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Abstract

Since the COVID-19 Pandemic has impacted every aspect of human tifeschools across the
country have been closed due to the risk of spreading the virlise ¢@aching has emerged as a major
alternative pedagogical strategy, especially among state colleges and univelisiiesrticle discusses a
study that looked at the challenges encountered by PE teachers in the C®@HNhdemic. A qualitative
study employing phenomenological procedures to collect and analyze thevaatsed. The difficulties of
operating online physical education classes for the first time included: methiwddlahallenges,
comprising the effects of the delivery of quality education and the donsuming checking of outputs;
technical challenges, resulting from poor internet connection, online modalitiesfptised, and online
teaching distractions; and personal health concerns, comprising plinesidth issues, mental health issues,
and social health issues. The study also revealed the coping mechartisen®bysical Education teacker
in online teaching. To address the identified problems and facilitate the effiperation of online Physical
Education classes, changes in strategic learning methods are needed to betsanohdnline Physical
Education characteristics and thereby better communicate the value of Physicaltidtd Physical
Education teachers, through a variety of difficulties and crises, learmpéwdth technical challenges and
continue to run the class in virtual mode.
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1. Introduction

COVID-19 has been declared a pandemic by the World Health Organization asrd thneat to
humanity. This pandemic has successfully forced the global shutdowmvefas activities, including
educational activities, resulting in a massive university crisis response migrationplivithlearning serving
as the educational platform (Adedoyin & Soykan, 2020). Teachers haveatakkasponsibilities that are not
easily transferable when they need to change from atéafeee learning system in the classroom to an online
learning system coupled with online learning experiences that have never béesmentpd before. During
the implementation of online learning, there were learning issues ofalitgcand obstacles (Murphy, 2020).
Inaccessible technology, inadequate infrastructure, a sudden paradigmnsiméiparopriate teacher-student
ratio, and faculty under preparedness were some of the challenges that higlaioadnstitutions faced.
(Dubey and Mishra, Gupta, and Shree, 2020; Pandey, 2020).

The pedagogical and technical abilities of teachers should be enhanced. efsstrahsition from
the four corners of the classroom to the boundaries of virtual realityy ésarning institution must assess
how effective online learning is in delivering quality education and outcom&sdbeducation to students
(Basilaia & Kvavadze, 2020). The Commission on Higher Education grandeidraec freedom to HEIs in
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the higher education sector, requiring them to use available distance leart@aming, and other alternative
modes of delivery to students.

PE teachers cannot deny that teaching their students in the midst of a jsaisderdifficult task.
These issues arise as a result of a lack of technological resources, educationgypeaageven physical,
mental, and socio-economic issues that affect the teaching-learning procepsirfdse of this study is to
help other Physical Education teachers recognize the challenges they face. As a restugythaoks into
the challenges that teachers face when teaching physical education classes and suggestsmwene
future physical education classes.

The findings can be used as a foundation for future research and tewitlfize physical education
classes because no other study has been done on the problems that PhysétmirEfdces in state colleges
and universities. The challenge of providing all students with a high-quatjtyitable, and affordable
education would set a new standard in education and improve educational prepachiiealth. As a result,
this paper was written to provide a clear picture of the current educational manstrea

1.1.Research Questions

In order to elucidate the experiences of Physical Education teachers amidstipatiderstudy sought
to answer the following questions:

1. What are the challenges encountered by the Physical Education teachers doing ohiling tkaing
the COVID-19 pandemic?

2. What are the coping mechanisms of physical education teachers teachingrotifimes of COVID-19
pandemic?

2. Methodology
2.1 Design

A qualitative study approach focused on phenomenological procedures was ussbbdb and
analyze the data. The study "turned to the essence of lived experience" of resegticgants' online
physical education classes, exploring the experience of conducting these classes, distussgfigcting on
their efficient activity and challenges.

2.2 Environment

This study was carried out at a state university. Since the aim of the studip wasess the
challenges that teachers face while teaching Physical Education, as well as the interventions thegrhav
introduced to overcome those challenges, the participating school was eager to segint ifinorder to
prepare for future research.

2.3. Participants

There were ten (10) Physical Education teachers who volunteered their timecatsdt@fparticipate
in this study A purposive sampling was used to select PE teachers for personal intervienselibesucould
contribute statements and responses relative to the phenomenon.

