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Abstract

This study aimed to determine the level of the leadership qualities of secondaoyteedds in Laguna,
and the relationship of these qualities to the Basic Learning-Education ContinuitB B}a€P). Descriptive survey
method that involved the participation of fifty (50) secondary scheat$ was used in this study. The validated
survey instruments containing eighty (80) items that covered the fivea@@rship qualities such as transparency,
collaboration, mobilization, resilience and management of technology and dat&heandniponents of Basic
Education-Learning Continuity Plan such as Most Essential Learning Comipst@ELC), learning resources,
learning platform, distance learning modality, modular distance learning, oidiapak learning, tv and radio-based
Instructions, school context, learners context, stakeholders and operationakziegrtting continuity plan were
also included.

The findings and the result of the study revealed that the gender shtbel head is significant in the
implementation of BE-LCP in terms of learning platforms, distance learnin@lityodnline distance learning,
school context and learners’ context. Findings shows that school heads’ transparency allow the members of the
faculty to have their ideas be contributed with the culture of trustwertgticed and collaboration is fostered by
excellent camaraderie. Mobilization stimulated through various leadership strategies praMOtRINItY
engagement in school activities and resilience strengthened by being positieelantb vision. School heads are
taking initiative in promoting the use of technology in the class carefully and $afahproving the technology
skills of educators in accordance with the required @&htury competencies. Additionally, it is recommended that
educational planners and leaders may focus on the enhancement of bletasheg tkarning while the country is in
health crisis. They may emphasize transparency in their leadership, keep fasteoitaporative culture among
teachers, highlight mobilization of the link between the school and communityagecresilience as a leader, keep
the promotion of data management and foster the improvement té@inological skills among teachers.

Keywords: LeadershiBE-LCP; School HeadLeadership Style

1. Introduction

Many effective school leaders built a consistent and shared vision andtgdoaoollaborative, supportive, and
trusting culture. They gave others the power to lead and spread leadets@spacdound the school; they included different
stakeholders in the decision-making process; and they built and maintainedepesitivonships among school workers. It
also stressed teacher and school principal professional development.

Late 2019, the spread of a new virus known as coronavirus (COYIE9brought the whole world to a huge
change. The pandemic that hit the globe has posed great challenges to all industriefly espesation (Kooli, 2021a). To
the great extent, this pandemic has brought another concept of new normdetttatidhe global situation in terms of the
economy and education. (Francisco, 2020). In fact, the impact of CQYI@x educational administration took our leaders
into forced emergency measures (DeMartino, 2020).

While other vital requirements such as health, water, and sanitation have thesssed, educational needs must not
be overlooked, as they have a similar negative impact if ignored. The 'pilepantimf the coronavirus is that disruptions in
education during the global COVID-19 epidemic can have long-term conseguerespecially for the most vulnerable.

Additionally, teachers and students are forced to shift their learning modabtiesraditional to distance learning.
This situation has not been too easy for both the educators and lessrtbey may encounter problem in adapting new
modalities.

1JRP 2022, 104(1), 1-25; doi:.10.47119/1JRP1001041720223499 WWw.ijrp.org



Rosalie J. Macalos/ International Journal of Research Publications (IJRP.ORG) d IJ RP. ORG

Meanwhle, in the Philippines alone, Department of Education confirmed that there aBetGaZBé???ﬁdzﬁo 345
learners affected as some private educational institutions held operations famniacgear 2020 to 2021 on September 9
(CNN Philippines, 2020). With these, institutions decided to hold remote learningweiiieg for a coronavirus vaccine
becomes available for mass rollout making everyone to continue their proeasibe comfort of their home collaborating
with others virtually.

In these situations, leaders from the educational sector should have the abslitift tand adjust leadership
approaches based on what is needed. School head must know the propemyagnoénting and managing the school as
well as the new learning modalities amidst the pandemic.

This is impetus for the researcher to find out leadership management bés¢ptaat schools implement to manage
and deliver quality education in the new normal. These data can serve as iygutanision of the continuity plan or an
input to possible intervention programs for the delivery of quality anstauatial education to the secondary schools in the
province of Laguna.

In the broader sense, the result of this study may help identifying thelemaetship and its relationship on the
effective implementation of Basic Education-Learning Continuity Plan.

1.1 Statement of the Problem
The study aimed to determine leadership qualities of Secondary School Heads ia &sguannput to the
implementation of Basic Education-Learning Continuity Plan.
Specifically, it sought answers to the following sub-problems:
1. What is the status of Demographic Profile of the Respondents as to:
1.1 Age;
1.2 Gender;
1.3 Educational Attainment;
1.4, Designation and
1.5 Length of Service?
2. What is the level of the leadership qualities of secondary school heaatyuinalin terms of:
2.1 Transparency;
2.2 Collaboration;
2.3 Mobilization;
2.4 Resilience, and
2.5 Management of technology and data?
3. What is the level of implementation of Basic Education-Learning Continuity Ptamis of:
3.1 Most Essential Learning Competencies;
3.2 Learning Resources;
3.3 Learning Platforms;
3.4 Distance Learning Modality;
3.5 Modular Distance Learning Modality;
3.6 Online Distance Learning;
3.7TV-Radio-based Instructions;
3.8 School Context;
3.9 Learners Context;
3.10 Stakeholders; and
3.11 Operationalizing the Learning Continuity?
4. Do the Demographic Profile of the Respondents have significant relaticomshipe Basic Education-Learning
Continuity Plan?
5. Do the leadership qualities of the Secondary School Heads have a significant rglatmtisé Basic Education-
Learning Continuity Plan?

2. Methodology
2.1 Research Design

The research design used in this study was descriptive survey research methmting¢ccAggarwal (2008) he
objective of descriptive research is to gather knowledge about current eventsroeramasiin order to describe and interpret
them. A study in which data is collected directly from members of the populsiog survey questions and checklists.

The Descriptive Method of Research was preferred since it generates valid and reliabldéoreguttanageable
number of respondents and can be accomplished with limited resourcesep isstrument was used to obtain data from
the randomly selected respondents.

Data collection and tabulation were only part of the descriptive survey research pEodedaquired some
interpretation of the meaning or importance of the information provified. researcher decided that this was the ideal
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research approach to utilize in this project since it was concerned with the relatioetsteen performance management
systems and best practices and excellent education.

2.2 Respondents of the Study

The respondents of the study were the secondary school heads also catiég@raatipal in Laguna regardless of
their position level. With responses from the schools, the researcheectiseirconfidentiality among the respondents and
workplaces. The respondents of this study were comprised of fiffygB8omly selected school heads out of sixty-eight (68)
or seventy-four (74) percent of secondary schools in Laguna.

2.3 Research Instrument

The instrument used in the study is a survey questionnaire-checklist.

The questionnaire is a researcher-made instrument containing eighty (8)yléeized to determine status of the
demographic profile of the respondent, the five (5) leadership qualit@sas transparency, collaboration, mobilization,
resilience and management of technology and data and BE-LCP componeiats loch Essential Learning Competencies
(MELC), learning resources, learning platform, distance learning modalityularodistance learning, online distance
learning, tv and radio-based Instructions, school context, learners conteshodtigks and operationalizing the learning
continuity plan in relation with the leadership qualities of secondary school indaatsuna.

The questionnaire used a five-point Likert scale to find out the mean I®E€HECP implementation and, leadership

gualities of secondary school heads in Laguna.

In the questionnaire, a five-point rating scale indicated below were used.

Point Range Verbal Interpretation
5 4.21-5.00 To a very great extent
4 3.41-4.20 To a great extent

3 2.61-3.40 To a moderate extent
2 1.81-2.60 To a low extent

1 1.00-1.80 To a very low extent

A thorough review of many books, articles, and online sites was used tdHmuidgiestionnaire stated above. The
research tool's first draft was produced and given to professors andvmnbers for feedback and ideas. Validation was
carried out to compare the items' representation to those of others workimg game topic. To determine the significance
of the questionnaire's contents, assistance from the adviser was sought. Ttoenfiradflthe questionnaire was reproduced
and finally administered to respective respondents.

2.4 Statistical Treatment

The responses were tabulated as basis for statistical treatment of ti@datalyze and interpret the data gathered,
the following statistical tools were utilized in the following problem area. For Deapbi Profile of the Respondents
frequency count and percentage were used. While for the Level of kbgd@ualities of Secondary School Heads and Level
of Basic Education-Learning Continuity Plan, mean and standard deviationsesteAs Pearson-R correlation was used for
analysis of the Relationship between the Demographic Profile of the Respondent&sanfdsication-Learning Continuity
Plan and the Relationship between the leadership qualities of the Secondary School tHdeBasic Education-Learning
Continuity Plan.

