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Abstract

The researcher determined the administrative networkirsjegies and administrative skillsf the principal; the school
performance; and the perceived level of team effectigeokthe respondents. Moreover, it investigated if tieegesignificant
relationship between the administrative networking stregemiel administrative skills to the level of team effeness and level
of school performance; if there is a significant relatigmdetween the team effectiveness and the school perfornaarté the
level of team effectiveness significantly mediates the reiatigp of between administrative networking strategies and
administrative skills to school performance.

It was found out that the teacher-respondents highly observedttiaistrative networking strategies and administragkits of
the principal. The school is highly performing on the le¥edahool performance. The respondents are highly effeictileevel of
team effectiveness. Moreover, the administrative nédwgrstrategies and administrative skiisignificantly relatedo the level
of team effectiveness and level of school performaniereTis a significant relationship between the level ahteffectiveness
and level of school performance. There is a partial mediaxist on the team effectiveness to the relationsbipvden
administrative networking strategies and the le¥alchool performance; and between administrative skillghfantevelof school
performance.

Keywords: administrative networking strategies, adstrative skills, team effectiveness, school perfance

1. Introduction

The management and administration of a school are ttocits overall effectiveness. School heads oversee
classroom education and administration. The suazdagure of a school rests squaredg the shouldersf its school
head. School heads are respondifilenanaging the daie-day operationsf their respective institutions. They show
bravery in the face of danger and put forth bright planshfe future of schooals. It is important to note thatol
heads' administrative networking strategies and admitiigrakills have a significant impact on both school
performance and team success (Day & Sammons, 2016).

According to Ogdin (2014), school heads and instructors arexamples of administrative subordinates
who may benefit from Ogdin's proposed networking tacticéncreasing key availability. This should be doabke vi
a variety of means, includirgut not limited to meeting people; exchanging stories,, @aitd diverse informatiorco-
production data; learning together; and so on. This acdégsibimportant because it can help each group succeed
and support the efforts of individual groups within the bagiace where those groups are contained, such as a
classroom.

The degreéo which a school head demonstrates the mental andibeddaapacities necessapyeffectively
monitor, review, and assess the team effectivemabparformancef his or her teachers, especially those within his
or her jurisdiction, andto ensure that those teachers carry out their resptiisibin accordance with the
recommended guidelines expectefl them, is a measureof the school head's supervisory effectiveness.
Communication, initiative, basic reasoning, relaticaailities, time and priority managements, working vativide
rangeof employees from different generations, and the abditiink critically areall necessary qualities in a school
head (Murawski, 2014).

Madukwe et al. (2019) argued that administrative networking gteatdike effective communication,
supervision of instructional delivery, supervision of pupilsords and supervision of non-academic activities are
essential for a successful school year. This is dtleetéact that a school head's ability to effectivedynmunicate,
the qualityof the connection between the school and the comguarit the levebf teacher participatioim decision
making all have a beariranthe success of the principea supervisor. School heads should mekeffort to share
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essential concepts, messages, and information vatsdhool's teaching and non-academic employees, anttish
also putin place effective feedback systems bamethis data. Allof these factors contribute the success of a team.
Moving forward, school heads should have strong administrakills in the areasof instructional
leadership, personnel management, and financial managemeatdiAgdo Arop et al. (2018), the goalsf every
formally established institution may be deduced fronr#tienale for its inception. This means that, like otiipes
of institutions, schools are primarily intendexmold students' character and make them better cstiadhmen a
significant percentagef the populatioris illiterate, no economy can expect rapid growth and improvement. The
school has a challenging but important mission ssgineparing its studenfer success and meaningful contribution
in the twenty-first century. Onef a school head's responsibilitiessto cultivate instructional leadership the
classroom.

Sule et al. (2015) added that school heads are responsildevigoping and maintaining teachers' skills.
Classroom observation, demonstration, conferencingkshiop, miniature instructing, the balance of assessment
guestion papers, and control of stamping plans are jost b the supervisory activities carried out by theosth
headin the namef ensuring thaall students are receiving a quality education. The scleaal't administrative chops
are requiredo support this mandate and encourage teatbenske usef their talents, when necessary, all with the
ultimate goabf bettering instruction and information delivery.

In addition, overseeing the school's budget is part of theosdead's job. Instead of relying only on
government grants, is the school head's responsibitiydevelop other revenue streafosthe school, sucasschool
periodicals, school workshops, the school canteen, dgidets and crafts, and school poultry and farms.stheol
head's role extends beyond just raising money for the lschode or she must also effectively manage existing
finances to prevent waste and reallocate resouoceseét the most pressing requirements. DepEd Order Ns. 13,
2016 designates maintenance and other operating expenses |M@®Ee of the school's recognized financial
sources.

Bernabe (2016) argues that educational authorities should fgronuwe initiatives to strengthen the links
between education and sustainable living. What may bewvrall display of the full association can be checked or
sorted by those with extraordinary initiative skills. Fetteror worse,it is upto the school's leadets decide which
events and initiatives from the past deserve todivand continue to benefit the whole student body.

According to Spicer (2016), leaders may improve team perfazenhy altering the school's culture. This includes
faculty members in administrative roles, like as schmads. A school cannot succeed without strong leadership.
Research and experience confirm that without a talentddobedient principle, the chances of generating and
sustaining outstanding learning environments are low. Thisai® glaring at the most challenging educational
institutions. Administrators have a major impastow productie a teanis and how well a school does overall. The
study's variables included academic growth, social-emaitidevelopment, child-friendly school, level of school
based management and professionalism on services; aledehef team effectiveness in terms of their roleant
relationship, problem-solving skills, and skills andeag.

1.1 Theoretical Framework

Theoretical frameworks exist that highlight the vadfievestigating how well-functioning administrative teams
use networking methods and managerial expewtigaprove academic outcomes in schools.
Since a school is a system, the system theorylésanet to the study of education. Like the rest of socitity
educational system has fundamental characteristics withtitiee framework, including the importance placed on
communication and the interdependence of its many comfmo(i@ozkus, 2014). According to the system theory,
every systemis composed of interconnected pieces that, although unigueeir own right, are ultimately
interdependent on one another and external conditionsschuml is an integrated whole that does not function well
in isolation. It has to interact with its environmeatshare both energy and data. Every system has kigiract
connectiongo other components.

In relation, the educational systésrapproximately coupled by the accompanying componentsastieacher-
materials, classroom instruction, organization study haleasure result, educator, parent-educator, and teacher-
student. It also includes the community which contributetbe delivery of quality education. These variables work
handin-handin increasing the school performance mediated by tefattigEness.

Elton Mayo's philosophgf managemeris the nexto bediscussedt supports the idea that employees are influenced
more by their social networks than by their pay or workimgumstances. According to this theory, managers may
boost output by focusing on each worker as an autonomous ertigy than a replaceable part of a larger whole
(Ward, 2021).

In relation, the present study will deal with the adntiais/e networking strategies and administrative skills
of the principals whickcaninfluence the school performance mediabgdeam effectiveness. The administrative
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networking strategies and administrative skills requiresffiective and efficient social and relational forcette
stakeholdersf the school suchsthe teachers, pupils, and the wider community.

