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Abstract

The study delves into the intricate dynamics of educational leadetsaghers' job satisfaction, and the mediating role of
intercultural competence in the 21st-century school environment. Tass awnducted among teachers from the
international programs in the member schools of Thailand's Internatiosgiutions Quality Assurance Network
(IQAN). It employed the correlational and causal quantitative research desijrutdized descriptive, inferential
statistics, and mediation analysis to ascertain the relationship betweenethieoéutilization of 21st-century leadership
styles and the level of job satisfaction. Results reveal that schogtiatiatiors displayed commendable competence in
21st-century leadership skills. Teachers expressed high levels of jplactatn related to student behavior, curriculum,
and professional development. Consequently, school administratdsgtexkistrong intercultural competence, facilitating
effective cross-cultural interactions. Moreover, effective leadership shglsficantly contribute to a positive work
environment for teachers. Also, leadership skills and intercultural compesgaécantly predicted teachers' job
satisfaction. Finally, intercultural competence fully mediated the refdtipnbetween leadership skills and job
satisfaction. The study concludes that strong leadership skills, effectivawcation, and intercultural competence are
essential to a thriving educational environment. It further recordsnthrat institutions invest in leadership development
programs, encourage administrators' commitment to growth, establish @perunication channels, and conduct needs
assessments for diversity and inclusion

Keywords:21%century leadership, job satisfaction, intercultuhpetence, mediation, educational leadership

1. Introduction

Leadership and employee job satisfaction are two essential companeinésworkplace that can
significantly impact its overall performance and success. Thaguslly true in every educational institution.
Recent studies have supported that leadership abilitiee@hers’ job satisfaction are critical components in
the educational system. For instance, Basar et al. (2021) discovered thatriratishal leadership improves
teachers' work satisfaction. Similarly, a study by Cho et al. (262thd that leadership qualities were
positively related to teachers' job satisfaction in South Korea, and inathe study conducted in the
Philippines, De Castro and Jimenez (2022) discussed that the school prirfgiptkentury leadership is
correlated positively and significantly to athers’ performance. Further, Ancho (2019) exposed the
motivation and drive of teachers in their performance when thel witih school principals who exhibit the
quality of a true leader who provides them with opportunities. Thesadimgduggest that effective leadership
skills can positively impact employee job satisfaction in the workplace.

Furthermore, a need for future-proof education turned into a digatssion on the importance of
21st-century leadership skills in the educational setting. With the capitge brought about by technological
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innovation and globalization, higher education institutions are challenged tapeeh the times (Kurniady
et al., 2020). Due to the changing circumstances in individuals' pérsmtial, and professional lives, the
discussion on 21st-century leadership qualities and competencies is vitdeg@ently, 21st-century
leadership skills include emotional intelligence, flexibility, teamworkjowiary thinking, digital literacy,
inclusion, resilience, and ethical decision-making. These abilities are necessamigate the complicated
and fast-changing world and build thriving organizations.

As 21st-century leadership skills are critical for educational leaders to navigatehanging
educational landscape successfully, these skills significantly impact the ggohesatisfaction by providing
direction, support, and resources necessary for success in theatag$orlak & Kuzey, 2019). As a result,
leaders must cultivate and hone these talents to foster a happy and effedtivenwianment for teachers.
Besides, these developments enable school leaders to adapt to the rapid changesriorthe saciety, and
technology. Further, the idea presented above on the critical importaleaaerfship skills was empirically
affirmed by the study by Abdullah et al. (2021), whose results centerede importance of collaboration
and teamwork toward the satisfaction of teachers. The study said tefegesapported and valued when
leaders promote collaboration and teamwork. Both theoretical and empirical grdisndssed above have
sealed the vital link between 21st-century leadership skills and teachesatigfaction.

Despite the substantial body of literature studying the relationship besebenl administrators'
21st-century leadership skills and the satisfaction of teachers, the #xtehich intercultural competence
mediates the relationships still needs to be fully understood. Intercultangktence is the ability to engage
effectively with people from other cultures by knowing and acceptiedr differences (Zhang & Zhou,
2019). This is essential in any educational institution that exhibits cultweakiy, particularly for both the
Philippines and Thailand, the ASEAN's founding members that straffifign the importance of culture in
achieving dynamism in the ASEAN community (ASEAN Secretariat, 2019). Suchetente navigates
diverse cultural contexts and enhances cultural adaptation. For example, Ma@28joc{aimed a significant
increase in Filipino teachers working abroad as educational institutions areecepéve to foreign teachers,
particularly from the Philippines (Uytico & Abadiano, 2020).

Milla (2019) stated that in the Philippines, the Commission on Higher Edu¢&tidid) is seeking
the internationalization of Higher Education Institutions (HEIs) througteCs8, Series of 2016, also known
as the Policy Framework and Strategies for the Internationalization of PhilippiherHigiucation. As a
member of the global community, the author added that, for Fipiadive and work in a multicultural
environment, 21st-century competencies should be emphasized #rastgdents. Thus, the CMO 55 s 2016
will foster cooperation and understanding between the Philippines angghof the world. These policies
and strategies can be achieved by adhering to reciprocity and international contifyigs. As a result,
Arcillo (2023) posited Filipino teachers' positive and adaptive attitudes. In agditueral studies have been
conducted to investigate the relationship between 21st-century leaderdsi@rstt the job satisfaction of
teachers in various cultural settings; there is still a need for more resemtetiallings that explore this
relationship across different cultural settings and specifically in stitution that caters to an influx of
employees coming from several cultures.