3. Results and discussion

This chapter dealt with the presentation, analysis and interpretation of the data gatiienediere statistically
treated, presented, analyzed in tables and interpreted in relation to the probléwpaihdses specified in the study. The
results were presented in the same sequence with the research questions posstidigr the
Demographic Profile of the Respondents

In this study the Demographic Profile of the Respondents refers tgeagier, educational attainment, designation,
and length of service.

The following figure shows the demographic profile of the respondents wittdssigafrequency and percentage.

Figure 2 presents the demographic profile of the respondents as toags.fttund that out of fifty (50) school
heads, 40% or twenty (20) were identified to be aged 40 to 49 yeafkhidds seconded by those who are of ages 50 to 59
years old which account to 34% of the population with seventeen (17) despenOn the other hand, only four (4)
respondents or 8% of the population was identified to be aged 60 years @lbcve.
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From this can conclude that the school heads are predominantly in the toitidée adulthood stage of t

around 40-49 years old. This maybe because at this age most airthemore focused on their career wherein they aim for
more stable job and position.

Age

M 30 to 39 years old
M 40 to 49 years old
m 50 to 59 years old

60 and above

Figure 2. Demographic Profile of the Respondents dgje

Figure 3 presents the demographic profile of the respondents as to ¢tendsrfound that out of the population of
fifty (50) respondents, thirty-five (35) or 70% of which are identifiedbto female. While the remaining fifteen (15)
respondents or 30% were identified as male.

This suggests that at the time of study females as school heads in Lagumaagoeitgt compared to males that are
in the same field. This happened because mainly, professional in the fieldhifigem® mostly females.

Conflict management skills are a fundamental aspect of leadership effectiveness aiidylikéaincipals has
become of greater importance. If an individual is perceived to manafjetcim an appropriate and effective manner within
an organizational setting, that individual is also perceived to be more competent &l.geémeresearch found that these i
no particular age that most frequently use a particular style although up to agieeipals use avoiding more, and between
age 46-56 they tend to use compromising. (Wagude, 2015)

Gender

H Male

H Female

Figure 3. Demographic Profile of the Respondents &ender

Figure 4 presents the profile of the respondents as to educational attainment. Itndathdbdrom the fifty (50)
respondents, 48% or twenfyur respondents were able to finish and obtain a masters’ degree. This is followed by those who
have finished their doctorate degree which is about 38% of the populationig/kighivalent to nineteen (19) respondents.
On the other hand, only one (1) respondent is shown to have acquired units into their masters’ degree.
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From the findings above, we can conclude that the school heads of Laxgupasitively engaged in pro@ssmnal
development.

Most of the school heads are graduate in master’s degree and also on doctorate degree. As a head/principal of the
school, they should have more practice and experiences on the field ofgeddhiaover, educational management degree
can also help them in handling the whole school organization. It isneegssary that the school heads have a continuous
professional development. Moreover, in today’s generation almost all of the teachers are taking master’s degree and/or
doctorate degree of education.

In general, female principals scored somewhat higher than male principals sureseaf task-oriented style, but
there was less evidence for a sex difference on measures of interpersoemigdostyle. A third aspect of leadership style,
the tendency to lead democratically or autocratically, produced the largestfeeandé, with female principals adopting a
more democratic or participative style and a less autocratic or directive style tleprmeipals. The implications of the
findings for school administration and their consistency with research conduotbdiiorganizational settings are discussed.
(Eagly, Karau and Johnson, 2017)

Educational Attainment

M Bachelor's Degree

® Units in Masters
Master's Degree
Units in Doctorate

B Doctorate Degree

Figure 4. Demographic Profile of the Respondents &lucational Attainment

Figure 5 presents the demographic profile of the respondents as to their desidfnatisrfound that majority of
the respondents at nineteen (19) which is 38% of the population were identifiediésignated as Principal I-IV. This is
followed by Head Teacher I-VI which makes up 26% of the population that iisaéent to thirteen (13) respondents. The
lowest frequency of respondents is the Master Teacher I-1Il which accout¥s o6 the population which is equivalent to
two (2) respondents.

From this, it can be inferred that at the time of the study, the school Helaaiguma are of varying designations.
This shows that most of the respondents are Principal I-IV and may disatethat they are more experienced and have a
wide knowledge on how to implement plans and activities. Nonetheless, all of keldslare also capable of deciding and
handling problems of their school according to the most important thilgspdoritized.

Research found that throughout the years, secondary principals have theeinaattaining advanced academic
degrees (e.g. masters, doctorate), have increased their years of teggbiienee before obtaining the principalship, have
stronger background in instructional leadership, and have been strivimipance their professional skills and knowledge
base. (Rodriguez-Campos, Rincones-Gomez and Shen, 2016)
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Designation

B Master Teacher I-II
B Head Teacher I-VI
QOIC/TIC
Assistant Schools Principal |-

M Principal I-IV

Figure 5. Demographic Profile of the Respondents &esignation

Figure 6 presents the demographic profile of the respondents as to lesgithicd. It was found out that 26% of the
population or thirteen (13) out of the fifty (50) school heads haea lserving for 11 to 15 years. This is seconded bythos
who have been serving for 26 years above with twelve (12) resporate?d86 of the population identified as such. The
lowest frequency is that who have been serving for 6 to 10 years and bgéans5with four (4) respondents each.

From the findings above, it revealed that the school heads of Laguna atettod tire study have been serving for a
number of years with sufficient experience.

It shows that most of the school head in Laguna District have a long tisgevide but that does not necessarily
mean that they are more competent than the other school heads. Nevephatatsf time of their service may also means
that they are more knowledgeable and proficient on handling situations amtjgmieblems accordingly. The result also
shows that most of the school heads are not that long in the service, bataheyalified of managing the school since
younger teachers are inclined on professional growth and doing their bedeteddgher goals in life.

The main results of the research indicated that the principal selection systenms to society’s expectations and
democratic basis and appointed principals’ leadership behavior tends to be transactional, while selected principals’ leadership
behavior tends to be transformational. Recommendations are made for priangpalducation authorities. (Hsiao, Lee and
Tu, 2017)
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Length of Service

H Below 5 years

M 6 to 10 years
11 to 15 years
16 to 20 years

W 21 to 25 years

M 26 years and above

Figure 6. Demographic Profile of the Respondents &ength of Service

L eader ship Qualities of Secondary School Headsin Laguna

Leadership qualities of Secondary School Heads in Laguna in this study tefeansparency, collaboration,
mobilization ang management of technology and data.

Based on the findings, most of the respondents have a length of datvieen 11 years to 15 years while the least
is from 5 years to 10 years.

Length of service can affect the leadership style and the management techrégogshesprincipal/school head.
As they go beyond their administration, they can experience different situdigten make them stronger, dependable and
flexible in terms of handling the school management system.

Results indicated that a principal’s length of service does significantly influence student performance in both
Mathematics and Language Arts Literacy when controlling for specific demograpiiators that previous research has
identified as influencing student achievement. In general, the longer a princiged sethe position the more positive an
influence he/she has on the school’s overall student academic achievement. (Babo and Postma, 2017)

Table 1 illustrates the level of leadership qualities of school heads in Laguna iotdrassparency.

Table 1 Level of the Leadership Qualities of School Heads igura in terms of Transparency

Statement Standard Deviation Verbal | nterpretation
1. ensure that the teachers, parents and 4.46 0.65 To a very great extent
students’ expectations are appropriately set
and fulfilled
2. select appropriate strategies for the institution 4.44 0.64 To a very great extent
with clear, open and frequent communication
3. let other members of the organization lay and 4.60 0.70 To a very great extent
contribute ideas
4. foster a type of comfort and trusting 4.42 0.73 To a very great extent

environment that allows school heads to
communicate effectively and thus progress
5. build a sense of trust and make informed 4.54 0.71 To a very great extent
decisions for the school and members of the
organization.

Average Mean 4.49 0.68 Very High
L egend:
Range Scale Verbal Interpretation
5 4.21-5.00 To a very great extent
4 3.41-4.20 To a great extent
3 2.61-3.40 To a moderate extent
2 1.81-2.60 To a low extent
1 1.00-1.80 To a very low extent

Let other members of the organization lay and contribute ideas yielded the higlaasscore (M=4.60, SD=0.70)
and was remarked to a very great extent. This means that members of thewaceiigjven the opportunity to share their
ideas and contribute to the school plans. On the other hand, the statesterstefdype of comfort and trusting environment
that allows school heads to communicate effectively and thus progress rebeidediest mean score of responses with
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(M=4.42, SD=0.73yet was also remarked to a very great extent. This is because schedhveaéstablished "g60g rapport
with its faculty that allows them to open their concerns. Overall, the level of &gl gualities of school heads in Laguna in
terms of Transparency attained a mean score of 4.49 and a staedatibd of 0.68 and was rated Very High among the
respondents.

The findings show that school heads foster transparency by allowing nsepfbtre organization to lay and
contribute ideas and establish a relaxed and trustworthy culture in which schod teadeffectively communicate and to
achieve progress.