In addition, the scientific management theory is the thachework. According to Indeed's (2020) article,
this idea mayeusedn the workplaceo increase productivity. The systesbasedn a scientific approacto finding
and standardizing the optimum way to execute a work, aorgastructure of authority, high compensation for top
performers, and a defined division of labor. Workflow ariglypb definition and delegation, skill utilization,
incentive programs, and the establishnuéra professional hierarchy are all viable methods.

In relation, the study will deal with the administrativetworking strategies and administrative skills of the
principals. When scientific manageménappliedto the supervision and management dutigse principalsit will
leadto greater school performance and team effectivettesgl encourage more accomplishments when the teachers
are properly supervised and managetheir duties and responsibilities inside and outsidestheol setting.

However, there is also the human relations theorgottsider. According to Cooley (2016), this line of
thinking is a body of knowledge that may be used to inflaesmaployee output by emphasizing worker happiness,
establishing informal structures within the workplaaredsoon. Accordingo human relations theory, employees are
not replaceable.

In the present study, human relations theory is vital.riéleted to Elton Mayo's management theory. It needs a
social and relational force. This theory will incredlse productivity of the teachers thereby enhancing theosch
performancen Sariaya West District mediated by team effectiveness.

1.2 Conceptual Framework

The study was conceptually guidegthe paradigm, which focuses administrative networking strategies,
and administrative skillsn relationshipto the mediating role of team effectivenésschool performance. The basis
of the research paradigm is the theories and conpepsented above. The theories led to the formulatioheof t
current study.

Independent Variable 1

Administrative Networking
Strategies

Effective Communication
Supervision of
Instructional Supervision

Supervision of Pupils
Record

Dependent Variable

Mediating Variable School Per for mance

e Academic Growth

e Supervision of Non- Team Effectiveness e Social-Emotional
Academic Activities e Role Development
o Team e Child Friendly
Relationship School
Independent Variable2 e Problem  +——> e Level of School -
Solving Skills Based
Administrative Skills e Skills and Management
e Instructional Leadership Learning e Professionalism on
Skills Services
¢ Personnel Management
Skills
¢ Financial Management
Skills

Figurel. Research Paradigm
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1.3. Statement of the Problem

This study attempted to determine the miléeam effectiveness of administrative networking strategnd
administrative skills of school heattsschool performance.
Specifically, it soughto answer the following questions:
1. Whatis the perceptiorf the teacher-respondends administrative networking strategiesthe school heaah
termsof:
1.1 effective communication;
1.2 supervisiorof instructional delivery;
1.3 supervisiorof pupils' records; and
1.4 supervisiornof non-academic activities?
2. Towhat level are the administrative skitisthe school head maoe described by the teacher-respondémterms
of:
2.1instructional leadership skills;
2.2personnel management Skills; and
2.3financial management skills?
3. Whatis the level of school performance basedhe assessment the teacher-responderitstermsof:
3.1lacademic growth;
3.2social-emotional development;
3.3child-friendly school;
3.4level of school-based management; and
3.5 professionalisnon services?
4. Whatis the perceived level of team effectivenethe respondenia termsof:
4.1role;
4.2team relationship;
4.3 problem-solving skills; and
4.4skills and learning?
5. Are the manifestationf administrative networking strategies significantly redko the:
5.1level of team effectiveness, and
5.2level of school performance?
6. Is the level of administrative skillsf principals significantly related to the:
6.1level of team effectiveness, and
6.2level of school performance?
7. s the levelof team effectiveness significantly relatiedhe levelof school performance?
8. Does the levebf team effectiveness significantly mediate the relatigm between the:
8.1 manifestatiorof administrative networking strategies and the lefsthool performance; and
8.2level of administrative skills and the lexaflschool performance?

Resear ch Hypotheses
This study tested the following hypotheses presengéalv.
1. The manifestationf administrative networking strategiisaot significantly relatetb them;
level of team effectiveness; and level of school perfogaa
2. The level of administrative skillsf principalsis not significantly related to the:
level of team effectiveness; and leeéschool performance.
3. The levelof team effectiveness not significantly related to the level school performance.
4. The levelof team effectiveness does not significantly mediatedlationship between the:
4.1 manifestatiorof administrative networking strategies and the lefischool performance; and
4.2 level of administrative Skills and the level of school periance.

2. Literature Review
2.1 Administrative Networking Strategies

Administrative networking strategies includes effective comication, supervisiorof instructional delivery,
supervisiorof pupils’ record and supervisiaf non-academic activities.
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A school head is the top administrator of a schooliand charge of the whole campus, from teachers to kids to
parents. Communicating effectively ensures that all empl@mes the same page about the school's goals and their
individual contributions to achieving those goals (Day2(21).

According to Tyler's (2016) research, primary school adsmatiors in schools where half or more of the
student body is economically disadvantaged need a larger chggdership qualities than in the past. One such
competence is the capacity to inspire educators vieutate expression. Based on the self-reported communmicatio
methods of school heads at high-performing primary @shde developed a division-level training program to
enhance the communication skills of school heads andragpchool heads. He came to the conclusion that strong
communication skills are essential for establishing woishy connections between school leaders and inetsjc
which are crucial for guiding teachers toward efficipedagogical practices. Preparing school leaders requines mo
formalized leadership training, particularly in the aree@hmunication skills, and this training is most sucegssf
when providedat the divisional level.

In terms of supervision of instructional delivery, accogdio Chen (2018), school heads' instructional
oversight is largely concerned with encouraging teachdfg’eflection and school improvement through personal
development. Supervision, assistance, and continuity eiaiuat teachers' professional growth and improvemen
of the teaching process are provided by instructional sigpg@my which is based on school-based supervision from
appropriate employees such as school heads, administi@achers, and inspectors. Supervision of instruction
improves educators' expertise and their students' leamitgpmes. Objective feedback, the identification and
resolution of teaching issues, the development of teadhirtgcs and abilities, the assessment of instructars f
advancemenbr appointment, and the promotion and maintenance obretructive outlook are all goalsf
instructional supervision.

Onthe other side, Kiyumi & Hammad (2020) investigated Bokool heads and other school administrators
felt they were prepareid implement the new educational policies. The resultgvghat the managers saw their own
trainingasinadequateasmuchof the time was speiint brief theoretical conferences lectures with littleto no time
spent on actual practice. The managers have asked thoerftraining so they can fulfill their increased supsry
responsibilities.

A school head's role is crucial in school managemeneahdncing the quality of classroom education, as
mentioned by Noor et al. (2020). He looked on the roldefschool head's academic supervision in encouraging
educators to hone their craft and so improve studedtgtational achievements. The research shows that the
supervision useiss own procedureasa frameworkor monitoring, including things like its own planning, execution,
reporting, and follow-up findings. However, due to the schoabtseextensive workload, not all of the procedures
outlinedin the guidelines are strictly adhergdn practice.