In a more specific situation, no study was done on this relationshigebn 21st-century leadership
skills, teachers' job satisfaction, and the mediating role of interculturapetence among the member
schools of Thailand's International Institutions Quality Assurance NetfM@RN). The IIQAN is a quality
assurance network established in 2009 designed to support and enhandeliwbey, quality, and
effectiveness of higher education institutions in Thailand by providinglatform for collaboration and
sharing best practices in quality assurance. The network comprisearsitidég and higher education
institutions from Thailand and other countries, and it aims to promote tledogevent of quality assurance
policies, procedures, and practices aligned with international standards.

Therefore, this study investigated how intercultural competence inflsg¢heeelationship between
administrators' 21st-century leadership skills and teachers' job datisfecThai schools affiliated with the
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International Institutions Quality Assurance Network. Finally, the curremysinvestigated the effect of
intercultural competence in moderating the relationship between 21st-ct#deyship skills and teachers
job satisfaction.

2. Methodology

This study utilized the correlational and causal quantitative research design.desilyis, data were
collected at one point, and the emphasis was on linking variables of interesutwithanging them.
Consequently, correlational research design examines the relationship betwesnnce variables and
seeks to identify if there is a statistically significant association betviigam (Bloomfield & Fisher, 2019).
Causal research is essential for understanding the mechanisms unddrggnged correlations and making
causal inferences in scientific investigations. This study was condirctbeé two-member schools of the
International Institutions Quality Assurance Network (IIQAN) of Thailaadnetwork of private colleges and
universities that aims to promote quality tertiary education.

Purposive quota sampling was utilized in the study. Consequentlygiprédsent case, such an
approach was deemed suitable to access a specific and targeted populaidemdrl, 2, and 3
employeddescriptive statistics to understand the variables of interest. This includes thandeha standard
deviation. Moreover, Problem 4 required Pearson correlation coeffici¢ististato ascertain the significant
relationship between the level of 21st-century leadership skills of Homlsadministrators and the teachiers
job satisfaction level. Problem 5, however, required a stepwise multipkssséan analysis to identify which
variables of interest (21st-century leadership skills and intercultural coropgtsingly or in combination
predict/s the teachers' job satisfaction. Finally, Problem 6 required a medistddysis that tested the
mediation effect to determine the relationship between the extent of utilizatibe 2 st-century leadership
style and the teachérievel of job satisfaction.

3. Results and Discussions

Problem 1. What is the level of thes2dentury leadership skills exhibited by school administrators as to:
1.1 Educational Leadership;
1.2 Resolving Complex Problems;
1.3 Communication;
1.4 Developing Self and others?

Table 1 Level of the21%-century leadership skills exhibited by school administrators (n=200)

Indicators of 21%-century leader ship skills Mean SD Description I nter pretation
1. Educational Leadership 3.88 0.878 Frequently Highly Utilized
2. Resolving Complex Problems 3.83 0.920 Frequently Highly Utilized
3.  Communication 3.99 0.804 Frequently Highly Utilized
4. Developing Self and Others 3.83 0.906 Frequently Highly Utilized
Overall Mean 3.88 0.877 Frequently Highly Utilized

Note: 4.20-5.0 Almost Always; 3.40-4.19 Frequentl¥(23.39 Occasionally; 1.80-2.59 Rarely; 1.0-1.79édev

Table 1 presents the 21st-century leadership skills exhibited by saothmalistrators across the four
critical dimensions: educational leadership, resolving complex problemsuwutoation, and developing self
and others. The data revealed a strong overall mean score of 3.R@timgdthat, on average, these
administrators highly utilize 21st-century leadership skills. With a relatieslystandard deviation of 0.878,
the data suggests a consistent level of competency in these skills amongefiedsadministrators. Notably,
the interpretation of Highly Utilized underscores the practical importance of thilseirskhe educational
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context. These findings highlight the significance of effective leadership in makrcation and offer
valuable insights into the proficiency of school administrators withérsthdied institutions.

The domain of communication skills received the highest Mean scoreXfidt@preted as Highly
Utilized, showcasing that school administrators excel in this vital area. The rejdtiwelr standard deviation
of 0.804 suggested consistent strength in communication skills aceosartiple, highlighting its paramount
significance in the roles of school administrators. This skill buitdkeholder relationships and motivates the
members (Menggo et al., 2019). Kurniady et al. (2020) added thia¢ iR1st century, this skill is the most
essential for school leaders.