Moreover, when school head model with transparency, he/she set a standaedrést of the company to live by
(Finley, 2017). Transparency in leadership is increasingly important ledapsomotes a workplace culture of open
communication and accountability for both employees and leaders.

Table 2 illustrates the level of leadership qualities of school heads in Laguna imt&oigaboration.

Table 2. Leadership qualities of school heads in Laguterms of Collaboration

Statement Mean Standard Verbal interpretation
deviation
1. allow teachers and other members of the 4.56 0.73 To a very great extent

organization make collaborative work to develop
higher-level thinking skills, confidence and self-

esteem.

2. allow members work together to form important 4.44 0.76 To a very great extent
professional and personal relationships

3. promote support system drawn from each other 4.48 0.74 To a very great extent

and delegate tasks that allow each teacher to
feel effective
4. encourage members to works together to come 4.46 0.76 To a very great extent
up with new ways to address critical issues, with
the partnership serving as a vehicle for
improvement
5. encourage members to work together to 4.46 0.76 To a very great extent
analyze student performance to identify and
focus on priority areas for improvement

Average Mean 4.48 0.75 Very High
L egend:

Range Scale Verbal Interpretation

5 4.21-5.00 To a very great extent

4 3.41-4.20 To a great extent

3 2.61-3.40 To a moderate extent

2 1.81-2.60 To a low extent

1 1.00-1.80 To a very low extent

Allow teachers and other members of the organization make collaborative waekedop higher-level thinking
skills, confidence and self-esteem yielded the highest mean score (M=4.5673Darl was remarked to a very great extent.
This is because school heads put trust and see the competence in ttmeapesdoof the teachers. On the other hand, the
statement allows members work together to form important professional andgbeegationships received the lowest mean
score of responses with (M=4.44, SD=0.76) yet was also remarked to greatryextent. This means that school head still
hold some limitation with the professional relationship and personal relationshipidocanflict among teachers.

Overall, the level of leadership qualities of school heads in Laguna in ééi@wlaboration attained a mean score
of 4.48 and a standard deviation of 0.75 and was rated Very High amaegpbedents.

The findings show that school heads fostered excellent camaraderie by @ostexitiaborative culture among
educators and members of the organization in order to promote fegkéthinking abilities, confidence, and self-esteem as
well as encourage a mutual support system and allocate duties that enable each teachectode eff

Similarly, collaborative leaders, according to Harvard Business Review (2018jsteoily pursue out a range of
opinions and ideas among colleagues to build strategies and solve probleamesak, employees are more engaged, feel
trusted and are more likely to take ownership of their work.

Table 3 illustrates the level of leadership qualities of school heads in Laguna intévisilization.

Table 3. Leadership Qualities of School Heads in Lagorierms of Mobilization

Statement Mean Standard Verbal interpretation
deviation
1. possess adequate knowledge and skills for 4.26 0.69 To a very great extent
effective coordination of the activities
2. policies are well managed as well as programs 4.28 0.64 To a very great extent

and strategies for procuring and managing
available resources.
3. uses different leadership styles in order to 4.34 0.72 To a very great extent
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partner with the community in managing their e ””‘"‘5“"'
schools

4. enhance cordial relationship between their 4.38 0.67 To a very great extent
school and community that will encourage
community participation in the school activities

5. mobilize and coordinate all the school 4.30 0.68 To a very great extent
stakeholders and resources towards the
achievement of school goals

Average Mean 431 0.68 Very High
L egend:

Range Scale Verbal Interpretation

5 4.21-5.00 To a very great extent

4 3.41-4.20 To a great extent

3 2.61-3.40 To a moderate extent

2 1.81-2.60 To a low extent

1 1.00-1.80 To a very low extent

Enhance cordial relationship between their school and community that will enceoragainity participation in
the school activities yielded the highest mean score (M=4.38, SD=0.67) andmarked to a very great extent. This is
because the school head hold on the truth that educating the learners $svaitivaiie participation of the community. The
community partners known as external stakeholders can provide suppass#stdnce whenever the school is insufficient in
materials, labor even technical assistance from people who specialized in their fieldareTimejuded in the preparation of
the school plans as they can provide better feedbacks and suggestitimefp@rspective of a non-education agency but with
great concerns on educating the learners in the community. On the otlietheastatement possesses adequate knowledge
and skills for effective coordination of the activities received the lowest mean $aesponses with (M=4.26, SD=0.69)
yet was also remarked to a very great extent. At the time of pandemic and now antidsittherisis school head is still at
the period of trial and error.

Overall, the level of leadership qualities of school heads in Laguna in ééivhabilization attained a mean score
of 4.31 and a standard deviation of 0.68 and was Very High among tbadesps.

The findings show that the school heads in terms of mobilization thédiwveen their school and the community
have improve to stimulate community engagement in school activities by wsiogs/leadership strategies to collaborate
with the community in the management of their schools.

Moreover, leading change is a long-term managerial problem that involves @hoitiual and group efforts inside
a company. Mobilizing actions are one of the most important levers that managerse to promote change because they
allow leaders to engage the resources and processes that are required faodiakegaace (Canterino, et. al. 2020)

Table 4 illustrates the level of leadership qualities of school heads in Laguna imté&tesslience.

Table 4. Leadership qualities of school heads in Laguterms of Resilience.

Statement Mean Standard Verbal interpretation
deviation
1. develop authenticity as a leader by staying 4.42 0.76 To a very great extent
hopeful and focused on their vision
2. self-aware enough to know that the school 4.34 0.77 To a very great extent

improvement journey requires persistence and
an ability to be at ease with ambiguity
3. confident in their own strengths as they know 4.30 0.71 To a very great extent
their intrinsic value and believe in their ability
to lead and inspire

4. accept circumstances that is hard to change 4.32 0.71 To a very great extent
and remain positive that things will get better
5. channel their focus and energy into managing 4.34 0.77 To a very great extent

their response and creating an environment in
which positive solutions can be found

Average Mean 4.34 0.74 Very High
L egend:

Range Scale Verbal Interpretation

5 4.21-5.00 To a very great extent

4 3.41-4.20 To a great extent

3 2.61-3.40 To a moderate extent

2 1.81-2.60 To a low extent

1 1.00-1.80 To a very low extent

Develop authenticity as a leader by staying hopeful and focused on their visidedyibé highest mean score
(M=4.42, SD=0.76) and was remarked to a very great extent. Thissrttest school heads have kept their mark of leadership
required for them to apply especially at these trying times. On the other hand, the $taterfident in their own strengths
reveals that as they know their intrinsic value and believe in their ability t@tehthspire received the lowest mean score
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of responses witfiM=4.30, SD=0.71) yet was also remarked to a very great extent. Thisaisseeschool heads Wgnted to
keep their position an inspiration and model to their teachers thauglii teachers wanted to be like them. Their confidence
to lead lies on the satisfaction of thadeers that is transpired in the participation and active performance of the teachers’
duty. Thus, having produced another school head from the schguilaefaof their ability to lead and inspire.

Overall, the level of leadership qualities of school heads in Laguna in ¢éfrResilience attained a mean score of
4.34 and a standard deviation of 0.74 and was Very High among tloadesys.

The findings show in terms of resilience, the school heads strengtheautisnticity as a leader by being positive
and focused on their vision and to be self-aware enough to see thaethier to school development needs perseverance
and the capacity to cope with uncertainty or fostering an atmosphere condutigelevelopment of effective solutions.

Similarly, resilience refers to a person's ability to overcome hardship, setlzack trauma in order to live life
completely. School leaders that are resilient are able to maintain their energy levelswedsr acbpe with disruptive
changes, and adapt. They recover from setbacks. They also congifasigobstacles without indulging in dysfunctional
behavior or causing harm to others. They do not fear to seeklfhefiother fellow school leaders and most especially thei
teachers. Just as their personal needs like psychological, emotional and phydEareescessary to be addressed to keep
the balance in their work and leadership.

Table 5 illustrates the level of leadership qualities of school heads in Lemgienans of Management of Technology
and Data.

Table 5. Leadership Qualities of School Heads in Lagonerms of Management of Technology and Data

Statement Mean Standard Verbal interpretation
deviation
1. assess the faculty’s technology strengths and 4.26 0.63 To a very great extent

needs, which will drive the school’s staff
development efforts
2. demonstrate to the faculty that they value the 4.32 0.71 To a very great extent
efficacy of technology in performing everyday
tasks and makes it evident that the principals
are personally embracing the initiative
3. ensure that the culture of the school is one of 4.36 0.69 To a very great extent
change and innovation that values both
technology and teaching excellence
4. make an effort to encourage teachers to 4.42 0.73 To a very great extent
integrate technology into the classroom, in a
nonthreatening manner
5. provide opportunities for peer observation, so 4.34 0.72 To a very great extent
teachers can sit in on excellent technology-
supported lessons

Average Mean 4.34 0.69 Very High
L egend:

Range Scale Verbal Interpretation

5 4.21-5.00 To a very great extent

4 3.41-4.20 To a great extent

3 2.61-3.40 To a moderate extent

2 1.81-2.60 To a low extent

1 1.00-1.80 To a very low extent

Make an effort to encourage teachers to integrate technology into the alassramonthreatening manner yielded
the highest mean score (M=4.42, SD=0.73) and was remarked to aeargxtent. This is because school heads provided
teachers with technological support through data provision. On the othethmstitemenissesses the faculty’s technology
strengths and needs, which will drive the school’s staff development efforts received the lowest mean score of responses with
(M=4.26, SD=0.63) yet was also remarked to a very great extent. Tthie i® the reason that not all faculty members are
technologically capable.

