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Abstract

This research aims to investigated error pronunciation vowetading text descriptive Ml Rare Muchtary
students. The purpose of this study aims to identifig lof error in students pronunciation when they read
description text, analyzed the factor of error in pronunciataord analyzed learning strategy to improve their
pronunciation. This research conducted mixed method, therqual@ative and quantitative approach. The
qualitative approach used descriptive analysis methodfoamglialitative approach used data analysis statistic.
The data drawn through sound recording students at theréiauedescriptive text, then the data transcribed
phonetic students to know in error. The purpose of shigly is students error pronunciation in vowel and
diphthongs is 404. Error included the omission 11, asitlii2 as substitution 335. Factors causing students
derived from pronunciation is interlingual, intralingual alevelopmental erroResearchers used reading aloud
strategy to increase students pronunciation. Resuliofaékearch can be seen from the pre test mean 75.70 and
post test 78.39. Therefore, reading aloud is canédserstudents pronunciation significantly.
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1. Introduction

Students who learn a second language are very concernegraitinciation and spelling to improve
fluency in spoken English. Odden (2006) stated that word proniamciatincluded in the area of phonology
which is a branch of linguistics in studying the sound stinecdf a language.

Every second language learner is never without mistakesrB(2001) stated that mistakes are part of the
learning process. This also happens a lot in Indonesia.oOtlee mistakes that is often made by English
learners is in the phonological aspect.

Errors at the phonological level are closely related togeses when they are in morphemes or words. One
form of phonological error is an error in pronouncgegtain phonemes which are generally not found in the
mother tongue. Phonetics are the sounds of languageréhptaaluced in speech and have characteristics of
speech sounds, namely articulatory phonetics, acoustiefit®rand auditory phonetics.

This research discusses errors in vowel pronunciatiogaiting English descriptive texts of students at Ml
(Madrasah Ibtidaiyah) Rare Muchtary. According to IPAdinational Phonetic Alphabet) the monophthong
vowels are i;, lp, u:, e, 9, 3:, 0, @,A, a:, » and the diphthong vowels are Io, el, va, ol, au, e, al, av. There are
still many pronunciation errors in elementary school stugdesisecially when pronouncing English vowels,
this is known because observations have been made fonthsnat the school. Madrasah Ibtidaiyah Rare
Muchtary is equivalent to the level of elementary schediication (Elementary School). There are 350
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students from grades 1 to grade 6 at the school. Madiaisddiyah Rare Muchtary uses the 2013 curriculum.
Pronunciation in reading texts correctly is in the 2013 cwiwim that students must master the pronunciation
and spelling in the text, so that if there are some stuaddmishave not mastered it means that students hav
not been able to achieve the basic competences spenifteg ¢urriculum.

Dulay et al (1982: 78) stated that children acquiring both languagesatural environment have a greater
chance of later sounding like native speakers than addh#dren under ten years of age who learn a
sufficient amount of a second language are almost alwessful in achieving their goals. However, the
MI Rare Muchtary students even though they study Engtistting from first grade, when viewed from the
frequency of learning they only get 45 minutes of Englisholesper week in class, so they feel they are
lacking. In addition, the focus of learning is on workingppablems, not on improving pronunciation or other
abilities.

Errors regarding vowel pronunciation appear in students aftiRare Muchtary, as well as phenomena of
English pronunciation errors that have occurred befomside this school. Therefore, research on
pronunciation errors in reading texts really needs tddree to improve students' speaking skills in English
subjects. The example in the word could has the pronumtiafilkod], students pronounce itikl]. Students
change the vowely] to [p]. Likewise with the replacement of the sound [o] by the sound [A] in the word
adomble. The word should be pronounced [o’do:robl] but the students pronounced it [adorable]. Students
replace the sound [o] with the sound [A] because they are used to pronouncing the satjntbfnpared to the
sound [9].

Linguistic problems, especially in the phonetic aspe, the subject of discussion, especially when
students read and recite the vocabulary of descripgixts contained in the LKS (Student Worksheet) book
published by KKMI Denpasar City Workbook of English for Islan®rimary School for fifth Grade,
published in 2022. Students are given texts descriptive textdet@tbe material being studied, then asked to
read and pronounce the vocabulary of the text corre@#gcriptive text is used because it contains a lot of
basic vocabulary contained in worksheet books that ar@pyigtie for the elementary level, then the data is
recorded and analyzed for pronunciation errors in eachratubee differences in this study used the findings
from previous studies to become a reference and corréciedeies in previous studies. After knowing the
students' mistakes in pronouncing vowel sounds, as a faifpwhis study used the reading aloud method
which is a strategy to improve students pronounciation. a¢tisity is intended to train students to be able to
read with correct pronunciation.

