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Abstract

This study aimetb understand the present stat&nglish Language Educatiamrural schools during the pandemic. This
study was seen through maiilythe concepof the Principle of Language Acquisitiaf Threshold Hypothesisf Cummins(2001)
and the Timean-Task Hypothesis of Rossell and Baker (1986), which are:rgedital, sociolinguistic, discourse, and strategic
competence. The study participants were teachers and edueaitilters who were teaching English Language Education in rural
schools during the pandemic. Twelve teachers participatesh im-depth interview. They were selected using the pumposiv
sampling method. Some challenges emerged, namely: coestriai giving immediate feedback; limited self-assessnhiemted
teacher participation in crafting interventions; limitedrhing resources; an unstable internet connection; lingtagher training;
lack of knowledge and motivatian learning the English language; distance from htosehool; lackof communication between
teachers and students; and limited parent literacy. Thégedso implied that teachers should be equipped witiciguif training
in learning the English language competencies despite tliemén Also, teachers must consider devising new intéiores to
provide appropriate activities that will benefit eaalndsnt. Moreover, language teachers must design various teathirggies
and creative innovatiorte aid every rural school student during the pandeithighould alsde combined with the habdf reading,
asit has been discovered that it aiid$earning English.

Keywords: a case study, the present state of Engliglusge education, rural schools, teachers, education lepaledgmic,
public schools, Davao del Norte, Philippines

INTRODUCTION

Education leaders and language teachers in rural areas ltavmtened a range of problems this time of the pandemic,
which significantly affects the quality of teaching anarteng. The rising number of Covid-19 has created concerigusmess,
and other worries among several community memhbettéferent world areas, along with clusters involwedhe learning procss,
suchaschildren, teachers, parents, and even educationspiofe@alsAs a result, the standaod teaching has been affected because
of this teaching system we are attempting to adapthé&umbre, educational stakeholders, such as teachersspamtistudents,
suffer significant constraints because of tough socio@oaconditions and a lack of financial supgortthese sectors.

Higher education institutions in India undertook a study. Theyewdealing with a significant issue of inadequate
educational quality, with language teaching, notably forBhglish language, has no exception to this problem (Chagbaq).
Furthermore, according to a study conducted among teenage stind8otgh Africa, daily challenges such as lack of running
water, power, and transportation and the distance betwaae had school are some barriers to students' that itidoit from
accessing effective language education. Such a situationnedrdecause rural students in South Africa lack acces<it so
networks. As a result, they have no real worth ichesy and learning materials with urban content that doesepresent the
relevance (Aldemar 20Jdal.). Likewise,jn Vietnam, the absenad language classrooms and infrastructassyell asroadaaess
to schools, remain severe difficulties for local govemtaeand the lack of English instructional resourcesiafidstructures,
particularly in distant and remote areas, was a unique pnofile educational leaders stated by (Kam, 2021). Moredwer,
Bangladesh, students found it difficult to communicateabse the practical use of the English language was ihtdimsiéed in
the rural areas yet, according to the study of (Hossdif)28s he cited the problem that the majority of paremire uneducated
and incapable of affording a personal tutor for theiidobn.

In the Philippines, the global epidemic of COVID-19 has dgomed impact practically on the aspect of life, including
education. According to Daniel 2020, when a teacher doeeact to an inquiry as quickly as they would wish, and wieme
students do not comprehend an activity without theirheiadt can be frustrating to them. However, students withihternet
connections ando devicego use and the underprivileged, particularly thioseiral regions, would face significant difficulties due
to the implementation.

Further, based on my firsthand observation, teachersitgaitom rural schools found it challenging to prepareuess
in the Division of Davao del Norte during this pandemiisTwas specifically true in English language subjects. \Wéhatore
depressings when students lose inter@sthe processf learning content, preventing them from developing anste their future
life and goalsn life.

During my research investigation, | discovered similar ssidimong students, teachers, and education officials in rura
schools regarding the present state of English Languaghifgan fact, accordingo a survey done by Tarrayo, Paz, Gepila 2021,
among 38 Filipino university English teachers with a fagtaip discussion, the significant concern in this pandenfiexible
learning was comprehension of learning content, studentviemant, and internet connectivity which were claimed kg th
participantsaasa disadvantagef flexible learning. Moreover, Arum 2020 studied the "Chalksof English Language Teachiiry
Rural Areas: A case study at State Junior High Schaohidér 3 Sungai Lilin" which pertained to the challengeduaiior High
Sohaobiuarnts 36 9 adfialslefiompsi eainoamneslanguage However, most of the studies on sociglwnggliagmepk about
teachers' and students' lived experienncesral areas. Still, | did not find any study about Emglish Language education situation
in rural schools during the pandemic, especiallihe national and local settings.
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Thus,it urgedmeto conduct this study because Englslbur common languagé.is critical to address concerns linkéal
its application as soon as possible, especially thedkermpes with educational quality. This study will provide mfation to
DepEd about teachers and education leaders who are ldifficigty overcoming this situation in its current statdyich DepEd
canuseto improve their administration/implementation and understanctuhent statuof English language education. Participants
will be able to speak their minds and generate knowledgedf@naement. The participants in this study's scenario nuayciar
insight into how to deal withll the issues dui the current state of rural education.

Purpose of the Study

The main goal of this case study was to grasp the situati the present state of English language educatiamah r
schools during a pandemic through the leinteachers and education leaders and describe how thetatateraffects the teaching
of English language among teachers in some schools of Riavadorte Division. Furthermore, this research aintegroduce
information that will assist teachers and educatifinials in developing suitable solutions.