Overall, the level of leadership qualities of school heads in Laguna in teM@safjement of Technology and Data
attained a mean score of 4.34 and a standard deviation of 0.69 and waigkeaynong the respondents.

In terms of management of technology and data, the findings show thetitioé Iseads make an initiative to promote
educators to integrate technology into the classroom carefully and safely imticadies that they foster the improvemeit o
technology skills of educators according to th& @dntury competencies.

Moreover, research has illustrated that many educators have had a hard time igtegtatiology into education.
Finley (2017) said that this may be because many teachers have yaistigate the connection between technology and
education as teachers try to integrate technology into their classrooms, thtidenabig help in teaching critical thinking.

Level of Basic Education L earning Continuity Plan

Level of Basic Education Learning Continuity Plan in this study refers td Eesential Learning Competencies,
learning resources, learning platforms, distance learning modality, modulancdisearning modality, online distance
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learning, tvradio basedinstructions, school context, learners’ context, stakeholders and operationalizing the leapping
continuity and attendance plan.

Table 6 illustrates the level of basic education-learning continuity plan in terms af Bdeential Learning

Competencies.

Table 6 Basic Education-Learning Continuity Plan in terms ofsMBssential Learning Competencies

Statement Mean Standard Verbal interpretation
deviation
1. Serves as guide as school heads address the 4.36 0.75 To a very great extent

instructional needs of learners in deciding what
teaching approach should be used

2. Provides resilient education systems, especially 4.44 0.70 To a very great extent
during emergencies

3. Provides teachers and learners appropriate and 4.36 0.69 To a very great extent
selected topics to enhance and continue
learning

4. Provides the appropriate content and refrains 4.36 0.75 To a very great extent

from creating a new list of learning
competencies for different learning areas

5. Provides lesson topics with time allotment 4.30 0.74 To a very great extent
appropriate to understand the lesson.
Average Mean 4.36 0.72 Very High
L egend:
Range Scale Verbal Interpretation
5 4.21-5.00 To a very great extent
4 3.41-4.20 To a great extent
3 2.61-3.40 To a moderate extent
2 1.81-2.60 To a low extent
1 1.00-1.80 To a very low extent

Provides resilient education systems, especially during emergencies yielded the hegresicore (M=4.44,
SD=0.70) and was remarked to a very great extent. This is because DepEdledceinstantly adjust in accordance with
the safety protocols and make regulations to maintain safety of the teachdemraetds while continuously providing
education to learners. On the other hand, the statement provides lesson togiosewitlotment appropriate to understand
the lesson received the lowest mean score of responses with (M=4.30, SBe0Ww4d3 also remarked to a very great extent.
This is due to the pressure placed by continuation of education ghanmgmic with very limited chance to communicate
and explain the lesson.

Overall, the level of basic education-learning continuity plan in terms of Mgssinfial Learning Competencies
attained a mean score of 4.36 and a standard deviation of 0.72 and waigkeaynong the respondents.

The findings show that when it come from most essential learning competencies irechasation-learning
continuity plan they ensures resilient education systems, particularly during criedsimplies that both teachers and
students have relevant and carefully chosen subjects to develop and extend tliaiy. learn

Most essential learning competencies are defined as what students need and consigeresahttisn the teaching
learning process to build skills and to equip learners for subseqaeltigvels and eventually for lifelong learning according
to the guidelines on the use of most essential learning competencies. The MELCs ps\adgdide for teachers as they
addressed the educational requirements of students while maintaining and achieidatycustandards.

Moreover, an individual or group of individuals with the abilities to manage aleggnbiguous, and frequently
stressful process is required for every effective cross-cultural knowlealysfetr attempt. Learning in real time is just as
important as rational planning for managing the knowledge transfer préessite this, few approaches to information
transfer have prioritized learning as a key factor in success. (Kayes 2018).

Table 7 illustrates the level of basic education-learning continuity plan in terms oirigeBesources

Table 7 Basic Education-Learning Continuity Plan in terms e&ining Resources

Statement Mean Standard Verbal interpretation
deviation
1. provide the students to construct more than 4.30 0.71 To a very great extent

superficial knowledge that is building in depth
knowledge on a particular subject

2. help the students develop their individual 4.34 0.72 To a very great extent
learning strategies, values, attitudes and
generic skills

3. significantly increase student achievement by 4.38 0.67 To a very great extent
supporting student learning

4. provides important opportunities for students to 4.42 0.70 To a very great extent

explore ideas and knowledge, collaborate, solve
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problems and develop knowledge and skills s on)
5. give students the flexibility to access files and 4.18 0.77 To a great extent
materials without the supervision of an instructor
such as browsing the school’s virtual learning
environment

Average Mean 4.32 0.71 Very High
Legend:
Range Scale Verbal Interpretation
5 4.21-5.00 To a very great extent
4 3.41-4.20 To a great extent
3 2.61-3.40 To a moderate extent
2 1.81-2.60 To a low extent
1 1.00-1.80 To a very low extent

Provides important opportunities for students to explore ideas rmowllédge, collaborate, solve problems, and
develop knowledge and skills yielded the highest mean score (M=4.42, SDpafid?was remarked to a very great extent.
This means that contents of the BE-LCP were planned according to tleafidlee students with reference to their access on
learning resources. On the other hand, the statement gives students the flexiaditgds files and materials without the
supervision of an instructor such as browsing the school’s virtual learning environment received the lowest mean score of
responses with (M=4.18, SD=0.77) yet was remarked to a great extenm&dms that difficulty brought by poor internet
connection, failure to access through mobile data and the poor econond®tarifamily where the learner belong hinders
the access to educational sites and online connections. Failure to have gadgetsHitrezdliptop and personal computer
cease the opportunity for learners to learn on their own.

Overall, the level of basic education-learning continuity plan in terms of LedReisgurces attained a mean score
of 4.32 and a standard deviation of 0.71 and was Very High among tbadesps.

According to DepEd Memo No. 18 s. 2020 the learning resources aerearning resources toolkits for learners
where procedures, instructions and other details are provided to aid the learnexs pwith the supervision of responsibl
adults and guidance of teachers.

In terms of learning resources, the findings show that the school iveadagsignificant opportunity to investigate
ideas and information, cooperate, solve issues, and improve their knowlatigdilities. It also implies that they support
learners’ learning and enhance their achievements.

Similarly, Learning resources are tools that teachers can use as part ofafesisipnal development to
help them improve one aspect of their career (either pre-service or in-sefVite)s significant since teacher quality has
been identified as the most essential component in determining a school system's eféscti®rhieb and Karabenick,
2017).

Table 8 illustrates the level of basic education-learning continuity plan in termsrafrigeRlatforms.

Table 8. Basic Education-Learning Continuity Plateims of Learning Platforms

Statement Mean Standard Verbal interpretation
deviation
1. allows effective and complete overall control of 4.28 0.70 To a very great extent

administration, atomization, communication with
users, teachers and trainers, and content
management

2. gives the school head the ability to keep track of 4.36 0.66 To a very great extent
learner progress and ensure that they are
meeting their performance milestones

3. serves as a common ground for students, 4.40 0.64 To a very great extent
teachers, parents and the school head to
address any concerns to one another

4. gives the ability to add new compliance 4.32 0.71 To a very great extent
standards, meetings, and regulations within a
matter of minutes

5. allows to upload, edit, and change any 4.30 0.79 To a very great extent
information can then deploy it to everyone
Average Mean 4.33 0.70 Very High
Legend:
Range Scale Verbal Interpretation
5 4.21-5.00 To a very great extent
4 3.41-4.20 To a great extent
3 2.61-3.40 To a moderate extent
2 1.81-2.60 To a low extent
1 1.00-1.80 To a very low extent

Serves as a common ground for students, teachers, parents, and tiéhsaldoto address any concerns to one
another yielded the highest mean score (M=4.40, SD=0.64) and was remosaikesty great extent. This means that learning
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platforms to be used in the implementation of BEP is in accordance with the survey result conducted prior to {gngpe
of classes amidst the pandemic. On the other hand, the statement allows effecta@mafete overall control of
administration, atomization, communication with users, teachers and trainers, terd otanagement received the lowest
mean score of responses with (M=4.28, SD=0.70) yet was remarked togreargxtent. This is attributed to the failure to
access the online learning delivery platform brought by many reasenpdik internet connection, lack to provide data
connection and lack of the required gadget on the part of the learners

Overall, the level of basic education-learning continuity plan in terms of Ledphtigrms attained a mean score
of 4.33 and a standard deviation of p0.70 and was Very High amongsffendents.