Administrators achieved an impressive Mean score of 3.88 in edualatadership, signifying their
frequent demonstration of strong educational leadership abilities. The reldtivelstandard deviation of
0.878 indicated a slight variation among administrators, suggestinqsistemt competency level. The
interpretation of Highly Utilized suggests that most administrators activelyfi@ctively apply educational
leadership skills. Brown et al. (2022) emphasized that leadership is vipabimoting and sustaining an
environment that embraces diversity. Likewise, leaders must pdssastedge and skills in the globalized
society to effectively lead its diverse people and complex structure (Hill et aB).202

On the aspect of resolving complex problems, administrators attainedan &e3.83, further
emphasizing their proficiency in handling intricate challenges. Althohghstandard deviation of 0.920
indicated some variability in this skill, it remained highly utilized amdreggdurveyed administrators. Afandi
et al. (2019) noted that global leaders must be able to analyze complex situatigmetdems and present
effective solutions.

Lastly, administrators achieved a Mean score of 3.83 in developihgrgkbthers, revealing their
frequent engagement in personal growth and team development activities. Whiliarilard deviation of
0.906 indicated more variability in this skill, it remained at a level where ildcoe considered Highly
Utilized. A characteristic of 21st-century leadership is a commitment to sHigelopment and
competitiveness. Thus, Mlambo et al. (2021) described continuofesgianal development among leaders
as fundamental to professionalism.

In summary, these results highlighted the overall high proficiensgludol administrators in 21st-
century leadership skills, emphasizing their importance in effectively effidiently navigating the
difficulties and challenges of modern education leadership.

Problem 2. What is the level of job satisfaction of the teachers?

Table 2. Level of Job Satisfaction of the Teacher-respondents (n=200)

Indicators of Job Satisfaction Mean SD Description Verbal Interpretation
1. Pays and benefits 3.69 1.051 Often Highly Satisfied
2. Recognition and Appreciation 3.53 1.158 Often Highly Satisfied
3.  Working Conditions 3.74 1.083 Often Highly Satisfied
4. Professional Development 3.77 1.075 Often Highly Satisfied
5. Job Security 3.70 1l.104 Often Highly Satisfied
6. Relationships with Colleagues and Supervisc 3.54  1.231 Often Highly Satisfied
7. Autonomy and Decision-making 3.65 1.312 Often Highly Satisfied
8. Student Behavior and Discipline 411 0.837 Often Highly Satisfied
9. Curriculum and Instructional Materials 3.77 1.136 Often Highly Satisfied
10. School Leadership and Support 3.68 1.076 Often Highly Satisfied
Overall Mean 372 1106 Often Highly Satisfied

Note: 4.20-5.0 Always; 3.40-4.19 Often; 2.60-3.3n8times; 1.80-2.59 Rarely; 1.0-1.79 Never
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Table 2 presents the level of job satisfaction among teachers, encompeas®ns aspects of their
professional experiences. The data reports Mean = 3.72 with SD =idtéfBeted as Highly Satisfied. The
data implies that teachers have a positive sentiment in the workplaceatisfaction is crucial in the
educational setting, as it directly impacts teacheotivation, engagement, and overall well-being, which can
significantly influence learning outcomes.

The data present the indicators of job satisfaction among teachers, igpteealirperceptions across
various aspects of their professional experiences. Among the specific inditedolgers express the highest
level of satisfaction with Student Behavior and Discipline with Mean = 4ntdrpreted as highly satisfied,
and SD = 0.837, indicating data points are relatively close to this averageN#uata implies that teachers
are content with the conduct and discipline of their students, which is vitahdmntaining a conducive
learning environment. Buckman and Pittman (2021) claimed that studenteidoedan disrupt the learning
process and harm the learning space.

Meanwhile, the indicators, Curriculum and Instructional Materials, with S01.136, and
Professional Development, with SD = 1.075, both receive high Mean sifo8es7, implying that teachers
are highly satisfied with the resources and opportunities providedstouctional purposes and their ongoing
professional growth. Singh et al. (2022) discussed that professionaldraimacessary for teachers to enable
their proficiency and effectiveness in teaching. Likewise, many studies reit¢hatethe global pandemic
revealed the teachers' need for professional development to enhance ttaiskdits, pedagogical skills, and
competencies and integrate technology into education (Bozkurt et al., 2020).

Regarding Working Conditions, it received a Mean = 3.74 with SD = li@83preted as Highly
Satisfied. This indicator covers factors such as the physical environmenticessoand support available
within the school setting. This data implies that teachers have angarindition that supports, directs, and
leads to becoming productive, conscientious, and equipped with Bkillaska-Stangrecka and Bagienska
(2021) conveyed that such support to the teachers will lead to job satisfaction

On the other hand, Job Security got a Mean = 3.70 with SD= 1d&@dynstrating high satisfaction
among teachers. This result indicates that teachers have a sense of saliligssurance in their
employment. It is noteworthy to provide job security to teachers becailsmn\bt al. (2020) described this as
their primary source of income. However, Domfeh and HunsakefJ28phasized that job security comes
by constantly improving the professional career and must follow allditeetions and policies of the
institution.

Similarly, teachers reported Pay and Benefits being highly satisfiedMégtn = 3.69 with SD =
1.051, showing a degree of variability in the data. The data reflects the teadmemntment with their
compensation and benefit packages. Teachers must be content withcanfgietitive salary and attractive
benefits packages as they contribute to job satisfaction (Malyshélardva, 2021). Shtembari et al. (2022)
and Ulla (2019) emphasized the importance of this indicator in identi&ffagtive recruitment, attracting the
best candidates, and retaining efficient employees.

