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Abstract

This research aimed to study workplace stress devaping orientation, and instructional
performance of the public-school teachers. Thidystmtends to determine the perceived level of \ptake
stress of respondents in terms of workload, lead@port, human relation, teaching environment, and
instructional resources. It also desires to idgrtigir coping orientation as to problem-focusedpgon-
focused, and avoidant coping strategies. Thirdinits to ascertain their level of instructional penfance
as to content and knowledge, learning environnaimersity of learners, community linkages, and plus
factor. Lastly, it aspires to discover the sigrfit relationship between the instructional perfarogaof
teachers, and level of workplace stress and capirgtation. This study utilized a descriptive-abational
research design which involves 193 elementary sgadhom Sariaya West District and gathered datagusi
purposive sampling thru survey questionnaire digsated via Google forms. It was revealed that
respondents are not experiencing stress in therkplace. Moreover, coping techniques was highly
practiced as to problem-focused and moderatelytipest as to emotion-focused and avoidant coping
strategies. It was disclosed that the instructipeaiormance was very satisfactory. The findingschaded
that there is a significant relationship betweamitistructional performance of teachers and tlesiell of
workplace stress as well as coping orientations Htudy suggests that school administrators should
identify and address the possible sources of tesicsteess and the necessity for professional dprredat
curriculum in effectively collaborating with studsnand reflect on a variety of productive coping
techniques.
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1. Introduction

Teachers have vital roles in the achievement of students’ goals in life. With regard to this, according
to Verma (2020), the first thing that an individualeds to understand about teaching as a profdssion
that it is all about motivating and inspiring pupib reach their full potential. Thus, it can berséhat
teachers have roles that requires effort and resbitities that needed to be addressed at schisite
from this, it was also discussed in the articl&Edmonger (2021), that teaching is a career andya wa
to help kids reach their full potential and leaatuable life lessons including respect, sharingcath
principles, and cultural differences. Noting tigth such great responsibilities and tasks in cohoe
to teaching, educators experiences stress at watkhais, have potential effects on their produtivi
and in the quality of education of the institutibrat they are in.
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Teaching is linked to a lot of workplace stress thuplenty of roles that should be performed and
maintained. Since some of the teachers also hamiida at home, they also need to accommodate the
needs of their students as second parents witkisahool. Hence, it is important for teachers tdgpm
their roles in the classroom which is to assuréttiar students will be able to succeed in life.

According to Gershenson & Holt (2022), without aiddt teaching is a difficult career. The task is
very difficult, and many aspects of the job are @iuihe teachers' control, particularly the exparenthat
pupils bring to the classroom. And those areastdwthers have control over, like lesson plannimg) a
effective classroom management, demand lengthy dagysk spent controlling emotions as well as extra,
unpaid labor at night.

Aside from this, according to an article postediyl (2021), the primary factor in public school
teachers leaving their jobs is stress, not low pag. pressures placed on teachers have now risereaslt
of the coronavirus outbreak. The difficulties ansagpointments of teaching weren't worth it, acauydi
to 43% of all the instructors who quit voluntarédpd before their scheduled retirement.

Thus, among the reasons that teachers quit thefiegsion was due to workplace stress that they
often experience which was further enhanced dutagéopandemic. A lot of changes happened in the
education sector which had led to drastic adjustments to teachers’ roles and responsibilities. However, some
of the teachers viewed such roles and responabilits uncompensated hence, driving them to decreas
their passion on their work.

Taking note of this, workplace stress may poss#ffgct teaching performance which may also
lead to poor academic performance of students. Whidd be a major problem among school since, the
students are not able to get the learning that tieegled and the motivation and inspiration thatikhbe
given by teachers.

According to a blog posted by Drury (2017), the dreas Assurance study found that 83% of
teachers feel continually exhausted as a resuittedf anxieties, 42% feel less capable of perfogriireir
duties as a result, and 66% stated stress made l#sspatient with others. In addition, 84% of the
instructors polled believed they would likely bdatbeteachers if they were less stressed.

In relation to this, this study aims to determine kevel of workplace stress and coping orientation
used by public school teachers in promoting degratstructional performance. Particularly, thiadst
also focuses on knowing how the workplace strefectaf the performance of teacher and the possible
coping orientation utilized by public school teacke minimize or avoid such stressors thus, imprgvi
their teaching performance within the classroom.