The finding indicates that the learning platform acts as a forum for stuteathkers, parents, and the principal to
discuss any issues that may arise, it also implies that it provides the schibtiiénahility to monitor pupil development and
verify that they are fulfilling the require performance standards.

A learning platform is an unified set of shared online services thatderagachers, learners, parents and others
involved in education with information, tools and resources to supporermahce educational delivery and management
(Das, 2019).

However, the online learning platform provided by the department has notabeessed by many learners
particularly for school who came up with modular distance learning. AccoraibgpEd Memo No. 32 s. 2020 SDOs and
schools shall be guided by the national, regional, and local issuances inimiatgiime learning continuity plan and ad
deciding the distance learning delivery modalities (DLDMs) to be employed. Futiedearners and household profiles,
access, and readiness, as well as the context and situation of the area whehedlseare located shall be taken into
consideration. The choice of LDM of the household and the learners madyeatsmsidered.

Table 9 illustrates the level of basic education-learning continuity plan in terms of Dikearcéng Modality.

Table 9 Basic Education-Learning Continuity Plan in terms @ft&nce Learning Modality

Statement Mean Standard Verbal interpretation
deviation
1. provides learners to choose when, where, and 4.36 0.66 To a very great extent

how they learn by selecting the time, place, and
medium for their education

2. provides opportunity to continue learning with 4.40 0.76 To a very great extent
various distance learning modalities.
3. uses one or more technologies to deliver 4.36 0.69 To a very great extent

instruction to students who are separated from
the teachers.
4. provides learning delivery modality where 4.40 0.78 To a very great extent
learning takes place between the teacher and
the learners who are geographically remote
from each other during instruction

5. provides different options for students learning. 4.40 0.70 To a very great extent
Average Mean 4.38 0.71 Very High

Legend:

Range Scale Verbal Interpretation

5 4.21-5.00 To a very great extent

4 3.41-4.20 To a great extent

3 2.61-3.40 To a moderate extent

2 1.81-2.60 To a low extent

1 1.00-1.80 To a very low extent

Provides opportunity to continue learning with various distance learning modaitsdes learning delivery
modality where learning takes place between the teacher and the learners who aghgadigrremote from each other
during instruction, and provides different options for students leagnéided the highest mean score (M=4.40, SD=0.76),
(M=4.40, SD=0.78) and (M=4.40, SD=0.70) respectively and warerked to a very great extent. This means that the
school have adapted the appropriate modality to continue providing educatitg the pandemic. On the other hand, the
statements provides learners to choose when, where, and how they learn bygdbledime, place, and medium for their
education and uses one or more technologies to deliver instruction to studemt®wsbparated from the teachers received
the lowest mean score of responses with (M=4.36, SD=0.66) and (M5D36,69) yet was remarked to a very great extent.
This means that school has to consider the response of the majority of tleeslekspite others opted to choose another
modality.

Overall, the level of basic education-learning continuity plan in terms of DistancangModality attained a mean
score of 4.38 and a standard deviation of 0.71 and was Very High dah@respondents

The findings indicate that the basic education-learning continuity plan the schdsldlieavs students to continue
their education through a variety of distance learning methods. It also allowesitsttial pick when, where, and how they
study by allowing them to choose the time, location, and medium for theiaton.

Distance learning is a type of learning delivery in which the teacher and temtstare separated geographically
during teaching. Modular Distance Learning (MDL), Online Distance Lear@id. )], and TV/Radio-Based Instruction are

WWw.ijrp.org



Rosalie J. Macalos/ International Journal of Research Publications (IJRP.ORG) @ IJRP 'ORG
the three types of this modality. (Cahill, Turner, & Barefoot, 2019). Distaaceingmodality is most viable for indepgndent
learners, and learners supported by periodic supervision of parentardians.

Table 10 illustrates the level of basic education-learning continuity plan in termsdil&i Distance Learning
Modality.

Table 10 Basic Education-Learning Continuity Plan in term$/afdular Distance Learning Modality

Statement Mean Standard Verbal interpretation
deviation
1. allows for better evaluation and more focused 4.28 0.67 To a very great extent
revision and improvement
2. explicit opportunities to practice or review kil 4.22 0.68 To a very great extent
or procedures at their own pace
3. provides collaborative and interactive activities 4.26 0.75 To a very great extent

that will facilitate communication between
parents and students

4. helps realize the educational aspirations of 4.30 0.71 To a very great extent
students who could not attend full-time and
campus-based classes

5. helps in the acquisition of better self-study or 4.30 0.68 To a very great extent
learning skills among students as they engage
themselves in learning the concepts presented

in the module

Average Mean 4.27 0.69 Very High
Legend:
Range Scale Verbal Interpretation
5 4.21-5.00 To a very great extent
4 3.41-4.20 To a great extent
3 2.61-3.40 To a moderate extent
2 1.81-2.60 To a low extent
1 1.00-1.80 To a very low extent

Helps realize the educational aspirations of students who could not attend full-tiroenapals-based classes and
helps in the acquisition of better self-study or learning skills amordgsts: as they engage themselves in learning the
concepts presented in the module yielded the highest mean score (M=4.807B0snd (M=4.30, SD=0.68) respectively,
and were remarked to a very great extent. This means that modular distanceg katsithe current situation then and was
able to provide learning schedules according to the learner’s pace. On the other hand, the statement explicit opportunities to
practice or review skills or procedures at their own pace received the lowestomeaofsesponses with (M=4.22, SD=0.68)
yet was remarked to a very great extent. This is because the shift from face to modular distance learning is new to
everyone.

Overall, the level of basic education-learning continuity plan in terms of Mo@uséance Learning Modality
attained a mean score of 4.27 and a standard deviation of 0.69 and waigkeaynong the respondents.

The finding shows that the school head enables students who are unable folktiemelor campus-based programs
to fulfill their learning goals. It also indicates that it enables more focused revisiateegldpment and better evaluatio

Moreover, learners can utilize self-learning modules (SLMs) in print or digitabtéefactronic copy, whichever is
appropriate in the learners’ context, as well as other learning resources such as Learner's Materials, textbooks, activity sheets,
study guides, and other study materials. On a computer, tablet PC, or smeytpudents can access electronic copies of
learning materials. E-learning resources, including offline E-books, carliverdd via CDs, DVDs, USB storage, and
computer-based apps. (Zerihun et. Al, 2019).

However, not all learners are dedicated to completing their programs. Mdebtstiand learners complete their
modules purely for the sake of formality and to meet the requirementaithat students are taking modules for granted
is extremely demoralizing for a teacher. Teachers can only monitor thednggudcademic progress through text messaging
and phone calls, rather than supervising and facilitating their learning in tnafifé@eto-face sessions. (Anzaldo, 2021)

Table 11 illustrates the level of Basic Education-Learning Continuity Plan in termdiné Oistance Learning.

Table 11. Basic Education-Learning Continuity Platenms of Online Distance Learning

Statement Mean Standard Verbal interpretation
deviation
1. allows the flexibility to complete coursework in 4.20 0.78 To a very great extent

someone’s time, allowing to prioritize career,
family and other responsibilities

2. allows schools to reach out to a more extensive 4.24 0.82 To a very great extent
network of students, instead of being restricted
by geographical boundaries

3. enables the teacher and the student to set their 4.18 0.77 To a great extent
own learning pace, and there’s the added
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flexibility of setting a schedule that fits to their e ””‘"‘"1'"5"'
needs

4. insist on training instructors to use distance 4.06 0.82 To a great extent
learning technology regardless of prior
experience and have regularly scheduled
training programs

5. make effective use of the virtual medium 4.22 0.76 To a very great extent
technology and electronic library and materials
to reduce costs for students, faculty, and

institution
Average Mean 4.18 0.79 High
L egend:
Range Scale Verbal Interpretation
5 4.21-5.00 To a very great extent
4 3.41-4.20 To a great extent
3 2.61-3.40 To a moderate extent
2 1.81-2.60 To a low extent
1 1.00-1.80 To a very low extent

Allows schools to reach out to a more extensive network of students, ingteanh@ restricted by geographical
boundaries yielded the highest mean score (M=4.24, SD=0.82) and wake@rntaga very great extent. This means the
school through its learners established real time communication. On the otheéhkatatement insists on training instructors
to use distance learning technology regardless of prior experience ancdalaely scheduled training programs received
the lowest mean score of responses with (M=4.06, SD=0.82) yet was remaakgibtt extent. This means that the school
have provided the venue for upskilling teachers in the use of techrialtegching students online.