At this stage in the research, teachers in rural sshwete generally defined as teaching the English languageniote
areas. They are the ones leading the students amitiktrpacs. Moreovelit covers the strategies$ teachers and education leaders
in searching for and utilizing appropriate techniques toemsdhe shortcomings this new educational system.

Research Questions
1. Whatisthe present statd English Language Educatiamthe Rural Schools During Pandemic?
2. How do the teachers and education leaders describe thengeain teaching and learning English Language Education
in Rural Schools during the Pandemic?
3. What English teachers utilized teaching strategies ardsment methods appligdstudents livingn rural schools during
the pandemic?
4. How do the teachers and education leaders describe stadaatsmic progreds the rural schools during this pandemic?
5. What are the lessons and reflectiofiseachers and education leaders on the Present StatglishHanguage education
in rural schools during this pandemic?
Theoretical Lens

This study was seen through the Threshold Hypothesisiofmins (2001). According to this hypothesis, students with
low academic competency in the language of instructidinfalli further behind unless the teaching they receillews them to
understand the written and spoken input and engage acadgimicdss. Before a studecdnprofit from using a second language
asa mediunof instructionin school, they must achieve a particular 'threshold' Efvgdoficiencyin that language. When they first
start school, many linguistic minority children find themselivethis scenario. They cannot acquire thebject being taught because
they cannot comprehend the languefyeducation. Children must have enough academic literadyiskdither their firsor second
languageo learn educational content for bilingualism to have no iaganplications.

In my study, the Threshold Hypothesis by Cummins (2001) was apfdichence it reflects the situation or state the
students have in the rural areas in terms of English Landtdgeation. Here, rural students tend to be behind in terntseof t
English language because they have difficulties in bothamdlwritten communication in English. It was observed these
students have problems achieving the minimum thresholeivet of proficiency to be called competent in Englishrttrermore,
based on the related research conducted about Englista¢gngducation in rural areas, results revealed that studehésrural
setting could still hardly comprehend the English langteaehing content. For the rural studentise competent bilingually, they
must have enough literacy skills in first and second laggs.

Mbuh (2017) rightly emphasized the value of acquiring a secogddae in one's life. Proficiency in a second language,
mainly English, increases one's chances of finding wadkaghieving professional success. It was well accepttgtipils from
rural areas lack English language proficienkya result, language incompetence among rural pupils wasyrmobeerved because
of educational system failure. The state's insuffigiesburces and infrastructure hijacked their entitlefreeahappy and dignified
life.

This study was also seen through the TneFask Hypothesis of Rossell and Baker (1996). Accordirtgisoprinciple,
the more time children spend hearing, spealantgarning English, the better off they will be. The higtieir second language
L2 proficiency level, the higher their academic accorhpfient scores. Also, this theory suggested the amouim®fybu devote
to actively participatingn the learning process, and gaining new skills, knowledgif, and attitudes. Since language takes time,
the more time spent learning a language, the better.

In the context of my study, the students in the rural sshelobuld engage themselves in listening and communicating
using the English languagebe equipped with it. Here, students with a high proficideeglin the second language will get higher
scores in their academic performances. Thus, it wahasized that students in rural schools must devote thertti practicing
the English languag®e achieve a high proficiency level. For rural kidbe linguistically competent, they must spend enough time
in the classroonon the assigned assignmémirderto complete it more rapidly.

Moreover, the principle of Widdowson (1978) strongly belietleat learning a language entails learning the laws of
grammar and communicating with e claimed that knowing a language involaesnuchasunderstanding well hote interpret,
express, read, and construct sentences and how sentesree utilized for communicating; hence, we did not eatn how to
compose and arrange music yet understand acceptable sentedistiset linguistic pieces that arise at random; nuless, how
to properly employ phrasés attain communication goals.

In the contexbf my study,it emphasized that linguistic and communicative contexts$ beysovidedin the classroono
ensure language proficiency will be served among studesrtsriural schools. In this aspect, linguistic contexused on hie
utilization to allow students from the rural schoolchwose which form of the phrase was most suitedhrconversationin
contrast, communicative context focuses on use to allodents to recognize the type of communicatigmiynssigin sentences
serve while having their dialogue. Therefore, grammat brisenterecbn meaningful notions and aid learningto gain practical
linguistic competence and employ language in natural ceattenal situations.
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METHODOLOGY

This chapter presents the methodology used in this girditstudy. The methods and procedures used in this study we
a case study that focusedthe present staté English language educationrural schools during a pandemic: Accourit$eachers
and Education leaders. These include the research dessgarch participants, the role of the researcher, dataes, d&a
collection, data analysis, the trustworthinekthe study, and ethical consideration.

Resear ch Design

From the perspectivef teachers and educational leaders, this study utilizedtajive research design, specifically a case
study,to uncover and comprehend the current sihEnglish language instructiamrural schools during the pandemic. Qualitative
research was a naturalistic investigation that triemtterstand further societal concepts in nature. It wasdbas an in-depth
exploration of a single individual, group, or event. Instefbgical and statistical procedures, qualitative resesiscutilized a
range of inquiry methodologies to explore social occuriensech as articles, case studies, event analystgudée analysis,
ethnography, grouredi theory, and phenomenology (Uta Libraries, 2016).