2.4. Instrument

The primary research instrument in this study was an interview schedule focngimg challenges
faced by Physical Education teachers during the pandemic. Data were gathstage® with informal,
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conversational, and semi-structured interviews used to elicit detailed information &micipants. This
interview technique made them feel at ease and at ease when answering the questiahs.\Wiére analyzed
in accordance with standard protocols for evaluating observation objects &watarsd(Braun and Clarke,
2006).

2.5. Data Collection Procedure

The interview was scheduled around the convenience of the participants. In sessttbarough
interviewing is required to ensure a credible study. For the interview, the resaseties voice recorder.
The interview, which consisted of open-ended questions, was audio-recandedpmpletely transcribed.
The transcripts acted as the framework for evaluating the participants' verbaliztimuns their online
teaching experiences. | double-checked each transcript when listening tdititaas to ensure accuracy. In
addition, each interview subject was given a copy of the transcripts to reviemstwe truthfulness. The
interview was conducted using the language with which they are most comfortable.

2.6. Data Analysis

In this research, the narrative accounts of the informants were interpretgdnaiintive Thematic
Analysis, which followed the steps of the Colaizzi Method. The lsyegtep procedure for evaluating the data
was as follows: First, each informant's transcript was read and re-read to getal gederstanding of the
content of their struggles as well as their coping mechanisms in teaching PhysicaioBdidaéng this
pandemic. Second, important statements were reported on a separate sheetifansagt, with their lines
noted. Definitively, important statements were grouped into sub-themes. Thie $tap was to break down
sub-themes into themes. Fifth, the study's findings were incorporated intopget@nsive summary of the
phenomena under investigation. The fundamental structure of the phemomas outlined in the sixth
phase, and the research informants were asked to validate the findings byimgntipa researcher's
descriptive results with their difficulties and coping mechanisms as Physical Educationstéacheline
teaching during the pandemic.

3.3 Results and Discussions

During the analysis, challenges encountered and coping mechanisms adoptedhdrg teaching
Physical Education were identified. Correspondingly, in each of the coreeshesub-themes were also
classified, which are summarized below with relevant quotes from the participants.

Challenges Encountered by Physical Education Teachers

It is defined in this study that obstacles to knowledge acquisition by teachysgcé&thEducation
online have been referred to as "challenges encountered." These were brokéntaolemes, which are as
follows: Methodological challenges, online teaching technical challenges, and health challengesenmd con
In addition, the themes into sub-themes are divided based on the diffenesttisat emerge from the period
and arrangement of teaching physical education online. In the quarantinkxtleed down areas, education
administrators are urging teachers and facilitators to collaborate and excthaogehow" and digital
infrastructures for teaching online, according to the literature (Czerniewicz, 2BR@rgency remote
teaching (ERT) is a temporary transfer in instructional delivery to an alternativergiaivode due to crisis
circumstances (Hodges et al., 2020), such as COVID-19, in comparisdaraxiions that are well prepared
from the outset and configured to be online.
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Theme 1. Methodological Challenges

The first theme under the challenges faced by PE teachers is " These challenges wdesl @&sen
factors from the participants' perspective. It involves problems witteffieets on the delivery of quality
education and the tie-consuming checking of outputs. Adjustment and participation in the nevevirark
were seen as stumbling blocks to the creation and introduction of online ¢gamihthere were a variety of
concerns with the length and structure of learning sessions.

Sub-theme 1.1: Effects in the Delivery of Quality Education. The study highlighted that the effects in the
delivery of quality education is one of the methodological challengbe following are some of the
participants' experiences to this issue:

“1 am just concerned about the delivery of the lessons to my ssudléeel that | am not teaching the
proper execution of the skills because | cannot see their real performiifedoing the task. "
-(PETC)

"l observed that there is a communication gap between my studentseatedcher. They need more
clarification for some of the lecture content and the modules, and thivge were left unexplained
because of miscommunication.

