inventory Educatoreyb(@MBI-ES). The MBI-ES
was developed by Maslach et al. (1996) to measure attitudinal levelsnofub@among educators, including
co-teachersThe purpose of this survey is to discover how educators viewjtb and the people with whom
they work closely. It is divided into three parts: Emotional Exhaustixepersonalization, and Reduced
Personal Achievement.

The researcher adapted the MBI-ES instrument toausigh, moderate to low scale on Emotional
Exhaustion, Depersonalization, and Personal Achievement.

Further, focus group discussions were conducted randomly ateachers to draw out ideas about
burnout and its implications. The study involves data collection, presentatierpra@tation, and analysis
using descriptive statistics, including the frequency distribution, perasmaan and standard deviation.

The descriptive statistics using the mean, frequency, percentage, and sthaviiidn were used in
the following variables in this study: workload as to the number of cléesgkt per day, the average number
of students in the classroom, number of hours in correcting ppperseek and number of hours spent in
preparing lessons per week; administrative and parents demandiagdedsmands like role conflict and role
ambiguity. This also includes the burnout variables such as emotional exhadsipersonalization, and
reduced personal achievement. Analysis and interpretation of the gattmeedvate facilitated through
descriptive statistics using the mean, frequency, percentage, and stdedatibn They were utilized to
describe the variables in the study.

Focus group discussion was used in this study. It consists ofilbaddsigned discussions that allow
respondents to express their points of view by ascertaining their percemrimgd, opinions, and thoughts
in a group setting. This provided the researcher with informationeasaoring the quality and impact of
demandingness on burnout.
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Results and Discussions

Problem 1: What arethe characteristics of the public secondary school teachersin terms of
gender, age, marital status, teaching position, educational qualification, monthly net income, and
teaching experience?

The characteristics of the public secondary school teachers are the ingmenmables in the study.
Several studies claim these variables as significantly related to burnout.

For instance, female quickly gets stexsshan male younger teachers possess higher vitality and
quickly adopt change yet older teachers are seasoned to stress; marriddaisglare vulnerable to the many
work in school since it competes with the responsibilities at home; highehing position and higher
educational qualification suggests more work demand; monthly nemecstabilizes focus and high
motivation, and teaching experience neutralizes stress that is the lolegstags in the work, the better one
can manage stressful conditions.

The distribution of the respondents in terms of gender revealsG8g7R.03 %) of the respondents
were female, an®9 (29.97%) were male. More female teachers were than males among tehbids
covered in this study. This goes to show that teaching is a fatoalmated profession. This finding affirms
the result in the study about Women and Education by Turcotté 208l Wood (2012), as cited by Lusterio
(2015), that women make up the majority of workers in education-dletateupations. She added that the
proportion of women is especially high at elementary and secondalg,levhere they make up 84% of the
teaching staff. In terms of sexes, several studies have reported that riest@le predictors of burnout. For
example, Mashhady (2012) found female teachers significantly exhalusted work overload in school and
at the same time in the home as housekeepers.

This substantiates the findings of Al-dyiar et al. (2013), whichitesuhigh burnout among females
since they lack coping strategies and oversensitivity to problems whilet@aaleers as counterparts have
their feelings suppressed on contradicting ideas and activities, seek eimsttipmart and emotional release
yet more resentful and cynical (Shaheen & Mahmood,2016). LikeKismar (2014) and Sadighe (2015)
confirm female teachers have a high level of occupational stress. Howeuearycoo the claim, Goswani
(2013) found that female teachers do not differ significantly frbairtmale counterparts in their burnout
syndrome in all dimensions.

A display on the distribution of the respondents in terms of agesstimt107 (36.03 %) were aged
25-34 while 12 (4.04%) were 55 years old and above. This indicates thaetsamovered in the study are
younger It implies that young teachers have to battle not just being inexperientedebpressure of the
teaching environment. Gardner (2013), as cited by Lusterio (2015), statés be effective in the classroom,
teachers must have energy and enthusiasm as the qualities showmgyeachers. Sadighi (2015) confirms
that younger teachers are more motivated and energetic in dealing with ssigafidns. Therefore, they
can easily adjust to the new situation and cope with the demands motaffe®©umaguing (2015) goes
with Sadighi’s contention. He says the first few years in teaching seem to be criticalgamvice or
beginning teachers and most likely would quickly get stressed sincarhewt experienced in the field. At
the same time, studies of Goswani (2013) and Mousavy (2014) caflenteachers demonstrate burnout.

In older age, teachers' role burden usually gets diluted because thetiafitteémas increased to
analyze their role; thus, they could perform better. Moreover, older teaahersiore experienced and
adaptable to the environment and more ready to cope with stress. linghidu et al. (2014) say abilities
improve with age and experience and that as teachers gain experience ovéretimeanotion-related skl
may also improve. Contrary to Rosman and Kédindings (2014, the claim is no gender difference in
burnout but only age as related to exhaustion because emotional exhausgbririsolder age.