This qualitative research was appropriate in this studgpuse | focused and dig deeper on understanding the current
situationof English Language educationrural schools during the pandemic throughaccount®f teachers and education leaders
in the Division of Davao del Norte, which demanded mioa@ just analytical data and numerical information. Fhene, | wold
like to deepen and broademy understandingf the present statd English language educationrural schools, which demands
increase in level by selecting the best participantcanducting in-depth interviews with the 12 participants wheetabserved
the situatiorin language teachinig rural schools.

This study employed a case study approach, according to wieile & Twycross 2017, the study involved rigorous,
systematic analysis of a single individual, group, camity, or other units in which the researcher examinetepth data relating
to multiple variables. Furthermore, case studies cunated on characterizing, contrasting, assessing, andebemaling various
aspects of a research problem. Similarly, a case &wyideal research design when you want to gatheraetencontextual, in-
depth knowledge about a specific real-world subject. It engldesto investigate the case's essential qualitiegnimgs, and
outcomes (McCombes, 2019).

A case study was the most appropriate approach for geana because | intensified my comprehension of therprese
stateof English language educationrural schools through the lens of teachers and eduda&idersn the Divisionof Davao del
Norte. As a result, during this pandemic, this technique adsise in gathering valuable information and ideas fparticipants,
particularly teachers and education leaders. This methlotichnique also helpeghe through the process of organizing,
synthesizing, and thematizimgorderto arriveata central theme. | may better understand the curreatisit of English language
educationn rural schools during the pandemic: Accounts of Teadrai€Education Leaders.

Resear ch Participants

There were 12 participants in this single case study whe werviewed. Six of the 12 participants were English
instructors from junior and senior high schools, whike ¢ther six were Education Leaders from the Divisionafdd del Norte.
Participants in this study assisted me in gathering data antlief@mation for the case study on the current sibmatif English
language instruction in rural schools during the pandemic thritiegAccounts of Teachers and Education Leaders, apdvtre
interviewed in-depth, and these participants contributéuet&nowledge on the current situation of English languageadndn
the rural schools. Also, | used purposive sampling to deterthe number of participants, following Creswell's (20@posal
that the examined group should conefst0to 14 participantsin light of this, | believe that gathering rich data saturation fiteen
participants was sufficient.

The purposive sampling strategy was used in this iigag&in. Purposive sampling involved carefully but residomly
selecting objects based on some reasoning or approatbn(F2014). Recommendations for purposive sampling are freguentl
presented in the context of choosing sites or data souncegdrpretive research that is primarily qualitativel@diet al., 2014).
Additionally, these participants were identified using Bavao del Norte Division's list of instructors, whiacludes the names
of English teachers and Education leaders who tieaeiral schools.

The researcher chose the participants based on tbwifal criteria to provide a credible and comprehensive n@abti
the current situatioof English Language Educatiomrural schools during the Pandemic. The participantsighze:(1) anteacher
in Junior High and Senior High School teaching English langudigeation in rural schools. (2) Participants must have dt feas
10 years' experience teaching English language education inschi@dls. (3) They must have to experience teaching in rural
schools, and (4) their position (Teacher | to Master Texalth For Education leaders, the participants were twoigm@istrict
Coordinators, Three School Heads, and one English SupeMszover, participants were selected and instructed vialenabi
e-mail basean the above-mentioned inclusion criteria.

Meanwhile, gatekeepers are required if the researchemadbédsve the contact and information details of thtergial
participants. A gatekeeper is a person or organization wisoaach link between the researcher and potential edisit A
gatekeeper can also acceptlisapprove the permission to access potential partisigBarham University, 2020).

Because | did not have authorized actesise personal detaitsf my participants, suchscontact information and e-mail,
| needed the support of gatekeepers in selecting and distinguthleim. | appointed a gatekeeper in each participatingutisti
or school where my prospective participants work. Evetgigeper served as a liaison between myself and pdtestiecipants.
They contacted first the identified participants, retjnggpermission to share their contact information withrésearcher so that
the researcher can engage with them and issue valid coRsentto this, | gave the gatekeepers an overview af tioles and
responsibilitiesn gathering data from the participants, emphasizingatbhansiderations. | made sure they sign the nondiseos
agreement. WWW.ijrp.org

Finally, a total of (12) in-depth participants attended a mgedi video conference in which the format was unstradtur
and conversational. Accorditg Whyte (1982), the goalf interviewsis to guide the research&runderstand the issue rather than
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to find objective truth or support a hypothesis. Assult, the researcher's approach to conducting the ieMeigito put the
participants at ease so that they can express their pivegen their current condition.
Data Analysis

The investigation and interpretatiohqualitative dat&o determine its significance was knoasqualitative data analysis.
Because this study used a qualitative-case study design,téthardavers from the participants were analyzed using Bradn
Clarke's (2006) Thematic Analysis.

Thematic analysis was a technique for methodically diseuyeidentifying, and diving deeper into meaningful patterns
(themes) in a data set, according to Braun and Clarke (2088)sing on meaning across a data set allowed theclesetn see
and make sense of common or shared meanings and sifudtitematic analysis was not concerned with findimgraof-a-kind
and individual interpretations within a single data ités.a result, this method recognized and made senseabfwels universal
in the way a subject was spoken or written about. Thieraaalysis was a technique for learning how to carefdiytify and
understand qualitative data, whicanthen be linked to more significant theoretical or eptgal issues.