2. Literature Review
2.1 Workplace Stress

Stress in the workplace is always present in whiohkers may also experience unfavorable
effects on their everyday life. In connection t@sttbased on an article written by the World Health
Organization (2020), people may experience workteel stress as a reaction to pressures and demands
that are not compatible with their skills and knetdde and that test their capacity for adjustment.
Although stress can arise under a variety of wamkddtions, it is frequently exacerbated when staff
members feel they have little support from managerd coworkers and little influence over work
procedures. Stress and pressure are frequentlysehfand this is occasionally used as a jusiificat
for poor management techniques.

One of the biggest causes of people leaving thehieg profession is teacher stress. Despite the
fact that teaching has always been stressful,itheuities many educators faced as a result ofi@d9
have made things worse. A staggering 60% of ingiraaeported feeling stressed. Due to stress, many
instructors are either considering quitting for fingt time or have already quit (Gomez, 2022).

This also coincides with the article written by @dian Centre for Occupational Health and
Safety (2023) wherein, when there is a tension éetvthe expectations of the job and the level pfrod
the person has over satisfying those demands ieea to negative physical and emotional reactains
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work known as stress. Stress is generally a re$iiaving a job with high demands and little cohtro
over the environment.

Workplace stress can result from a variety of caosdsom a single incident. Both employers
and employees may be affected. It's generally aedefitat some stress is healthy (also known as
"challenge" or "positive stress"), but when sties®ls become too high, problems in both your nienta
and physical health may result (CCOHS, 2023).

2.2 Coping Orientation

Morin (2023) stated that people employ coping meigms to deal with difficult circumstances.
Effective stress management can improve your phlaitd mental health as well as your capacity for
peak performance. However, not every coping meshars made equal. It can be tempting to use tactics
that provide immediate relief but could lead to sevissues in the future. It's crucial to develdpative
coping mechanisms that will enable you to handiécdit events or lessen mental distress.

It's first important to relax your body in orderdounteract your stress response. You absorb
information differently when your stress resporsemgaged, and you may experience physical and
emotional exhaustion. Chronic stress may develdpis state lasts a long time. Finding a tranquil
environment and taking long, deep breaths can yalprelax. Inhale, hold for five seconds, and then
gently let it out. Repeat a number of times. Otbeothing techniques can include meditation and
aromatherapy. This exercise helps calm your anxiatyreduce a pounding heart (Scott, 2021).

2.3 Instructional Performance

A study about Work-Related Stress and Teaching Radioce of Teachers in Selected School
in the Philippines (Sarabia & Collantes, 2020), hadshe participants were within the age rangd bf
years old to 50 years old, where most of them @reles. There was a significant difference on the
work-related stress including demand, control, gearrole, and relationship to coworker. Sex and
teaching position were positive predictors of téaghperformance which implied females tended to
perform better than males; and teachers with higbsition had a higher teaching performance.

According to a study Farber noted that persistieass that comes with teaching can endanger and
harm high-quality instructional practices that slddae used consistently in schools today. Teaclethis
opinion, will be more productive and, as a reswill, tend to accomplish more than is required #yhare
able to cope with stress. (Yunarti, et al.,2020)

A study revealed that Filipino teachers, have angtrability to compartmentalize their problems.
They are also emotionally aware to the point whbey can recognize, use, comprehend, and control
emotions both within and outside of the classroooiyding while dealing with personal issues. Assult,
students maintain a pleasant attitude in the dassrand complete their tasks effectively. Furtheamo
Filipino instructors' problem compartmentalizatioapacity and coping styles have influenced their
classroom behavior in a positive and significany wasulting in exceptional teaching performane€&o,(

M. B., et al., 2020)

Although it is now acknowledged that most stressticst both types of coping, a study found that
problem-focused coping was preferred to emotiom$ed coping for long-term,results healthier
psychological functioning (Boniwell & Tunariu, 2019

Reduced job satisfaction, poor teaching methods paor student results have all been connected
to educator stress. However, it is unknown wheditkeicators who have a high level of teaching efficac
are better able to cope with stress. (Nathaniedtral., 2016)

