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Abstract

The main purpose of this study is to determine the relationship of ALS teachers’ professional attributes and
supervisory skills to alternative learning system performance. Independent Variables are professional attributes and
supervisory skills. Dependent variables are number of stakeholders, IPCR Results and number of learner’s passing
rate.

A questionnaire was given to 15 respondents from the selected district in the Division of Laguna. Mean level
and Spearman-rho were employed. Descriptive method was used in this study.

In the overall computed data, it revealed that ALS teachers’ professional attributes and supervisory skills
have significant relationship to the performance of alternative learning system in selected district in the Division of
Laguna.

Therefore, the hypothesis stating that the professional attributes and supervisory skills have no significant
relationship on the performance of ALS teachers in selected district in the Division of Laguna, is partially rejected.

Out of the findings and conclusions, the following recommendations were formulated.

1. ALS Teachers may continue their professional growth by enrolling in graduate school especially those new
in the system of alternative school so that ALS teachers can improve their managerial skills.

2. ALS Teachers may seek for more service providers/stakeholders to improve their community learning
center (CLC). This may help them to improve learnings of the ALS learners.

3. ALS Teachers may render more time and effort in reviewing the leaners who will take Accreditation and
Equivalency (A & E) exam to maintain high passing rate for the next consecutive years.

4. ALS Teachers may continue attending seminars and workshops related to Alternative Leaning System for
professional growth and achievement to wit: a). Content Knowledge, Pedagogy and Andragogy Focusing on Learning
Strands in Alternative Learning System, b). Workshop on the Revision of Alternative Learning System Accreditation
and Equivalency Modules, c). Division Evaluation of Weekly Learning Log of Alternative Learning System
Implementers, d). Workshop on the Finalization of Alternative Learning System Accreditation and Equivalency
Modules.

5. ALS Teachers may give more time and efforts in training learners who will join the contest specifically in
sports program to wit: a). Division Refresher Course in Coaching and Officiating For ALS Implementers, b). Technical
Official in District Meet, Unit Meet, Division Meet, Provincial Meet and Regional Sports Competition.

6. To improve the performance ALS Teachers, the shared governance may continuously support the program
of the Alternative Learning System under the Department of Education and it will be done successfully with the unity
of parents, ALS teachers, school head and other stakeholders.

7. Future researchers may conduct in depth study to better find out other attributes of ALS program with an
objective of improving more its services to the students and community as well.

Keywords: Alternative Learning System, Professional Attributes, Service Provider/Stakeholders, Supervisory Skills, ALS Performance
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1. Main Text

Introduction

“While the government has implemented numerous programs to make education more accessible to the youth, more
programs need to be done to ensure that Filipino students are able to complete their basic education.” ~ Hon. Alfred Vargas

According to Karel Donk (2013), education is one of the basic needs of life. An individual needs the right education to
produce healthy normal human beings who understand the meaning of life and what it demands from them. Education provides
us with the knowledge that we need to navigate the world as well as in building the character of a person. Without education, self-
esteem of the child gets low and it will result to illiteracy. People who know how to read tend to be more confident than illiterate
people. If they have reading challenges spend a lot of time trying to hide their low levels of literacy and have the chance to be a
good leader in the future.

As stated by Luken, T. (2013), illiteracy is one of the problems of the learner. There are many factors that effect of being
illiterate. A child will never get the chance to be educated because of lack of money, no support from the parents, and location of
school to the house and the economic status of the family. They will grow without attending formal education and will result to
poverty. UNESCO cited that 263 million children globally are not attending formal schooling. This is equivalent to about a quarter
of the population of Europe. The total includes 61 million children of primary school age (6-11 years), 60 million of lower
secondary school age (12-14 years), and first ever estimate of those of upper secondary school age (15-17 years) set at 143 million.

In the Philippines, there are 6.2 million primary school aged children are not in school. Different factors affect their
schoolings such as disasters, lack of teachers, books, school supplies and facilities, poor nutrition and poverty, among others.
Some children are also forced to leave school so they can work and support their families. 11. 1 % of Filipino children ages 5-14
are engaged in child labor. Meanwhile, some drop out due to early marriage of pregnancy. Among Filipino girls ages 5-19, 9.7%
is already married or in union. For children with disabilities, schools are often physically inaccessible or unable to cater to their
needs. In fact, only less than 3% of Filipino children with disabilities have access to education.

The Alternative Learning System (ALS) is a program administration held by Department of Education (DepEd) a parallel
learning system in the Philippines. It provides a practical option to existing formal education. If one don’t have the access the
formal education in schools, ALS can be the substitute school to attend. It evolved from the non-formal education that has been
conducted by the government of the Philippines. ALS is a modular non-formal education program in the Philippines for out-of-
school youth, drop-outs learners in elementary and secondary schools.

The Department of Education has successfully done different ALS programs and projects like Basic Literacy Program
(BLP), Accreditation and Equivalency (A&E) for elementary and secondary learners and made it possible with the help and
support of their service providers. But like any other organization, ALS teachers have not been spared with problems and
challenges. One problematic situation about ALS is the difficulty in recruiting learners owing to indifferences and shyness. Some
learners have behavioral problems like absenteeism. Another problem is insufficient fund to sustain the programs and projects of
ALS. Laguna province has many ALS training centers. One of the big offices is located in San Pedro City, the other one is in Santa
Rosa City. Closest DepEd ALS training center in Santa Cruz can be found in Los Bafios, Laguna wherein students can easily adopt
learning and get trained well by the mobile teachers.