Braun & Clarke (2006) propounded that the thematic analysisikagages, which was a very useful framework for
conducting this case studnthe present staté English language educationrural schools. Its goals weteidentify themes like
patternsn the data that was importamtinteresting and used these thertoesddress the researchsay something aboanissue.
This was much more than simply summarizing the data; atheathtic analysis interprets and makes sense of indtieanalysis
was a method utilized in analyzing and reporting theepattf themes in this study. In addition, Braun & Clarke (20te3gd that
thematic analysis was a flexible data analysis plan tteditafive researchers used to generate themes fromiéwedata. In this
study, | underwent processes for this purpose.

Braun and Clarke (2012) set out the paifihe first stage of the thematic analysigetting the data where the researchers
became acquainted with the content of the informatiothignstage of the study, | read and reread the transsgptsal times to
become familiar with the responses of the researciciparits. | was completely immersed in the data, bothuaéend recorded.
| alsore-listened to the recording and jot down ideas that cortogbhe data before coding and searching for patterns.

Next, the stagef thematic analysis was generating initial codes. Thisepbi@sted with a coding-based systematic study
of the data. The essential building elements of arsalysre codes. Codes were used to identify and label acddtaef that was
relevant to the research question. Codes were used to sizemaubset of data or to characterize its content; thesseiptive or
semantic codes were generally based on the data's cantktite participants' meanings. Furthermore, codes intslghes data's
substance beyond the users' intended meanings. Thepedtite or latent codes revealed hidden meanings beneasiertmaric
surfaceof the data (Braun & Clarke, 2012).

In this stage, | assigned codes to the participants' respdisesodes were derived from my preliminary descriptions
and interpretations of the raw data during the initiaiicg. This served as a quick reference for the final gpdigain and again,
| went over the data, lookirfgr possible and related concepts. Reading the dateastwees also assistedein deciding whether
to keep the original code or construct a new one. Asading progresses, | adjusted previously produced codes tpatdenew
ideas from the participants and appropriate responsdewifad the assignment of codes to all data, the codes negrewed and
compiled to produce the final codes.

Accordingto Braun and Clark (2012), the third stage was going overttedcdata and determining poinfoverlapping
and consistency throughout the codes. Compressing or mioigplziodes that appeared to share a common characterisditect
and portray a coherent and significant patberthe data was essenttaldeveloping themsand ideas, which were subcomponents
of a theme. A theme represented some level of patteespdnise or meaning within the data collection and captucemponiet
of the data that is significant in the literature reviéwhough the data set provides a beginning point for reBesnd limits the
final output, itcanbe usedo produce multiple variations (Braun & Clarke, 2006).

In this analysis, | started lookirfigr themes by lookingtthe codes. | lookedt how the codes mighte groupedo reach
significant themes. Codes that did not correspond tqitimeary themes or did not address the study's researchioguestre
eliminated. A thematic map was constructed to makeptosess more concrete, with all the data extractdes;oand topics
appropriately specified. This made it easierfaato review the themes.

The fourth stage entailed an evaluation of the previouslgldeed topics. The developing themes are compared to the
coded data and the entire dataiséhis step, whiclis a recursive procesk.mostly focusesn quality assurance (Braun & Clarke,
2012).At this point, I'll go over the thematic map again, logkihthe created codes and topics from the data extracliatouble-
check that the codes are correctly gitethe themedf two theme®r codes are similar, | will combine them. | could afiminate
some scripts or reassign them to another thenredraw the theme's limits to collect the requirec detter.

The fifth stage wawo define themes, which was tlastrefinemenbf the themeso determine the essence of each subject.
This step encompassed the essence of what each trenabout as well as the content that each theme refwesbe researcher
developedinoverall narrative with all the datathis step. The researcher then examined the todidividual narratives. Names
were short, snappy, and give the reader a feel of theethight away. There were two fundamental technifpretheme analysis:
(a) descriptivein which facts were utilizetb illustrate points, and (b) conceptual and interpretiveshich passages were examined
in greater depth, oftein searctof hidden meaning#t this point, | gave the names of the themes thanatructive, succinct, and
concise. These names encapsulated the overall coscapts, and data extracts.

Writing up was the sixth stap theme analysis. This was now the research reportikggaljournal articler dissertation.
This stage entailed the report's final analysis and writihg.audience was consideadhis pointby the researchein this analysis,
as the researcher, my summary report was a shorsigeehgical, non-repetitive, and fascinating storingeold regardless of
audience. Use vivid examples from your dataugport each subject.

Trustworthiness of the Study www.ijrp.org
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Trustworthiness is one approach to persuading readdrththatudy's findings are worthwhile in a qualitative study.
Shenton (2004 ascitedby Lincoln and Guba (1985), mentioned that four criteria defingtworthiness: credibility, dependability,
confirmability, and transferability.

In addition, | followed the IATF Safety Guidelines' healtbtpcol standards and any governmental regulations. It also
ensured that any essential participants are entirelyesend protected from COVID-19. As a result, physicahatien, wearing
face masks and face shields, having alcohol, and using ae amithodological approach were among the few critesia these
rules that | completely adherenlasthe researcher.

Credibility. The issue of truth-value was central to the concepgtatfibility. In a qualitative study, Shenton (2004)
proposed ways for dealing with credibility. In the contekimy research, the researcher established credibyityelying on
reputable and trustworthy sources of information. Assaltethe following concrete measures enlisted belovewtlized in this
study.