A study by Skaalvik and Skaalvik (2015) highlighite significant stressors faced by teachers,
leading to physical and emotional exhaustion. Tésmearch emphasizes the need to evaluate teachers
working conditions and address the heavy worklotinge pressure, and lack of flexibility in prepaoat
time. It also underscores the importance of valugcordance and adaptation to individual studenti:iee
as factors contributing to teacher stress. Theystadeals that teachers of different ages sharédasim
perceived causes of job pleasure and stress, glthiwe effects of stress and coping strategies witty
age. Younger teachers work long hours to meetéxglectations, while middle-aged teachers resaitio
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absences for short work breaks. The findings calféducing teacher workloads aptbviding adequate
recovery time to prevent severe exhaustion anddutrn

Most people, no matter how well adjusted, will sufée least short-term distress while they
negotiate periods of transition, trauma, challeraggbloss. Stress has great impact on one perfeerard
efficiency; however, the intense pressure and deshahcoping determine the consequence of stress on
performance. (Baqutayan, 2015)
2.4 Conceptual Framework

The figure below explains how the research flowse Thdependent variable box shows the Workplace
Stress with five sub-variables namely teaching mvihent, human relation, workload, leader suppuadt a
instructional resources. The second independeigbltaris the coping orientation which was compasied
problem-focused coping, emotion-focused coping aradant coping. The study aimed to measure the
correlation of the independent variables to dependariable which was the instructional performance
which has five sub-variables content and knowledgarning environment, diversity oof learners,
community linkages and plus factor.

Independent Variables Dependent Variable
I.  Workplace Stress I.  Ingtructional Performance
e Teaching Environment ¢ Content and Knowledge
e Human Relation e Learning Environment
e Workload e Diversity of Learners
o Leader Support e Community Linkages
¢ Instructional Resources e Plus Factor

[. Coping Orientation

e Problem-Focused Coping
¢ Emotion-Focused Coping
¢ Avoidant Coping

Figure 1. The Research Paradigm

3. Hypotheses

The following hypotheses were posited in the study:

H1. Workplace Stress is not significantly relatedristructional performance.
H2. Coping Orientation is not significantly relatedinstructional performance

4. M ethodology

The descriptive and correlational methods were usedhe study. This study used the
descriptive-correlational research design andzetli survey questionnaires and scale as basic data
gathering tools since it aims to determine teachers’ level of workplace stress and coping orientation they
use in relation to their instructional performance.

The respondents of the study were public elemgsigtiool teachers of Sariaya West District.
Specifically, it includes 193 public elementarydiears of Sariaya West District designated as Teacher
I-11l. Purposive sampling was used in this studycei Teacher I-11l designations were consideredaats p
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of the restriction needed in the stude research instruments that were utilized wezdd¢acher-made
survey questionnaires to measure the variables statdardized questionnaires. The survey
guestionnaire was divided into four (4) parts whgetthered data that were related to the study.

Part 1. Respondents’ Profile. The first part of the questionnaire assessed ttie-stemographic
profile of the respondents in terms of sex, agesigiation, years in service, highest educational
attainment, grade level taught, number of ancillgvices or coordinatorship, and the attended ahent
health programs.

Part 2. Respondents’ Workplace Stress Level. The second part comprises indicators that were
in connection to the determination of the workplattess of public elementary school teachers imger
of teaching environment, human relations, workldedder support, and instructional resources. Each
variable was comprised of five (5) indicators tate related to each of the stated variables.

Part 3. Respondents’ Coping Orientation. The third part determined the coping orientation
used by the respondents in terms of problem-focusgaing orientation, emotion-focused coping
orientation, and avoidant coping orientation. Eeahable also comprises five (5) indicators.

Part 4. Respondents’ Instructional Performance. The last part of the questionnaire gathered
the data related to the instructional performanicéhe teachers in terms of content knowledge and
pedagogy, learning environment, diversity of leasneurriculum and planning, and assessment and
reporting, community linkages and professional gegzent, and personal growth and professional
development, and the plus factor. The questionsawere subjected to validation before their
administration to the respondents. For contentatitin, the initial draft of the research instrumeas
presented to the experts such as the school heamtemteachers, English teachers, and Teachéoill,
critique. A revision was made to come up with ecuaate instrument. Comments and recommendations
of the validators were considered. After validatihg instrument, the researcher conducted piltihtes
on thirty teachers outside her district to identify the Cronbach’s alpha and reliability of the instrument.