Santa Cruz, Magdalena, Majayjay, Nagcarlan, Rizal and Liliw are the districts belongs to Unit III in the Division of
Laguna. Each district has District ALS Coordinator (DALSC), 1 or more mobile teachers and Instructional Managers who are
tasked to be a teacher in the barangay an ALS teacher is assigned. There are two major programs on ALS that are being
implemented by the Department of Education, through Bureau of Alternative Learning System (BALS).

One is the Basic Literacy Program and the other is the Continuing Education Program —Accreditation and Equivalency
(A and E). Both programs are modular and flexible. This means that learning can take place anytime and anyplace, depending on
the convenience and availability of the prospective leaners.

In the recent report from Santa Cruz district office, there are more than 1000 ALS students enrolled in Santa Cruz. That
includes out-of-school youth, drop-outs from different schools and detainees inside Laguna Provincial Jail.

Background of the Study
ALS offers a solid partnership between the government and the ALS providers that reach the target population of out-of-school

youth. The ALS program allows local organization to lug into an already developed system with ready to use tools to serve the
community.
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ALS provides an opportunity for partnering organizations to reintroduce out-of-school youth into the Tormal ggjication
system and provide a stepping stone into future vocational training.

The Philippine Constitution also indicated that the Department of Education should provide free elementary and
secondary education to all Filipinos. It has a mission to protect and promote the right of every Filipino to quality, equitable, culture-
based, and complete basic education.

The following are the supporting legal basis about Alternative Learning System in the Philippines: 1). Republic Act 9155:
The Governance Act of Basic Education - On June 6, 2001, the Philippine Congress passed a law that defined the governance of
basic education. Among many of its provisions, this law recognized the ALS as a complement of formal education and a major
component of basic education with a clearly defined role within the over-all educational goals. Moreover, this law operationally
defined these terms: Non-formal Education, Informal Education, Alternative Learning System, and Basic Education. 2). Executive
Order No. 356: Renaming the Bureau of Non-Formal Education (BNFE) to Bureau of Alternative Learning System (BALS).- On
September 13, 2004, the office of the President of the Republic of the Philippines renamed the DepEd’s Bureau of Non-Formal
Education to Bureau of Alternative Learning System (BALS) through this Executive Order signed by Her Excellency, President
Gloria Macapagal-Arroyo. 3). Education for All (EFA) plan by 2015 - In 2004, the Philippine government once again committed
to participate in the global campaign for Education for All by the year 2015.

In this plan, one of the major goals is transforming all non-formal and informal education interventions into an ALS to
yield more EFA benefits. This means that the goal is to have in place a credible ALS that shall increase functional literacy among
the marginalized groups of learners.

The professional skills of every ALS teacher have something to do with how he professionally manages one community.
Consequently, the ALS teachers’ qualities and behavior determines to a large degree how he performs as a teacher. ALS teachers
must possess various professional skills in order to achieve their goals of making their pupils performance achieve.

The managerial skills of ALS teachers, derived from their personal status and work environment is very important in
fulfilling tasks and responsibilities.

These ALS teachers have contacts with the ALS pupils and they are very responsible for the implementation of rules and
execution of subjects to be taught. ALS teachers in selected district in the Division of Laguna are believed to facilitate conditions
for effective teaching and inspiring pupils.

Their management greatly affects the performance of the pupils that is influenced by the managerial competence through
their dedicated services. These serve as an impetus for the administration in DepEd in particular that through this study may shed
light for the ALS teachers to serve as guide for the improvement, restructuring and refocusing of in-service training programs to
further enhance their supervisory skills needed in the field and to be aware of the impact of this program to the leaners in their
future.

Theoretical Framework

The researcher theorizes that essential supervisory skills could help much in the improvement of the ALS teachers’ performance
since managing is one of the most important human activities. The study was anchored on the following theories: Dubble Kahn
and Pendleton’s Global Networks of Alternative Schools, Gribble’s Free or Democratic Schools and Raywid’s Alternative
Education: A Fragmented Landscape.

Dubble Kahn and Pendleton (1999) pursue an educational philosophy and methodology, characterized by a special set of
didactic materials, multi-age classrooms, student-chosen work in longer time blocks, a collaborative environment with student
mentors, absence of testing and grades, and individual and small group instruction in academic and social skills. The programme
name is not copyrighted and many mainstream schools across the world have now adopted parts of the Montessori methodology.
Most schools entirely built on the Montessori methodology and philosophies are, however, organized in international and national
networks such as the International Montessori Council or the American Montessori Society.

Gribble (1998) organized around the principles of autonomy and democracy and served as a model for many subsequent
democratic schools. About 100 schools around the world describe themselves as “free” or “democratic” schools. Since 1993, free
schools have formed a loose network. While official rules about the organizational principles of democratic or free schools would
contradict the schools’ independent spirit, they share many common characteristics: decisions about the school are taken by a self-
governing school body, in which each student and each teacher has one vote in a majority voting system.

Raywid (1998) mentions of lacking a precise meaning, the term “alternative education” describes different approaches
to teaching and learning other than state-provided mainstream education, usually in the form of public or private schools with a
special, often innovative curriculum and a flexible programme of study which is based to a large extent on the individual student’s
interests and needs. Although in its broadest sense, the term “alternative education” covers all educational activities that fall
outside the traditional school system (including special programs for school dropouts and gifted students, home schooling, etc.)
this paper focuses on models of schooling that have paved the way for alternatives to mainstream school systems provided by the
State.
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Attempts by the state to provide a common, culturally unifying education for all children have provoked the réggpnse of
educators, parents and students who have declined to participate in these systems. Their reasons are manifold, and the forms of
schooling (and non-schooling) they designed are equally diverse. Mrududu and Thiel-Burgess (2012) assert that constructivism
is a very wide approach for pupils’ level of understanding and to show that comprehension can add and transform to a higher level
of thinking. Thetheoriesare significant to the present study in the sensethat all AL S teachers have goals and objectives and follow

the programs of Alternative Learning System for the improvement and be very beneficial to al ALS learners.
Statement of the Problem