On the other hand, teachers express high satisfaction with School LeadedsiSupport with Mean
= 3.68 and SD 1.076, implying that they feel well-supported by thbawool administrators and have
confidence in the leadership. Dzakpasu et al. (2022) found that thesleigdekills of the school heads
determined the level of teacher's job satisfaction. Anthony (2023) addédeatiatship is vital to promote
teacher job satisfaction among novice teachers to try out different tacticewesldpdoriginal, imaginative
solutions to issues at school. Likewise, Autonomy and Decision-maldngreceived a Mean score of 3.65,
SD = 1.312, indicating eelatively high level of teachers’ satisfaction. This implies that teachers can make
decisions within their roles, perform their core teaching operational task$aae more information about
activities (Mohsen & Shari2020).

While still in the highly satisfied range, the indicators, Relationships witleagues and
Supervisors, with Mean = 3.54 and SD = 1.231, and RecognitionAgpiceciation, with Mean 3.53 and
SD=1.158, received slightly lower scores. The result implies that there mayoimefor improvement in
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fostering positive relationships among colleagues and ensuring teachHeexldeeately recognized and
appreciated for their efforts. This supports the study of Suleman(202R) that recognizing employeesliwi
boost employee morale. Pfister et al. (2020) expressed that appreciatiregaguizing employees leads to
their job success and satisfaction. Likewise, Bulinska-Stangrecka and Bagienska (2021) disclosed that good
relationships with colleagues are essential for job satisfaction.

Overall, the data underscores teachers' positive and contented outlookngegaribus facets of
their job. The high level of satisfaction across most indicators reflecthducive and supportive work
environment that contributes to their overall well-being and job fuléilit. However, addressing the areas
with slightly lower satisfaction scores is essential to foster an even rogitive and empowering work
culture.

By acknowledging these results, educational institutions and policymakerduidanupon the
strengths of teachers' job satisfaction and implement targeted strategiebatace areas with potential
improvement. Investing in professional development opportunitiesterfog supportive relationships, and
recognizing teachers' contributions are the steps to ensure sustained sadisfection, which, in turn,
contributes to the educational institution's overall success and improveshtstugdcomes. The study of
Asempapa and Love (2021) pointed out the necessity of providingimgéa professional development to
the productivity of the teachers. Smet (2021) added that teachers wilhfberted with inevitable problems
without professional development affecting the learners.

Problem 3. How do the participants respond to the indicators related to intelcudtunpetence?

Table 3 on the next page depicts the participants' responses to the intercultural cmmpeten
indicators. This competency displays the skills of school adminisiratothe globalized world, allowing
individuals to effectively navigate diverse cultural contexts and fosteusivel and respectful interactions.
The data reveals that the intercultural competence got a Mean = 3.71 with 3B, interpreted as Highly
Competent. The result implies that school administrators can interact effe@naelyespond to culturally
diverse individuals' needs.

The data reveals that the indicator, finding it easy to talk with peoplediftarent cultures, got the
highest score with Mean = 4.01, interpreted as Highly Competent. Thersdinsor shows the SD = 0.687,
disclosing that the individual data points are close to the mean. The data itmglgshbol administrator's
proficiency in engaging in cross-cultural interactions with easeesmbct.

Likewise, the indicator, feeling relaxed when interacting with people frofereiift cultures, got a
Mean = 3.99 and SD = 1.093. The mean is interpreted as Highly Competinheaimdividual data show
some variability according to the standard deviation. In addition, usingpgte eye contact got a Mean =
3.99 and SD = 0.78, interpreted as Highly Competent, and the standard dguvisiis that respondents have
similar opinions and, having common with their culturally different cowatds during our
interaction, received a Mean = 3.96 and SD = 1.03 with the interpretation ldfyHOgmpetent and the
standard deviation shows that moderate variation in the responses.

The data implies that school administrators demonstrate proficiencyagiaggand interacting with
people from other cultures with ease and respect. Bican (2021) positectabsicultural competence is
inevitable in driving the world. Thus, Fisher (2021) said that schookteaahust promote, practice, and
uphold respect, mainly in how people communicate with diverse commuiticssamai et al. (2022) also
added that respect should be the utmost concern of everyone in commgnicagjardless of cultural
affiliation.

It is observable that few indicators show Moderately Competent scoresasuekling distant from
culturally different counterparts, with Mean = 3.37 and SD = 1.009, aldtandifferent people, with Mean =
3.34 and SD = 0.981, and, missing the part of what is going witeracting with people from different
cultures, with Mean = 3.31 and SD = 0.8%hese responses suggest that there may be room for further
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development in specific aspects of intercultural competence, such as ent@anssgultural empathy and
understanding. Tsai and Kimel (2021) posited that understanding dpeopée in the workplace is vital to
effective leadership. Bhisamai et al. (2022) added that cross-cultural undergtaompetence will achieve
the school's vision.