- (PETE)

"This is another challenge for me because, once | announce @dussth online classes to the class,
only a few people will show up, and the rest of the class will have dlagirexcuses for not attending.
I am not interested in teaching in an online setting where, out of d@rgg) only 10 will attend. Eh
standard of education is in jeopardy. "

-(PE TH)

Teacher competencies in both pedagogy and technology should be reinfsosadhis transition to
the new normal, from the four corners of the classroom to théetmrof virtual reality, every learning
institution needs to study how successful online learning is in providiatitygeducation and outcomes-
based education to students (Basilaia & Kvavadze, 2020). One such issueoiettialifference in access
to digital learning resources for students that reside at home rather thannearazampus in an online
delivery context (Raes et al., 2019).

The study found that teachers are concerned about providing qualiggdhsducation in this time of
pandemic.They had already spent tinral &ffort on designing their online teaching strategies as well as
planning lessons for online delivery, but the students were unable to ceatgdor their efforts. It is
emphasized that physical education teachers must do a better job of communicatitigedries and
applications of real physical activity.Still, it is expected of them to provide a rpaaetical educational
activity for online teaching in physical education. Teachers' gestures have tsladwirey prefer performance
tasks that analyze similar features to be performedttatace rather than virtual.

Sub-theme 1.2: Time-consuming Checking of outputs. The choice of assessment should not be an after-
thought as it maylefine our response to the current crisis and will affect universities’ academic standards.
Students’ performance, marks, and final degree classification depend on assessment, and taseleduty

to set up fair assessments in line with learning outcomes (Bretag, T., et 8)., 20the of the participants'
responses relative to the theme are as follows:
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"I'm tired of reviewing the students' online performance tasks. Eatitewf would submit their
individual tasks. Every time | open my account, I'm faced with nearlyousand outputs that
need to be reviewed before the semester is over. "

-(PE TB)

"I'm having trouble checking my students' outputs because, &sitechecking, the module
contains a variety of learning exercises, and they must also uploaas videtheir solo
performance tasks."

-(PETC)

"There are times that | conduct online performance tasks. My stuglentkl perform the basic
skills, and | will directly grade the task. Some of the students will attendnline performance,
but other students will just send their videos online, making me allocatbeantime for
checkirg."

-(PE TD)

Teacher support online involves effective monitoring of student progresgspation and resolution
of key learning queries, and the establishment and maintenance of rapport. Colletlizsdy kinds of
competencies shape the effectiveness of online instructors and, in turn, thet sagerience. Although
performing online evaluations may be convenient for some physical educatibertgate checking of
outputs from their learning modules and other performance tasks tobbstted online makes their job
difficult. This study found that when it comes to reviewing outputs and otligreesubmitted performance
activities, there is substantially more strain on these tasks on the part of the RE telaen evaluation,
feedback, and communication occur in a condensed timeframe.

Theme 2:Online Teaching Technical Challenges

Online Teaching Technical challenges faced by the participants are discussed, wiidé ail essential
technical elements, such as internet connectivity and the use of online tools.tBw@t iconnection, issues
with online modalities and platforms, and online teaching distractions are theeraglisthof technical
challenges in online teaching.

Sub-theme 2.1: Poor Internet Connection.
The following are somef the experiences of the study's participants:

"Technical difficulties are one of the most common experiences | fatg online classes. Teachers
are unable to keep up with their virtual classes because theytegguigped with the high bandwidth
or strong internet connection needed for online classes. "

(PETF)

"The main problem | faced during this pandemic's online classawask of internet access. In my
case, | live in a signal-poor area and must get up early to getdcation where | can get a better
internet connection for my online classes."

(PETG)

"Even when | am scheduled to work from home, | must stdlyeaoffice to connect to the school's Wi-
Fiin order to conduct online classes and check my students' outpud ké¢ have a strong internet
connection at home."

(PETC)
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The Philippines has the slowest Internet connection speed in Asia Pacific (The Manila Times,
2018).Since the outbreak of the pandemic (Cuaton, G.P. 2020) nperet connectivity has been a problem
in the country, and the need to shift to online education has become iagressessity. To support online
education, it is suggested that faculty be provided with more resources fanidabsupport. The fact that the
majority of faculty members had a somewhat stable Internet connection and ey had a very stable
connection may have contributed to their apprehension toward online edudatEm.among college
students, internet access remains a problem (Moralista, et al., 2020).