Based on the description of the background of the problemmealihe problem can be formulated as
follows.

1. What are the types of English vowel pronunciation srirothe reading and pronunciation of descriptive
texts by MI Rare Muchtary students?

2. What are the factors that cause errors in reading ambymoing English vowels in the reading of
descriptive texts by Ml Rare Muchtary students?

3. What are the learning strategies to minimize pronunciairors when reading descriptive texts for Ml
Rare Muchtary students?

2. Theoretical framework

A research really needs a theory to solve the problem fatimt The theory used is phonetic theory,
error analysis, language error theory, cognitive leartiiegry, and Reading Aloud method.
A. Phonetics

Ladefoged (1982:1) states that phonetics is a field of lingsistitich studies the production, delivery,
and reception of speech sounds regardless of whettser shands distinguish meaning or not.
B. Error Analysis
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In Dulay et al's (1982) taxonomy of surface strategiestygpes of mistakes learners make reflect
different forms of what one might expect about thgetlanguage. This taxonomy shows how the surface
structure changes or deviates. There are four ways in wiéclkearner changes the form or arrangement of
the target language, namely omission, addition, misinfoomaéind misordering.

C. Language Error Theory

Broadly speaking, Richards (1985) states that the factars#use language errors that often occur
by language learners are distinguished from interlanguagesgiintralingual errors, and developmental
errors.

D. Cognitive Theory

Piaget (2002) stated that learning is a process of qualitai@ege in cognitive structure. This
discussion can occur when new information or experiesiceceived, modified in such a way that it fits the
cognitive structure that has been previously owned.

E. Reading aloud

Stated by Suyanto (2010:49-50) reading aloud is a method ofstradents to be able to read with
correct pronunciation. In addition to pronunciation, thechker also needs to practice stress and intonation,
and master difficult sounds.

3. Method

This study is a mixed methods research design was usedlyreamgsearch step by combining two
approaches in research, namely qualitative and quantit@ieswell (2010: 5) states that mixed research is a
research approach that combines qualitative researchquihtitative research. According to Sugiyono
(2011: 18), mix methods are research methods by combiningaseanch methods at once in a research
activity, so that more comprehensive, valid, reliable, anelobiop data will be obtained.

The type of data in this study is in the form of orabdabm students while reading descriptive texts.
The data source was obtained from participants who wérgrade students of Ml Rare Muchtary with a
population of 58 students in grades 5A and 5B consisting ofdl@ students and 33 female students. This
study used a purposive sampling technique.This reseach usethB fampling of the data.

The instrument in this study consisted of the LKS (Stud&ibtk Sheet) published by KKMI
Denpasar City Workbook of English for Islamic Primarh&als for fifth Grade, 2022 as a reference when
students read descriptive texts. This study uses thaitigtenethod, namely when students read descriptive
texts the researcher listens directly to the legrmiativities. The data collected is in the form of atata
because it relates to pronunciation. To obtain the daté, the researcher used audio data collection
procedures. The pronunciation activities carried out by stadeere recorded using the help of mobile
phones during pre-test and post-test data collection. Anafsle data obtained from the research results
using descriptive statistical analysis, namely to analgza by describing or describing the data that has been
collected during the research process and is quantitativature. The data collected is in the form of values
pre test and post test then compare. The statisbicalifa used is as follows.

1. Average formula (Mean)

- n
_ Xy tx, + x5+ +x, iz X;

_ n n
Information:

X : average value

Xi : data valueth

n : amount of data
2. Median formula
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Zn—frk
L
Md =Tb +
Information:
Md : median

Tb : lower limit of the median class

n : lots of data

fkk : cumulative frequency less than median class
fi : median class frequency

| : the length of the median class

3.Mode
Modus (MO) is data with the highest frequency (which appeass aften)

4. Discussion
4.1 Types of pronunciation error
After conducting a post test related to errors in studemiglish vowel pronunciation, it was found
that there were several errors in students reading gigeriexts.
A.  Ommision
(4.1) Tracks ->[will provide]
(Fathan, 2022)

Omission is the removal of elements that should apipearspeech (Dulay, et al. 1981: 154). The
students make mistakes in the affix very often. Whether it's the omission-&f as a plural maker or the
omission of-s in the verb of the third singular person of the presamse, after the subject she and he, the
verb must be attached with an -s phoneme. This happees sthdents pronounce the word teiks which
should be pronounced [tedik] but students pronounce [tedik].