Table 3 Level of Intercultural Competence of Administrators as perceived by Tesedmwndents (n=200)
Verbal
I nter pretation

401 0.687 Agree Highly Competent

Indicators of Intercultural Competence Mean SD  Description

1. School administrators find it easy to talk with people from
different cultures.

2. School administrators feel relaxed when interacting with pec
from different cultures.

3. School administrators use appropriate eye contact when
interacting with people from different cultures.

4. School administrators have much in common with their
culturally different counterparts during our interaction.

5. School administrators express their ideas clearly when
interacting with people from different cultures.

6. School administrators always show respect for their culturall
different counterparts during our interaction.

7. School administrators find getting along with people from
different cultures easy.

8. School administrators find the best way to act when interact
with people from different cultures.

9. School administrators always show respect for the opinions
their culturally different counterparts during our interaction.

10. School administrators always know how to initiate a
conversation when interacting with people from different 3.83 0.985 Agree Highly Competent
cultures.

11. School administrators find it is easy to identify with thei
culturally different counterparts during our interaction.

12. School administrators answer questions effectively when
interacting with people from different cultures.

13. School administrators are not always the person appear whi
interacting with people from different cultures.

14. School administrators have problems with grammar when
interacting with people from different cultures.

15. School administrators are afraid to express themselves whe
interacting with people from different cultures.

16. School administrators find it difficult to feel their culturally
different counterparts are similar to me.

17. School administrators have problems distinguishing betweel
informative and persuasive messages when interacting with 3.43  0.722 Agree Highly Competent
people from different cultures.

3.99 1.093 Agree Highly Competent
3.99 0.78 Agree Highly Competent
3.96 1.03 Agree Highly Competent
391 0.92 Agree Highly Competent
3.89 1.013 Agree Highly Competent
3.88 0.942 Agree Highly Competent
3.87 1.145 Agree Highly Competent

3.83 0.817 Agree Highly Competent

381 1.01 Agree Highly Competent
3.76 1.043 Agree Highly Competent
3.62 0.814 Agree Highly Competent
3.59 1.166 Agree Highly Competat

3.47 0.869 Agree Highly Competent

3.43 1.067 Agree Highly Competent

18. S_chool administrators always fee_l dlstan_t from my culturally 337 1.009 Uncertain Moderately
different counterparts during our interaction. Competent
19. _School _admlr_nstrators often act like very different people wh 334 0981 Uncertain Moderatey
interacting with people from different cultures. Competent
20. School gdmlmstrators often miss parts of what is going on w 331 0897 Uncertain Moderately
interacting with people from different cultures. Competent
Highly
Overall Mean 371 095 Agree Competent

Note: 4.20-5.0 Strongly Agree; 3.40t9 Agree; 2.60-3.39 Uncertain; 1.80-2.59 Disagree; 1.0-1.79 $rDigngree
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Emphasizing cultural awareness, empathy, and effective communication stratagiesrther
enhance administrators' intercultural competence and contribute to buldimge inclusive and supportive
educational community. School leaders who promote and practice crosslculbgierstanding through
effective communication will also develop a positive working space (Saputra, 2021).

Overall, the data underscores the positive intercultural competence demonstratzhoby
administrators. Their ability to communicate effectively, show respect, wifdi gositive relationships with
individuals from different cultures reflects the importance of fostering arshvand inclusive school
environment and leading to more productive relationships (Saltsman & Si2glf),

Educational institutions can implement intercultural training and demwlap programs by
recognizing the strengths and identifying areas for potential growils i§ essential, particularly in
multicultural educational institutions, as personalities and attitudes are varied. Fdr@a@h9) necessitated
school administrators to possess knowledge and understanditigo€oltures.

Problem 4. Is there a significant relationship between the level sifc2htury leadership skills of school
administrators and the level of job satisfaction of the teachers?

Table 4. Correlation Matrix between the Level of'2&ntury Leadership Skills of the School Administrators
and Level of Teacherdob Satisfaction

Level of Job Satisfaction r I nterpretation p-value Interpretation Decision
versus...

A. Level of 21st Century .786 High Positive <.001 statistically Significant RejectHo
Leadership Skills Correlation

A.1. Educational Leadership .776 High Positive <.001 statistically Significant RejectHo
Correlation

A.2. Resolving Complex 797 High Positive <.001  Statistically Significant RejectHo
Problem Correlation

A.3. Communication .545 Moderate Positive  <.001  Statistically Significant RejectHo
Correlation

A.4. Developing self and .749 High Positive <.001  Statistically Significant RejectHo
others Correlation

Table 4 shows the correlation matrix on the relationship between theetitsty leadership skills of
the school administrators, including its stdmponents, and teachers’ job satisfaction. Results reveal a series
of statistically significant correlations that shed light on the connectionebatihese variables. The data
reveal a high positive correlation (r = 0.786, p < 0.001) betweerotbeall level of the 21st-century
leadership skills exhibited by school administrators and tesicf@y satisfaction. The result implies that
administrators who excel in modern leadership competencies tend to presideasgesatisfied teachers,
indicating a direct link between leadership skills and the well-being of theingastaff. This finding is
consistent with the study of Torlak and Kuzey (2019), who assertedothatinage the challenges and
navigate the dynamics of the educational landscape, school leaders mssissspteadership skills and
competencies. The author added that this has a high impact on teasifect&ati

Further, a similar pattern emerges when considering specific dimemdi@ist-century leadership
skills. Educational leadership skills exhibited by school administratong ahlaigh positive correlation (r =
0.776, p < 0.001) with teacher job satisfaction. This implies thatvteadministrators provide guidance,
mentorship, leadership, and management has a significant impact on thetroent levels of teachers.
Ribeiro et al. (2020) supported this and exposed that leaders who legdidadoost the commitment and
contentment of employees.