Given that many of my participants were familiar to mesome manner, | took numerous steps as the reseaocher t
address any potential difficulties with study bias. | mauteto stickto the interview questions that the experts have approved. The
guestions in that guide were more concerned with the partsigaerspectives than with proving that there was &ciosolution.

As a result, by definition, all questions were open-ensledhe participants were allowed to express themskbely and can be
themselves. As a result, grand tour questions werenriten with the expectatioof immensely tailored responses.

Furthermore, | did not ask any questions that elicit resgmifrom the participants. As a researcher, | todefatsck
from the situation. This implies that | only listenedeatively to my participants and did not have any predeadenotions
regarding my research. | only said a few words and theihden share their views and ideas about the situatiorilagy, the
results were presented in an unbiased and precise mamerresult, | included extracts and actual remarks tk bpcthe
conclusions drawn from this research.

Moreover, this study specifically employed the adoption df-established research methods. In addition, researchers
arguedn a case study, whidk the specific qualitative approach employedhis research, thittwas usefuto employ when there
is a need to acquire an in-depth grasp of a topic, occarencsituation of concern in its authentic real-lifeteah (Crowe &
Creswelletal. 2011). Accordingo Yin (1994), case studies were use@xplain, describeyr investigate occurrences situations
in their everyday surroundings. Thusprderto obtain rich information about this case stualsa researcher, | asked the participant
about the present statEEnglish language educationrural schools during the pandemasemployed in this study.

In this study, triangulation of sources was utilized. Thusad two sets or groups of sources: the English Teachers
(Teachers 1 to Teacher Ill) and Education Leaders (a Mbstather, English District Coordinators, School Heads, alniddEion
Program Supervisor). In-depth was done via zoom or Google preeided that their information and data were keptidential
and securedlo secure the triangulation of the souof¢he studyall datafor this study were taken from the participants' responses
duringin-depth interviews.

To achieve a reliable study, strategies to help ensanesty in participants and techniques to assure pantitipaesty
when giving data were needed. It indicated that they wal ititerested in participating and providing accurate infoiona
Participants were also invited to be open and hondbkeinresponses on the present state of English langdagati®on inrural
schools, with no right or wrong answers. On the dtiaerd, | got secured permission to guarantee that participardsnierested
in participatingin the studyin this study.

In this study, strategies to help ensure honesty in partisigeimén contributing data are necessary to obtain a teedib
study. It means they are genuinely willing to particigatd impart truthful information. Participants were alsoogimaged to be
straightforward and give honest answerthe current situatioof English language educationrural schools, suggestimg wrong
answergo the questionOn the other handn this study, | ensured that participants are genuinely gitbrparticipaten the study
by securing informed consent to obtain honest ansWwarticipants had the right to withdraw from the study gttame andfor
any reason.

Another concrete measuiebe measured was iterative questioning during the conduct oftid.study employed probes
to get comprehensive information, with the research®irning to issues presented by an informant and extgactlated
information through rephrased inquiries. HoweVfethe researcher determines that the degeroneous, themaychooseo discard
it (Wadembere, 2012). Iterative questioning usegiarantee that the interviews are participatory andhlegiarticipants feel good
during the interview.

Meanwhile, probing questions are not designed to be ueed i this study. Moving forward, having only asked one
question why,' for example,’ to the next point was not enough. After that, a reaction to that inquiry needed another, and so on. This
elucidates a wealth of knowledge on the topic that mayngmpped, and guestioning should persist till the investigaitdes they
have attained saturation or a good grasp of the parittdpaewpoint (Ritchie & Lewis 1994). From here, | usedtdehnique of
probing questions to get more significant items fromBhglish teachers and education leaders. From here, iisealsto collect
crucial facts about the present state of English laggyulucation in rural schools. | also utilized the styatdgexpounding
whenever | feel like the participant was too outgoingetbrhore of their perspective on the situation. Thisngel have greater
leeway and flexibility to ask questions, not in my imiew guide. This is permitted as long as my follow-up questiensain
relevantto my overall research topic.

In this study, a description of the researcher's backgroundficptadns, competence, and experience was specified. As
can be seen, the author of this study was the santme amé listed on the title page. The author was regperfer everything
written in this paper. With her exceptional abilities, tagearcher contributed the most to the conceptualizatitimso$tudy and
the selection of a design that suited the study's objectivata analysis and interpretation were enlisted withatsistance of
professional# the field, but the entire presentation was done byabearcher alone. The researcher waswoigaeg appreciates
the scholarly substance of this article. &teeld responsiblér the final approval version beforteis published under her naras
the author. The study's researcher holds a Bachel@coh8ary Education English degreeAs suggested and encouraged by his
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adviser, the study's researcher completed a s#rabangeso her work. This study adherg&athe norms and ethical considerations
set forth by the SMCTI Research Ethics Committee (REC).

Also, member checking is done in this study when all trapitscof the interviews are handed back to the particigants
comments, according to Korstjens and Moser (2018). Irtiaddhalfway through the study, a discussion was held iwitltepth
interview participants to adjust the interpretation. Theearcher hadb provide the participants' acquired data restdts
confirmation in a separate meeting. To establish menti@aking, | allowed the participants and the teachenteweand verify
the dialogue transcripts. | sent each participant a copeofranscription via e-mail so they may read it angbiecheck its
accuracy.