Poor internet connectivity has been a problem in the country since the outbtbakpandemic until
the need to switch to online education became a pressing necessity, actortlisgresearch. Because
internet connections are so poor, the majority of professors strugglemiitie classes. Faculty should be
given more resources and technology infrastructure to support online edueattamding to experts.
Additionally, all faculty members should be given a data allowance to allow them dobaparhigh-speed
internet connections.

Sub-theme 2.2: Online Teaching Modalities/Platforms used Concerns. Professors are now using a range
of tools to offer course content. They are teaching their courses using @dineational sites,
videoconferencing tools, and social media (Patr@20. The following are the experiences of the
participants:

"I really have to explore more the online platforms used first, so than\t comes to online
teaching, there will be no time wasted in setting up.”
(PE TD)

"I need to learn other online learning tools that are more approjforanee and my students so
that they do not have to pay more money to attend online classes. &latidssenger, Goodg
Meet, Google Shared Drive, and Google Classroom are the applicatissishe most. "

(PE TE)

"The modalities/platforms that are used in class are user-friendly; théseuadyis the use of
different online platforms."
(PETJ)

Lederman (2020) correctly indicated that, as a result of the COVID-19 dridis,teachers and
students feel compelled to accept the digital academic experience as the summuamolbahe online
teaching-learning process. In the higher education sector, the Commissibliigher Education (CHED
2020) said HEIs were given academic freedom and should implement avditdalee learning, e-learning,
and other alternative modes of delivery to students (CHED, 2020). The i€sionmon Higher Education
recommended that online platforms and blended learning, such as Gdagéeo@m, Messenger, Zoom,
Edmodo, Facebook, and YouTube, be improved. Furthermore, botliseaa range of learning delivery
approaches, including fade-face, blended learning, distance learning, home-schooling, and othes 6f
delivery. To encourage effective student participation, learning management ssy§&eogle Classroom,
Google Meet, Google Docs, and other Google products (Moluayonge, 2020)sedrBemarkably, students
preferred blended learning as the mode of delivery in instruddead¢wicz, 2020; Pham & Ho, 2020).

According to the findings of this study, teachers were trained by instiutiiat provided hands-on
experience. It was a difficult task for the teachers to use new instructional strategiesirm@anodalities.
Teachers were initially expected to communicate with their students via a varietyna@nant online
channels. Teachers discovered that Google Meet, Facebook Messenger, Gasgleo, and Google
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Shared Drive were adequate online resources for providing quality educatioa Exktiown time was
gradually extended.

Sub-theme 2.3: Online Teaching Distractions. The following are some of the participants' viewpoints:

"Since some of my students did not check their microphones before tetitures, their voices were
causing unnecessary embarrassment and distraction."
(PETC)

"Sometimes students’ voices during online recitations are not clear because of poor internet
connection. It led to wastage of time which could have otherwise be&tedvd
(PE TI)

During online classes, students tend not to open their cameras, aake# me bothered because |
don't know what they're doing. Maybe they are just sleeping or notgpattention.
(PETG)

"Due to weather conditions and power interruptions, online classes wegBnsespostponed or even
cancelled. This made my teaching time frame for the teachers disrupted.”
(PE TA)

There are a range of tools available for online education, but they can adsoact of problems. E-
learning is reliant on technology, such as the internet and computers, wiiehtstmay not have access to,
and interruptions or other system errors may occur during classes (520a§h.

According to the results, technical distractions can be particularly difficult whensgxlito research or
complete coursework on your phone or device. Online content can beetiteoat times, making it
challenging for students to practice and learn effectively. An effective wagntage online distractions is to
prerecord video lectures, check the content, and always have a Plan B onhesgdcdn all help to ensure
that the teachingearning process is not interrupted. Online courses should be stimulatergctive, and
dynamic. Teachers should give students time limits and reminders tthieselert and focused.

Theme 3: Personal Health Concer ns

This teacher-related health problem is likely to have long-term implicatioredfaration, offering
an opportunity to reconsider instruction, teachiegrning evaluation processes, and the growth of students'
competencies while improving their learning abilities and preserving their motivation. (Daniel,
2020;UNESCO, 2020 e). The participants' personal health challenges are discussed ubstwuent
discussions, which include physical health concerns, mental health comretisscial health concerns.