Marital status is another intervening variable to consider. It presents 1haf73.086) of the
respondents were married, with a sharp contrast of 9 (3.03%) sepé#ratedns that most of the respondents
were married, and only a few were separated. Farshi et al. (208#pe3h(2015), and Van der Westhuizezen
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et al. (2015) evidence single or married teachers do not differ vgtirde to becoming exhausted, cynical,
and accomplishing the job task. Both manifest the same feeling iliméhef work. This study suggests
different result from Mousavy et al. (2015), Sadighi and Mashha@¥2(2 The results reveal that married
individuals are more prone to burnout feeling. This is becausesthariried teacher faces a higher burden of
responsibility and more challenges balancing family affairs and fivefiession. Mashhady reveals an
exciting result concerning marital status. He conetuhat marriage has a stabilizing effect which may
provide a fulfilling relationship and social connection. This means marriethetesa@re mentally and
psychologically stable. So they are less sedasd burnout.

It depicts another distribution of respondents in terma t#faching position. It shows that 223
(75.080) were Teacher | and 2 (0.67%) were Master Teacher Il. This sigtiifeesthe majority of the
respondents were Teacher 1. Therefore, it can be depicted that the méjtréyenchers had remained in
the Teacher 1 position. But the respondents are younger teachelgysoeed to earn more years to
accelerate their teaching position. However, it is also reflected in this table thatajbgtymof the
respondents hold masteunits. So as years are gained in teaching, the teaching position increases.

It is where stress forbearance comes in. The qualities like exercising a high détplerance, using
a coping mechanism to handle tension creatively, controlling the negativiestetion of emotion, and
channeling negative emotion to positive and constructive endeavors.nWilliad Dikes (2015) suppos
strong positive correlation between years of experience and emotionaktahalncreasing years in service
at work reported more emotional exhaustion. These correlations may be edplanhaving more
responsibility during years, accumulating more stress during,veor#t experiencing feelings of tiredness
facing almost the same problems and difficulties every day.

That is to say, as the number of years a teacher teaches increases, &s &iceds. Administrators
should be aware of this and watch for signs of stress among veteragrseac higher degree of educational
attainment might tend toward burnout. Administrators should give these teagbtéwns for stimulating
challenges or other opportunities for advancement and recognition.

In terms of educational qualification, Table 1 shows a distribution of(8721%) were with M.A.
units, and 2 (0.6%) were full-fledged doctoral degree holders. This means that majbtite deachers have
the required qualifications for secondary school teachdise survey conducted by Aftab and Khatoon
(2015) shows the level of stress experienced among teachers wittotinegponding qualifications. Teachers
who attained a lower level of qualification would be more susceptible to derframal others, not confident
with their beliefs, and later develops burnout on their job. Howevieh, the higher degree holder as their
counterparts, they entered the profession and possessed a deep knofMleegribject, so they experienced
less stress. The result of Basugloakt(2016) explained that as the educational status of the teacher goes
higher, the expectations from the professional go higher, too. Susker’s degree graduates are more
burned out than bachelor’s degree graduates. This is because the more educational qualifications one
possesses, the higher the knowledge, skills, and expertise so agétveonkoengagement will be in the field
of teaching.

Other findings of the study show low burnout scores with less tahlteachers whereas high
burnout with high qualification. Teacher qualification is an excellent detamhiof assigning classes for
teaching. Familiar qualification teachers are given with small grades, aredgoalified teachers are likely to
teach at high-grade levels and have more workload that causes job Shalsseh & Mahmood,2016n
addition, the study says low burnout scores with less qualified teachergagshbigh burnout with high
skilled teachers. Expectations of low qualified teachers do not agitate thesakidetter job options, while
high qualified teachers keep looking for jobs that fit their potentialss&itld other than teaching. Similarly,
they expect high frorateaching job.

Monthly Net Income disclosesA9 (50.18%) respondents have a monthly net income of 08,00
- P 5,999.99, and9 (13.13%) have a monthly income 0f1B,000.00 and more per month. This means that
majority of the teacher-respondents have a monthly net income 00®030- P 5,999.99. It explains that
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teachers in public schools have a struggling monthly net income hleéwonthly poverty threshold. The
data suggest that the net income of the teachers is not enough for ébathan necessities for survival.
Teachers augment income in some other way to suffice toctuél be damaging to the teacher’s
performance since teaching needs focus, commitment to time, gpatg@tion and planning.

Teaching as a demanding job needbsdoeimbursed well. Nyagaya (2015) says salaries assist
people to attain basic needs and are also instrumental to being productive. Ifiddsatiployees remain in
the organization, they may engage in counterproductive behaviorsaspolor service, destructive rumors,
theft and sabotage of equipment, absenteeism, and turnover. The indoenegad teacher is not in balance
with the job responsibilities and stress levels. Many junior teachers ffesig their posts within five years of
being hired (Erdiller & Dogan, 2015).

