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Abstract 

Progressive skill development in student dancers is a teaching approach that focuses on building dance skills in a 

logical sequence, starting with the fundamentals and gradually progressing to more complex movements. This study uses 

quantitative design with a descriptive comparative approach to measure the level of progressive skill development of college 

student dance artist. The researcher conducted a study to describe the level of progressive skill development on college students 

in local college within Davao del Norte, a total of 30 respondents who will provide information. The instrument utilized in this 

study is adopted derived from Hsia et al. (2016). The questionnaire has passed through reliability which resulted to Cronbach's 

alpha 0.82. The survey comprises 14 items or questions, 6 questionnaires for learning motivation and 8 for self-efficacy. This 

study utilized measures of central tendency (mean), the T-test, and ANOVA. Among the indicators of progressive skill 

development, the respondents perceived learning motivation as the highest indicator interpreted as high. This indicates that the 

progressive skill development of the learners is often evident. Next to the rank is self-efficacy indicator is perceived as high. 

This indicates that the progressive skill development of the learners is often evident. Therefore, this is to recommend to create 

opportunities for students to reflect on their learning journey. This helps them identify areas for improvement, set personal 

goals, and celebrate their achievements, further boosting self-efficacy. 
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1. Introduction 

Progressive skill development is a cornerstone of effective learning, guiding individuals on a gradual and 

systematic journey towards mastering new skills (Morris, D., & Baker, J. 2020). However, developing talent into productive 

and creative achievement takes more than effort, access to domain knowledge and skills, and even exceptional ability. At all 

stages of talent development, from potential to eminence, noncognitive or psychosocial skills such as motivation and 

resiliency are essential to continued involvement and growth in any domain (Olszewski-Kubilius, Subotnik, & Worrell, 

2015, 2016; Worrell, 2018). 

 

In Serbia, some studies show a positive effect of proprioceptive training on improving motor skills such as static 

and dynamic balance skills (Hutt et al, 2014; Ljubojević et al., 2012; Myer et al., 2006, Tekin et al., 2018). Identifying 

different factors that may affect the performance of the dancers is vital for protecting their health and improving the 

technical level of dancers. Moreover, Sheppard & Young (2006) defined agility as a rapid whole-body movement with the 

change of speed or direction in response to a stimulus. That “stimulus” in dance sport relates to other dancers on the dance 

floor, dance partner and, especially, complexity of choreography. 
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In the Philippines, Physical education (PE) is an academic subject that provides students with a sequential, 

planned, standard-based curriculum and instruction to develop motor skills, knowledge, and behaviors for active living, 

fitness, sportsmanship, self-efficacy, and emotional intelligence. Moreover, it targets to development of individuals with 

knowledge and skills through a lifetime of healthy physical activity (PA) (Society of Health and Physical Educators 

[SHAPE] America, 2018). Thus, individuals must regularly participate in various PAs to contribute to a healthy lifestyle 

(Xu et al., 2021). Nevertheless, many physical education (PE) programs fail to bring the true value of a lifetime PA and 

fitness that supposedly facilitates motor skills development, health-related fitness, overall, PA levels, sports or game 

performance and social skills (Ferkel et al., 2017). Hence, a planned, progressive, and inclusive learning experience should 

be part of the primary and secondary education curriculum to attain quality that will lead to a physically active life (Ahmed, 

2017). 

 

Based on the study of Reyes, V. M., Laguatan, R. N. C., & Ordillas, J. S. (2020), the proposed dance intervention 

activities, the objectives, procedure and the expected outcomes that fills the gap of the problems and challenges encountered 

by the MAPEH majors. The activities are proposed are in lined with the statement of Laginder & Stenöien (2011) that 

indicates the effect of interest to commitment because of constant practice. The activities focus on building the skills and 

talent which the respondents says they lacked. Also, Physical Education as a component of MAPEH subject covers 

Philippine Folk Dance as a part of its content. The use of this activities is needed in enriching the experience and level of 

interest of the students in Philippine Folk Dance. 

 

 It is then highly recommended that departments in charge of institutional research in an academe take advantage of 

the progressive skill development of student dance artists in the institution. 

 A research gap exists in student dance artists learning motivation and self-efficacy. Current research highlights that 

there's a lack of in-depth exploration on how to structure learning experiences to ensure efficient and effective progression 

of skills. Additional research is crucial to understanding progressive skill development in student dance artists.  

 

 

Statement of the Problem 

 This study aimed to describe the level of progressive skill development in dance in terms of learning motivation 

and self-efficacy among student dancer artists. Specifically, the study sought to answer the following: 

 

1. What is the profile of respondents in terms of? 

1.1 Age; 

1.2 Year level; and 

1.3 Sex? 

 

2. What is the level of exploring dynamic movement in dance in terms of: 

1.1 Learning Motivation; and 

1.2 Self-Efficacy? 

3. Is there a significant difference on the level of Progressive Skill Development when analyzed across the profile of 
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the respondents? 