The study aims to determine ALS teachers’ professional attributes, and supervisory skills to performance of Alternative Learning
System educators in selected district in the Division of Laguna for the school year 2018-2019.
Specifically, it sought answers to the following sub problems:
1. What is the mean level of professional attributes of ALS teacher in terms of:
1.1 Area of Specialization;
1.2 Commitment;
1.3 Educational Attainment; and
1.4 Seminars/Workshop Attended?
2. What is the level of supervisory skills of all ALS teachers in terms of:
2.1 Communication;
2.2 Conflict Resolution;
2.3 Interpersonal Skills;
2.4 Leadership; and
2.5 Time and Priority Management?
3. What is the level of performance of ALS teacher based on:
3.1 IPCR Results;
3.2 Number of learners passing rate under the ALS teachers’ supervision; and
3.3 Number of Stakeholders?
4. Do ALS teachers’ professional attributes and supervisory skills have significant relationship to their performance as ALS
facilitators?

Research Methodology

This chapter presents the discussion of the method used in this study, the description of the instrument needed
in data gathering as well as the population and sampling procedure.

Research Design

This study utilized the descriptive survey method research. According to Best (1986) descriptive research involves
description, analysis and interpretation of conditions that exist. It also includes some types of comparison, contrast and attempt to
discover relationship between existing non-manipulative variables.

It is concerned with conditions that are held, processes that are going on or trends that are developed. He also pointed
out that the survey method gathers data from relatively large number of cases at a particular time. It defines problems and
objectives. This type of study requires expert and careful analysis of data.

As defined by Sevilla et al. (2004) descriptive research described the nature of situation as it exists at the time of the
study. It involves collection of data in order to answer question concerning the current states of the subject of the study. The
strength of the current of the descriptive study lies in describing the status of phenomena as well as identifying relationship
between and among the variables.

According to Sanchez (1986), the descriptive survey is the general procedure employed in the studies whose chief
behavior is to perform their job well.

This study sought to find out the professional attributes and supervisory skills of ALS teachers such as communication,
conflict resolution, leadership, critical thinking, interpersonal skills and priority and time management their relationship on the
level of performance to the number of stakeholders, IPCR results and number of learners passing rate under ALS teachers’
supervision.
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Population and Sampling Technique 104
The respondents for this study comprised of 15 ALS teachers in the selected district in the Division of Laguna.

Table 1. The Population of the Respondents in selected District in the Division of Laguna

District A District B District C District D District E District F
District ALS
Coordinator 1 1 1 1 1 1
(DALSC)
M obile Teachers 2 2 1 1 1 2

Research Procedure

Upon the approval of the research topic, the researcher conducted library and online research to establish a deep understanding as
to the research problem. Then they wrote the proposal and presented it to the defense panel for approval.

Once approved, the researcher formulated the instrument that contain questions which answered the main objective of
this study. As the questionnaire was done, the researcher first followed the following steps prior to actual data gathering:

First, the questionnaire underwent content validation and the reliability coefficient was sought. In the letter of approval,
the researcher introduced himself and gave adequate explanation of the main objectives of their study. Meanwhile, revisions were
made on the questionnaire. Upon establishing the validity and reliability of the instrument, it was ready for the administration.

Moreover, the data into this research were composed by means of survey. The researcher asked the help of Dr. John Paulo
D. Nequinto, EPS-II of ALS in the Division of Laguna to send the soft copy of the questionnaire to the 15 ALS teachers, print
their own copy for them to have time answering the questions. They were instructed as to how they are going to respond on the
items in the questionnaire.

On the following day, the researcher went to the selected district in the Division of Laguna to collect the data personally
to all his respondents. The researcher tallied the data gathered and the statistician was then consulted for the treatment, analysis
and interpretation of data.

Research Instrument

The researcher constructed questionnaire to elicit data needed for the problem raised in this study. The questionnaire
consisted of three parts. The first part covers the professional attributes such as area of specialization, educational attainment,
seminar sand workshops attended and how they are really committed as a mentor of non-formal education. The second part
measures the supervisory of ALS teacher such as communication, conflict resolution, leadership, critical thinking, interpersonal
skills and time and priority management. The third part covers number of stakeholders, IPCR results, and number of learners
passing rate under ALS teachers’ supervision.
Statistical Treatment of Data

This study used the following statistical tools:

Percentage - This was used to describe the population of the study and to describe the respondents in terms of personal profile to
determine the frequency of responses to a given indicator.

The Likert scale was utilized in rating each item with the following scale of interpretation.

Rating Interpretation

5 Highly Evident

4 Evident

3 Moderately Evident
2 Slightly Evident

1 Not Evident
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Weighted Average Mean - this was used also to determine the weighted mean or grand mean of two or more'*éféﬁiﬁ“s‘“f}“g is was
also used to determine the central tendency of the respondents’ perception. To obtain the weighted mean, the sum of the measures
for each group was computed and then added before dividing the sum by the total number of cases.
Standard Deviation - was used to measure the variability of the group’s respondents.
Spearman-rho - this measures the strength and direction of monotonic association between ALS teachers’ professional attributes

and supervisory skills in relation to its performance.
Results and Discussion

This chapter presents the data gathered on the ALS teachers’ professional attributes and supervisory skills in relation to
ALS performance.

Professional Attributes of ALS Teachers

The professional attributes of the ALS teachers are presented in Table 2. The professional attributes covered the ALS
teachers’ area of specialization, highest educational attainment, seminars / workshops attended for the last three years, and number
of years in service as ALS Facilitator.