Overall, the level of basic education-learning continuity plan in terms of Online Distaaceiihg attained a mean
score of 4.18 and a standard deviation of 0.79 and was High amargpoadents.

The findings show that instead of being constrained by physicalispetdool heads permit schools to reach out to
a larger network of learners. It also implies that they utilize effective virtudiume- technology and electronic library and
materials to reduce costs for students, faculty, and institution to havieativefonline distance learning.

Moreover, Online learning's flexible and interactive character makes it very sucdessfaleer progression,
enhancing the employability of many students and better preparing facultyemsetatfunction in the digital age. (Hale
2019).

Due toCOVID-19 pandemic, the world for the first time has led to the adoptionlfe education on a large scale.
The lessons learned about online education during this pandemic will be beneficiglfdture necessitiehatterjee &
Chakraborty, 2020; Skulmowski & Rey, 2020

On the contrary hi this tough period in education, teachers and students may face isgues ssufficient online
teaching technologies, a lack of teacher instruction, a lack of informatidm, laeterogeneous home environment. (Espino-
Diaz, Fernandez-Caminero, Hernandez-Lloret, Gonzalez-Gonzalez, & Alvarez-Cas?ilip, 20

Table 12 illustrates the level of basic education-learning continuity plan in termsR&dié-Based Instructions.

Table 12. Basic Education-Learning Continuity Plateims of TV-Radio-Based Instructions

Statement Mean Standard deviation Verbal interpretation

1. provide other students learning content who 3.98 1.02 To a great extent
does not have the ability to pick up their
modules or the means to use internet
connection

2. reiterate the lectures, activities and tasks 4.02 1.02 To a great extent
needed for content knowledge

3. entertaining to students as lectures were 3.92 1.05 To a great extent
discussed in the television or radio with graphics
and design

4. tailor{its every learner’s needs, regardless of 3.90 0.99 To a great extent
the limitations to remote learning in their area

5. adhere to the requirements set by the 4.14 0.95 To a great extent
Curriculum and Implementation Division to
ensure that the programs are both educational
and engaging with its design.

Average Mean 3.99 1.00 High
L egend:
Range Scale Verbal Interpretation
5 4.21-5.00 To a very great extent
4 3.41-4.20 To a great extent
3 2.61-3.40 To a moderate extent
2 1.81-2.60 To a low extent
1 1.00-1.80 To a very low extent
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Adherent to the requirements set by the Curriculum and ImplemenBiticgion to ensure that the programs are

both educational and engaging with its design yielded the highest meanMedrd4, SD=0.95) and was remarked to a
great extent. This means that school head complied to what was required by theoBep&dnmplementation of BE-LCP.
On the other hand, the statement tafiarevery learner’s needs, regardless of the limitations to remote learning in their area
received the lowest mean score of responses with (M=3.90, SD=0.99) yet wasa@inalgreat extent. This means that the
school head included in their BE-LCP other possible learning delivery likedthe TV-Radio based instruction to address
the needs of the students.

Overall, the level of Basic Education-Learning Continuity Plan in terms of adidRBased Instructions attained a
mean score of 3.99 and a standard deviation of 1.00 and was Higlg &ne respondents.

The findings indicate that in terms of TV-Radio-Based Instructions stieaal comply with the Curriculum and
Implementation Division's standards to ensure that the programs' desigth isdiructional and engaging. It also implies
that they adapt to the demands of each student, independent of the constramtg®fearning in their area.

TV and Radio-based instructions is a system that let consumers to endosew video content on their televisions
or computers. It's one of the more dynamic features of Internet Pratdcahd it gives users a menu of available videos to
choose from. Real-Time Streaming Protocol is used to transport video data.

Similarly, different grade levels were crafted with various topics by Teacher-&rstads and thilost Essential
Learning Competencies (MELCs) were the basis of their scripts and audioimgsor@ihis permit learners to study
competencies at their own time and rate, and new learn skills. This method helpedéfgttdifferent learning levels and
lead to learners to efficiently meet the learning outcomes using alternative learning modality.

Table 13 illustrates the level of basic education-learning continuity plan in terms of Scimbext.

Table 13. Basic Education-Learning Continuity Plateims of School Context

Statement Mean Standard Verbal interpretation
deviation
1. supports the idea of improving the quality 4.44 0.76 To a very great extent
education that the students need
2. shape the teacher’s development to determine 4.42 0.70 To a very great extent

the educational goals of the school, and direct
educational applications to achieve
educational objectives
3. connects school and parents directly informing 4.40 0.73 To a very great extent
the parents the development and students’
learning progress

4. can easily manage parent’s confidence 4.34 0.66 To a very great extent
regarding their child’s safety and learning.
5. provides a well-rounded education that 4.26 0.69 To a very great extent
encompasses the whole student body
Average Mean 4.37 0.71 Very High
L egend:
Range Scale Verbal Interpretation
5 4.21-5.00 To a very great extent
4 3.41-4.20 To a great extent
3 2.61-3.40 To a moderate extent
2 1.81-2.60 To a low extent
1 1.00-1.80 To a very low extent

Supports the idea of improving the quality education that the studentgiakksti the highest mean score (M=4.44,
SD=0.76) and was remarked to a very great extent. This means that thepkatmalte focused on the mandate and objectives
of the department. On the other hand, the statement provides a well-rounddibedbatencompasses the whole student
bodyreceived the lowest mean score of responses with (M=4.26, SD=0.6@tamals remarked to a very great extent. This
means that actions carried out by the school aim at providing continuocatiod and yet there are still learners that must
be dealt according to their situation.

Overall, the level of basic education-learning continuity plan in terms of SchotéX@@ttained a mean score of
4.37 and a standard deviation of 0.71 and was Very High among tloadesys.

In terms of school context, the result present in the basic education-learning coptanuitychool heads promote
the concept of enhancing the quality of education that students require.implies that it influences teacher development
to define the school's educational goals and guide educational applications to mealsthe g

Table 14 illustrates the level of basic education-learning continuity plan in terms oéise@ontext.
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Table 14 Basic Education-Learning Continuity Plan in terrhE@arners Context 17
Statement Mean Standard Verbal interpretation
deviation
1. based more on methods and objectives to 4.34 0.69 To a very great extent
develop learners process skills
2. sensitive to equity considerations and 4.38 0.70 To a very great extent

concerns, and endeavor to address learners
the best way possible

3. capacitated to attend any changes that in 4.34 0.69 To a very great extent
return can make students’ lives even better

4. changes in the curriculum are accepted to 4.28 0.70 To a very great extent
prepare for innovation and modification.

5. utilize the valuable insight the students receive 4.32 0.65 To a very great extent

from the teachers and the way this can benefit
future students

Average Mean 433 0.68 Very High
L egend:

Range Scale Verbal Interpretation

5 4.21-5.00 To a very great extent

4 3.41-4.20 To a great extent

3 2.61-3.40 To a moderate extent

2 1.81-2.60 To a low extent

1 1.00-1.80 To a very low extent

Sensitive to equity considerations and concerns, and endeavor to delginesss the best way possible yielded the
highest mean score (M=4.38, SD=0.70) and was remarked to a watyeytent. This means that the school plan has
considered the data on hand to ensure that all types of learners and usmditited to their studies are addressed. On the
other hand, the statement changes in the curriculum are accepted to prepareviation and modification received the
lowest mean score of responses with (M=4.28, SD=0.70) and yet was rentaekedry great extent. This means that the
school plan is in accordance to their design as guided by different memorandyet small innovations were recommended
based on the result of the implementation in accordance to the quaranticelptatong pandemic.

Overall, the level of basic education-learning continuity plan in terms of Ledoeatsxt attained a mean score of
4.33 and a standard deviation of 0.68 and was rated Very High amomrgpoadents.

In terms of learners’ context, the result present that in basic education-learning continuity plan thelsehd®lare
sensitive to equity issues and concerns and make every effort to reaclstodetuts in the most effective and feasible way
It also implies that they based on approaches and objectives for the development & |g@cessing skills.

Moreover, the aim of education must shift to prepare students to strategicdtignt@md creatively handle the
ambiguous, contradictory, and dichotomous challenges and conflicts they wilinface increasingly complex society.
Teachers and students must become self-directed learners who analyze, reémadnate, and correct themselves on a
regular basis., Sanford (2016).

Table 15 illustrates the level of basic education-learning continuity plan in terms of Stakshold

Table 15. Basic Education-Learning Continuity Plateimns of Stakeholders

Statement Mean Standard Verbal interpretation
deviation
1. involve stakeholder in many ways in the 4.26 0.75 To a very great extent

implementation of school projects and
community partnerships.
2. take responsibility for the achievement of the 4.20 0.64 To a very great extent
learning outcomes through their active
participation in school activities, programs and

projects.

3. help and promote community projects and 4.36 0.69 To a very great extent
partnerships that will provide new learning to the
students.