In addition, to address thick credibility, the case study uradtetisy was carried out. A thick description was critiical
this study for assuring credibility since it is a detdibdescription that helps carry the true situation under igedisth and the
factors surrounding it. It is difficult for the reader toetetine the extent to which the conclusion is propenaut understanding.
In addition, | provided a detailed explanatafrthe studyto express the current statieEnglish Language educationrural schools.
To ensure the study's credibility and allow readeresxaimine how the specified kinds genuinely encompass thal aonditions,
| presented thorough descriptions and information aboutuhernt state of English Language education in rural schools. All
appropriate appendices were suppt@demonstrate that all data comes from actual respondesitaations from participants.

Another concrete measure to ensure credibility wasngag previous research to frame findings in this sttaly
determine how closely the project's results matchetbbprevious studies. Silverman (2008%cited by Shenton (2004), believed
that a major criterion for evaluating qualitative reskamas the researcher's capacity to tie their findingmtexisting body of
knowledge. In this regard, findings from past studies goted by the same or a similar organization and addressirilgrsim
concerns could be quite useful.

Dependability. Dependability referso the consistency and reliabiligf findings, accordindo Cohen and Crabtree (2008).

To address the dependability, the process withinttidy $iad to be presented completely and accurately, vemahles
the future researcher to repeat the work, if not naciggsto gain the same result. Thus, In-depth methodolbdiscriptions to
allow a study to be repeated will be employed in this study. |@magltriangulation of sources in this research by conduating
depth interviews with participants guarantee that the study's data and outcomes aredretbexipresent stat# Englishlanguage
education rather than the participants' personal experiehzesisure dependability and reliability, | ensured ithagts devoid of
any prejudices. Using various approaches for data toleensured that the data was consistent regardfeise anethods
employed.

Confirmability refersto the findingsof the researchsverifiable by other researchetsis also concerned with establishing
the data and interpretationkthe findings, which are not figmeraétheinquirer’s imagination but are derived from the data. This
means thait pointsto the qualityof interpreting the resulta relationto its faithfulnesgo the data derived from the research process
(Korstjens & Moser, 2018).

To address the confirmability in this study, | took agrtsteps and measures. | admitted and clarify theroksbaliefs
and assumptionia this study. Thiss doneto assess the readeswhat extent the findings woulie deemed valid and acceptable.
| also recognized the limitations of this study by ackmolging that this research endeavor was only limitedstoall number of
participants and that descriptions with no generalizatizere only derived from the accomplishment of this study. iAddh
discussiorof the methodological descriptionkthe study was indicated. This step provided the read#rshe necessary platform
to confirm whether the study exhibited valid, acceptadotel genuine findings.

Furthermore, this study conductaalaudt trail; anaudit trailis a serie®f stepgo develop detailed research transparency.
Research must be transparent, from creating the reseadwveloping and reporting the results (Cohen & Crabtree, 2008).
Moreover, accordingp Wolf (2003),researchers use the audit temhnaccuracy checkelt provides detailsf the analysis of data
and some decisions made that proceed to the findipgsvided all the necessary details and documents in the appgnidalso
provided documentation on how research data were gatheadgized, and interpreted to ensure that this was deblendéne
transcription and raw data were also available terdéhe whether the data and findings were accurate, Alemsured the
researcher’s transparency oflathe gathered data and results.adhergo the general community quarantine guidelines, interviews
and data collection were done online using zoom or Googi. Mke researchers observed privacy and confideptméasures
during the conduct of the study.

Transferability refers to applicability. The researcher's respolitsilis to provide a thick description of the participants
and the research process. It helps the reader assesadiie findings if they are transferable and appleabltheir setting. The
reader can make a transferability judgment because thé&naitear with their specific setting (Korstjens & Mer, 2018). Trochim
(2006),ascited by Stumpfegger (2017), correspotaisansferabilityasexternal validity, generalizing the resultscanbe obtained
by a comprehensive research illustration of the sitnadiod underlying presumptions. The results can be traalsfe to other
similar situations and settings based on the providedniafiion. However, comparing the data should be done throdgtaded
and thick descriptionf the studyto address transferability.

In orderto address transferability, | provided sufficient anthpoehensive dat® establish the contexf the studyn this
section. | established a background problem in this stodgct, | came up with the International, National, avwhl background
data context in order to address the specific issue détthdy and to see relevant concerns and issues indlihgh& current
situation of English language education in the rural schédd®, | added the Review of Related literature to exdiaither and
have a better understanding of the background problert, Nemployed a thick description of the research procdssemase of
transfer from quantitative to qualitative.

In this study, thick description demanded description, whichlsra@iemic outlook such as interpretations of the actors
and other socio-cultural information (Davis, 1995 as cite@town, 2005). Guba and Lincoln (1985), asgiiachiay Elarotisy. e
(2019), noted that providing comprehensive descriptive data of the study was the researcher’s responsibility to allow readers to
evaluate the datan its applicability to other contexts. This study providethick descriptiorof the method and the phenomenon
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being studied by ensuring that all data were on file tkentlais study credible and transferrable. All necessacyrdents such as
informed consent, participants’ certification, validation sheet, and an audit trail were appended to ensure that the study's findings
were accurate and transferability judgment would be pogsitbther researchers with similar situations andnggsti

| kept all study files and data in a secure location ane gh@m on my laptop so that others cannot access Aisoj.all
data were properly handled by keeping them confidential and used only for the study’s purpose. All attachments were ensured
anonymity and privacy by keeping their identities conficd and securing that they were not identifiable adeable.