Table 2 shows the frequency and percentage distribution of the Professional Attributes of ALS Teachers.

Table 2
. Frequency and Percentage Distribution of the Professional Attributes of ALS Teachers

Professional Attributes Frequency Percentage
Area of Specialization
English 1 6.67%
Mathematics 2 13.33%
Science 0 0.00%
Filipino 2 13.33%
MAPEH 0 0.00%
TLE 2 13.33%
Values Education 0 0.00%
Social Studies 2 13.33%
General Education 5 33.33%
Others 1 6.67%

Educational Attainment

Bachelor’s Degree 6 40.00%
BS with MA units 7 46.67%
Master’s Degree 2 13.33%
MA with unitsin doctorate 0 0.00%
Doctorate Degree 0 0.00%
Seminars Attended (last 3 years)
1to5 7 46.67%
6to 10 3 20.00%
11to 15 5 33.33%
16t0 20 1 6.67%
21 & above 0 0.00%
Years of Service as ALS Facilitator
Oto3
4106 8 53.33%
71010 1 6.67%
11to 15 3 20.00%
16t0 20 2 13.33%

Five of the ALS teachers indicated that they specialized in General Education (33.33%); two of them in Mathematics,
Filipino, TLE, or Social Studies (13.33%); while one of them with English as field of specialization (6.67%). This means that
being an ALS teacher do not require a specific field. They can handle ALS learners as long as they were graduates of Bachelor’s
degree.
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Seven of the ALS teachers indicated that they finished BS with MA units (46.67%); six of them finished BachelorigdDegree
(40.00%); two of them have Master’s Degree (13.33%) and none of them took up MA with units in doctorate and doctorate degree.
This shows that being an ALS teacher needs college degree before teaching and some of them are giving time to take MA units or
Master’s Degree for their continuous growth and development.

Seven ALS teachers attended one to five seminars (46.67%); three teachers attended six to 10 seminars (20.00%), five
teachers attended eleven to fifteen seminars (33.33%) and only one teacher attended sixteen to twenty seminars (6.67%). None of
them attended twenty- one and above seminars. In this result, it shows that ALS teachers are actively attending seminars to develop
their performance as an educator.

Eight ALS teachers are rendering four to six years of service as ALS facilitator (53.33%); only one teacher is working as
facilitator for seven to ten years of service (6.67%); three teachers are presently teaching ALS for eleven to fifteen years (20.00%);
and two teachers are now sixteen to twenty years as ALS facilitator (13.33%). None of them is a beginner and newly hired teacher.
It indicated that ALS teachers have some experiences being a facilitator in their field.

Supervisory Skills of the ALS Teachers
The supervisory skills of the ALS teachers pertain to communication, conflict resolution, leadership, interpersonal and time
and priority management skills.

Table 3 presents the supervisory skills of the ALS Teachers as to Communication.

Table 3. Supervisory SKkills of the ALS Teachers as to Communication

Indicators Mean S.D. V. 1.
Encourages AL S co-worker as partners in the system. 4,73 0.458 HE
Accepts criticisms positively and works hard for improvement of 4.80 0.414 HE
supervising ALS learners. ' '

Shows sensitivity to professional needs of ALS co-worker. 4.47 0.639 HE
_Proyldes consultation time to listen to ALS co-worker and 453 0.639 HE
inspires them to be better.

Communicates with struggling ALS teacher with respect. 4.60 0.632 HE
Overall Mean 4.63 Highly Evident

Legend:

4.20—5.00 Highly Evident (HE)
3.40—-4.19 Evident (E)

2.60—-3.39 Moderately Evident (ME)
1.80—2.59 Slightly Evident (SE)
1.00-1.79 Not Evident (NE)

Results showed that it was highly evident that the ALS teachers treated co-workers as part of the system (M=4.73,
SD=0.458) and that they accepted criticisms for the benefit of the ALS learners (M=4.80, SD=0.414). The ALS teachers were
sensitive to the professional needs of co-workers (M=4.47, SD=0.639), listened to their needs (M=4.53, SD=0.639), and
communicated with struggling ones with respect (M=4.60, SD=0.632). The overall mean indicated that it was highly evident that
the ALS teachers served as inspiration to their co-workers and use effective means of communication for the improvement of the
learners.

According to Lemay (2007), it is important to have good communication in the workplace, which led to the increasing
desire to teach others about its benefits. In every workplace, good social skills with other workers can help the company achieve
its goals.

Table 4 shows the supervisory skills of the ALS Teachers as to Conflict Resolution.
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Table 4. Supervisory Skills of the ALS Teachers as to Conflict Resolution e o7
Indicators Mean SD. V. 1.
I try to negotiate and adopt a “give-and-take” approach to
problem situations with the ALS learners. 4.60 0.507 HE
| explore issues with other ALS facilitators to find solutions for 4.40 0.507 HE
the welfare of ALS learners.
| try to accommodate the request of my AL S co-workers. 4.40 0.632 HE
I avoid hard feelings by keeping the disagreements with my ALS 433 0.488 HE
co-teacher.
| try to see conflicts from both sides in a positive way. 4.60 0.507 HE
Overall Mean 4.47 Highly Evident
Legend:

4.20-5.00 Highly Evident (HE)
3.40—-4.19 Evident (E)

2.60—3.39 Moderately Evident (ME)
1.80—2.59 Slightly Evident (SE)
1.00—1.79 Not Evident (NE)

Results showed that it was highly evident that the ALS teachers try to negotiate and adopt a “give and take” approach to
problem situations with the ALS learners (M= 4.60, SD= 0.507) and they explore issues with other ALS facilitators to find
solutions for the welfare of the ALS learners (M= 4.40, SD= 0.507). They try to accommodate the request of their ALS co-workers
(M= 4.40, SD= 0.632), avoid hard feelings by keeping disagreements with ALS co-workers (M= 4.33, SD= (0.488) and try to see
conflicts from both sides in a positive way (M= 4.60, SD= 0.507).