4. develop family-friendly policies and laws to 4.32 0.74 To a very great extent

encourage participation by diverse families in
the community.
5. provide professional development for 4.36 0.66 To a very great extent
schoolteachers on family and community
engagement for school.

Average Mean 4.30 0.70 Very High
L egend:

Range Scale Verbal Interpretation

5 4.21-5.00 To a very great extent

4 3.41-4.20 To a great extent
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3 2.61-3.40 To a moderate extent 18
2 1.81-2.60 To a low extent
1 1.00-1.80 To a very low extent

Help and promote community projects and partnerships that will provide nevintpéo the students and provide
professional development for schoolteachers on family and communityesngagfor school yielded the highest mean score
(M=4.36, SD=0.69) and (M=4.36, SD=0.66) and were rematkea very great extent. This means that the BE-LCP is
designed to involve stakeholders in providing learning for the learndrsugport the continuous professional development
of teachers. On the other hand, the statement take responsibility for the aemewéthe learning outcomes through their
active participation in school activities, programs and projects received the lowesscoeanf responses with (M=4.20,
SD=0.64) yet was remarked to a very great extent. This means that staketafderdy share and take part in the school
plans and contribute to the programs.

Overall, the level of basic education-learning continuity plan in terms of StakehattZned a mean score of 4.30
and a standard deviation of 0.70 and was rated Very High by the respondents.

In terms of Stakeholders, the results show in a basic education-learning itpplizno that the school heads assist
with and promote community initiatives and relationships that will present students withraaldé&rning opportunities as
well as create family-friendly policies and legislation to foster engagement in socetyalied range of families. Although
the Basic EducationLearning Continuity Plan (BE-LCP) developed by the DepEd recommenidsiyactions that could
be applied in the field, schools reserved the right to identify appropriate actstrsuited for the needs of their learners, the
health conditions of their locality, and their resources.

The finding is supported by the study of Mercy (2018) that poimtshat community engagement and involvement
has long been a focus for school. Teachers, administrators, and thal gemdéc see a lack of community and parental
involvement as the single most serious problem in schools, thus distridtexaunsne their family-community initiatives to
promote higher participation. As a result, strengthen the relationship with stakehmtddentifying potential partners @n
scheduling meetings to present the project proposal. Peregrino et.al (2022)

Table 16 illustrates the level of basic education-learning continuity plan in ter®seoftionalizing the Learning
Continuity and Attendance Plan.

Table 16. Basic Education-Learning Continuity Plateims of Operationalizing the Learning Continuityl éitendance Plan

Statement Mean Standard Verbal interpretation
deviation
1. protect and promote the right of all citizens to 4.50 0.71 To a very great extent
quality education at all levels
2. ensure the health, safety, and well-being of the 4.50 0.71 To a very great extent
learners, teachers, and personnel
3. designed with a legal framework responsive to 4.46 0.71 To a very great extent

the “new normal,” keeping in mind the
constitutional mandate to uphold the right of all
citizens to quality education

4. take appropriate steps to make such education 4.46 0.68 To a very great extent
accessible to all.
5. find ways for education to continue amidst the 4.52 0.68 To a very great extent
crisis amidst pandemic.
Average Mean 4.49 0.69 Very High
L egend:
Range Scale Verbal Interpretation
5 4.21-5.00 To a very great extent
4 3.41-4.20 To a great extent
3 2.61-3.40 To a moderate extent
2 1.81-2.60 To a low extent
1 1.00-1.80 To a very low extent

Find ways for education to continue amidst the crisis amidst pandemic yieldemjtilest mean score (M=4.52,
SD=0.68) and was remarked to a very great extent. This means that desjfitatiom she school continue to look for means
of serving education to the learners. On the other hand, the statements desigaddgaitframework responsive to the new
normal, keeping in mind the constitutional mandate to uphold the rightaifizens to quality education and take appropriate
steps to make such education accessible to all received the lowest mean sespertdes with (M=4.46, SD=0.71) and
(M=4.46, SD=0.68) yet were remarked to a very great extent. This rfedrsshool plan has considered the mandate of the
education department and that is to continue education whatever is the situation.

Overall, the level of basic education-learning continuity plan in terms of Operationdhizingarning Continuity
and Attendance Plan attained a mean score of 4.69 and a standard deviat@th afdOwas rated Very High by the
respondents.

WWw.ijrp.org



Rosalie J. Macalos/ International Journal of Research Publications (IJRP.ORG) IJ RP. ORG

The finding shows that in in terms of operationalizing the learning continuity andiaattsn plan'ws% hoglheads
develop strategies to keep education going in the face of a pandemic. It dise ihgi they maintain the learners', teachers’,
and personnel's health, safety, and well-being.

BE-LCP is a clear demonstration of the Department of Education's determinaticontmue education
notwithstanding the hazards posed by the epidemic or the changes it tabaght(Department of Education (DepEd),
2020b)

Hernandez (2020) found that of Filipino graduate students they only mawdeaate knowledge in the understudied
Philippine Englishes (PhE). According to him, Philippine Englishes is a bendiigiialment in lesson delivery when students
are unfamiliar with global English, and its awareness must be legitimized in Philippirsdsscho
Significant Relationship between the Demographic Profile of the Respondents and the Basic Education-L earning
Continuity Plan

Significant relationship between Demographic Profile of the Respondents and the BasitioBdtlearning
Continuity Plan in this study refers to Demographic Profile of the Respondentsags,tgender, educational attainment,
designation, and length of service and Basic Education- Learning Continuity Plem Msst Essential Learning
Competencies, learning resources, learning platforms, distance learning modalitigrrd@dance learning modality, online
distance learning, tvadio based instructions, school context, learners’ context, stakeholders and operationalizing the learning
continuity and attendance plan.

Table 17 presents the significant relationship between the demographic prafike relspondents and the Basic
Education-Learning Continuity Plan.

Specifically, it presents the relationship of the Age, Gender, Educational Attainment, DesjgaatioYears in
Service of the respondents with the basic learning-education continuity plan

Table 17. Relationship between the Demographic IBrofithe Respondents and the Basic Education-ireafontinuity Plan

Profile BE-LCP Computed r-value Strength p-value Analysis
Age MELC 0.015 Very Weak 0.915 Not Significant
Learning Resources 0.007 Very Weak 0.963 Not Significant
Learning Platforms 0.035 Very Weak 0.811 Not Significant
DLM 0.063 Very Weak 0.664 Not Significant
MDLM 0.114 Very Weak 0.432 Not Significant
OoDL 0.148 Very Weak 0.305 Not Significant
TV-Radio 0.100 Very Weak 0.488 Not Significant
School Context 0.120 Very Weak 0.406 Not Significant
Learners Context 0.124 Very Weak 0.390 Not Significant
Stakeholders 0.037 Very Weak 0.799 Not Significant
Operationalizing LC and 0.128 Very Weak 0.375 Not Significant
AP

Gender MELC 0.187 Very Weak 0.193 Not Significant
Learning Resources 0.272 Weak 0.056 Not Significant

Learning Platforms 0.358 Weak 0.011 Significant

DLM 0.287 Weak 0.043 Significant
MDLM 0.265 Weak 0.063 Not Significant

ODL 0.361 Weak 0.010 Significant
TV-Radio 0.116 Very Weak 0.421 Not Significant

School Context 0.283 Weak 0.046 Significant

Learners Context 0.297 Weak 0.036 Significant
Stakeholders 0.271 Weak 0.057 Not Significant
Operationalizing LC and 0.165 Very Weak 0.251 Not Significant

AP

Educational MELC 0.157 Very Weak 0.276 Not Significant
Attainment Learning Resources 0.127 Very Weak 0.379 Not Significant
Learning Platforms 0.222 Weak 0.122 Not Significant
DLM 0.110 Very Weak 0.446 Not Significant
MDLM 0.158 Very Weak 0.273 Not Significant
OoDL 0.194 Very Weak 0.176 Not Significant
TV-Radio 0.213 Weak 0.138 Not Significant
School Context 0.168 Very Weak 0.243 Not Significant
Learners Context 0.046 Very Weak 0.749 Not Significant
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Stakeholders 0.045 Very Weak 0.754 Not Significafit ”7‘"“"‘%"
Operationalizing LC and 0.113 Very Weak 0.436 Not Significant
Designation MEIEC 0.069 Very Weak 0.633 Not Significant
Learning Resources 0.152 Very Weak 0.293 Not Significant
Learning Platforms 0.098 Very Weak 0.500 Not Significant
DLM 0.206 Weak 0.152 Not Significant
MDLM 0.124 Very Weak 0.391 Not Significant
ODL 0.087 Very Weak 0.546 Not Significant
TV-Radio 0.114 Very Weak 0.429 Not Significant
School Context 0.202 Weak 0.160 Not Significant
Learners Context 0.149 Very Weak 0.300 Not Significant
Stakeholders 0.182 Very Weak 0.207 Not Significant
Operationalizing LC and 0.099 Very Weak 0.494 Not Significant

AP
Length of Service MELC 0.245 Weak 0.087 Not Significant
Learning Resources 0.231 Weak 0.107 Not Significant
Learning Platforms 0.075 Very Weak 0.603 Not Significant
DLM 0.143 Very Weak 0.322 Not Significant
MDLM 0.170 Very Weak 0.237 Not Significant
ODL 0.076 Very Weak 0.597 Not Significant
TV-Radio 0.192 Very Weak 0.181 Not Significant
School Context 0.087 Very Weak 0.549 Not Significant
Learners Context 0.078 Very Weak 0.588 Not Significant
Stakeholders 0.081 Very Weak 0.574 Not Significant
Operationalizing LC and 0.031 Very Weak 0.829 Not Significant
AP

Legend:

Range  Verbal Interpretation
0.80-1.00 Very Strong
0.60-0.79 Strong

0.40-0.59 Moderate
0.20-0.39 Weak

0.00-0.19 Very Weak

Gender is observed to have a weak significant relationship with the Learning Rai#o888), Delivery Learning
Modality (0.287), Online Delivery Learning (0.361), School Context @.28d Learners Context (0.297). This is suggested
by the computed r values that are greater than the critical value and compatadgwhich were lesser than the significance
alpha.