Marsanto and Jabar's (2019) research set out to separakeambinbine the effects of teacher leadership
and extracurricular activities on student behavior. Disuipln the classroom is essential because of the hhate t
education plays molding and shaping students' personalities. Baséte findingswe know that teacher leadership
has a positive and significant effect on student discipliveg, participation in extracurricular activities has a kimi
effect, and that both factors together hameffecton student discipline.

Hensch (2020) also made an effort to investigate the intpatteachers' participation in extracurricular
activities ha®n high schoolasa whole. The importana# this research cannbeoverstated; the connections formed
between instructors and students as a result of tesagmgagement in extracurricular activities have the patdoti
greatly improve the culture of schools. Education stakleis may learn from teachers' opinions and use tlaetalat
improve the usage of instructors who do take ipegitracurricular activities

2.2 Adminigrative Skills

Administrative skills in this study includes instructional leat@ skills, personnel management skills and
financial management skills.

The focus of instructional leadership, according to (8919), should be on strategic management for
instructional improvement rather than on the ttagay tasks of teaching and learning. Administrators' engageme
in the classroom has little to no influence on thdiguand efficiency of teaching and learning. This implileatt
educational leaders may have a significant influencéemtality of teaching and student learning via the teachers
they employ, the classes they place them in, the imaykich they keep teachers, and the wiayshich they provide
teachers with professional development opportunitieffir®a school with qualified educators and providing them
with the tools they need to succeed in the classro@mtven essential components of effective organizational
managemenfor enhancing education.

Educators generally agree that school heads should haveeaatiee role in curriculum development and
delivery thanis currently the case. Howevén,the Philippines, few school administrators, includingpstheads and
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department heads, actually perform the oblestructional leaders. Scheduling, reporting, managing irttenscwith
parents and the community, and responding to the manggentges and exceptional circumstances that arise in
schools occupy their days. Most of them don't spend monghiti classrooms and much less time assessing teaching
practices with educators. Teachers' administramangset asidéimefor staff meetings and continuing educatibat

they seldom take the intellectual lead necesrirprove their teachers' practice (Daing, 2015).

Paturusi (2017) also looked at how school heads' leaderstdp, styanagement skills, and teacher pay all
affect teacher performance concurrently and independertfording to the results, there is a positive relatigns
between the leadership style of a school and its tesigiesformance, between the managerial skills of ddtemls
and their teachers' performance, between teacher ceatgnand their performance, and between all thterfa
The research suggests paying more attention to leadetgldip management skills, and teacher pay in order to
improve classroom performance.

Furthermore, Hartati et al. (2019) claimed that school heaaisagerial skills are crucial in determining a
school's quality, so schools need leaders with sufficieanagerial competence. They attempted to define thelscho
head's position as a manager, the consequences of puttingensnt abilities into practice, and the challenges that
school heads confront while attempting to do so in puddimols. The research found that administrators aanfro
challenges when attempting to apply managerial skills ittcorporate values into school administration, when
attempting to apply those skilisthe school's identitgsa "typical" school, and when attemptittgapply such skills
in general. Many educators are not yet adepelping students make the important link between whatstuely and
what they believe in.

According to Petrick (2021), a school head is the higteesting administrator in any given elementary,
middle,or high schoolHe oversees the daily operations of the institution. Scheatls were more necessasgchool
enroliment increased over the 20th century. School hessjsonsibilities expanded throughout time from those of
simple school administrators. Today, they play a pivalalin defining educational goals and guiding school reform.
School heads have a crucial role in developing school aidg@iciting funds, maintaining financial records, and
distributing compensatiaio staff.

Espinosa (2018) lookeat public high school teachers' effectiveness and twthrof the education industry
asa whole, factoringn howits funds are handled. Accordibgthe findings, effective financial management methods
on the part of school administrators aid institutiondéneloping a budget, establishing goals, and pinpointing the
source®f fundingfor things like personnel, time, and supplies. When schooligtikle the school head are equipped
with the relevant financial skills and abilities necegdar effectively managing resources, they are better able t
allocate those funda a way that supports teacher performance and classreeds.

Victor (2017), on the other hand, examined the administragiills necessary for overseeing secondary
schools efficiently. The research indicated that secgrstdiool heads lack managerial abilifiethe areasf material
resource management (such as the acquisition of physidainamuctional materials, the provision of e-library
services, and the outfitting of classrooms and officiés mecessary equipment). The study also found that school
heads have managerial competencies in allocating funds/@ty @ahat best serves their institution, keeping detailed
records of all school money matters, ensuring thatxalenditures are properly accounted for, conducting regular
auditsof school budgets, and using cost-cutting meagoregmnage school funds efficiently.

The study suggested that school heads acquire managerial cocrgsitteareas suchsincluding teacherim decision
making, planning seminars and workshops to help teaam@reve their craft, incentivizing students to helihw
human resource management, purchasing supplies and textlsettisg up digital libraries, and furnishing
classrooms and offices.

Alternatively, Alias and Yusoff2018)determined the levelf financial management expertise among school
headslt was shown that experienced educators generally haveralfs/ompressionf administrators' expertise and
competence. The majority of school heads rated theirkmowledge and abilitipo manage school finances effectively
as extremely high. School heads have been regarded ag lgagid levels of knowledge and expertise across the
board by both senior assistants and senior teachers, witxd¢ketion of maintaining an accurate andtayplate
financial report. This ensures that school heads haveeghential financial management knowledge and skills
necessaryo oversee school budgets.

2.3 School Performance

School performance in this study includes academic growthiglsemotional development, child-friendly
school, level of school-based management and profedisioron services.

Mukherjee (2013) found that the administrative efficacy of a $ehtmadership significantly influences
student achievement. Academic sucég$ise most important factam determining how well people think a sch@l
doing. Supervisory abilities are the most importantoiast a school head's management success, followed by
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communication abilities and mental acuity. Appropridééegationof work and responsibilities, conducting
appropriate performance appraisgstaff members, providing clear instruction and infation and by listening skills
and getting involvemendf staff memberi decision making are some of the key sub-parameters \hthée areas.

Mati et al. (2016) found that having students have a voicdunational policymaking may have a positive
effect on students' achievement. Students are not judiréet recipients of educational gains but also the pgimar
factorsin determining testmres. The study's authors aintedollect student feedbadin the after-effectsf student
participation in decision-making across two domains: scbelelction and the creation of disciplinary measures for
rule-breakers.

Students who have a hand in making important choices dibeuteducation are more invested in their
success and more likely to follow the rules, work harddueve their personal and group objectives, and do better
overallin the classroomnit was suggested that studepésncluded at all levels of decision-making whenever faasi
Furthermore, Nambuya (2013) uncovered the institutional fadtgoacting students' academic success while at
school. The goalsf the study weréo look at how secondary school teachers and othiénstanbers affect students'
academic performance, how much money and other resaifeet students' performance, how much impact learning
strategies have, and how much impact physical resourgesohastudents' performance.