In addition, the ability to resolve complex problems is also highlyetated with teacher job
satisfaction (r = 0.797, p < 0.001), emphasizing the importanegrafnistrators' problem-solving skills in
creating a positive teaching environment. In the age of globalization andtheitchanging educational

WWw.ijrp.org



Juan Rodrigo B. Del Villar / International Journal of Research Publications (IJRP.ORG) @ JJRP'ORG

ISSN: 2708-3578 (Online)

42

landscape, Afandi et al. (2019) pointed out that it is imperative for leaderalf@e@icomplicated situations
and must also provide solutions and take prompt action to be better ablélodtailenging situations.

While communication skills displayed by administrators show a moderaittv@arrelation (r =
0.545, p < 0.001) with teacherjob satisfaction, the significance of this relationship should be coasdider
Effective communication of leaders plays a pivotal role in fosteripgsitive educational climate, and these
findings underline its relevance. The studies of Menggo et al. (20@PPhonsa et al. (2019) affirmed that
leaders who master communication skills build trust and confidence anmeostakeholders.

Finally, administrators' capacity to develop themselves and others. 8, < 0.001) positively
correlates with teachers' job satisfaction. This highlights the value dbrakip and leadership development
programs within educational institutions, as administrators who festeimprovement and growth in others
tend to preside over more contented teaching staff. Mlambo et al. (2@2Doag (2022) argued that 21st-
century development programs are fundamental in ensuring quafityrpance.

In conclusion, the results presented in the correlation matrix underseplienportance of 21st-
century leadership skills in the educational context. Administrators with thalig, garticularly in
educational leadership and complex problem-solving, tend to oversee gatisfied teachers. More so,
effective communication and the ability to develop oneself and others contribiutigepo$o teacher job
satisfaction. These findings highlight the need for investing in leadershiglogevent programs for school
administrators to enhance the overall satisfaction of teachers and, comisedbenquality of education
within schools.

Problem 5Which of the following variables singly or in combination predict/s teachers’ job satisfaction?
5.1. 2F-Century Leadership Skills
5.2. Level of Intercultural Competence

Table 5. Multiple Regression Analysis of the variables (21st-century leguleskiis and intercultural
competence) and Teachedsb Satisfaction

Model Fit Measure

M odel R R?
1 0.917 .0842
M odel Coefficients— Level of Job Satisfaction
Predictor Estimate SE t p
Intercept 0.401 0.1048 3.82 <.001
Level of 2B Century Leadership Skills 0.197 0.0389 5.06 <.001
Level of Intercultural Competence 0.679 0.0407 16.67 <.001

Table 5 illustrates the step-wise multiple regression analysis of the varialhésresi (21st-century
leadership skills and intercultural competence) singly or in combinptagict/s the teachers' job satisfaction.
The correlation coefficient (R) of 0.917 indicates a very strong positivelation, indicating that the model
explains a considerable portion of the variation in job satisfaction. The dewffaf determination (R2) of
0.842 suggests that the model's combined effects explain abo%t 84 the variation in work satisfaction.
The model coefficients of the study found that the interdepel of 21st-century leadership skills, and level
of intercultural competence as predictors are statistically significant in predictisgtjefaction.

1. Intercept: The intercept has an estimated 0.401 value with a standardS&yaf 0.1048. The t-
value of 3.82 and a p-value less than 0.001 indicate that the interstgtistically significant, suggesting a
significant relationship between job satisfaction and the constant term byatle predictors (Level of 21st-
Century Leadership Skills and Level of Intercultural Competence) are zero
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2. Level of 21st-Century Leadership Skills: The coefficient for -Zlesttury Leadership Skills is
estimated at 0.197 and a standard error of 0.0389. The t-valéeD@fand a p-value less than 0.001
demonstrate that the Level of 21st Century Leadership Skills is highlytistlyssignificant in predicting job
satisfaction. This finding indicates that as the level of 21st Centurgekslaip Skills exhibited by school
administrators increases, there is a significant positive effect on teacher’s job satisfaction.

3. Level of Intercultural CompetencEhe coefficient for the Level of Intercultural Competence is
estimated at 0.679 and a standard error of 0.0407. The t-val@e63fdnd a p-value less than 0.001 indicate
that the level of Intercultural Competence is highly statistically significaptédicting job satisfaction. This
finding implies that as the level of school administrators’ level of Intercultural Competence increases, there is
a substantial positive effect on teachers’ job satisfaction.

Overall, the regression model exhibits that the level of school administrators’ 21st-century
Leadership Skills and the level of Intercultural Competence are significant predaftgob satisfaction
among the participants. The model provides valuable insights into the eshdffacts of these two variables
on job satisfaction and helps in understanding their relative importahese Tindings have implications for
educational institutions and policymakers, as they highlight the sigroéicafh effective leadership and
intercultural competence in fostering a positive and supportive work envimrforeteachers, ultimately
leading to improved overall job satisfaction and potentially enhancing thagygofkeducation in schools.
Vohra et al. (2022) believed that a positive and conducive work envérnmaximizes productivity and
performance.