Some teachers moonlight to augment income and even to the point @f selffrto support daily
family expensesThe study of Omondi and Kariuki (201&¥presses majority of respondents say that the
salary paid to teachers is inadequate, and%8&y that there are salary delays, primarily when one is newly
employed. This causes stress to the respondents. Gemeda (20i&8) sntpled teachers in Ethiopia. He
found the intensity of exhausti in terms of the teachers’ salaries. Their monthly income runs out before the
month ends without even covering their living expenses. The résptmindicated that the basic needs
(foods, shelter, and clothing) fundamental for survival were not meétgHere are examples of excerpts
highlighting these concerns:

“The government ‘talked’ too much about the school reform agenda. However,

teachers, one of the most important components in an education systerignored. Their
worries, concerns and problems were disregarded. Economically teackénsa bad
situation. They are not able to cover their monthly living expenses. Iméggrinstruction
that teachers deliver in the classroom while lacking access to basic reqtsreu@nas
food, sheder and clothing. Think of what develops in students’ minds, particularly regarding
the teaching profession, when they see teachers starved of food, adeaiysywthe same
clothes, looking physically unattractive.” (FGD 1)

This shows thatieachers’ salary is equally essentiéh order to focus the delivery of quality
instruction. Teachers need a better income in their quest to meet their family’s basic needs. However, Aftab
and Khatoon (2015) say that the teachers with higher monthly incometanecessarily have no stress than
their colleagues with lower monthly income or vice versa. There is ferafite between being high-paid
teachers or low-paid teachers. This means that teaching is mareesponsibility for a salary priority.
Teachers are service-committed individuals.

Teaching experience distribution in Table 1 presents 86 (28.96 %) of thendesps were into
teaching for five (5) years, ar¥(9.09%) were twenty-six (26) years and above in teaching. This nmteahs
majority of the teacher- respondents have a teaching experienceef@b¥iyears. A teacher working within
the first five years of teaching experience is also used interchapgeilblthe beginning, apprentice, and
neophyte.

Dumaguing (2015) says the first few years in teaching seem criticaigamavice or beginning
teachers. This was proven in the study of Morgan and Craig X20@16und out that teachers with 16-25
years of experience teaching were more likely to report that the jolbdwmaine more demanding and
stressful than were teachers with fewer years experience.

Ladd (2013), cited by Williams (2015), says that experience does mdistrteachers can provide
compared to their less experienced peers. Ladd’s findings revealed three areas where experience does matter:
experienced teachers are more effective in raising student achievement tless thwerienced counterparts;
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teachers do better in teaching and learning curriculum as they ganesqg and experienced teachers
strengthen education mother way beyond the classroom. But Huk (2011) identifies novice tesmhars
highly effective teaching workforce. This group has more trelmes energy than the experienced teachers;
thus, they perform better. Moreover, those who had been in thaengambfession for more than 25 years
had good knowledge about the level of stress being in the teaching pmfiesstogood periogOmondi &
Kariuki, 2017).

However, the study of Goswami (2013) highlights teachers whedtiyg in the profession have
reduced personal accomplishment. This is so because they already feelabdredutine of their job,
reducing excitement and motivation. Al$dkwaraji andAguwa found thaelderly teachers feel tired quicker
than the younger ones since teaching requires the teacher to starmd of ffee students and talk for a long
time throughout the school period while teaching.

In sum, the characteristics of the respondents are as follows: gagédemarital status, teaching
position, educational qualification, monthly net income, and teachipgriexnce. Furthermore, the general
profile of the teachers as an intervening variable in this study implieth#sa characteristics may contribute
to burnout among teachers in the public secondary schools in&@adayOro City.

Problem 2: What isthe status of workload among the public secondary school teachersin terms of the
number of classes taught per day, the average number of studentsin the classroom, number of hours
spent in correcting papers per week, and number of hours spent preparing for lessons per week?

Indeed, it is essential to find out the workload status among the peblio! teachers against
burnout. The data revealed tH#3 (54.88%) of the respondents held 6-7 classes per day while 2%6)7.07
held 2-3 classed his means that teachers were holding more classes. It implies that the mfirolasses
taught as teachers’ workload contributes to performance simply because the more work the teacher places on,
the more stressed being experienced over the standard of work theympétfok, 2011). In addition,
teaching preparation at different levels makes the load hg@hefie et al., 2014).

From the recent study of Omondi and Kariuki (2017), teachers in Kelaya their schoolwork is
very stressfulTheir classes were overloaded, whinbade the preparation and evaluation bulkf.oo many
lessons beyond our capability, and we need to take work assignroem@3 said one of the teachers.

A Focus Group Discussion was conducted among random participanth&@ohools in this study.
The questioriWhat do you think is the main cause of burnout” discloses common answers from the teachers.
They said and quoted:

“We are teaching subjects not our major field” “We are given with more than
six loads; We are given unfair teaching loatdsWe are given a lot of reports and
tasks to do beyond our assigned tasks as a tedcher

These responses imply that teachers cannot give more attention to instruatitmadsigned tasks
Typically, teachers interact with their students inside and outside therodassBesides classroom
interactions, test paper preparations, extracurricular activities, teaching materahpoeg and teaching
enhancement are some of the tasks teachers would have to do outsidalaf school hours. Demanding
workloads increase accountability (Stewart (2015). For the teachers éffelotive in the teaching and
learning process, they must be givereasonable load. Perhaps, the school head or the subject coordinators
must be sensitive enough to the needs of the teachers. To ovénedelchers may not give the best output.