Sub-theme 3.1: Physical Health Concerns. Moving learning from classrooms to homes at scale and in a
timely manner poses enormous human physical challenges (for example, estabBsBiagning, and
enhancing distance learning, or assessing and validating learning) (UNESCO, Ab20fillowing are the
participants' personal health issues and their experiences:

“My back hurts every time | have online classes and review outputaseeoéthe prolonged
sitting. This left me tired for the rest of the day

(PE TA)

“Since I was sitting in front of my laptop during online classes and whenever | reviewedsema

and questions from my students, my eyes were sometimes irritated.”
(PETG)
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“During the day at work, | sit for long periods of time, which makgdaody weak. As if | live
with a sedentary lifestyle, | am expected to engage in sports three dags @ter 5:00 p.m.”
(PETB)

Spending more time on the internet is detrimental to our physical health, |¢adirghift away from
healthy leisure pursuits and recreational sports and toward sedentary entettainchess television, video
games, and computers (Wang et al., 2012). In an article published by Better B@2hthit is stated that in
the new normal, radio frequency (RF) radiation is used by mobile phoneghmndyadgets to communicate
with base stations. When RF radiation is strong enough, it has a 'thermal' eEacing it raises body
temperature. Low levels of RF radiation emitted by mobile phones and othestgyddge been linked to
health issues such as headaches and brain tumors.

It is inferred that although online teaching and learning make it easier fenstuand teachers to
access education, it potentially leads them to a sedentary lifestyle and related sieedthSamilarly, the role
of physical activity in the general health and well-being of teachers durinddackshould be considered, as
it has been discovered that teachers who exercise more during leisure tingerooli@ autonomous manner
may be able to prevent physical and mental health problems more easily.

Sub-theme 3.2: Mental Health Concerns

The following are the obstacles that the participants fatéetms of mental wellbeing:

"I'm just concerned because a lot of students in ngsatltopped out within the first month
of the semester. Their reasons are financial, they d@vé any gadgets, and they can't
fulfill all of the requirements, which initially depresdme’

(PE TH)

"I am stressed because | am disengaged from memstsidability to grow with this online

teaching. This made me fear that | am not an efle¢gacher."”

(PETA)

Faculty members are under a lot of pressure to conkeit classes to digital formats that are
effective. The additional workload, as well as the anxiesy tomes with it, is added to faculty's already
complex responsibilities. Concerns about faculty butrhave grown as a result of the increased workload.
Due to the demands of teaching, advising, research, ahblication, many faculty members who are
already on the verge of burnout face an emotiondbleh or even collapse (Schroeder,2020). As a result,
it is common for teachers to feel more overwhelmedl m@rvous in such unprecedented and unpredictable
times. Teachers do, in fact, require socio-emotiongpstt in order to cope with the external stresses
placed on them in order to provide learning in a c(NESCO, 2020d).

The study emphasizes that mental health is one of the most underserved aspeblg dfealth.
Mental health issues are important for all teachers to be aware of because thely atve a detrimental
effect on themselves but also have a direct impact on classroom outcomes.

Sub-theme 3.3: Social Health Concerns. Teachers find it difficult to teach online because they have
way of knowing how well their students are grasping caungterial or participating in learning activities.
One of the most important aspects of effective onlingcation, according to Karen Quevillon (2020), is
student engagement. Collaborative participation encosrbganing and allows for a more in-depth and
analytical understanding of the material. Collaboratisnone of the most difficult things to achieve
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because students are not physically present togethere 8f the participants' responses to the case are as
follows:

"l had little time to enjoy my social life when teaching via online sessibris, however, a
necessary part of my job. | feel like I'm constantly busy planmiodules and online tutorials,
and most of the time I've lost contact with my coworkers and familgraeh"

(PE TB)

"Active interactive sessions such as team-based learning, peer teaciirggoap discussion
among students were all things | missed. | still prefee-fa-face classes. "
(PETC)

"Online teaching keeps me away from my students, and it feels likealeays busy preparing
my learning modules, instructional videos, and checking their outputs.
(PETG)

It is difficult to keep students engaged during online lectures without a tesaghgsical presence and
faceto-face touch. Furthermore, a major problem is associated, and it is diffiqulit into practice without
in-person training and courses that rely heavily on handsxperienceOnline learning, if not carefully
planned, may turn students into passive observers rather than active partiéipantd these disinterested
students understand the lecture material, they are unable to apply what they hadedetside of the virtual
setting(Charalampous et al., 2019).