Additionally, Ertirk (2022) expressed that creating a work environfoem¢achers will improve the
work quality, and the school will benefit from it. Moreover, Inayat and K{z021) added that satisfied
employees perform better in their responsibilities, contributing significdotthe organization. Likewise,
Bhisamai et al. (2022) posited that leaders must be fair to everyone inrallyutliverse group because this
will create and foster positive working conditions Decuypere and SchaliéB)2dded.

Problem 6 To what extent does intercultural competence mediate the relationship between the Il&tel of 2
century leadership skills and the teachers’ level of job satisfaction?

Table 6. Estimate of the Mediation and Path Analysis

Mediation Estimates

Effect Label Estimates SE L ower Upper Zz p %
M ediation
Indirect axb 0497 0.0344 0.432 0.567 14.47 <.001 71.6
Direct c 0.197 0.0396 0.121 0.276 4.98 <.001 284
Total c+axbhb 0.694 0.0384 0.616 0.767 18.07 <.001 100

Path Estimates

Label Estimate SE Lower Upper z p
Level of the 2% Century Leadership Skills t 0732 00503 0633 0828 1455 <001
Level of Intercultural Competence
Level of Intercultural Competence to Level of Ji
Satisfaction
Level of 2F' Century Skills to Level of Jok

Satisfaction

b 0.679 0.0560 0.581 0.800 12.12 <.001

0.197 0.0396 0.121 0.276 4.98 <.001

The mediation analysis results reveal significant insights into the relaipgsnamong the variables
and their influence on teachers' job satisfaction:

Indirect Effect (a x b): The indirect effect, which represents the effettiieoindependent variable
(21st-century leadership skills) on the dependent variable (job satigjattiough the mediator (intercultural
competence), has an estimated value of 0.497. The standard error (B&}4i4, with a 95% confidence
interval (Cl) ranging from 0.432 to 0.567. The Z-value a#¥4and a p-value less than 0.001 indicate that the
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indirect effect is highly statistically significant. The percentage of mediatioalésilated to be 71.6%. This
implies that the mediating effect of intercultural competence explains apyatety 71.6% of the relationship
between school administrators' 21st-century leadership skills aneéts'gob satisfaction.

Direct Effect (c): The direct effect represents the effect of the independentlegdbt-century
leadership skills) on the dependent variable (job satisfaction) without edngidhe mediator, which has an
estimated value of 0.197. The standard error (SE) is 0.0396, @&toaconfidence interval (CI) ranging from
0.121 to 0.276. The Z-value of 4.98 and a p-value less tR@1 hdicate that the direct effect is statistically
significant. The percentage of mediation is calculated to be 28.4%. This the@rmpproximately 28.4% of
the relationship between 21st-century leadership skills and job satisfescgomplained directly without the
mediation of intercultural competence.

Total Effect (¢ + a x b): The total effect represents the overall effect of 2dstrgdeadership skills
(independent variable) on job satisfaction (dependent variable), consideringettteatid indirect effects
(mediating variables). The estimated value of the total effect is 0.694, the stamda(&E} is 0.0384, and
the 95% confidence interval (Cl) ranges from 0.616 to 0.767. Thalug of 18.07 and a p-value less than
0.001 indicate that the total effect is highly statistically significant. Interegtitigg percentage of mediation
is calculated to be 100%. The result implies that the mediating effect of inteatwlbmpetence explains the
entire relationship between 21st-century leadership skills and job satisfabBo mediating effect of
intercultural competence explains the full relationship between 21st-century hépdskdls and job
satisfaction. In other words, intercultural competence fully mediates the refdgidietween leadership skills
and job satisfaction in this study.

The path estimates for the mediation analysis conducted in the present attempt asedliscthe
succeeding paragraphs.

Level of the 21st-Century Leadership Skills to the Level of Interallt@ompetence (a): The
estimate of the path from 21st-century leadership skills to intercultural compé&e®d82 and a standard
error (SE) of 0.0503. The 95% confidence interval (Cl) ranges @¢®33 to 0.828. The Z-value of 14.55 and
a p-value less than 0.001 suggest that the path is statistically signifiedicgting a strong positive
relationship between leadership skills and intercultural competence.

Level of Intercultural Competence to Level of Job Satisfaction (b): The astiaf the path from
intercultural competence to job satisfaction is 0.679, and a standardS#jarf(0.0560. The 95% confidence
interval (CI) ranges from 0.581 to 0.800. The Z-value 012nd a p-value less than 0.001 indicate that the
path is statistically significant, indicating a strong positive relationship betimgsnoultural competence and
job satisfaction.

Level of the 2%-Century Leadership Skills to Level of Job Satisfaction (c): The estinfidie path
from 21st-century leadership skills directly to job satisfaction ssistent with the direct effect estimate
mentioned earlier, with an estimate of 0.197, SE of 0.0396, and®58&mging from 0.121 to 0.276. The Z-
value of 4.98 and a p-value less than 0.001 indicate that the pattissically significant, indicating a
positive relationship between leadership skills and job satisfaction.