The overall mean of 4.47 indicated that it was highly evident that the ALS teachers maintain good relationship with their
co-workers and avoid any kind of conflicts on their job and collaboratively solving problems. They also need to maintain to be
supportive and fair to their co-workers in both good and bad times. (Kuhar, 2013).

According to Fineman (2008), to avoid conflicts in your co-workers, you need to control emotional behavior such as anger,
fear, sadness and envy. Bad social behavior can also affect the respect and identity as a worker.

Table 5 shows the supervisory skills of ALS Teachers as to Leadership

Table 5. Supervisory Skills of the ALS Teachers as to Leadership

Indicators Mean S.D. V. 1.
Provides equal opportunities for students to attend in different

activitiesof ALS. 447 0.516 HE
Offers interesting and challenging work for ALS learners. 4.40 0.507 HE
Provides a feeling of being “in” on things among other ALS 453 0516 HE
facilitators. ' )

Shares and influences others on what to do in achieving the

objectives of ALS. 4.53 0.639 HE
gﬂgnts/helps new ALS facilitator about the new development in 453 0516 HE
Overall Mean 4.49 Highly Evident

Legend:

4.20—5.00 Highly Evident (HE)

3.40—-4.19 Evident (E)

2.60—3.39 Moderately Evident (ME)
1.80—2.59 Slightly Evident (SE)
1.00—1.79 Not Evident (NE)

Results showed that it was highly evident that ALS provides equal opportunities for students to attend in different
activities (M= 4.47, SD= (0.516), offers interesting and challenging work for ALS learners (M= 4.40, SD= 0.507) and provides a
feeling of being “in” on things among other ALS facilitators (M= 4.53, SD= 0.516). They share and influences others on what to
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do in achieving the objectives of ALS (M= 4.53, SD= 0.639) and orients/helps new ALS facilitator about the new ﬁg%pmen‘[
in ALS (M= 4.53, SD= 0.516). The overall mean of 4.49 indicated that it was highly evident that ALS teachers are doing their
best to give good education and programs to learners. Achieving objectives of ALS can benefit both the learners and teachers.
Table 6 shows the supervisory skills of ALS teachers as to interpersonal skills.

Table 6. Supervisory Skills of the ALS Teachers as to Interpersonal Skills

Indicators Mean S.D. V. 1.
| enjoy good and healthy relationship with my AL S co-workers. 4.87 0.352 HE
I am friendly and responsive to the needs of my ALS co-worker. 4.87 0.352 HE
| extend my full cooperation to show support to my ALS co-workers. 4.87 0.352 HE
iosrtj:zrse ideas and opinions about the best approach to be used in discussing 4.87 0.352 HE
! treat the stories of ALSfacilitators and learners as an inspiration to be used 493 0.258 HE
in promoting ALS.

Overall Mean 4.88 Highly Evident

Legend:
4.20—5.00 Highly Evident (HE)
3.40—-4.19 Evident (E)
2.60—3.39 Moderately Evident (ME)
1.80—2.59 Slightly Evident (SE)
1.00—1.79 Not Evident (NE)

Meanwhile, Table 6 shows that it was highly evident that ALS teachers enjoy good and healthy relationship with co-
workers (M= 4.87, SD= 0.352), they are friendly and responsive to the needs of their co-workers (M= 4.87, SD= 0.352) and they
extend their full cooperation to show support to co-workers (M= 4.87, SD= 0.352).

They share ideas and opinions about the best approach to be used in discussing topics (M= 4.87, SD= 0.352) and treats
the stories of facilitators and learners as an inspiration to promote ALS (M= 4.93, SD= 0.258).

The overall mean of 4.88 indicated that it was highly evident that ALS teachers are interacting with their co- workers in
a good way. They are giving ideas and tips to each other for their continuous growth.

Sommers (2008) states that great interpersonal skills are referring to equal personalities given to co-workers, accepting
each ideas coming from different co-workers is showing them respect and listening is one of the keys to do this.

Table 7 shows the supervisory skills of ALS teachers as to time and priority management.

Table 7. Supervisory Skills of the ALS Teachers as to Time and Priority Management

Indicators Mean S.D. V.1
Plans projects and programs of ALS not only for the present but for the future 453 0.639 HE
aswell. ) '

Shows a desire to meet the needs of the ALS learners on time. 4.60 0.632 HE
Gives relevant and timely feedback on the performance of the ALS learners. 4.47 0.639 HE
Organizes class session of ALS learners with flexibility. 4.67 0.488 HE
Makes decisions about what is most important for the current and next batch of

ALS learners. 473 0.458 HE
Overall Mean 4.60 Highly Evident
Legend:

4.20 - 5.00 Highly Evident (HE)
3.40—-4.19 Evident (E)

2.60—3.39 Moderately Evident (ME)
1.80—2.59  Slightly Evident (SE)
1.00-1.79 Not Evident (NE)
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Results showed that it was highly evident that ALS teachers plan projects and programs of ALS not oﬁsigfz%srwﬁi&)resent
but for the future as well (M= 4.53, SD= 0.639), shows desire to meet the needs of the ALS learners on time (M= 4.60, SD=
0.632) and gives relevant and timely feedback on the performance of their learners (M= 4.47, SD= 0.639).