Moreover, a detailed descriptiofithe case study was neededllow readers and researchersompare the data their
setting. Transferability can alsle strengthened by providing a clear and detailed descritfothe case, selection and
characteristics of participants, and data collection aatysis (Graneheim & Lundman 2004 as cited by Moon e2@L6). Thus,
| ensured that the study's comprehensive and detaitddjipund was providesbthat readers and other researchers would clearly
understand the case study’s purpose. Besides, it will help them assess if transferability applies to their setting. This study may not
be applicable for all except if a similar case study enctirrent situation of English language education in the rcinal$ context
will be. Data analysis was established to allow fpansncy of the study. Further, sufficient characterigifggarticipants were
provided basedn the inclusion criteria mentioned.

Ethical Consideration

Ethicsis a vital consideratioin research becausetalks about protecting the participants. With this, BeltriReport
(1979),ascited by Barrowet al. (2020), contains thré8) basic ethical principles, namely, respfectpersons, beneficence, and
justice. Furtherit details research-based protective applicationmformed consent, participant selection, and beasfiessment.

To guarantee the suitable condo€this studyaswell asthe safety and protectiaf those who willbe involvedin this
research, | followed the ethical standards imposed aidugted by the SMCTI Research Ethics Committee (RE@)uchas

Republic Act No. 10173, knowasthe Data Privacy Act of 2012, stated that the data subgs entitledo beinformedonthe use
of their personal information ariek furnished with the copy of the information storeditker, thisaw stated that any information
shared by the data subject shall bemodified without prior notice to the data subject. Taga subject's rights shall be sustained
without compromising the research integrity (Nationafdry Commission, 2012).

The participantsf this study are teachers and education Leaders. Thpyddiessionals, and their safety and full protection
mustbe ensured. Thiss to preserve the trust that they entrusted. Thus, therobsgawill follow the ethical standardts conducting
this studyasstatedn the Belmont Repoit 1974 and the implemented rules and regulatibiiepublic Act No. 10173, knowas
the Data Privacy Act of 2012. More importantly, since @0OVID-19 pandemic is still ongoing as of the writingtig scholarly
paper, safety protocols as per the IATF Guidelines and thiey government protocols will be properly put in placeafegard
the healttof the participantaswell asthe researcher during the conduct of the study.

Respect for persons is also known as human dignity in the study. It requiresarebers to respect their participants'
autonomy while ensuring that they are fully informed alauaspects of the study, such as prospective riskseavatds. The
researcher enabled participants to freely withdraw fiteerstudy to ensure that their autonomy rights would $gected (Barrow
etal., 2020).

Each of the twelve (12) participants in this study, who wergligh teachers and education leaders, received orientation
on the subjectaspartof the study's procedure, each participant was then givepyataninformed consent forrno express their
willing involvement. With this, | explained to them tldetails of the stipulated guidelines on the conduct of ¢search, the
responsibility as a researcher on the scope and nature of the study, and that the “No Disruption of Classes Policy” was adheredto
on their preferred date and time of the interview Whshall be respected. In the same way, the participanésimfermed of their
willingnessto participate regarding their involvementthe study. Otherwise, they wile informedof their autonomy to withdraw
from participation anytime if it is necessary. Stillhen the participants voluntarily agree to participaten tie certificate of
consent forms will be giveto them, and they will sign the informed consent forms.

In the conduct of my study, | established courtesy and rapprinwi participants. Before and during the interviews, the
researcher used and called the IDI participants in numedalg and their chosen pseudonyms to establish the coridilitgndf
their responsein the voice recording and transcriptiohdata analysis.

Meanwhile, | asked permission for audio or video recordingetord the participants' comments. Because it's still
epidemic season, | asked for opinions on which onlinéophatthey'd prefer to be interviewed on: Google MeeZ@om. This is
doneto respect their rightio pick the interview atmosphere they want. Before thervigw process begins, they were told that they
have the option to deny any questions if they decidecncbnitinue with the study. The recorded responses are adramscribe
and translate every detail of their answers. After thata#t dopy was emailed to the participants so that theyree any necessary
comments and ensure that the responses match theddtereaningf the participants.

Next in this study, | made sure that participants were irddrrabout the purpose, the data collection procedure,
confidentiality, their autonomous rigtet choose whetheo participate, and their abilitp withdrawat any moment without penalty.
They were given a copy of the consent form to readumdérstand the objective of their involvement and the askkrewards
that come with it.

Voluntary participation and no coercion were done in itvestigation before the interviews; participants conaolet-
signature consent fornig guarantee their participation was voluntary and withoeggure. | also informed and invited participants
to record the full interview usingn audioor video recordefor transcription and trustworthiness. | retained tlverged audio and
video in strict confidence to safeguard the participadésitities. | saved the file on my laptop and protectedtiit a password so
thatno one else may view withoutmy permission.

By giving aliases to each participant, the study's particspat@ntities were secured, protected, and anonymous. btlid n
reveal any information to protect the participants’gry and anonymity. | had to be fair by not being biagsggding the study's
findings and not altering any informatitm provide the data requirddr this studyAs a researcher, | guaranteed that | discussed
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and analyzed the data with the most remarkable objgcpassible. Only the study's objectives and aims wezdocus of this
investigation.

Additionally, the researcher credited the authors gitatiis study utilizing APA 7th Edition. To acknowledge therkv
of other authors who made a significant contributiotthts study. | ensured that all authors cited in this stuelgwsted in the
reference list.