 

Theoretical Framework 

 

  This study is anchored on the theory of Constructivism theory by Jean Piaget (1980) which seeks to 

explain teachers cannot simply transmit knowledge to students, but students need to actively construct knowledge in their 

own minds. That is, they discover and transform information, check new information against old, and revise rules when they 

do not longer apply. This constructivist view of learning considers the learner as an active agent in the process of knowledge 

acquisition. In relation to dance, progressive skill development aligns with constructivism by providing dancers with 

scaffolded learning experiences, starting with basic skills and gradually increasing complexity as mastery is achieved. 

METHODOLOGY 

Participants 

  The research will be conducted at local college institutions in the Davao Region and involve 30 dancers 

selected from multiple public colleges in the region. 

 

Procedures 

 A descriptive-comparative research design will be undertaken to describe the level of progressive skill 

development among college students dance artists and also to describe the differences between these variables. The 

descriptive comparative design is a research methodology that encompasses the examination and evaluation of the 

encounters and conducts of designers in various realms and fields of study. (Doyle et al., 2020) 

 In describing progressive skill development in dancing among college students in Kapalong. The instrument 

utilized in this study is adopted derived from Hsia et al. (2016). The motivation scale is based on the learning motivation 

scale developed by Pintrich, Smith, Garcia and McKeachie (1991), including three items of intrinsic motivation and three of 

extrinsic motivation, The internal consistency Cronbach's alpha of the scale reaches 0.82, and the two subscales are 0.79 and 

0.72 respectively. The self-efficacy scale is based on the individual self-efficacy scale developed by Wang and Hwang 

(2012) and the internal consistency Cronbach's alpha of the scale reaches 0.90. The Likert scaling employed in the 

questionnaire spans a 5-point continuum, ranging from "Strongly Disagree" (1) to "Strongly Agree" (5). This scaling system 

allows respondents to express the extent of their agreement or disagreement with statements related to the progressive skill 

development. The survey comprises 14 items or questions, 6 questionnaires for learning motivation and 8 for self-efficacy. 

Each strategically formulated to gauge specific aspects of the progressive skill development, ensuring a comprehensive 

evaluation of its perceived effectiveness and alignment with respondents' needs and expectations. 

 

Scale Descriptive Value Interpretation 

4.20-5.00 Very High This indicates that the progressive skill development of the 

learners is always evident. 
3.40-4.19 High This indicates that the progressive skill development of the 

learners is often evident. 
2.60-3.39 Moderate This indicates that the progressive skill development of the 

learners is sometimes evident. 
1.80-2.59 Low This indicates that the progressive skill development of the 
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learners is rarely evident. 
1.00-1.79 Very Low This indicates that the progressive skill development of the 

learners is never evident at all. 
 

 

RESULTS AND DISCUSSION 

 

 This chapter presents the results and analysis of data, addressing the research questions posed in Chapter 1. The 

data were analyzed using appropriate statistical tools to investigate the identified problems. The discussions are organized 

based on the sequence of the statement of the problem, and relevant literature is used to support the findings. 

 

Profile of the Respondents 

The profiles of the respondents in terms of age, sex, learning motivation and self-efficacy. In terms of age, it appears that 

greater percentage of the respondents are at the age bracket of 17-22 years old with a frequency of 19 (63.3 %) and the least 

is at the age bracket of 41-42 years old with a frequency of 1 (3.3%). In terms of sex, the table indicates that the study was 

female dominated with a frequency of 21 (70%) while 9 (30%) was male. This only shows that majority of the respondents 

were females. Among the indicators of progressive skill development, the respondents perceived learning motivation as the 

highest indicator with a mean percentage of 4.56 and interpreted as high. This means that the progressive skill development 

is at high level in terms of learning motivation. This indicates that the progressive skill development of the learners is often 

evident. 

Next to the rank is self-efficacy indicator is perceived as high with a mean percentage of 4.35. This means that the 

progressive skill development is at high level in terms of its self-efficacy. This indicates that the progressive skill 

development of the learners is often evident.  

Finally, based on the findings and results of the study, the overall mean percentage of progressive skill development is 4.45 

and interpreted as high. This means that the progressive skill development is at high level. This indicates that the 

progressive skill development of the learners is often evident. 

 

 

 

 

 

 

 

Table 1: Demographic Profile of the Respondents 

 

Profile Frequency Percent 

1.1 Age   
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17-22                

23-28 

29-24 

35-40 

41-42 

19 

7 

2 

1 

1 

63.3% 

23.3% 

6.7% 

3.3% 

3.3% 

TOTAL 30 100 % 

1.2 Sex   

Male 

Female 

9 

21 

30 % 

70 % 

TOTAL 30 100 % 

1.3. Year level   

1st Year 

2nd Year 

3rd Year 

4th Year 

19 

9 

1 

1 

63.3% 

30% 

3.33% 

3.33% 

TOTAL 30 100 % 

 

Level of Exploring Progressive Skill Development in Dance of College Dance Artists 

 The table below provides an overview of college dance artist exploration of progressive skill development in 

dance, assessing various dimensions such as learning motivation and self-efficacy.  