They organizes class sessions of ALS learners with flexibility (M= 4.67, SD= 0.488) and makes decisions about what is
most important for the current and next batch of ALS (M= 4.73, SD= 0.458). The overall mean of 4.60 indicated that it was highly
evident that ALS teachers can use their time productively. They are planning for the future needs of their learners to give them the
suited learning for them. They use their time productively.

Forsyth (2008) mentions that time management can help the workers submit needed reports on time. Some workers feel
stressed thinking about the deadlines of every reports they need to give. Managing time effectively is helpful to organization

meeting their objectives.
Level of Performance of the ALS Teachers

The level of performance of the ALS teachers was measured by the number of stakeholders, IPCR results, and the passing
rate for the last three years. Their performances can be the basis of their strength and weaknesses as an ALS teacher.

Just like in a formal teaching, ALS teachers are using also IPCR to measure their performance for the whole school year.
The passing rate is based on the result of the Accreditation & Equivalency (A&E).

Table 8 shows the level of performance of the ALS Teachers as to the number of stakeholders.

Table 8. Level of Performance of the ALS Teachers as to the Number of Stakeholders
Lowest Highest Mean Std. Dev. Remarks
1.00 20.00 6.20 531 Outstanding
Legend:

17.00 —20.00 Outstanding
13.00- 16.00  Very Satisfactory
9.00-12.00  Satisfactory
5.00-8.00 Unsatisfactory
Below 4.00  Poor

The table shows the level of performance of the ALS Teachers as to the number of stakeholders. The results showed that
ALS teachers could handle large number of stakeholders that is “Outstanding”, with mean of 6.20 (SD= 5.31). Gomez (2002),
partnership with the stakeholders is required for the implementation of school programs. It also increases the student achievement.
Table 9 shows the level of performance of the ALS Teachers as to the IPCR Results.

Table 9. Level of Performance of the ALS Teachers as to the IPCR Results

School Year Lowest Highest Mean Std. Dev. Remarks

2017 — 2018 3.80 4.48 4.10 0.210 Very Satisfactory

2016 — 2017 3.37 4.28 3.93 0.240 Very Satisfactory

2015 - 2016 3.70 4.01 3.86 0.120 Very Satisfactory
Legend:

4.500 - 5.000 Outstanding
3.500 —4.499  Very Satisfactory
2.500 — 3.499  Satisfactory
1.500—2.499  Unsatisfactory
Below 1.499  Poor

This table shows the level of performance of ALS Teachers as to the IPCR results. School year 2015-2016 has mean of
3.86 (SD= 0.120), 2016-2017 has a mean of 3.93 (SD= 0.240) and 2017-2018 has a mean of 4.10 (SD= 0.210). The results of
IPCR were “Very Satisfactory” from school year 2015-2018. Based on the result, ALS Teachers can maintain their good
performance for three consecutive years.

According to Stigler (2003), to have a good performance at work, workers should not copy the old techniques on
achieving goals. Educators should think of other new strategies in teaching to get good performance in education.

Table 10 shows the level of performance of the ALS Teachers as to the Passing Rate for the last Three Years.
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Table 10. Level of Performance of the ALS Teachers as to the Passing Rate for the last Three Years (illo
School Y ear Lowest Highest Mean Std. Dev. Remarks
2017 — 2018 11.0% 75.16% 35.85% 6.78 Very Sdtisfactory
2016 — 2017 1.00% 65.32% 30.33% 4.04 Very Sdtisfactory
2015 - 2016 4.00% 67.1% 30.21% 9.01 Very Sdtisfactory
Legend:

81.00—100.00 Outstanding
61.00 —80.00 Very Satisfactory
41.00 - 60.00 Satisfactory
21.00-40.00 Unsatisfactory
Below 20.00  Poor

The table shows the level of performance of ALS Teachers as to the passing rate for the last three years. School year
2015-2016 has a mean of 30.21% (SD=9.01), 2016-2017 has a mean of 30.33% (SD= 4.04) and 2017-2018 has a mean of 35.85%
(SD=6.78). The ALS Teachers’ Passing Rate were “Very Satisfactory” from the year 2015-2018. Based on the result, ALS teachers
achieved high passing rate for three consecutive years. Laroque (2012), believed that teachers can change the school conditions
particularly on the performance of their pupils. Problems of learners can also affect the high passing rate of schools. Teachers have
big role on this matter.

Table 11 shows the relationship between the ALS Teachers’ Professional Attributes and their Level of Performance.

Table 11. Relationship between the ALS Teachers’ Professional Attributes and their Level of Performance

. _ stNaEQﬁbo%g:s IPCR Results Passing Rate
Professional Attributes
- P | Analysis| " P Analysis " p-value | Analysis
value | value value | value value

Area of Specialization 0.018 | 0.254 NS 0.495 | 0.042 S 0.524 0.027 S
Educational Attainment | 0.014 | 0.341 NS 0.667 | 0.631 NS 0.148 0.094 NS
Seminars Attended 0.013 | 0.352 NS 0.245 | 0.085 NS 0.126 0.110 NS
Length of Service 0.212 | 0.022 S 0.489 | 0.043 S 0.063 0.825 NS

The level of performance of the ALS teachers in terms of the number of stakeholders had positive and significant
correlations with their professional attributes as length of service (+=0.212, p=0.022). This means that the longer the ALS teachers
served as facilitators the more they can entice beneficiaries. ALS teachers rendering more years of service can have good
partnership with their stakeholders. Harnish, (2012) states that when the teachers have good professional attributes, the
performance of school is safe. This is one of the factors why other schools are getting high percentage of performance.