Most school heads and deans, according to the datat thir@ adequately qualified staff, and there are not
enough teachers and aidesneet the needs the student body. Since most school heads report finaiffieulties,
this study suggests that financial resources are not stalblsshed. Since the vast majority of school headsckass
leaders disagreed that their schools have developed phyescairces, we can conclude that this is not the case in
most secondary institutions. The majority of schoa@dseand student body leaders believe that instructorseutiliz
teaching and learning aidfstheir classrooms. This demonstrates that most schadadearning strategies seriously,
despite the continued negative impact on student achieveffentstudy's author suggests that school heads and
superintendents participate in trainings that highlight the ggnie of properly managing their institutions' human,
physical, financialand pedagogical resources.

In terms of social-emotional development, because socitiamab learning (SEL) initiatives take on
varying forms dependingn grade leveljt canbedifficult to train teachersn howto implement them or assess their
effectivenas,as noted by Jacobs(2019).

If schools are given more money to use toward SEL iniiatiit might be used to provide teachers with
training on how to implement SEL technigues and make useeaddta collected from these initiatives. Concerns
concerning inequity in kids' access to supportive, strengtheebSEL activities may arise given the prevalende wit
which SEL efforts are utilized to regulate or improwgdsint behavior, particularly high-poverty schools.

According to Mahfouz's (2019) research, school heads haveoa effajct on a variety of factors, including
as the morale of staff members, the number of teackigo stay in their positions, and the achievemeptpfls. A
school where parents and children alike feel welcomambdcfor, and challenged may be achieved in large part via
the school head's dedication to their own personal mofdgsional growth. School heads' health and effedb®as
leaders may be negatively impacted by the stress tieeyoia the job, as has recently been widely acknowledged.
School heads' mental and emotional health has not been tijig same level of consideration as their profeakio
growth.

Effective implementationf SEL, school climate, teacher functioning and welkgefamily and community
partnerships, and subsequent student outcomes are all influsneeltool heads' social and emotional competencies,
well-being, and leadership.

Furthermore, Reichl (2017) argued that teachers are the diiwtebehind SEL programs and practices in
schools and classrooms, and that their students bgneditly from their own social-emotional competente well-
being. Students learn more and grow emotionally andlgoitialassrooms where teachers care about tegraople.
Unfortunately, students' academic performance and conduat whif® teachers faib effectively manage the social
and emotional demands of teaching.

Moreover, Cristovao, et al. (2020) argued that since oelstips and emotional processes affect how and
what people learn, these factoemneither helpor hinder children's academic engagement, commitment, ancatdt
success in school. The capacity to perceive, compreleaddcontrol one's emotions is the cornerstone criost
emotional equilibrium within a group, and teachers plaita role as the emotional leaders of their pupilee BEL
method argues that the same kind of explicit teachingshecessary for the development of academic abilgies
also necessary for the developmehsocial and emotional skills.

In terms of child-friendly schoals, in the Philippinesnversations between school officials, educators, and
advocategor children ledo the introductiorof the Child-Friendly School System (CFS8)1999. Anti-Bullying Act
(RA 10627) and Child Protection Policy (DO 42012) backt up. It entails raising teacher morale and motivation,
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mobilizing community suppd for education, ensuring children's high academic achieverardt success,
encouraging enrolment and completion, and ensuring chitdsafe and protective spaces.

To foster a pleasant learning environment for all stugldritriani and Istaryatiningtias (2020) sought to
provide further detail on the role played by the school citteenin addressing and supporting the adoption of the
child-friendly school model. According to their findingschool committees in both public and private schools
contribute significantly to the success of the schimoisiplementing the child-friendly school model from a numbe
of distinct vantage points. There is a critical needHeribvolvement of the school committee in promotiranitd-
friendly school model, which includes monitoring the attiaf the learning process toward the quality of schiéel |
and bridging the connection between schools and stugenéents.

In terms of level of school-based management, DepEd's SclagedB/lanagement (SBM) is an initiative
that transfers authority for educational policymaking fréra Department's headquarters and regional offices to
individual schools (DepEd, 2015). The SBM graatine methoaf enhancing school capacity.

School-Based Management (SBM) Grants are additional fungiglpdoby the Department of Education (DepEd) to
public elementary and secondary schools to supplemerdctimol fund on Maintenance and Other Operating
Expensesasstatedn DepEd Order no. 45, 2015. Thids in accordance with Republic Act No. 9155, also knasn
the Governance of Basic Education Act of 2001. The Gengualofsriations Act for Fiscal Year 2014 provides the
necessary fundinfpr this purpose.

According to Llego (2021), SBM is a method for bettering ¢decational system by delegating power
formerly heldby central authoritieto schools themselveBy delegating authority over the school's finances, sgffi
and curriculunto these groups, SBM gives administrators, teachers, sgjderd parents more siaytheir children's
education. SBMcan improve children's learning environments by include edusatparents, and community
stakeholder# these crucial choices.

Arar and Nasra (2018) created a madeixamine the direct and indirect effecfschool-based management
on school effectiveness. All aspects of self-managemerdudimg decision-making, resource and people
management, resource availability, and organizational stejotvere shown to have a favorable impact on school
performance. School effectivenésshownto berelatedto resource management, people and organizational structure,
and motivation.

The efficacy of SBM, the rolef administrators and teach@nsSBM, and facilitating and impeding variables
in the applicatiorof SBM were all the subject of Mawanda et dR818)investigation into public elementary school
implementation. According to the findings, school-basathagement (SBM) has been successfully implemented in
accordance with the elements of SBM, including its rgameent, resources, learning strategies, conducive cultural
and environmental implementation, community participgtiand achievement of objectives improving school
quality; the role of the head as an evaluator, managernestirator, leader, supervisor, innovator, and motivator is
essential to the success of SBM; and SBM has beenssfigite implemented in accordance with the elements of
SBM.

In termsof professionalisnon services, according Meador(2019),professionalisnis an essential trait for
every person working in a school setting. When represgttieir school district, administrators and teacheosiisl
always act professionally. This involves remembethag they are a school employee at all times, notdushg
work hours. They must be trustworthy individuals whaspra well socially and aesthetically.

Hermann, et al. (2019) focused their research on a pradgaigned to improve the skills of school school
heads. The idea is that if school heads can refinerttethods, everyone involved in the educational procesfdwo
benefit. The program did not enhance these resuléverage, even though it was carried out as planned. However,
some schools benefited while others suffered. Thenassaggests that school heads' instructional leadersghg mi
benefit from professional development efforts. Paositoorrelations between the program's impacts onierta
instructional leadership techniques and gairgudent success were found. School heads' instructipetise, the
regularity with which they provide feedback and assigaaed the valuef teachers' conversations with school heads
regarding teaching were all factors.

Professionalism, according to Johnson & Weiner (2020), magnbenexpected lever for strengthening
school leadership. While some decisions certainly teebeémadeat higher echelonsef anorganizationit is essential
that school heads have the authority and autortorayercise professional control over their work.