WWw.ijrp.org



Erlinda A. Quirap / International Journal of Research Publications (IJRP.ORG) @ JJRP .ORG

ISSN: 2708-3578 (Online)

74

The average number of students in the classr@smleaned in Table 2, discloses 125 (42)9
percent of the respondents h&@— 40 students in the classroom, whil@ (6.06%) held 46 students above
students in the classroom. This means most public secondaryssatassrooms consist of 36-40 students.
This class size is ideal per DepEd Order No.21, s.2006, known &3uitlelines for the Organization of
Classes implementeconcerning DepEd Order Nos. 32, s.2003 and 62, s.2004, thecldealsize is 50
studentsThis points out that class size is average. This class size can be managedeeehbéss regardless
of age, sex, and teaching experience.

Contrary to the findings of the study, Tonder (2015) emphasizesftict of larger classes-such as
reporting learner performance becomes more complex, teachers d@aveothe time to compile reports
during school hours which means they have to do it after the scbads lit is challenging to control
learners’ misbehavior. This reduces the time of the teachers for the preparation of the lesson, thus inciting
stress.

Another workload distribution in Table 2 is the number of hours spergating papers. It displays
119(40.07%) respondents spent 10 hours or more correcting paperegiewhile 42 (14.14%) spent9r -
hours correcting papers per week.

This means that the ten (10) hours or more minutes per wéekdiwided with five recitations days
per week derived two (2) hours every day spent correcting papaesfaloevery subject taughthis implies
that the time spent correcting papers was a bit longer due to the lexi&rofses to check from the many
classes assigned to the teacher. In addition, the amount of paperwork occepiesisite amount of time
which reduces thesachers’ available time in the preparation, marking, assessment, and dealing with learner
behavior (Mouton et al.2013).

Bueno (2011) says that extra work such as excessive paperworaeraye for teachers and have
little reference time to do the instructions, which interferes with studentsiverahilities. Teachers will have
little time to research and experimegotreate an innovative lesson. llies (2015) affirms thaigh amount of
work and working fast and under time pressure affect work consliiod other professional duties. Germain
(2014) relates to lack of time for planning, lack of time for markind grading student work are sources of
stress among teachers. To lessen the burden among teachers, shdye mgivena reasonable workload.
Viewed collectively, this suggests that increased paperwork equates to increasedrstressmversely, less
additional paperwork equates to less stress.

The last indicator in Table 1 is the number of hours spent preparingdgseomeek. It discloses
that 104 (35.02%) of the respondent spent 10 hours or more ipetiee class per week a@d (9.09%) for
3 hours per week. Therefore,implies that the respondents prepare lessons two hours per recitatiparda
subject.

The basis in the lesson plan preparation is the implementation of RAON83 br the Enhanced
Basic Education Act of 2013. The Department of Education (DepEdSBO 42, s. 2016 on the Policy
Guidelines on Daily Lesson Preparation for the K to 12 Basic Educatiogrdm. Planning lessons is
fundamental to ensuring the delivery of teaching and learning in Ischidtese guidelines aim to support
teachers in organizing and managing their classes and lessotiseffend efficiently and ensuring learning
outcomes.

This guideline aligns with DepEd Order No. 70,s. 2012 states that begip812-2013, teachers
must have more time to prepare the necessary instructional material and-etidered activity using the
Daily Lesson Log (DLL). With the initiaimplementation, teachers need to prepare one’s lesson plans.
However, the data suggests additional time aside from checking the pabiefs,means these suggested
workloads over the two (2) hours allocated for the teatheastructional time are not enough. From this
context, it shows that the allotted time for the teachers to do related activitiefrasidhe six (6) hours the
instructional time is depriving the most important time for educatbishnis teaching and learning™ (Tonder
2015) thus Craith (2016) emphasizes that time shortage interferes thbdtrizeintended for teaching.

Moreover, Macundan (2010) attests in his study that those workiatdmore than 10 hours per
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week make teachers wear out emotionally. The result in Droogenbr(#&ksdy investigation shows that
excessive workload is positively related to emotional exhaustion. Theaatsteachers felt due to the rigid
curriculumcan be seen from the following quote by one of the research part&ipant
“I don’t know, when I enter the classroom, which flows my lesson will take:

from the first question asked, repeating the last lesson, whetherf tine students

will ask an interesting question, whether that question will lead us in siffere ot

direction from what | wrote down in my detailed preparations. Wteldren show

initiative to do something in a group, they have organized themselveanselhd a

particular task, and I have to tell them: “You can’t make that presentation today.

Today,I’m doing this and that”.

Teachers must be givemfair workload to perform effectively without being stressed. With less
workload (Talmor, 2015), an individual finds work challengitige more likely the individual finds a sense of
fulfillment.