It was also observed that the level of performance of the ALS teachers in terms of their [IPCR results had positive and
significant correlations with their professional attributes as area of specialization (+=0.495, p=0.042) and length of service
(=0.489, p=0.043). It shows that ALS teachers can have good performance because their area of specialization was related to
their job as an educator. Also, their years in service can help them improve their performance because of the experiences.

In terms of the passing rate as indicator of the ALS teachers’ performance, it was found that positive and significant was
established on their area of specialization (r=0.524, p=0.027). This means that ALS teachers know the needs of their learners to
help them pass. This shows that ALS teachers are effective teachers in handling their learners that can help them perform better
not only for themselves but also for the betterment of the learners.

Struck an Little (2003), state that teachers at risk need to have trainings regarding the improvement of their performance.
Teachers should know the needs of their students for their improvement.

Table 12 shows the relationship between the ALS Teachers’ Supervisory Skills and their Level of Performance.
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Table 12. Relationship between the ALS Teachers’ Supervisory Skills and their Level of Performance 111
Number of stakeholders IPCR Results Passing Rate
Supervisory Skills r- i . r- i . r- i .
value p-value | Analysis value p-value | Analysis vaue | P value | Analysis

Communication 0.313 0.078 NS 0.469 0.050 S 0.498 0.049 S
Conflict Resolution 0.492 0.050 S 0.335 0.073 NS 0.259 0.094 NS
Leadership 0.523 0.047 S 0.317 0.077 NS 0.478 0.050 S

I nterpersonal 0.512 0.048 S 0.476 0.050 S 0.394 0.062 NS
Time and Priority Mgt 0.189 0.129 NS 0.479 0.050 S 0.520 0.047 S

The table shows the relationship between the ALS Teachers’ Supervisory Skills and their level of performance in terms
of communication, conflict resolution, leadership, interpersonal and time and priority management. The number of stakeholders
had positive and significant correlations with their supervisory skills as conflict resolution (= 0.492, p= 0.050), leadership (r=
0.523, p= 0.047) and interpersonal (r= 0.512, p= 0.048). This means that good interaction with the stakeholders can help them
give solutions to conflicts between ALS learners and facilitators, let them know how to meet their goals and objectives and be a
good co- worker in their field.

It also shows that the IPCR results had positive and significant correlations with their supervisory skills as communication
(r= 0.469, p= 0.050), interpersonal (r= 0.476, p= 0.050) and time and priority management (= 0.479, p= 0.050). This means
that having a good communication to ALS co- workers can help them meet their good performance results. It is also important
that each of them know how to do their task equally and help each other in doing their responsibilities. By setting the goals, time
management is needed in doing all activities on time. It also shows that the passing rate had positive and significant correlations
with their supervisory skills as communication (r= 0.498, p= 0.049), leadership (r= 0.478, p= 0.050) and time and priority
management (r= 0.520, p= 0.047). This means that having good communication with the ALS co-workers and learners, orients
learners in achieving their goals and time management on when to do the activities can help the ALS teachers to have high passing
rate of learners.

Mosley (2008), states that coaching or supervising is a big help to your co-workers and students to achieve the goals and
improve each other's weaknesses.

Summary of Findings
Based on the statistical treatment of results, the following findings were revealed.

1. Mean Level of the Professional Attributes of ALS Teachers
Five of the ALS teachers indicated that they specialized in General Education (33.33%); two of them in Mathematics,
Filipino, TLE, or Social Studies (13.33%); while one of them with English as field of specialization (6.67%). This means that
being an ALS teacher do not require a specific field. They can handle ALS learners as long as they were graduates of Bachelor’s
degree.

Seven of the ALS teachers indicated that they finished BS with MA units (46.67%); six of them finished Bachelor’s Degree
(40.00%); two of them have Master’s Degree (13.33%) and none of them took up MA with units in doctorate and doctorate degree.
This shows that being an ALS teacher needs college degree before teaching and some of them are giving time to take MA units or
Master’s Degree for their continuous growth and development.

Seven ALS teachers attended one to five seminars (46.67%); three teachers attended six to 10 seminars (20.00%), five
teachers attended eleven to fifteen seminars (33.33%) and only one teacher had sixteen to twenty seminars (6.67%) attendance to
seminars. None of them attended twenty- one and above seminars. In this result, it only shows that ALS teachers are actively
attending seminars to develop their performance as an educator. Eight ALS teachers render four to six years of service as ALS
facilitator (53.33%); only one teacher works as facilitator for seven to ten years of service (6.67%); three teachers are presently
teaching ALS for eleven to fifteen years (20.00%); and two teachers are now sixteen to twenty years as ALS facilitator (13.33%).
None of them is a beginner and newly hired teacher. It indicated that ALS teachers have experiences being facilitators in their
field.

2. Level of Supervisory SKkills of all ALS Teachers

It was highly evident that the ALS teachers treated co-workers as part of the system (M=4.73, SD=0.458) and that they
accepted criticisms for the benefit of the ALS learners (A=4.80, SD=0.414). ALS teachers were sensitive to the professional needs

WWw.ijrp.org



Jonard P. Borja/ International Journal of Research Publications (IJRP.ORG) IJ RP. ORG
of co-workers (M=4.47, SD=0.639), listened to their needs (M=4.53, SD=0.639), and communicated w1th strffééﬁﬁgué@s with
respect (M=4.60, SD=0.632).

It was found out that it is highly evident that the ALS teachers try to negotiate and adopt a “give and take” approach to
problem situations with the ALS learners (M= 4.60, SD= 0.507) and they explore issues with other ALS facilitators to find
solutions for the welfare of the ALS learners (M= 4.40, SD= 0.507). They try to accommodate the request of their ALS co-workers
(M= 4.40, SD= 0.632), avoid hard feelings by keeping disagreements with ALS co-workers (M= 4.33, SD= 0.488) and try to
resolve? Conflicts from both sides in a positive way (M= 4.60, SD= 0.507).