On the other hand, Age is observed to have no significant relationshifheviBasic Education-Learning Continuity
Plan with respect to its variables. This is evidenced by the computed r values that arthdesHee critical value and
computed p-values which are greater than the significance alpha 0.05.

The remaining of which, Educational Attainment, Designation, and Length of Sesflas that of the results for
Age. The same can be said for the results of the tests as all of the rerabihdse tests incurred computed r values less than
the critical value or have acquired p-values that are less than the significance alpha.

From the findings above, it can be inferred that at 0.05 level of significance, the null hypothesis “There is no
significant relationship between the demographic profile of the respondents andsibeEBucation-Learning Continuity
Plar?’ is rejected. Hence, it calls for the acceptance of the alternative which incites that there is a sigmélesionship
between the two.

Significant Relationship between the L eadership Qualities of the Secondary School Heads and the Basic Education-
L earning Continuity Plan

Significant relationship between the leadership qualities of the secondary schodibadsic education-learning
continuity plan in this study refers to the leadership qualities as to transpaselalyoration, mobilization, resilience, and
management of technology and data and basic education-learning continuéty fmdviost Essential Learning Competencies,
learning resources, learning platforms, distance learning modality, modulancdisearning modality, online distance
learning, tv-rad based instructions, school context, learners’ context, stakeholders and operationalizing the learning
continuity and attendance plan.

Table 18 presents the significant relationship between the leadership qualities obtitaseschool heads and the
Basic Education-Learning Continuity Plan Specifically, it presents the relationship dfréimsparency, Collaboration,
Mobilization, Resilience, and Management of Technology and Data of the saaaid With the Basic Education-Learning

Continuity Plan.
Table 18. Relationship between the Leadership Qeglif the Secondary School Heads and the Basic Edndatarning Continuity Plan
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Qualities BELCP Computed r-value Strength p-value Analysis
Transparency MELC 0.839 Very Strong 0.000 Significant
Learning Resources 0.826 Very Strong 0.000 Significant
Learning Platforms 0.826 Very Strong 0.000 Significant
DLM 0.786 Strong 0.000 Significant
MDLM 0.817 Very Strong 0.000 Significant
OoDL 0.500 Moderate 0.000 Significant
TV-Radio 0.410 Moderate 0.003 Significant
School Context 0.813 Very Strong 0.000 Significant
Learners Context 0.850 Very Strong 0.000 Significant
Stakeholders 0.761 Strong 0.000 Significant
Operationalizing LC and 0.854 Very Strong 0.000 Significant
Collaboration MEEC 0.893 Very Strong 0.000 Significant
Learning Resources 1.000 Very Strong 0.000 Significant
Learning Platforms 0.819 Very Strong 0.000 Significant
DLM 0.817 Very Strong 0.000 Significant
MDLM 0.852 Very Strong 0.000 Significant
ODL 0.529 Moderate 0.000 Significant
TV-Radio 0.502 Moderate 0.000 Significant
School Context 0.826 Very Strong 0.000 Significant
Learners Context 0.855 Very Strong 0.000 Significant
Stakeholders 0.814 Very Strong 0.000 Significant
Operationalizing LC and 0.837 Very Strong 0.000 Significant
Mobilization Métc 0.848 Very Strong 0.000 Significant
Learning Resources 0.888 Very Strong 0.000 Significant
Learning Platforms 0.837 Very Strong 0.000 Significant
DLM 0.821 Very Strong 0.000 Significant
MDLM 0.846 Very Strong 0.000 Significant
ODL 0.507 Moderate 0.000 Significant
TV-Radio 0.433 Moderate 0.002 Significant
School Context 0.816 Very Strong 0.000 Significant
Learners Context 0.867 Very Strong 0.000 Significant
Stakeholders 0.835 Very Strong 0.000 Significant
Operationalizing LC and 0.825 Very Strong 0.000 Significant
Resilience Métc 0.828 Very Strong 0.000 Significant
Learning Resources 0.825 Very Strong 0.000 Significant
Learning Platforms 0.833 Very Strong 0.000 Significant
DLM 0.865 Very Strong 0.000 Significant
MDLM 0.869 Very Strong 0.000 Significant
OoDL 0.537 Moderate 0.000 Significant
TV-Radio 0.495 Moderate 0.000 Significant
School Context 0.823 Very Strong 0.000 Significant
Learners Context 0.862 Very Strong 0.000 Significant
Stakeholders 0.760 Strong 0.000 Significant
Operationalizing LC and 0.774 Strong 0.000 Significant
Management of Métc 0.792 Strong 0.000 Significant
Technology and Data Learning Resources 0.826 Very Strong 0.000 Significant
Learning Platforms 0.876 Very Strong 0.000 Significant
DLM 0.858 Very Strong 0.000 Significant
MDLM 0.876 Very Strong 0.000 Significant
ODL 0.558 Moderate 0.000 Significant
TV-Radio 0.435 Moderate 0.002 Significant
School Context 0.844 Very Strong 0.000 Significant
Learners Context 0.884 Very Strong 0.000 Significant
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Stakeholders 0.807 Very Strong 0.000 Signlﬁcan 22

Operationalizing LC and 0.823 Very Strong 0.000 Significant
AP

Legend:

Range  Verbal Interpretation
0.80-1.00 Very Strong
0.60-0.79 Strong

0.40-0.59 Moderate
0.20-0.39 Weak

0.00-0.19 Very Weak

The qualities of the school heads are observed to have a significant méolerrte strong relationship with the
Basic Education-Learning Continuity Plan This is evidenced by the compugdaiess across all tests which are greater than
the critical values for r. Furthermore, the computed p-values for all the testsheevn to not be greater than 0.003 which is
far less than the significance alpha of 0.05, hence the significanceteftbe

From the findings above, we can infer that at 0.05 level of significance, the null hypothesis “There is no significant
relationship between the leadership qualities and the Basic Education-LearningiiBoRliri’ is rejected. Hence, it calls
for the acceptance of the alternative which incites that there is a significant relationship bedveen th

4. Conclusion and recommendation

On the basis of the foregoing findings, the following conclusion was drawn.

The study shows that there is a relationship between the Demographic Profile of tbedeatpand the Basic
LearningEducation Continuity Plan. Therefore, the hypothesis stating that “There is no significant relationship between
demographic profile of the secondary school heads and the Basic Edtcatining Continuity Plan” is partially accepted
and “There is no significant relationship between the leadership qualities and the Basic Education-Learning Continuity Plan”
is rejected. This can infer that the alternative hypothesis is accepted.

Based on the conclusions drawn, it resulted to the following recommendations:

1. Itisrecommended that educational planners and leaders may focusohdneement of blended distance learning
while the country is in health crisis.

2. ltis recommended that school head may focus on the enhancentkat@ifline Distance Learning and provide
optimal learning resources. They may emphasize transparency in their legdezshifostering a collaborative
culture among teachers, highlight mobilization of the link between the schoobamdunity, increase resilience as
a leader, keep the promotion of data management and foster the improeéhtechnological skills among
teachers.

3. It is recommended that teachers may recognize their school head’s relevant leadership qualities and show respect
and appreciation to their role as model worthy of emulation.

4. Itis recommended that students may exert effort to find learning esonrost accessible and beneficial to their
learning situation and continue acquiring self-checking development skill valudbseriong acquisition.

5. Itis recommended that parents may fully recognize the importan@eonfommmunication as integral in shaping the
minds of their children in school.

6. It is recommended that future researchers may look into the effects ddrgainthe school heads in developing
learning platforms, distance learning modality, school context and learners’ context in enhancing learning continuity
plan.
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