B. Addition
Adorable > [o’love:rabl]
(Ro'uf, 2022)
The form of addition error is an error that adds amithat should not be in an utterance (Dulay et
al, 1981: 154). Addition is a higher level stage than omisgimrsin second language acquisition. At this
level, learners have acquired the grammatical rulehefsecond language, but they often misunderstand
them. So, they then made the mistake. This happens sthéents make mistakes in the word adorable which
should be pronounced [2’do:robl] to [adorble].
C. Substitution
Immediately > [Imi:distli]
(Ehan, 2022)
The form of a substitution error is an error thalaegs a letter with another letter (Dulay et al, 1981:
154). The students made a mistake on the word Immediately wihichd have been pronawid [Imi:diatli]
however, the students pronounced [ImedIateli].

Based on the research findings, it is known that studemid to pronounce the vowel sound
according to the letter. In fact, in English, onedettan have many different pronunciations. Meanwhile, only

WWw.ijrp.org



Nabila Zustira / International Journal of Research Publications (IJRP.ORG) @ JJRP .ORG

ISSN: 2708-3578 (Online)

137

sounds and sound symbols have a correspondence relatiorighipne another. For example, in the word
too, students tend to pronounce the vojie], while the correct pronunciation is [tu:]. In this casere is an
error in replacing the vowel [u:] by the vowel][ Likewise in the word but many students pronounce it with
[but], while the correct pronunciation isAt).

In addition, students tend to add another vowel in the midfithe word. The addition of this vowel
results in the formation of a new syllable. This issistent with the previous statement that vowels ang ver
important sounds in the formation of syllables. The amiditf new vowels results in the formation of new
syllables as well. For example in the word interestings Word should be pronounced [lsiy], but the
students pronounce it with [kibstly], or in the word possible, many students pronounce it withgplbol],
while the correct pronunciation isggobl]. The addition of the vowel [o] in the two words causes a change in
the number of syllables. In the word interesting, which ioally had 3 syllables became 4 syllables.
Furthermore, in the word recently there is also thditmn of syllables, which originally numbered 2 syllables
to 3 syllables.

This vowel replacement is very varied in nature so thatvomel sound can be replaced by different
vowel sounds. For example, the word could has the proniorciaf [kod], students pronounce it id].
Students change the vowel] o [p]. This also happens with other vowel sounds. Based on Dtdxgaomy
of surface strategies (1982), which became the basis forldaksification of errors in this study, students
made 8 pronunciation mistakes in the form of omissionsdéin vowels. The total pronunciation errors of
vowels and diphthongs in MI Rare Muchtary class 5B stisderre 404 mistakes. The errors consisted of 11
omissions, 62 additions, and 335 substitutions. The pronunciafithe letter §:] is the letter that has the
most pronunciation errors, namely 60 errors.

Substitution error is the most common error made by stedeamely on vowdb]. The sound [9] is
a weak vowel sound because it appears in syllables thathagak or no stress at all. According to O'Grady
(1989), the sound [9] is marked by a short pronunciation with the position of the speech organ that is not tense
(lax). We can find an example ofet sound [o] in the word again [o'gen]. Some examples of vowel
pronunciation errors can be seen in the table below.

Table 1
Classification of Vowel Pronunciation Errors
Classification Word Phonetic Transcription | Students Pronunciation
Ommision Not [not] [nt]
Looks [loks] [I0K]
Takes [telks] [tako]
Sleeps [sli:ps] [slep]
Male [mell] [mal]
Adorable [2’do:rabl] [adorbl]
[adorble]
Wake [welk] [wek]
Night [nalt] [nit]
Addition Have [heev] [have]
[hIve]
[heve]
Name [nelm] [Nname]
Male [mell] [malg]
Persian [‘pe:fan] [par[Tan]
[perflan]
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[preflan]

Fur [fe:] [for]

White [walt] [wite]