Problem 3: To what extent would the teachers experience demandingness of work from parents and
administration?

The extent of demandingness from the parents and administration thatbtleesgcondary school
teachers experience is overwhelming. Examining its effectashers’ burnout requires indicators to anchor
the analysisTherefore, the questionnaire of the study of Huk (2011) was adapted.

The indicator “Parents’ expectation for me to take charge of their children when in school are too
high” shows 3.42(SD =0.70)with a description of “At All Times.” This means that the parents entrust their
children's achievements highly, including discipline to the teachesshool. It implies that parents impose
too muchon the teachers' responsibilityr their children.

The Family Code of the Philippines, Chapter 2, Article 18 on Parental wytlstates that the
school, its administration, and teachers, or the individual entitystituition engaged in the child shall have
special parental authority and responsibifity the minor child while under their supervision, instruction or
custody. It is therefore understood that parents share responsibilitiesteachers and administrators.
Therefore, teachers never take full responsibility for the children whikchool. However, parents must
involve in aspects of discipline or instructions. This minimizes theymark demands of the teacher.

The Focus Group Discussion in this study shows responses from tloadess to the question
“What do you think is the main cause of teacher burnout among secondary school teachers” like students’
behavioral problems, others label it @sdents’ misbehavior, and students’ meaningless behavior. In this
scenario, teachers need parents as counterparts who can assist theimwaltizned minimize overburdened
teachersTeachers expect parents to engage in “joint problem solving” about student behavior (Bryk et al.,
2010 & Kraft et al., 2013) and interaction of their chlsthoolwork.

The lowest indicator;Parents contact me regarding their children’s performance too much,” has the
lowest mean of 2.80 with a standard deviation of 0.78. This implggte parents have less demand towards
their children's performance, that parents leave it all to the teachers theeawdmé or the failure of their
children. This evidence is the lowest indicatof parents’ demandingness. While parents highly demand from
the teachers to take care of their children in school, parents show lesg intstedent performance.

It must be noted that when a child attends schoolpdtent’s role as a teacher does not ceagad
2013).Parents must be considered a constant and palr@mponent of the curriculum. Success at school is
guaranteed if parents support school-based instruction. Unfortunatefy parents expect more from
teachers and assume teachers to be answerable for everything. Thiscmang a potential cause of stress for
teachers (Rosman & Khan, 2013).
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These emerging problems to balance various demands of the pamrtm@tdnainistration are left to
teachers to make their own decisions on how to cope with a situatiocathalecrease stress. Fernet et al.
(2012, Gavish and Friedman (2010), and Hamm2®@ emphasize thatdministrative support is necessary
for teachers to feel empowered and confident in their classroom practices.

On the other handhe indicator “Administration expectation for me to follow the school rules and
regulations are tohigh” reveals 3.48 (SD=0.76) with a description of “At All Times.” This means that the
administration strictly imposes the school's rules and regulatioriedoners to follow. This implies that the
teachers must abide by the policies and guidelines in the school.

Droogenbroeck et al. (2014) identify between teaching-related and nontgaelated workload.
Related-related class preparation and teaching, while non-teaching related afeothabe administration,
attending meetings, documentation, and extra-curricular activities. Teachers reagtpiex ways as they
become “technical professionals” who follow what policy dictates and cannot do things creatively in their
workplace. In other words, there is greater accountability of teachetstailed documentation. The FGD in
this study affirms teachers’ comments like:

“We accomplish reports rushly, Stressful paperwork and reports which consume our
time “We are stresxl with schoolwork which includes the preparation of many narrative
reports and compilation of documents for the School-Based Mamagemnd IPCRF’, and
“Narrative reports have strict deadlines

The evidence in Morgan and Craith's (2016) study is equally the saime r@searchéy findings. A
great many remarks, which are almost one-third says:

“The amount of paperwork is killing usSometimes you feel it is more important than
teaching “I spend more time in completing forfis“No end of paperwork,” and” Various
distractions that get into the way of teaching, | just want to get on nandleach’

The intensification of the teaching profession, which teachers have to cefitiplgccording to their
workload, competes with additional administrative tasks. It is a culprit that Iggeet stress among teachers.
These high-level tasks increase accountability narrowed teaching-relatedvgrberganizational demand,
making teachers stressed in their workplace.

Another significant response about administrative demand on the FGD conbydtesl researcher

shows adverse=actiors about administrators like:
“Administrators who never listen to teachers néedddministrators who never
understand personal problems“Administrators who think they are always right,”
and” Administrators who lie. *

Administrators are the leaders, yet with these preceding observatiandjigheexpectation from
teachers defeats their conduct not worth emulating in the system, gératause burnout. Principals need
to put their professional knowledge into action to create, support and protdoersedom competing
demands and expectations for success.

The demands and expectations from the parents and the administration mrechofor teachers to
respond to, considering the various tasks that the teachers will complyMuitbover, the demand from
both parents and administration is most of the time; it implies time and féfor teachers, which teachers
feel tight and burdened, for there are more important tasks to perform.