2.4 Team Effectiveness

Team effectiveness includes roles, team relationshiflgmm solving, and skills and learning. In terms of
role, according to Lennon-Smith (2019), it takes a villagmise a child. A meaningless motivating quotation is the
quickest way to ruin the mood in the workplace. The beneficooperation to a company are well knowledge. The
team's performance may benefit immediately via cleautyining everyone's tasks and expectatidhguarantees
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that everyonés onthe same page, that work gets completed, that coopeeationg employeés enhanced, and that
linesof communication are opened up.

Successful leaders are aware of their responsibiligrtioulate strategy and motivate their teams to put it
into action. But they also know that the success ofctirapany as a whole and of themselves as individuals is
contingenton everyone doing their part. Leadenayearn more than their subordinates because of the vedititeir
responsibilities and the scrutiny they face from ynaaonstituencies, but this does not make them indispknsab
(DeMarco, 2015).

Ozgenel & Ozkarf2019)lookedat how teachers' performanatthe school level adds directlythe success
of schools in meeting their educational goals. Researdaane to the conclusion that a school's success beght
anticipated and impacted by the quality of its instructbesichers are held to a higher standard of involveiht
performance when it is understood that constructing sucteshficational institutions is a challenging endeavor.
Thereforejt maybe suggestetb policy makers and school leaders that teachers egathugit own performance, get
feedback, and create a better performance evalugstens.

In terms of team relationship, when coworkers get alonly eeeryone benefits. Teams that work well
together are more efficient overall, leaving moremdor creativity and individual growth. In addition, tbentacts
they establish with other professionals will be imdlle to their professional development (Mind Tools, 2022).
According to an article published by Indeed (2021), a cohesive i®anore likely to achieve its goals thanks to
increased communication, productivity, morale, retentstil, sharing, health benefits, creative output, ane eds
onboarding new members. A new team member may leasedifig how others on the team interact and eventually
imitate similar habits, making it simpler for them tbifi with the group. Working with a group of individuals who
have formed excellent ties will likebid in the speed with which new team members are accepted.

The goabf the research conducted by Tetral. (2018) wa$o examine how workers' working habits, which
in turn influence their performance, were impacted by phesence or absence of positive connections in the
workplace. The results showed that good connections atimqmioved professional behaviors such as dedication,
stress levels, and the feeling of making a differendbe world. The findings also showed that employeesbpet
ties significantly impacted professional relationskdpd productivity.

In termsof problem solving, the steps involvadproblem solving arasfollows: taking stockof one's surroundings,
noting what needs fixing or improving, determining the caugahe problem and the forces at play, brainstorming
potential solutions, narrowing the field down to a managefi, deciding on a course of action, carrying it out,
monitoring the results, and repeating as necessary.

Each phasef problem-solving makes uséa different sebf abilities and approachea] of which combine
to define the problem's complexity and the extenthichit mayberesolved. Humans have the abitiysolve issues
from an early age, and this ability matures and degetbroughout a person's life. As a means of gaining mastery
over one's surroundings, problem-solviagrucialfor both individuals and businesses (Stottler, 2022).

Problem-solving, as noted by Birt (2022), is an analytipgk@ach to determining what options exist for
resolvinganissue. It's a complicated procedwsea lotof choices and calls will need to be made along the robe
primary objective is to locate the optimal answer. Rmbsolving entails recognizing a problem, investigatisg
root causes, asking relevant questions, and coming upputigntial remedies. As more information is gatheregl, th
answer becomes clearer.

In terms of skills and learning, although training is a gweay to increase everyone's skill set, many
companies shy away from it because of the high costd biy Frost (2019). Training also takes time away from
employees' regular work schedules, which may slow down produdtiaining and development may have some
negative side effects, but the positive outcomes for bHathcompany and its workers more than outweigh the
negatives.

In the article of Indeed (2019), it was mentioned that impgpeind innovating in the workplace typically
depends on employees continuing their education and trainihgfdrobally and informally. Multiple advantages
make committed learning a necessity for any organizatiod,the benefits accrue to both the employer and the
employees. When workers recognize how important it feéim company's success that they be given opportunities
tolearn and grow in their positions, they are mordyike makeit a priority to do so.

Learning keeps individuals mentally and physically activestated by Morgan (2020). It broadens their
horizons and provides them with a more informed undwailgig of the world. It allows children to broadenithe
horizons, prepare their brain for future difficulties, amaintain consistent brain activity. The sum of thegeales
ensures their continued good health.

Learning is crucial for human survival, according to &a(2022). Because of how pervasive it is, most
people seldom stop to think about its significance. Learairtgils picking up new abilities, facts, and principles.
People can accomplish thos their own, but education, the process of teaching angtersoror a groupof people,
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can make it much simpler. Learning is facilitated by educatiassistance. All the information and abilities that
individuals acquiren their own are compiled and shared via education.dPatatit meango be socially embedded

as opposed to individually lonesome is having accesduoational opportunities rather than being responsible for
acquiring new skills and informatiam one's own. Knowledge and abilities aren't the dmilygs that may be gained
via education. They also pa@sthe beliefs, perspectives, and routines they have ghostisseminate.

The study data was categorized by the researcher intdfoad categories. All aspects of administrative
work, such as teamwork, school results, and managemeneacane covered. The researcher drew inspiration for
this work from a variety of sources. The study covers adtrétive networking solutions for monitoring student
records, ensuring that lessons are delivered effectiaaly,keeping tabs on extracurricular activities. The students'
academic performance would benefit greatly from haviogensupervision. School heads, with the assistaftteeir
instructors, are responsible for observing and asgp#sinquality of classroom teaching, student performamek, a
extracurricular school activities. One of the most imgrdrtaspects of putting these plans into action is keeping
everyone informed. Good methods

The researcher also factoraahow efficient the team was. Skills and learning are gfatie packagegsare the
position, team dynamics, problem-solving prowess, sman. Improving student achievement at school requires
determining how instructors may best contribute to thal.dgthe teacher's role is crucial since it displdyeirt
expertise, motivation, and character in the classroaamivork is the cooperative effort of all team memlers
enhance the quality of the institution's offerings \parolines of communication. Along with this, critical tkimg is
crucial because it's what teachers need to overconmbstacles they face in the classroom. To avoid ungaces
overlapin responsibilitiesit is also cruciato assess each educator's knowledge and experience

3. Methodology

3.1 Research Design

For this study, the researcher utilized a descriptiveetaiional design. It involved descriptive-survey and
descriptive-correlational. Descriptive-survey was usedietermine the perception of the teacher-respondendsdow
administrative networking strategiefthe principain terms of effective communication, supervisasrinstructional
delivery, supervision of pupils’ record, and supervision of non-academic activities; it was also used to identify the
level of administrative skills of principal as describedy teacher-respondents in terms of instructional Iehiber
skills, personnel management skills, and financial manageskiist it was utilized to determine the level of soh
performance based on the assessment of the teachendests in terms of academic growth, social-emotional
development, child-friendly school, level of schooldshsanagement, and professionalism on services; and it wa
used to identify the perceived level of team effectiverodsthe respondents in terms of role, team relationship,
problem solving skills and skills and learning.