The mediation analysis shows that intercultural competence fully mediatedatienship between
21st-century leadership skills and teachers' job satisfaction. Both dbagdeskills and intercultural
competence directly affect job satisfaction, but intercultural competeng® leritical role in explaining the
relationship between these two variables. These findings emphasize the sigaibtfostering intercultural
competence in school administrators to enhance tedcjwy satisfaction and promote a positive and
inclusive educational environment. Tepayakul (2021) believed that the cultorpktancy of school leaders
is a success factor in a multicultural workspace, particularly in dealithgoamplex situations. Likewise,
Shankar (2021) necessitated the leaders to improve cultural competitissrassnevitable force required in
a multicultural work environment. Dedwongsa and Lapchareon (2023) atidedhis enables leaders to
understand and interact with people in the organization.
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4, Conclusion and Recommendations

By the findings, the conclusions were drawn:

School administrators demonstrate competitive 21st-century leadershipTdigiée skills are crucial
for navigating the dynamics of educational institutions, particularly niagativerse human resources. In the
same vein, effective communication is essential for building trust and caltadyorbetween school
administrators and stakeholders. Likewise, school administratomsitdo personal and professional growth,
not only by understanding their strengths and weaknessessouby actively nurturing and providing the
development of others. Leaders regard continuous development as a ofitéd foromote a culture of
academic excellence.

The high level of teache€r job satisfaction demonstrates their happiness and contentment with
various facets of their professional experiences. This satisfaction idestadi in a positive workplace
environment. While overall job satisfaction is relatively high, schoohiatstrators must provide programs
and activities to actively nurture relationships among colleagues and ehatiteachers feel adequately
recognized and appreciated for their efforts.

The highly competent intercultural competence of the school administihiistsates their strong
ability to effectively and efficiently interact with individuals from diversultural backgrounds. The school
administrators possess strong cross-cultural knowledge by beisitj\eewhen interacting with the teachers
across cultures. School administrators also demonstrate high compeateocyninunication by showing
culturally diverse counterparts. While most indicators reflect high competanéew suggest room for
improvement, particularly in aspects like cross-cultural empathy and stiadeing. School administrators
must devise capacity-building activities to experience and understand freopldifferent cultures. These
programs can emphasize cultural awareness, empathy, and effectiveumication to improve the
intercultural competence of the school and encourage a more diverse educativoaheent.

The strong positive correlation between 21st-centaadership skills and teachers’ satisfaction
suggests that as 21st-century leadership skills increase, job satisfaitl also increase. Other factors can
have a more significant impact on job satisfaction. Nonetheless, the siudg that when school
administrators demonstrate excellent leadership skills, it has a consideralile pogact on creating a
healthy and productive work environment for teachers.

The regression model exhibits that 21st Century Leadership Skills andultiteal Competence
significantly predict job satisfaction. These results highlight the sigmi€e of strong and effective leadership
and cross-cultural proficiency in fostering a productive and encouragirigenvironment for educators. In
turn, this increases job satisfaction and improves the qualityuctédn.

Intercultural competence mediates the relationship between 21st-century lpaddis and
teachers’ job satisfaction. It explains the relationships between the predictor asdtjstaction. It highlights
how crucial it is for school administrators to become interculturallypstdemt in the changing landscape of
education and manage culturally diverse people in the institution. Schodhistdmbors must develop
leadership styles, improve communication skills, and overall effectivenesiseirthanging educational
landscape.

From the drawn conclusions, the following measures are recommended:

Educational institutions should invest in leadership development pnedoa school administrators.
These programs must emphasize specific leadership skills like problemgsatvilticultural and diverse
teamwork, cultural sensitivity, and broader competencies such as-arbsral communication and
intercultural competenc&/orkshops and coaching can help them refine their communicaiits) sksuring
that messages are clear, concise, and tailored to diverse audiences
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Encourage administrators to continue their commitment to personal aedsiwoal growth. This
can involve regular self-assessment, mentorship programs, g@odtwpties for administrators to mentor
others, fostering a culture of continuous improvement.

Establish an open communication channel to develop trust and inclusitig iworkplace. There
should also be a feedback mechanism to enable teachers to their jobteatisfad suggest areas for
improvement. This is essential to creating favorable working conditrmhswpport systems.

Conduct a need assessment to devise a training plan and guide fatydaretsnclusion workshops
to ensure a tailored-fit model. There should be clear information, engacfingies, and promote a safe and
conducive environment.

Promote capacity building to develop and strengthen the intercultural cowpetenewer school
administrators. This enables knowledge transfer and skill development in edudetideaship.

Conduct regulation evaluation of administrators’ multicultural competamrgmunication skills,
and leadership abilities. Use this to create tailor-fit professional developmerdamsognd monitor progress.

For future researchers to delve into the impact of the specific 2listigdeadership traits that
significantly affect teachers' job satisfaction. This enables school mthaiars to concentrate on fostering
the skills most beneficial to teachers' contentment and happiness.idekea investigate the effect of the
higher satisfaction of the teachers resulting from the highly effecfise@ntury leadership skills and high
intercultural competence contributing to the retention rate of the teachemavéuis a crucial issue in
educational institutions, particularly in foreign countries, and addressiagpskhe schools stable.
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