Cute [kju:t] [cute]

Adorable [2’do:rabl] [adorable]
[adprable]

Would [wod] [would]
[wold]

Every [‘evri] [everi]

2. Substitution A [2] [a]
3. (Penggantian) I [al] [N

Have [heev] [hev]

Cat [keet] [cat]
[kat]
[ket]

Persian [‘pe:fan] [parfTan]
[perflan]
[preflan]

Fur [fe:] [for]

Gray [grel] [gral]

And [eend] [and]
[end]

White [walt] [wite]

He [hi:] [he]

Looks [loks] [loks]

Cute [kju:t] [cote]
[cot]
[Klot]

Adorable [o’do:rabl] [adorable]
[adbrable]
[adorbl]

Body [‘bodi] [badi]

Fat [feet] [fat]

Like [lalk] [lke]

Sleeping [sli:pIn] [sleplp]
[slIpln]

Wake [welk] [wake]
[wek]

Up [Ap] [op]

Would [wod] [woould]
[wold]

Immediately [Imi:distli] [Imedlateli]
[ImedIteli]

Food [fu:d] [fod]
[fo:d]

Aways [0:lwelz] [alwels]
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Takes [telks] [takes]
Bath [ba:6] [bat]
Once [wans] [pnce]
Week [wik] [wek]
[wik]
Me [mi:] [me]
[mi]
Love [1af] [Iof]
[love]
Much [maf] [mut]

The data above shows that the mistakes of studentasis 5B at Ml Rare Muchtary are still very
numerous and varied. In general, there are variousserrahe pronunciation of [i:],A], [a:], [u:], [0], [2:],

[p], [3:], [a], [&]. For example in ommission, the word looks many students pronounce [Iok], the correct
pronunciation should bedks]. This also occurs in the addition type of erroe thord Name students
pronounce with [mme], the correct pronunciation is [nelm].

4.2 Factors that cause pronunciation errors.

The discussion on the factors that cause pronunciatiorsein this study is based on the
categorization stated by Richard (1987). Based on the cbsBadings, it can be seen that some phonemes
are pronounced incorrectly by students due to the absentessf phonemes in their first language. The
majority of students come from the area of Java, amdnkse and Indonesian do not have some of the vowel
sounds that English does, so many students' pronunciaieng/rong due to this. Students then tend to
replace the sound with a sound that is similar to the vooteids of the student's first language, for example
the sound [i:] is replaced by the sound [i] as in the weedk. The sound [i] that should be pronounced long
by students is pronounced short. This system of long antl whwels does not exist in the sound system of
the Indonesian language. Likewise with the replacement of the sound [s] by the sound 4] in the word
adorable. The word should be pronounced [2’do:rabl], but the student pronounced it [adorable]. Students
replace the sound [a] with the sound [A] because they are used to pronouncing the sayjrebfpared to the
sound [3].

Errors made by learners are not only caused by interferemeetlie first language, but also from the
target language that is being studied. As new knowledge abotartet language system increases, the
influence of the target language will also be greater. Ehia line with Richard's theory (1978) regarding
categories of errors which are divided into severakgmtes, namely overgeneralization, incomplete
application of rules, and failure to understand the comditionder which these rules should be applied.
According to Richard (1978:59) overgeneralization is an inigakl error that is often made by students and
is the most clearly observable. In this study, overgdimat®n occurs when the learner deviates from one
rule and is also based on other rules contained itatiget language. For example, the soutjdr the word
much is pronounced as {ifl. This happens because students think that the vayyes [still read properly
according to the writing, as in Indonesian, while in Engtishall vowels are read according to the writing.

Developmental errors are one of the causes of studakimg mistakes. Developmental errors arise
when students try to answer or build assumptions abousiettlanguage based on the limited knowledge
they have acquired, either through learning activities incthssroom or through textbooks. Developmental
errors arise because students are still in the procdmslding an understanding of the target language. Some
examples of developmental errors, for example, carfooind in the word would [wd], students have
difficulty pronouncing two vowel sounds so that their pronatich becomes [wuld]. Students also insert
the sound [l] in the middle of the word which is evidence #dtadents have not or do not understand the
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actual way of pronunciation.