Then, descriptive-correlational was used to identify the $igmif relationship between the administrative
networking strategies and the school performancesitiréficant relationship between the level of admintatea
skills and the school performance; the significanttiaiahip between the administrative networking strategnes
the team effectiveness; the significant relationsleifpvben the administrative skills and the team effentégs; the
significant relationship between the team effectigsnand the school performance; and if the level aihtea
effectiveness significantly mediate the relationgifipetween administrative networking strategies and admatiist
skills to school performance.

3.2 Respondentef the Study

This study was conducted in the elementary schools ofy@awest District, situated in the municipality of
Sariaya, province of Quezon. The respondents were 150 vghiblk sample size of the teachers who are currently
associated with the nine (9) public elementary schindiariaya West District. Majority of the respondentsasfeom
Concepcion Ibaba Elementary School with 40 teacherfe\ie least numbeaf the respondents are associated with
Lutucan Bata Elementary School with fqd) teachers.
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Table 1. Respondents of the Study
Profile Gender ‘ Civil Status _ _
Female Male Married Separated Single Widow
School Bignay 1 ES 22 4 13 0 12 1
Concepcion Ibaba
ES 16 3 14 0 5 0
GNSEES 16 2 17 1 0 0
Janagdong ES 7 1 6 0 2 0
Janagdong ES 7 0 4 0 2 1
Lutucan 1IES 7 1 7 0 1 0
Lutucan Bat&ES 4 0 4 0 0 0
Lutucan CentraES 23 6 16 0 12 1
Sto. CristoES 30 1 27 0 3 1
Age 30years old and
below 31 7 17 0 21 0
31-40years old 51 6 42 1 13 1
41-50years old 36 4 38 0 1 1
50years old and
above 14 1 11 0 2 2
Educational Bachelor's Degree
Attainment Holder 33 6 32 0 7 0
With MA Units 69 10 55 0 22 2
Masters Degree
Holder 26 2 19 1 6 2
With Doctorate
Degree Units 3 0 1 0 2 0
Doctorate Degree
Holder 1 0 1 0 0 0
Designation Master Teacher | 7 0 5 0 2 0
Master Teachdit 2 0 1 0 0 1
Teacher | 59 11 44 0 26 0
Teachetl| 30 4 30 0 3 1
Teacheilll 34 3 28 1 6 2
Yearsin Service 1-10years 62 12 44 1 28 1
11-20years 42 4 40 0 6 0
21-30years 22 1 19 0 1 3
31land above 6 1 5 0 2 0

Table 1 shows the gender distributiohthe 150 teacher-respondents, with 132 females and 18 males.
Females outnumbered males, accordattpe gender distribution statistics.

In addition, the table shows the distributimfiteacher-respondentty civil status.t shows that 108 respondents were
married, 37 respondents were single, d)eespondent was separated and tfBgwere widowed. The table revealed
that majority of the teacher respondents were married.

Furthermore, the distributianf educational attainment revealed that 39 teacher-resparttiard a bachelor's degree,
79 respondents have master's units, 28 respondents have ragregs, three (3) respondents have doctorate units,
and one (1) respondent has doctorate degrees. This irsdicatanajority of the teacher-respondents have masteral
units.

Likewise, 700of the overall populatioof teacher-respondents are designabeachetl, 34 respondentas
Teacher Il, 37 respondents as Teacher lll, seven (7) resporadeMaster Teacher |, and two (2) respondents as
Master Teachdl. The data implied that the majority of the populai®designated as Teachler
Finally, the table also shows the distributaftteacher-responderty yearsof experiencén the classroonit revealed
that 74 respondents have taufginitl to 10 years, 46 respondeffids 11to 20 years, 23 respondeiiids 21to 30 years,
and seveli7) respondents for 31 yeawsmore.lt is undeniable that majority of the teacher-respondentslietvween
one and ten years of teaching experience.

3.4 Instrumentation and Data Collection

Researcher-made online survey questionnaire was utifizbs study. The indicators were teacher-made
based on the literature review of the study. As a refdtie reliability test it was found out that the iteimsach
parameter posted good and excellent. In terms of administragiworking strategies, administrative skills, school
performance, and team effectiveness, the sub-variaglesll higher than 0.8 and 0.9 which means that the indigato
used werall good and excellent
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3.5 Data Analysis

Descriptive statistics such as weighted arithmetic meanstandiard deviation was utilized by the researcher to
fully examine the responsesf the teacher-respondents the on administrative networking strategies and
administrative skills of principals. Also, this was usedletermine the school performance in Sariaya Westidis
The four(4) point Likert scale below was used to interpret the resgamsele by the respondents.

Pearson-Product Moment Correlation Coefficigiot identify the significant relationship between the
administrative networking strategies and the school pegoce; the significant relationship between thellef
administrative skills and the school performance; theificant relationship between the administrative reeking
strategies and the team effectiveness; the significdatiareship between the administrative skills and tremte
effectiveness; and the significant relationship betwberteam effectiveness and the school performanaederto
answer the inferential question sub-problem 8, mediation analysis was used.

Mediation analysis was utilize¢d determine if team effectiveness significantly mediatirggrédationshipof
administrative networking strategies and administrativésgkilschool performance.

4 Resultsand Discussion

4.1 On Adminigrative Networking Strategies

Table?2
Rel ationship of Administrative Networking Strategiesto L evel of Team Effectiveness, and School Performance
Team Effectiveness School Performance
Administrative : Social- Child-
X Team Problem Skills & . . . Level
Network!ng Role Relationshi -Solving Learnin Academi  Emotional  Friend of
Strategies Skills c Growth  Developmen y SBM
P 9 t School
Effective
Communicatio '617: 551" 567" .633" .599" .618" 525" '617:
n
Supervisiorof
Instructional '628* .589" .566" .643" .599" .680" .500" '593:
Delivery
Supervision of 560 525" 478" 569" 540" 611" s %4
Pupils' Record
Supervisiorof
Non-Academic '619: 531" 534" 594" 677" .699" 532" '583:

Activities
**_Correlation is significanfatthe 0.01 leve{2-tailed).

Table 2 shows the relationship between administratetevorking strategies of the school heads and, level of
team effectiveness and level of school performance. Bor &dfectiveness, the administrative networking strasegie
shows positive and significant relationships.

These indicate that when school heads use appropriataiatiative networking strategy, it tends to result to
better team effectiveness. As it creates a placdgquent discussion, problem resolution, and improved teakgw
administrative networking strategy can contribute todéeclopment of a more supportive, caring, and happy work
environment. Good administrative networking strategy opeasdtior for communication, increase performance
levels, and good working relationships, jaseffective supervision enhances team productoiitgffectiveness.