The questionnaires were made in the google forndésidbuted to every school head through the link.
The data gathered were tabulated for statistiegltinent with the help of her statistician. The data
collected were treated as confidential and useg fomlthe study. Several statistical tools wereduise
present, analyze, and interpret the data gath@iteel. mean and standard deviation were employed to
evaluate the respondents' responses to the deseripiestions. For the inferential part, the Pearson
moment of correlation coefficient was used to eatduhe respondents’ responses and determine the
relationship between variables

5. Result
5.1 Testing of Hypotheses

Table 1. Correlation between Workplace Stress and Instructional Performance of Public School
Teachers

Instructional Performance

Workplace Content Learning Diversity Community  Plus
Stress and Environment 0 Linkages Factor
Knowledge Learners «

Teaching 440%* 428% 430% A5 317
Environment

Human Relation .492** 489 A27%* 499** .324%*
Workload B37** .545%* 523** 531** 413
Leader Support  .417** .388** 420%* A44%* .303**
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Instructional 405 409%* 4DD¥x A00** 337%*
Resources

Teachi

eaching 440% 428% A439%%  A5Qr 317

Environment

Legend: N= 193 ** Correlation is significant at the 0.01 level (2-taile@)-1Perfect Correlation, 0.99-0.80- Very
Strong Correlation, 0.79-0.60 Strong Correlation, 0.59-0.40- Moderately Strongla@iorre 0.39-0.20-Weak
Correlation, 0.19-0.01-Very Weak Correlation, 0-No Correlation

Table 1 The findings regarding the correlation analysiswadrkplace stress indicators and
instructional performance according to the respen$& 93 public school elementary teachers istiified
in Table 1. It was obvious that workload and leagnenvironment are deemed to have the highest
correlation of 0.545 among others. As perceivedhgyteacher-respondents, the assigned workload and
learning environment indicated to have positive gratkly strong association compared to other inolisa
aforementioned. Whereas, leader support and plter fiaclicator resulted as the lowest correlationitg
an r-value of 0.303 which can be described as wmakelation but still considered as statistically
significant. Meaning, the presence of leader supfpon the educational institution and associatihg p
factor in instructional performance is indeed claterl. Hence, it can be gleaned that all indicatdrs
workplace stress and instructional performance shawwositive moderate correlation to each other and
revealed a significant relationship at the 0.0kleVhen, it was concluded, according to the anglyisat
there is a significant relationship between thérirtgional performance of public-school teacherd treir
level of workplace stress.

Occupational stress is the stress that studentsuater in the workplace. Teaching is one of the
most demanding jobs in the twenty-first centurgoading to (Kaur, 2011). Current or relevant chajjes
with teachers' excessive paper workload includeniagand non-teaching-related paperwork. The former
involves preparation, assessment, and documeritenge(et al. 2011), whilst the latter consists qiome
writing (Shou, 2019), module reproduction, papanpdation, accomplishment forms, documenting every
adivity, and demonstrative reports (Tomacruz, 20MN8)n-teaching related paperwork, as per (Jonson et
al, 2013), contains administrative forms, cumulatireport cards, notes, and meeting agendas and
conclusions. Pressure from heavy workloads, tintesitaints, unbalanced work-life integration, lindite
personal freedom, excessive administrative respditisis, relationship problems with colleagues and
school leaders, role conflict/ambiguity, managingavation and change, emotional exhaustion, fear of
losing authority in the classroom, fear of evaluati@nd low professional self-esteem, among
others (Mercer & Gregersen, 2020).
Table 2. Correlation between Coping Orientation and the Instructional Performance of the
Respondents