 

Table 2: Summary Level of Progressive Skill Development in Dance of College Dance Artists 

 

Indicators Mean Descriptive Level 

 

 

Learning 

Motivation 

 

4.56 

 

HIGH 

   

Self-efficacy 4.35 HIGH 

   

Overall Mean 4.45 HIGH 

 

 

 

  Among the indicators of progressive skill development, the respondents perceived learning motivation as 

the highest indicator with a mean percentage of 4.56 and interpreted as high. This means that the progressive skill 

development is at high level in terms of learning motivation. This indicates that the progressive skill development of the 

learners is often evident. Based on the result showed by Tseng and Tsai (2010) that the students were highly confident and 
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strongly intrinsically motivated when participating in an online peer assessment learning environment. This implies that 

students with higher motivation could conduct peer assessment, peer feedback, and receive as well as respond to peer 

feedback more confidently. Moreover, the students had more intrinsic motivation to complete peer assessment. 

 

Next to the rank is self-efficacy indicator is perceived as high with a mean percentage of 4.35. This means that the 

progressive skill development is at high level in terms of its self-efficacy. This indicates that the progressive skill 

development of the learners is often evident. RCampus (2014) indicated that self-efficacy could be another critical index in 

the rating criteria in dance education. Van Dinther, Dochy and Segers (2011) also pointed out that self-efficacy could be a 

determining factor in learning performance and motivation  

 

Finally, based on the findings and results of the study, the overall mean percentage of progressive skill 

development is 4.45 and interpreted as high. This means that the progressive skill development is at high level. This 

indicates that the progressive skill development of the learners is often evident. That is, motivation can potentially keep 

students involved in dance performance at a high level with clear goals, while their dance self-efficacy encourages them to 

set better goals for learning and practicing dance performance (Kane, Robertson, Fertman, Nagle, Mcconnaha, & Rabin, 

2013) 

 

 

Test of Difference in the Level of Progressive Skill Progression in Dance of College Students Dance Artists When Analyzed 

Across the Profile of the Respondents 

The table below presents the test of difference in the level of progressive skill development in dance when analyzed across 

the profile of the respondents. 

 

Table 3. Test of Difference in the Level of Progressive Skill Development in Dance of College Dance Artists When 

Analyzed Across the Profile of the Respondents 

 

Profile F/t-

value 

p-

value 

Decision on Ho Interpretation 

Age .42 .947 Failed to Reject Ho Not Significant 

Gender .52 .89 Failed to Reject Ho Not Significant 

Year Level .44 .937 Failed to Reject Ho Not Significant 

 

 In terms of age, it garners an F-value of .42 with a p-value of .947 which is higher than .05 in the level of 

significance, indicating that there is no significant difference. It fails to reject the null hypothesis, indicating that the level of 

progressive skill development in dance among college dance artist varies not significantly across different age groups. 

In terms of sex, it records a f-value of .52 with a p-value of .89 which is greater than .05 in the level of significance, 

indicating that there is no significant difference. It fails to reject the null hypothesis. Moreover, it indicates that the level of 
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progressive skill development in dance among college dance artist between male and female is similar. 

 

In terms of year level, it records a f-value of .44 with a p-value of .937 which is greater than .05 in the level of significance, 

indicating that there is no significant difference. It fails to reject the null hypothesis. Moreover, it indicates that the level of 

progressive skill development in dance among college dance artist between year levels is similar. 

 

CONCLUSIONS AND RECOMMENDATIONS 

 

 The chapter presents the conclusions and recommendations of the researchers. The researchers summarized the 

findings in order to answer the problems regarding to the study while recommendations are for the development of the 

present status about the topic presented by the researchers. The primary data were collected by distributing online survey 

questionnaires to 30 respondents. The results of the survey provided answers to problems stated on the previous chapter. 

 High level of progressive skill development in terms of the respondent’s learning motivation and self-efficacy was 

also shown based on the analysis of data. Meanwhile, overall result on progressive skill development when group according 

to respondent’s learning motivation and self-efficacy is said to be statistically significant. Consequently, null hypothesis is 

rejected. 

Based on the findings of the study, it is recommended to consider the respondent’s self-efficacy as they participate 

in progressive skill development. One challenge that student dance artists encounter in progressive skill development is the 

self-efficacy and it is not surprising that it is a common problem to school. This is to recommend to create opportunities for 

students to reflect on their learning journey. This helps them identify areas for improvement, set personal goals, and 

celebrate their achievements, further boosting self-efficacy. 
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