ALS provides equal opportunities for students to attend in different activities (M= 4.47, SD= 0.516), offers interesting and
challenging work for ALS learners (M= 4.40, SD= 0.507) and provides a feeling of being “in” on things among other ALS
facilitators (M= 4.53, SD= 0.516) which is highly evident. They shares and influences others on what to do in achieving the
objectives of ALS (M= 4.53, SD= 0.639) and orients/helps new ALS facilitator about the new development in ALS (M= 4.53,
SD=0.510).

The findings also show that ALS teachers enjoy good and healthy relationship with co- workers (M= 4.87, SD= 0.352),
they are friendly and responsive to the needs of their co-workers (M= 4.87, SD= 0.352) and they extend their full cooperation to
show support to co-workers (M= 4.87, SD= (0.352). They shares ideas and opinions about the best approach to be used in
discussing topics (M= 4.87, SD= 0.352) and treats the stories of facilitators and learners as an inspiration to promote ALS (M=
4.93, SD=0.258).

ALS teachers plan projects and programs of ALS not only for the present but for the future as well (M= 4.53, SD= 0.639),
shows desire to meet the needs of the ALS learners on time (M= 4.60, SD= 0.632) and gives relevant and timely feedback on the
performance of their learners (M= 4.47, SD= 0.639). They organizes class sessions of ALS learners with flexibility (M= 4.67,
SD= 0.488) and makes decisions about what is most important for the current and next batch of ALS (M= 4.73, SD= 0.458).

3. Level of Performance of the ALS Teachers

The level of performance of the ALS Teachers as to the number of stakeholders. The results showed that ALS teachers
could handle large number of stakeholders that is “Outstanding”, with mean of 6.20 (SD= 5.31).

The level of performance of ALS Teachers as to the IPCR results. School year 2015-2016 has mean of 3.86 (SD= 0.120),
2016-2017 has a mean of 3.93 (SD= 0.240) and 2017-2018 has a mean of 4.10 (SD= 0.210). The results of IPCR were “Very
Satisfactory” from school year 2015-2018. Based on the result, ALS Teachers can maintain their good performance for three
consecutive years.

The level of performance of ALS Teachers as to the passing rate for the last three years. School year 2015-2016 has a mean
0130.21% (SD=9.01), 2016-2017 has a mean 0f 30.33% (SD= 4.04) and 2017-2018 has a mean of 35.85% (SD= 6.78). The ALS
Teachers’ Passing Rate were “Very Satisfactory” from the year 2015-2018. Based on the result, ALS teachers achieved high
passing rate for three consecutive years.

4. Relationship between the ALS Teachers’ Professional Attributes and their Level of Performance

The level of performance of the ALS teachers in terms of the number of stakeholders had positive and significant
correlations with their professional attributes as length of service (=0.212, p=0.022). This means that the longer the ALS teachers
served as facilitators the more they can entice beneficiaries. ALS teachers rendering more years of service can have good
partnership with their stakeholders.

It was also observed that the level of performance of the ALS teachers in terms of their IPCR results had positive and
significant correlations with their professional attributes as area of specialization (+=0.495, p=0.042) and length of service
(=0.489, p=0.043). It shows that ALS teachers can have good performance because their area of specialization was related to
their job as an educator. Also, their years in service can help them improve their performance because of the experiences.

In terms of the passing rate as indicator of the ALS teachers’ performance, it was found that positive and significant was
established on their area of specialization (=0.524, p=0.027). This means that ALS teachers know the needs of their learners to
help them pass.

Conclusion

From the foregoing results it is therefore concluded that:

ALS teachers’ professional attributes and supervisory skills have significant relationship to the performance of alternative
learning system in selected district in the Division of Laguna.

The hypothesis stating that the professional attributes and supervisory skills have no significant relationship on the
performance of ALS teachers in selected district in the Division of Laguna, is partially rejected.
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Out of the findings and conclusions, the following recommendations were formulated:

1. ALS Teachers may continue their professional growth by enrolling in graduate school especially those new in the
system of alternative school so that ALS teachers can improve their managerial skills.

2. ALS Teachers may seek for more service providers/stakeholders to improve their community learning center (CLC).
This may help them to improve learnings of the ALS learners.

3. ALS Teachers may render more time and effort in reviewing the leaners who will take Accreditation and Equivalency
(A & E) exam to maintain high passing rate for the next consecutive years.

4. ALS Teachers can continue attending seminars and workshops related to Alternative Leaning System for professional
growth and achievement to wit: a). Content Knowledge, Pedagogy and Andragogy Focusing on Learning Strands in Alternative
Learning System, b).Workshop on the Revision of Alternative Learning System Accreditation and Equivalency Modules, c).
Division Evaluation of Weekly Learning Log of Alternative Learning System Implementers, d). Workshop on the Finalization of
Alternative Learning System Accreditation and Equivalency Modules.

5. ALS Teachers may give more time and efforts in training learners who will join the contest specifically in sports
program to wit: a). Division Refresher Course in Coaching and Officiating For ALS Implementers, b). Technical Official in District
Meet, Unit Meet, Division Meet, Provincial Meet and Regional Sports Competition.

6. To improve the performance ALS Teachers, administration can have shared governance to continuously support the
program of the Alternative Learning System under the Department of Education that can be done successfully with the unity and
cooperation among parents, ALS teachers, school head and other stakeholders.

7. Future researchers may conduct in depth study to better find out other attributes of ALS program with an objective of
improving more its services to the students and community as well.
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