The study underscored that faculty members are now in charge of izieggocial health problems
on the front lines. In most cases, no one else is keeping an eye doddkets In order to work with all
learners or students in individualized and close relationships, all teachers Baqargpared in all teaching
roles for flexible learning. They must play a significant role in daily work fageto-face with them. When
this direct contact is replaced by an online relationship, the work becomes everifficult, and many
other factors must be considered.

COPING MECHANISM IN ONLINE TEACHING

While it is acknowledged that face-to-face teaching competencies such as knoviledge&ola and
pedagogy do transfer to online contexts, it is also important to recogaimaitiue competencies required for
online teaching success and the role of institutions in setting instructos duatieresponsibilities. During the
pandemic, the participants described coping mechanisms in teaching PE. These wees exyler the
following themes: Possess a Positive Outlook; Learn to Adjust to the Situation; and Pxtigidative
Teaching Methods.

Theme 1: Possess Positive Outlook

Teachers have always played a vital role in introducing reform-based innevétign, online or
virtual teaching, distance education, flexible learning). According to Semerci and @gdia), attitude is a
factor that affects an individual's actions based on his feelings and thotlgatfollowing are some of the
participants' responses:

"I need to figure out how to overcome the obstacles I've encounterealuse if | don't, I'll be
the one who suffers. I'm a teacher who likes to think positively,| still strive to remove the
bad and negative things from my life, which | believe has helped me eesgivteaching
difficulties. I'm concentrating on being positive and doing what isriggalthy, and beneficial
to myself’-PE TJ
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"I simply deal with it and face it with a strong heart and an open mind, tefiiysglf that |
must complete all of the challenges."- (PB)

"My method of problem-solving is to simply relax and think quicklywhe solution in order
to stay organized and centered. This problem will be as simple as it is."-(PE TB)

As Keeton (2004) explained, the positive attitude of teachers toward virtual teaghihglp build a
positive online environment, the findings of this study are a gadidation. Furthermore, a lack of training
may lead to teachers' lack of confidence in digital learning, leading to teaghgilihgness or resistance to
adopting best practices (Baran et al. 2011).The positive attitude of the teacher wél ared@rtual
environment that will most likely motivate students to learn online.

The researcher discovered that heightened faculty members' attitudes toward internethbeesiaah,
as well as their perceptions of their level of computer and internet access, pregardiime commitments
required for online teaching, level of institutional support, level of caen@nd internet skills, and perceived
importance of education. Faculty members appeared to be optimistic about internetidtased education.

Theme 2: Learn to Adapt with the Situation

As a result of COVID-19, schools are now looking for an online platfoahdan be used by both teachers
and students to help them excel. Unfortunately, moving to online learnergdaftades of dismissal is not as
easy as one would expect. A lot more planning and preparation iseredgloan in a typical facts-face
course (Baran et al. 2013). The following are some of the answengte participants:

“I just live with it - 1 have no choice but to ADOPT AND ADAPT. | just want my studéots
learn and pass the course despite the pandemic; I have to accept it, even though it hurts me.”
(PE TD)

“I always look for essential things that would help myself get up and be produttiways
tell myself to not procrastinate things. As the time goes by, | just learmedohmanage my
time effectively as being a teacher and a student at the same time.”

(PE TB)

“One way of solving these challenges is time management. Providing enough time to finish
each activity on time. Taking one by one step and prioritizing thigiateome that helped and
will help me accomplish things.”
(PE TG)

“Online teaching is one of the ways and means that we need to complgen raot to stop
the teaching and learning proceBkat’s why, I learn to adapt with the situation just to deliver
learnings to my students as well as to make them safe from the thG@vm. ”

(PE TE)

An online teacher must create a coherent learning experience for stuithntghom they may not
meetface-to-face and, therefore, must develop new support strategies that maintain motivation and encourage
interaction.Adapting student-centered approaches to the online environment has required the development of
new skills and changes to teaching practidexording to the findings, although most Physical Education
teachers face challenges in adapting to online learning, adaptation is an impeategy sn educational
settings because it enhances relationships among students, teachers, atidnsstithis will improve
educational opportunities for teachers who are juggling school, job, and faomnilpitments, as well as other
issues.
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Theme 3: Provide Alternative M eans