Problem 4: What demands contribute to burnout among public secondary school teachers?

Two demands contribute to burnout among the public secondary sehduwérs: role conflict and role
ambiguity. Role ambiguity results from a lack of information éimerefore missing clarity in a specific job
position. This leads employees to be uncertain about their role, jettiobs, and associated responsibilities.
Expectations of colleagues and supervisors also may be unclear.

Role conflict arises when a person is confronted with two or mordiatorg or opposing role
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expectations and the corresponding role demands of others. This leadyd¢ba@qgical conflict in which the
employee will not be capable of fulfilling every expected role simultamgoBsle stress can occur in every
job position. The complexity of organizations, organizational chamgkswsitching positions can increase the
amount of role ambiguity. The findings of these demandgrsented in tables, then discussed, analyzed,
and interpreted. Finally, the questionnaire of Moss (2015) is adapted.

The indicator I have to do things that should be done differently” obtained the highest mean of 3.01
(SD=0.72), whilethe indicator “I work on unnecessary things” obtained the lowest standard of 2.13(SD =
0.97). It got an overall mean of 2.59( SD=0.59) witthk “Most of the Time” description. The highest
indicator, “I have to do things that should be done differently; means the teachers conflict with which role to
comply with first. Itis difficult to get a day off from all roles simultaneously and endhgday being too
tired to give the best to do all the jobs well.

This implies that conflicts can be seen in disagreement, which indicates redated to the task, the
degree of contradiction, or incompatibility of expectations associated witholdeRole conflict emerges
when the responsibilities of the individual are not rightly or adequdifiged. The compliance with one
makes it more challenging to comply with the other.

The findings ofAl-Kahtani and Allam (2015¢onfirm that role conflict is emerging among juniors due
to unnecessary control command, not providing clear information aheubrganizational strategy. For
example, elementary education teachers must teach all subjects thrahghday. Yet, theyare now being
directed to focus on one subject under the supervision of a literady. coac

Relative to the finding of this studg an exciting observation found in the Focus Group Discussion
conducted to the teachers, from the question “What do you think is the main cause akachers’ burnout
among the secondary school teachers?” It exposes responses that the teachers experienced conflicting
demands in their roles in school. FGD responses like:

“There is too muchunrelated work assigned to us”; “We are given the
assignrant as coordinator and leader “; “Given designations and tasks overlaps our
responsibilities as a teacher”; “We are confused what to do and what to comply first”;”
Assigned work and special tasks given to us is beyond our knovdedieapacity’

It implies that the teacher-respondents experienced being torn into multiple dsestidd unable to
find a way to perform divergent roles. This has the same obseniatiG@emeda's (2015) studymong
purposively sampled participants. Teacher 9 says, “We are confused, and we are in a dilemma over what to do
and not to d& In other words, the mismatches between the job and its description tatixpex; and
incompatibility impact an individual's performance. OlivaFegindez et al. (2014) posit thedle is a
significant trigger for burnout among teachers when they are liablesteeato two or more superiors in their
differert parts.

Experiencing incompatible or irreconcilable expectations associated with multiplésrplesumed
to be psychologically uncomfortable for individuals, generating adwsr®tional reactions. Therefore, task
objectives and expected outputs must be developed and madhtdiere teachers are consulted and provide
feedback on their job.

The lowest mean was shown in the indicaétbmwork on unnecessarings” (M=2.13, SD=0.97).
This means that the teachers focus on performing their duties and siedjg@s by spending fruitfully in
school. This is so because they have limited time to comply with teacHatgd activities like checking the
students’ output, planning, researching, and making instructional materials. Teachers maximize their time i
school since it does not limit only to instructions but to a horizeludiing discipline, personal, or family
problems that affect their school performance.

The findings show that role ambiguity among teachers in public dacprschools results in
moderate teacher burnout. Teachers experienced role conflict most of thé tmpies that teachers feel
stressed and unhappy working in the school doing tasks againstlenaliks
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The indicator “I know what my responsibilities are” got the highest mean of 3.77 (SD=0.53), while
the indicator “I feel certain about how much authority I have” got the lowest mean of 3.77 (SD=0.53). The
overall mean rating was 3.52 (SD = 0.46) and described as “At All Times.” This means that the respondents
were confused about their duties and responsibilities as teacherswivenmore different taskdt implies
that teachers were confused about dealing with and accomplishing fendtieto their vague duties and
procedures. One musé confident about what expectations are gaogomply with.

Several researchehave conceptualized role ambiguity as lacking information required tth duny
organizational or individual responsibility or duty. According to Willia¢@815), role ambiguity is the lack
of clear, consistent information regarding a person's occupation's, ffitgations, and responsibilities and
how they can be best performed. The ambiguity of priorities exis there is confusion about what needs
to be done and the order in which to ddrttheir study, Eatough et al. (2011) found role ambiguity thid s
relation for burnout. He further stressed that it is a stressothifeatens and impedes an individual’s work
achievements. In other words, when teachers lack the understahaihgtds expected of therrthis leads to
more stress.