For school performance, the administrative networkinategies shows positive and significant relationships.
All these indicate that when school heads utilize edgadministrative networking strategy, it enhances theatch
performance. In essence, administrative networkingegtyaprovides teachers with chances to work together,
establish objectives, comprehend how pupils learn, andageaslteachers via greater role performance. It waitl le
to an improved school performance. To effectively perftine bulk of the school's work, which necessitates that
teachers learn hote interactin groups, onef the key objectives of administrative networking straisdg enhance
teachers' interpersonal and cooperative skills, finding psioieal growth opportunities, boosting self-assurance an
critical thinking, getting support from colleagues and theinments, and monitoring their progresssto improve
the school performance.
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Administrative networking strategies include effective comrmation, supervisioof instructional delivery,
supervisiorof pupils' records, and supervisiohnon-academic activities. A school haadhe top administratasf a
school and is in charge of the whole campus, frorohisa to pupils to parents. Communicating and supervising
effectively ensures that the stakeholders are on the pagee about the school's goals and their contributions to
achieving those goals (Dayton, 2021).

4.2 On Administrative Networking Skills

Table3
Relationship between Administrative Skillsand Level of Team Effectiveness; and School Performance
Team Effectiveness School Performance
Administrative Problem- . . Social- Child- Level
Skills Role Rel;teigr']“shi Solving f;(;rlzlf Ag;‘g\fn";'c Emotional Friendly  of
p Skills 9 Development  School ~ SBM
Instructional
Leadership 557" .505" .506" .585" .645" .654" ATL 618"
Skills
Personnel
Management .600" 540" 550" .628" .650" 675" 497" 618"
Skills
Financial
Management .539" .530" 539" .586" 613" 672 497 .653"
Skills

**_Correlationis significantatthe 0.01 leve(2-tailed).

Table 3 sows the relationship between administrakilis f the school heads level of team effectiveness and
ness, the administrative skills show positive and sigrificelationships.

These indicate that when school heads use an appropriateistdative skill, it tends to result in better team
effectiveness. School principals benefit from effecthdministrative skills. These skitanassist the teamsa whole
stay on the same page and let each team member knatisMaxpected of them at work. School principals who
possess the necessary administrative stalfeffectively lead a team.

For school performance, the administrative skills shogitive and significant relationships. These inditiaas
when school heads have good administrative skills, th@senee the school performance. School principals may
easily maintain tabsn the performancef the schoolAs a result, theynay concentrate moren assuring the welfare
of the teachers and enhancing the performahttee whole team. Effective administrative skills alseeha favorable
impact on students' academic performance. The bettadthmistrative skills of the school principal, thetter the
school performance. As a result, good administrativesskill lead to the attainment of the goals and objestiof
the school.

Victor (2017) asserted that administrative skills are s&ay for overseeing schools efficiently which include
instructional leadership skills, personnel managemens skitd financial management skills. School principaksdn
managerial abilities in the areas of material and humaauree management. School heads have managerial
competencies in allocating funds in a way that bastesetheir institution, keeping detailed records of atiost
money matters, ensuring ttedt expenditures are properly accounted for, conducting requditisaf school budgets,
and using cost-cutting measures to manage school fundemtfyciThese things are vital to enhancing the school's
performance.

4.3 Test of Relationship Between the Level of Team Effectiveness and Level of School Performance

Table4

Team Effectiveness and the Relationship Between Level of Administrative Networking Strategies and the Level of
School Performance

School Performance

Team Effectiveness Academic Growth Social-Emotional Child-Friendly Level of
Development School SBM
Role .768" 765" .758" 759"
Team Relationship .706" 750" 727 .706"
Problem-Solving Skills .706" .695" .654" .685"
Skills and Learning .785" .788" .766" .765"

**_Correlationis significantatthe 0.01 leve(2-tailed).
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Table 4 shows the relationship between the team te#@ess and level of school performance. Team
effectiveness shows positive and significant relationshifisschool performance.
This indicates that when school manifest a high lefeleam effectiveness in terms of role, team relakigms
problem-solving skills and skills and learniiitgwill leadto a greater levadf school performande termsof academic
growth, social-emotional development, child-friendly @alh level of SBM, and professionalism on servicess It
because teamwoik a resource thatanbe usedto raise the quality of instruction and learning. This is itated for
instance, by facilitating more teacher contact, winietyincrease the effectiveness of both teaching and learning

It is supported by the study of Mahulae et al. (2020) wheeeaim teffectiveness contributes to the improvement
of school performance. The learning results of studentbeamproved. Teaching effectiveness may be defined as
the degree to which a teacher can use competence andsmo#ism in the classroom. Team effectiveness also
enhances teachers' levels of professionalism and esgertiich affects their work and the knowledge their students
gained. It is also indicated that team effectivenessfgigntly and positively affects student outcomes. Teachers'
effectivenesss greatly boosted by their levef competence terms of role, team relationship, problem-solvinigsk
and skills and learning.

4.4 Mediation Analysisof Team Effectiveness and the Relationship Between Level of Administrative Networking
Strategies and the Level of School Performance
Table5.
Team Effectiveness and the Relationship Between lafuwtiministrative Networking Strategies and the Level of
School Performance

95% Confidence Interval

Effect Estimate SE Lower Upper t p
Direct .2187 .0465 1268 .3107 4.6993 .0000
Indirect 4486 .0586 .3353 .5660 7.6553

Total .6673 .0526 .5634 7712 12.6920 .0000

95% Confidence Interval

Effect Estimate SE Lower Upper t p
AN Strategies-> Team 6856 0611 5647 8064 11.2117 .0000
Effective

AN Strategies-> Sch.

lrategles> * 2187 0465 1268 3107 46993 .0000
Team Effective-> Sch. 6543 0460 5634 7453 14.2201 .0000

Performance

ANS > TE --> SP 4486 0586 3353 5660 7.6553

Note: Partial mediation exists

Table 5 presents a mediation analysis examining thed#antivenessn the relationship between administrative
networking strategies and the level of school performafie. analysis aims to determine if the level of team
effectiveness significantly mediate the relationshipvben administrative networking strategies and the lefvel
school performance.

The direct effect represents the relationship betwdprirastrative networking strategies and the level obsth
performance without considering the mediating role of #ent effectiveness. In this analysis, the direct effect
estimate is 0.2187, with a 95% confidence interval rangiom ©.1268 to 0.3107. The t-value is 4.6993, and the
associated palue is 0.0000. This implies that leader’s administrative networking strategies significantly impact the
level of school performance. This finding highlight the importanfcadministrative networking strategiestermsof
effective communication, supervision of instructional delivery, supervision of pupils’ record and supervision of non-
academic activitiedn orderto build successful collaboratives that @the achievemerdf school’s objectives rather
than occupying time, theisa needo havean effective and efficient administrative network stggteAdministrative
network strategies are essential since they make tsatr@lt communications and delivery of quality educatia ar
regularly monitored. Through this monitoring method, negaarthat may be changed to boost school performance
can be found.

Furthermore, the indirect effect represents the relstiprbetween administrative networking strategies aad th
level of school performance, mediated by team effectigreghis analysis, the indirect effect estimate is 0.4486
with a 95% confidence interval ranging from 0.3353 to 0.5660. thedue is 7.6553. This suggests that team
effectiveness plays a significant role administrative networking strategies into the enhanceroérgchool
performancelt is because teamwork makes good collaboratiioperform their problem-solving skill$t leadsto
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better outcomes. School principals and teachers are likely to take calculated risks that lead to innovatiadhey
have the support of a team behind them. Working efielgtim a team encourages personal growth, increases job
satisfaction, and reduces stress.