Various institutions were forced to change their workflow strategies and aeaptechnologies as a
result of the pandemic. In the majority of cases, these organizations diaveatiough time to consider how
new strategies and related technologies should be introduced and integrated intorehdisetup (Carroll &
Conboy, 2020). In times of emergency, provide alternative modes ofnigaand education in educational
institutions, as well as equivalency and bridging programs that are recognizadcaedited by the state (R.
H. Huang et al., 2020). Some of the participants discussed the followingiscenar

"Despite the difficulties of the situation, | actively motivate my students te aad complete
the subject's requirements. If students fail to attend an online clessxrd the meeting and,
on occasion, video record it and upload it to our group sbdhat they can view the subject
online. "

(PE TA)

"In order for students who skipped the online class to learr fnom the videos, | have to
provide detailed instructional videos and lecture notes while teaching PEditioadin all
performance activities, | include specific criteria and rubrics so that they careb&edit

(PE TD)

"What we need is to understand the circumstances as well as prtigiceatve methods of
completing tasks. | provide a range of teaching methods that dequite a class to be set up
online. "

(PE TG)

"I practice using different gadgets and designing various suitable activities for students’ better
understanding. | admit that the usage of online teaching will testtheteducator and the
learnes. That’s why I am exploring other learning platforms that are more useful and stress-
free for me and my students. "

(PE TH)

Much of teaching and learning in an online environment is similar to itepeimd learning in any
other formal educational contex®nline learning and teaching involve a diverse array of tools, respurces
pedagogical approaches, roles, organizational arrangements and forms of intemactidtoring and
support—with many possible combinations of substitution and integration (Bates arel P608; Bullen and
Janex007 Bach, Haynes and Smith 2Q0T includes a variety of tools, services, organizational structures,
modes of engagement, tracking, and support, as well as numerous replausingumport options (Bates and
Poole, 2003; Bullen and Janes, 2007; Bach, Haynes, and Janes, 20Q0#8aws, and Janes, 2007; Bach,
Haynes, and Janes, 2007; Bach, Haynes, and Jane Smith, 2007).

In the COVID-19 situation, teachers use techniques to act as designers andvemoight The
importance of designing effective learning environments and instructionala®als alternative means rests
not only upon the shoulders of faculty but also upon institutiortsigifer education more generally in the
form of support (funding) for faculty professional development.

4.Conclusion

In times of pandemic, teaching physical education faces specific challenges, suchcaklingical
issues, technical issues, personal health concerns, and other institutional meyhbdoiegs. The pressure
that online educational methods have placed on teachers has led to major piolitesir lives as evidenced
by the many hours of work and difficulties caused by a lack ofigpdilysontact or the obstacles created by
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combining personal and family life. Making meaning during the panddeacning from the past, and
reimagining the future given present full of losses, according to the positive findings of adaptability,
reflexivity, and optimism during COVID-19, suggests that making meanimggl the pandemic, learning
from the past, and reimagining the future given a present full of lossempodant to developing resilience
and hope during these trying times. In addition to these roadblocks, a sdartiorstructional methods,
technical readiness to incorporate online learning, and providing supporrexadiragement to all parties
involved must be developed. Education must be viewed in a positive light.

5.Recommendations

The findings of this research support the evidence regarding the effectioémedime teaching for
physical education teachers. However, it is important to realizattimnot the only mode of transferring
efficient knowledge. Thus, online teaching predominately synchronized learpiegeats a meaningful and
promising potential for the students, especially the Bachelor of Physical Edyeaiiboan be integrated into
the curriculum to enhance its effectiveness for lifelong learning. There igldaresearch to identify other
effective online and offline teaching modalities and to formulate a meticulous moaaglhthe integration
of an optimal proportion of online learning. The intervention plan for teggihysical education in pandemic
situations will be used and will serve as the framework for an enhanced implememthatieaching
pedagogies, learning design, and online teaching in physical education, espedciaibsinf extraordinary
circumstances. Approaches to adjusting to the current situation of teaching pbysication classes that
highlight each educational characteristic must be checked and systematized, arefulnesssof online
physical education classes as a whole must be investigated for future research.
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