Al-Kahtani and Allam(2015) corroborate the idea dEatough et al. (2011), which found the
simultaneous occurrence of two or more sets of pressure suthdl@tmpliance with one role would make
the other more difficultlt is essential to understand that when roles are uncertain, one will ffiaailt)if
attaining a task. The clearer the position, the more the rolebenalthiexed Several studies on role conflict
and ambiguity, such as LI, Jiang, Yao and Li (2013), attest tadkerg effects of role conflict and role
ambiguity on workload. It generally diminishes the productivitgmiployees.

That poor role definition arises from the lack of clarity in teachers’ objectives, key accountabilities,
and their job's overall scope of responsibilitids a result, teachers must perform a role that goes against
their values or even job demands incompatible with one’s capacity. The situation can create confusion, Stress
and deplete enthusiasm towards work. Teachers could be saved fromrexjpoancertainties on roles by
minimizing unclear work demands.

Overall, the findings disclose that teachers are experiencing role ambigthitysohool at all times
This implies that teachers are assigned tasks with vague instructions or ¢homee deyond the job
description with no proper orientation. Role ambiguity is a signifisaessor identified in this study.

Problem 5: What burnout dimensions do these secondary school teachers experience?

Burnout among the Public Secondary School Teachers based on burrsitatédhki the need for
intervention. Maslach Burnout Inventory-Educators Survey (MBI-E8)ddasis of the survey questions for
the teacher respondents. This is adapted and modified in the context olthe stu

Data reveals that the majority of the respondents confirm emotional érinaissexperienced with
the highest mean rating of 25.00 (SD = 7.22). This means that desgerexperience burnout at a moderate
level. It implies that the teachers are experiencing fatigue, frustration, anddstriegsteachingThat is to
say; when teachers react to more physical, mental, or emotional préssatses stress which interferes with
the expected level of functioningthe constant exposure results in fatigue, which undermines parfoem
both to the students, and the school.

According to Maslach, burnout dimensions are sequential; thus, emiogiwhaustion comes to the
fore more than the other burnout dimension. The onset obhuis characterized by a gradual loss of
idealism, energy, goals, resulting in emotional overload and exhaustimuld be manifested by the overuse
or overwhelming emotion through extensive demands from otleading to the feeling of the barrenness of
which the individual can no longer continue meeting the demawa.result, there is a feeling of depletion
of energy or the draining of emotional resources, the feelings of leiegextended and depleteHor
example, when a professional teacher is emotionally exhausted, the teatBesxperiencing physical and
psychological symptoms that hamper work.
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Emotional exhaustion ign essential dimension of burnout and is widely studied. In thidystu
Gemeda (2015) proves the three burnout dimensions among thergecEthiopia who face a challenge in
their educational system in an effort of the government to change the keurricthe teachers experienced
the intensification of workload such as overcrowded classrooms, additiobgcts taught multiple tasks
aside from instructional duties and attending meetings from the vagbaslsorganization. Other teachers
complained about extended tine preparing the lesson and tutoring students. The same findings wi
Mafukata and Mudao (2014) as exhaustion experienced by teachers in/Sacahrelated to excessive
workload, poor remuneration, and lack of subject knowledge beingttalllgis, many teachers were leaving
the system.Teachers retire early, having experienced exhaustion, fatigue, anditburno

Other sources of exhaustion revealed in Okwaragi et al.'s (2014) studylomesuperior and co-
workers support, age, gender, and marital status (Sachdeva & Narwal,Z8& intensification of teachers'
work is another challenge teachers” work conditions. These data signaled that teacher were overloaded with
instructional tasks and non-instructional activities that aksbeb bulk of their time and energy. The
respondents in this study say:

“Too much work and other assignments are given from time to tim& “Reports
consume my time instead of doing visual aids and checking p&pd&eports and tasks are
done beyond our regular assigned taskdvly students are hard-headed, and they need to
be followed and monitoredut I need to finish reports with rush deadlines”’.

These responses corroborated what Apple theosiz@sore and more has to be done; less and less
time is available to do.it Teachers perfored an increasing number of imposed tasks for which theyethck
adequate time and resources and opportunities for creativity, reflection,gagksrent in pedagogical work
This diminishes the enthusiasm of teachers towards work. Theflpasgion (Lautungmeesakun & Wichian,
2016) drive, motivation, and seriousness of work results ar fEaching practices, leading poor student
performance and low achievement. It eventually develops a negative atbivates studentsna their work
performanceThus, teachers become stressed, and they are gradually burnout.

Schools nowadays face changes and challenges sindertéaoles and responsibilities are now
more diversified and complex than before. Therefore, it is indisputahigdachers should be encouraged
and supported to develop professionally and renew their capacitywoaunsly to ensure the availability of
quality education for all students.

Depersonalization is the second dimension indicates the lowest mean ofABZ892). This has a
description of “Moderate.” It means that the respondents are moderately depersonalized by distancing
themselves from others. This implies teachers experiateek of feeling and impersonal response towards
clients and colleagues in the workplacehis is a feeling as one cannot grasp conversations or even
concentrate. Furthermore makes things arourasthey are causing a lot of pressure.