4.5 Mediation Analyss of Team Effectiveness Between the Level of Administrative Skills and Level of School
Performance

Table6
Team Effectiveness on the Relationship Between Level mfridtrative Skills and the School Performance
95% Confidence Interval

Effect Estimate SE Lower Upper t p
Direct 2187 .0465 1268 .3107 4.6993 .0000
Indirect 4486 .0586 .3353 .5660 7.6553
Total 6673 .0526 5634 7712 12.6920 .0000
95% Confidence Interval
Effect Estimate SE Lower Upper t p
AN Strategies --> Team Effective .6856 .0611 .5647 .8064 11.2117 .0000
AN Strategies --> Sch. Performance .2187 .0465 1268 .3107 4.6993 .0000
Team Effective --> Sch. Performance .6543 .0460 .5634 .7453 14.2201 .0000
ANS --> TE --> SP 4486 .0586 .3353 .5660 7.6553

Note: Partial mediation exists

Table 6 presents a mediation analysis examining the effastivenes®n the relationship between
administrative skills and the levef school performance. The analysis aimedletermineif the level of team
effectiveness significantly mediates the relationsieipveen administrative skills and the level of schodbpmance.
The direct effect represents the relationship betwagministrative skills and the level of school perforceanithout
considering the mediating role of the team effectigena this analysis, the direct effect estimat®.2189, with a
95% confidence interval ranging from 0.1447 to 0.2931. Madueis 5.8323, and the associated p-vahi@.0000.

This implies that leader’s administrative skills significantly impact the level of school performance. This
finding highlights the importance of administrative skillsterms of instructional leadership skills, personnel
management skills and financial management skills. Adméatiige skills are crucial since they maintain the
efficiency of school operations. Administrative expeite the school principal with excellent talents can mbake t
school operate smoothly thereby enhancing the levehafos performance.

Furthermore, the indirect effect represents the relshigp between administrative skills and the level of
school performance, mediated by team effectiveneghidranalysis, the indirect effect estimate is 0.362% @it
95% confidence interval ranging from 0.2541 to 0.4849. Theueval 6.1823. This suggests that team effectiveness
plays a significant role in administrative skills into #rehancement of school performance. It is because te&mwor
allows the teachers and school principal to sharesided duties. It makes everyone feel less stressedhabtkg
them to be more careful and thorough in their job congieith the school. A good conclusion is assured by an
effective team that functions effectively together. Proditgtivnorale, motivation, and the quality of work elie
with effective team.

5. SUMMARY OF FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS

This chapter presents the summary of the study, signiffaedings, interpretatioof data, conclusion, and
corresponding recommendations.

Summary

The researcher determined the administrative networkmagegies in terms of effective communication,
supervision of instructional delivery, supervision of pupésords, and supervision of non-academic activities; the
administrative skillsin terms of instructional leadership skills, personnel managementssidihd financial
management skills; the school performance in terms alemcig growth, social-emotional development, child-
friendly school, level of school-based management, and piafesism on services; and the perceived level of team
effectivenes®f the respondenta termsof role, team relationship, problem-solving skills andiskind learning.
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Moreover, it investigated if theras a significant relationship between the administratvgworking
strategies and administrative skills and the level ainteffectiveness and level of school performancéieifd is a
significant relationship between the team effectesmnand school performance; d@inthe levelof team effectiveness
significantly mediates the relationship between admatise networking strategies and administrative stallschool
performance.

Furthermore, it was limited to public elementary schoothees of Sariaya West District, Division of
Quezon. 150 public elementary school teachers sastbe respondents the studylt was done through a purposive
sampling technique. The respondents participated in a désegprvey after acquiring their consent through social
platforms. The data-gathering procedure started after sgdime approval of the Schools Division Superintendent
(SDS), public schools district supervisor (PSDS), and thwascheads. The data-gathering procedure was
implemented during the School Year 2022-2023.

Summary of Findings
The study yielded the following findings:

1. The teacher-respondents highly observed the administragiweorking strategies of the principal in terms
of effective communication, supervisiarf instructional delivery, supervisioof pupils' records, and
supervisiorof non-academic activities.

2. The teacher-respondents highly observed the administr&tlisscf the principal in terms of instructional
leadership skills, personnel management skills, and finameiahgement skills.

3. The school is highly performing as to the level ofgesformance in terms of academic growth, social-
emotional development, child-friendly school, levelsohool-based management, and professionalism in
services.

4. The respondents are highly effectivethe levelof team effectiveness termsof role, team relationship,
problem-solving skills, and skills and learning.

5. The administrative networking strategies are signifigarelatedto the levelof team effectiveness and level
of school performance.

6. Administrative skills are significantly related the level of team effectiveness and level of school
performance.

7. Thereis a significant relationship between the lesbteam effectiveness and the lewélschool
performance.

8. The levelof team effectiveness significantly mediates the relatigmbetween administrative networking
strategies and the level of school performance.

9. The level of team effectiveness partially mediates ¢fationship between the level of administrative skills
and the level of school performance.

Conclusions

The study yielded the following conclusions:

1. The administrative networking strategies are signifigarelatedto the levelof team effectiveness and level
of school performance; thus, the hypothésisot sustained.

2. 3The administrative skills are significantly relatedthe levelof team effectiveness and lewafl school
performance, thus, the hypotheisisiot sustained.

3. Thereis a significant relationship between the lesbteam effectiveness and the lewélschool
performance, thus, the hypotheisisiot sustained.

4. Thereis a partial mediationf the team effectiveness the relationship between administrative networking
strategies and the levef school performance, thus, the hypothésisot sustained.

5. Thereis a partial mediationf the team effectivenesm the relationship between administrative skills and
the levelof school performance, thus, the hypothésisot sustained.

Recommendations
Basedon the findings and conclusions made, the following recontatons are hereby offered:

1. For the administrators of the School Division Offias,it will improve school performance and the degree
of team effectiveness among their teachers, thhay provide ongoing training and seminacs
administrative networking strategies and administratikdlssamong the school principals. Team
effectiveness partially mediates the administrative netwgrkirategies and administrative skills to school
performance.
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2. For the school principals, to provide the teachetk tie necessary administrative abilities, they may als
hold training and seminars at the schools on adminigtragtworking strategies and administrative skills.
They will be motivated to become administrators inftitare, which will help maintain high standards of
academic achievement and teacher productivity.

3. For the teachers, their own ongoing personal and @iofes development, they may attend trainings and
seminars at different levels. They will be able to metv information and abilities about administrative
networking strategies and principals' administrative skila this. They will be in a better position to
contribute more to improving the performance of the gchad the efficacy of the teachers because they
will beableto comprehend the situatiam the schools.

4. For future researchers, that in terms of experimentatiohthe acceptance of the research results, another
study may be carried out using a far larger population. To furthpgrost the study's conclusions, it is also
recommended to use other research designs, such datiygatr mixed methods designs.
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