Instructional Performance

Content : ; - i

0 iromant Lemmes  Linkigs | PUSFA
Coping Knowledge o
Orientation
Problem-Focused 530% 604%* ABT** 51g** 429*
Coping
Emotion-Focused 309% 313%* D7gwx R 314
Coping
Avoidant Coping .184* 129 24T .185** 375
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Legend: N= 193 **  Correlation is significant at the 0.01 level (2-tailed); *. Correlatigigsificant at the 0.0¢
level (2-tailed); 1.00- Perfect Correlation, 0.99-0.80- Very Strong Gdioa, 0.79-0.60 Strong Correlation, 0.5
0.40- Moderately Strong Correlation, 0.39-0.20-Weak Correlation, 0.19-0.01Wegak Correlation, 0-Nc
Correlation

In Table 2, the correlation analysis between copimigntation and instructional performance were
determined. It was visible that all indicators at@wing positive relationships as per observing the
correlation coefficient of each variable. Garneran§.604 r-value, being the highest correlatioraiietd,

the analysis shows that the relationship with pobfocused coping orientation and learning havéipes
strong correlation to each other. However, avoid¢aping orientation and learning environment hawe |
but still positive very weak relationship which ged an r-value of 0.129. Thus, it demonstrates the
relationship between avoidant coping and learnimmgrenment is the only relationship that resultedé

not significant at 0.05 level. Overall, the resitidicate that there is a significant relationshgtween the
instructional performance and coping orientatiothefpublic elementary teachers when it comesabrae
with workplace stress except favoidant coping and learning environment.

In the influential ‘transactional model’ of stress and behavioral self-regulation, coping strategies
were divided into emotion-focused and problem-fedustrategies. Whereas problem-focused coping is
aimed at solving the perceived problem or doingetbing to alter the source of stress, emotion-fedus
coping is aimed at reducing or managing the ematidistress that is associated with or triggeredhiey
situation (Mclintyre, P. D., Gregersen, T. & Mercer, 320). Tension-releasing coping tended ¢o b
employed in coping with emotional exhaustion wipiteblem-focused coping strategies tended to be used
in coping with low personal accomplishment. In theensive research of (Muazzam, A., Anjum, A. &
Visvizi, A., 2020), the essence of problem-focuse@ing strategies rests in a conscious attemphéy t
victim to resolve the problem by confronting the#go are responsible for the situation of strainsThay
include direct and instrumental forms of action
6. Discussion
The study revealed the following findings:

1. The perceived level of workplace stress of respatglin terms of teaching environment, human
relation, workload, leader support and instructigaaources are indicated as not stressed.

2. The respondents’ perceived that problem-focused copig is “highly practiced” by the respondents
while emotionfocused coping and avoidant coping is “moderately practiced”.

3. The level of instructional performance of the regpents as to content and knowledge, learning
environment, diversity ofearners, community linkages, and plus factor were indicated “very
satisfactory”.

4. There is a significant relationship between thériretsional performance of public school teachers
and their level of workplace stress and copingraagon except for avoidant coping strategy and
learning environment.

7. Conclusion
The findings gathered in the study led to the fdeton of the conclusion

This research concluded that since there is afgignt relationship between the instructional parfance

of public-school teachers and their level of wodgdl stress as well as their coping orientation aith
exception to the correlation between avoidant apstrategy and learning environment yet, the null
hypothesis is therefore not sustained.

8. Recommendations

Based on the result obtained, the following recomatagions were hereby made;

WWw.ijrp.org



AIZAV. SALDUA/ International Journal of Research Publications (IJRP.ORG) @ IJRP'ORG

3578 (Online)

193

1. Administrators should evaluate and plan for theilabiity of instructional and educational
resources that are necessary for promoting botthéeaand student development. They have to
assure that sufficient learning and teaching medtedare accessible for teachers to utilize to be ab
to produce outstanding instruction and educatiod #n encourage learners in attaining the
curriculum's educational standards.

2. Teachers are encouraged to participate in mentalthh@wareness and stress management
programs, as well as various groups that will beefieial in enhancing the quality of the teaching-
learning process.

3. School administrators and managers should placehasigp on identifying and addressing the
sources of teachers' stress, as well as the ngcémsiprofessional development curriculum in
effectively collaborating with students and reflegton a variety of more productive coping
techniques.

4. Future research is expected to focus on other pesfibtors associated with occupational stress,
such as large class sizes, school activities, lkadaprofessional recognition, disciplinary issues,
bureaucracy, time pressure, and a lack of benéfitgyder to measure the variability of teachers'
occupational stress.
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