The second dimension of Maslaclepersonalization as next to emotional exhaustion, points to the
development of indifferent and negative attitudes towards others @edsiomal and dehumanized perception
Individuals begin to feel ineffective on the job, and the self-evaluaticomplishments are likely to become
negative. There is low professional esteehich significantly affects the individual’s ability to function. One
separates from the colleague, family, and friends. Disengagement in teischenggative feeling and is
dangerous for the smooth functioning of the institution. There isdeacal distant attitude toward clients and
students and reaction to blaming them for their poor job performance (Bros\etomic, 2016).

The respondents' FDG on the cause of burnout showed manifestatioatadfident. Responses
like:

“Administrators who never listen to teachers’ need”; “Administrators who do not

understand our personal problems”;” Administrators who think they are always right”;

and” Administrators who lie.”

These responses imply teachers to distance from superiors. Thesé silgges rather than being
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involved, which manifests through physical isolation by distancireselh emotionally (Roloof & Brown,
2011). This mayyield a more rapid use of one’s energy, such distancings an immediate reaction. Not
trusting significant others in schooDkwaraji & Aguwa, 2015)can reduce teachers’ sense of personal
accomplishment. Maslach states that depersonalization is a coping respomgeclb individuals may
distance themselves psychologically to stem the demands on their maxhatigerves. The callous, cynical, or
detached way they deal with the situation is a type of emotional buffleen one distances, one can slowly
regain esteem with social suppoirgogenbroeck, Spruyt & Vanroeler2014) from colleagues. An
appreciative stance working with students and parents helps teachers reduserddigationJu et al. (2014)
assert that teachers with supportive administraotssupervisors and receive positive feedback about their
skills and abilities may lead to lower burnout or no burnout at all. sty indicated that colleagues and
administrative support significantly reduce role ambiguity's impact on trerstepalization of burnout.

Disengagement in teaching is dangerous to the institution and the $etreerselvesMoreover, a
display of depersonalization orchestrates detrimental outcomes on the empleykeesiance effectiveness
which may influence the overall ganizatiors’ performance (Totawar & Nambudiri, 2012).

This condition is not temporary but becomes chronic over time; itceaise a state of intense
discomfort which impedes them from being professionally efficientlighda 2016). However, Maslach
burnout is not only in terms of negative symptoms but also as @ingom. On the positive side, the
individual’s willingness to work with energy, be emotionally involved and feel effectivesnwork again.

Furthermore, the table shows the mean of 19.60 (SB¥®ot the reduced personal achievement
burnout dimensionlt has a description of “Moderate.” This means that the respondents feel decreased
accomplishment in their job as teachers.

It implies that the teachers feel incompetent at work. Unqualified and hurdividuals show
doing busy work but not engagetwhat they are doingr they wish to do something but miss even the more
minor points of accomplishment. They wear down motivation.

Maslachis accomplishmentas the third measure of burnout refers to declining capability and
productivity and being indifferent or cynical toward others. It represtmgsself-estimation dimensions.
Personal accomplishment becomes defective when the workplace is rogrkéatck of social support. This
situation is seen in teachers' decrease in feelings of accomplishmeperaodal inefficiency beliefdt
indicates low motivation, lack of control, despair, and even loss of egdect. For instance, teachers who
perceive that they have insufficient time to accomplish their work eayeikhausted due to the demands of
their job and low self-esteem, and lack of motivation. Motivational fadtave an active role in the burnout
process. In other words, this affects mateh¢hers’ psychological well-being.

Competent and confident teachers who perform at a high level are recognizeewanded for
accomplishments and contributions to the organization. Not getting thenitgmoghough one feels deserves
may not be doing as good as the superior thioksack of praiseand incentives is disappointing and
demotivating ( Hurlahe,2014).

Jimenez and Dunkl (20)point out social support in the workplace has a moderating effettte
outcome of personal accomplishment, which correlates with the gadimthe study of Maslach. In other
words, the teachers’ educative community becomes the emotional buffer to reengage burnout to a level of
accomplishment. Therefore, the FGD in this study gathers respanseg daeacher- respondents suggested
ways of alleviating stressful conditions like:

“Focus is important despite many reports to do “Teachers are entitled to be

happy” “Time management is essential to realize my task on tim\e‘Patience and anger

management is nesary to remain calm amidst pressure in my teaching °,” We need the

support of our Principal and understand our ngedS want a healthy relationship

towards colleagues

In general, the respondents indicate an overall mean of 20.91 (SDh~ttB7a description of
moderate burnout among the three burnout dimensions. This riegnthe respondents are dissatisfied
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concerning work demands role overload that hampers perfornraiiee job. Getting the teachers to reach
their full potential under stressful conditions is a tough challenge, but this eaachieved through
motivation. A motivated and competent workforce increases productivitiaddition, if employees feel
appreciated for their work and are involved, there is no impactesfsstinstead, an enhanced enthusiasm and
motivation to better productivity and loyalty.
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