4.3 Learning Strategies to Minimize Students' Pronunciationr&rro

A pre-test used before the reading aloud method was apBliedest is to find out the score before being
given treatment. The researcher collected data infdhma of transcribed student voice recordings, then
assessed with a pronunciation accuracy score adaptedhfeooniversity of Cambridge ESOL Examination
(2009: 14). Then, the score is processed used to assess Stedemitsy progress with the value calculation
formula that is applied at the school.

After the reading aloud method was applied, students carrteal e -test to find out student scores after
being treated using the reading aloud method. The pre-tégpcmt-test values that have been obtained are
then processed again to find the average value (meadjamealue (median), and the value that appears
most often (mode), then given information according totvughased at school. Look at the following table.

Table 2
Comparison of Pre Test and Post Test Values

1 AZH 50 Deficient 75 Good
2 AFR 60 Below Average 85 Very Good
3 ATN 50 Deficient 75 Good
4 AR 65 Below Average 90 Very Good
5 AZF 45 Deficient 70 Average
6 ANM 60 Below Average 85 Very Good
7 AUH 50 Deficient 75 Good
8 DFR 55 Deficient 80 Very Good
9 EPAK 40 Deficient 65 Below Average
10 EP 50 Deficient 75 Good
11 HMA 45 Deficient 70 Average
12 MAB 65 Below Average 90 Very Good
13 MA 45 Deficient 70 Average
14 MF 50 Deficient 75 Good
15 MRY 55 Deficient 80 Very Good
16  MIP 50 Deficient 75 Good
17 NAA 45 Deficient 70 Average
18 NR 55 Deficient 80 Very Good
19 RM 45 Deficient 70 Average
20 SD 60 Below Average 85 Very Good
21 AL 50 Deficient 75 Good
22 AE 45 Deficient 70 Average
23 ZGR 55 Deficient 80 Very Good
78.39
78
78
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Based on the table above, it can be compared the prextes post-test scores on students'
pronunciation when reading descriptive texts. The highestgstevalue was 65, while the lowest pre test
value was 40. The mean value (mean) in the pre-test was #e#@edian value and mode were 76.

The post test with the highest score was 90, while the Ipussttest score was 65. The mean value (mean) in
the pre test was 78.39, and the median and mode values dretfi8.table it can be seen that there is an
increase in the pronunciation skills of Ml Rare Muchtstudents when reading descriptive texts.

5. Conclusion

Based on the results of the description and discussidhe pronunciation errors of English vowels
in reading descriptive texts at Ml Rare Muchtary, it carcbncluded as follows.

Vowel pronunciation errors in Ml Rare Muchtary studearts found in the letters [i:]a], [a:], [u:],

[o], [2:], [0], [3:], [2], [e], [eI], [al]. There were 404 errors in the total pronunciation of Vel diphthong
sounds in Ml Rare Muchtary class 5B students. The ecamsisted of 11 omissions, 62 additions, and 335
substitutions. The pronunciation of the vowe] |s the letter that has the most pronunciation ermasely

60 errors. Furthermore, the vowel] has 57 errors, and the vow@b] has 45 errors. In the vowelf], the
most frequent change to vowel |

Factors that cause students' pronunciation errors caa fom various sources. Interference from
the first language is one of the most observable phenann the speech of someone who is learning a
second language. Apart from the influence of interfereats® from the application of inappropriate rules
regarding the second language itself and the influenessafmptions on learners of a second language that
may be wrong.

The learning strategy that can be used to minimize stugkeatsinciation errors is to use the reading
aloud method. Using the reading aloud method can train stutentsad with correct pronunciation.
Improved student learning outcomes can be seen fromdhessaf students' pre-test and post-test results. The
average value (mean) of students before using the reattngl method was 75.70, the median value
(median) was 76, and the value that occurs frequentlgléinavas 76. After being given the reading aloud
method there was an increase in student scores wittverage value (mean). Researchers realize that the
research conducted is not perfect. For this reasometiearcher really hopes that this research will be@me
reference for further research for development purpmgesing the reading aloud method as an alternative in
increasing student learning activities and outcomes in Englibjects. It is hoped that future research can use
errors in vowels and consonants.

In this study, the potential for mistakes made was emotsmistakes because the sample was
elementary school students and their language skills halderat formed stably, moreover they only got 45
minutes per week in class. Moreover, English is theiidoranguage or second language. Future researchers
are expected to further increase their knowledge by usintglncapproaches, strategies, methods, and higher
levels of education.
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