Data privacy was spotteéd this study. | kept the participants' identities, teacteard,education leaders private and hidden.
| gave each of them an alias and ensured their alismksformation were untraceable. The data acquiredkefaisin a secte
location to protect their privacy and confidentiallarticipants also reviewed and changed the transcriptidhgs study before
finalizing the results and findings. They signed the trdptons, whether electronically or manually, as conéition of approval
and finality.

Next, the appropriateness of the research methodolagybserved in this study; the researcher used a qualgatoe
approachn orderto uncover the case studgithe present situatiasf English language educationrural schools during a pandemic
through the lensf teachers and education leaders, thukis section the researcher made soirdilize the appropriatef research
methodologyin order noto break the ethical consideratiofthis study.

During the study, participants were kept secure and heaitterviews were conducted online, reducing the risk of
traveling from one location to another. In additionsldeld them from harm, | made sure that their identigesain anonymous
and untraceable. | worked with the participants to plan elneldsile the interviews not to disrupt their lecturesngrwork-related
activities. | reassured the participants that the resesas useful to them. This study provided an avenuedaon tb express their
concerns about English language instruction in rural ssheile preserving their identities to reach the peoplerésted in this
study.

Additionally, participants were informed of the study'slfirgs by receiving a complimentary copy. | also communicate
the study's findings with the relevant status of Englislgdage education in the Davao del Norte Division. It wousisathem in
continually improving their teaching in rural schoodMso, here the participant must be treated with utmast and protection.
Researchers protect participants from exploitation usisdéneficent principle. Any information submitted bydst participants
must be kept confidential (Barrow et al., 2020).

Participants in this study were appropriately handled by pnoteeind caring for their rights throughout the research
procedure. If they decided not to participate, | had to a¢hept decision and not require them to give a reasorprotect the
privacy ofmy twelve(12) participants' identities, | used a coding systentheir responses throughout thedepth interview (IDI).
The useof anonline platform w taken carefully order to avoid any feas embarrassment among the participants.

Justice. According to Barrow et al. (2020), justice refers tohgticipant's entitlement to a fair trial and privacy. The
process of identifying participants must be directed and adbehe criteria so that there are enough volunteereptesent the
entire target group. Accordirtg Davis and Lachlan (2017l participants (race, gender, ethnicity, and age) sHmadjually and
fairly subjected to the study's risks and rewards. Also, dafifin selecting participants, equitable compensation, arsdianse
answered should be relevant to the populations involvéteistudy are real approachesddress justici this study.

In terms of the participant selection process, justiomigerned with the concept of justice. Researchers shoalgze
and adhere to what is fair and just when recruiting aletttéeg participants and the location for a study. Itufises the hazards
and benefits of study volunteetsestablishes a foundatidor making reasonable and fair decisions (Principfdsthics, 2020).

| made sure that the subjects were recruited fairly g ghidy. The inclusion criteria and study's objective detarsni
who is chosen honestly and justly. Thanks to gatekeefoerproviding contact information for the participargsich as phoe
numbers and e-mail addresses, which | utilibeshgage with therasa researcher. | madtea point noto tell anyone else anything
about the participants. Furthermore, | guaranteed that ttieipants were not discriminated against and that tafbgat the entire
target group.

During the conduct of my study, | always treated my partitgavith fairness and respect to avoid partiality. All
participants were equally subjected to the benefits and hakshis study may potentially entail. | constantly magie that they
were comfortable throughout the IDI sessions. Moredwgalye sensible tokens to all my participants as jusipemsation for all
the efforts, time, and wisdom they have contributesiccomplishing this study. Any monetary amount that gipeytfor this study
was promptly reimbursed to avoid minimal financial rigkshe participants. More importantly, | ensured g their relevant
and accurate responses were reflected in my study.

In addition, | made sure that all questions were relevahetparticipants and the research. The interview questiere
chosen from a list of questions approved by the studyl palethe Research Ethics Committee. However, if neggssdollow-
up guestion was asked to expose pertinent facts and particlpamesty. As a researcher, | shared the study's datanatiys
with the participants. They also received a soft copheif responses, which they can use to double-check and aftede sure
that their rights were respected and properly accomraddat

According to Bryman and Bell (2007), study participants shouldaf® 8Vithout embellishment or dramatization, the
study's goals and objectives must be clear and exiistcritical to avoid biases resulting inaccurate information about the raw
data findings. Furthermore, a researcher must obtaindioflent from participants, including safeguarding theirgoyyanonymity,
and data confidentiality.

On the transcription of all their responses, | made sutediberete coding was used to denote each participant. This
measure was grounded theRepublic Act No. 10173, also knowrasthe Data Privacy Act, whichis thelaw that aimdo protect
all forms of information and gather data that shall g kenfidential, private, and personal. Further, it is m&acover both the
data and the people involved in the processing of pergtdpaination through carefully phrasing any details that patgntially
identify the participants termsof their name, gender, ethnicity; employment location descriptida avoighwiplating participant
anonymity. Proper coding and other measures were dppiie followed to protect thmrticipants’ identities. In conjunctiommy



CHONA C. ARANAYDO / International Journal of Research Publications (IJRP.ORG) @ IJ RP.ORG

ISSN: 2708-3578 (Online)

44

research participants were never forced to indicaterlaenes on any appropriate forms of this study. Anotlegr Istook was the
firsthand transcriptionf the interviews.

In general, this study followed and applied the Ethical SuggestibBryman and Bell (2007), which were summarized
in the following steps: (1) voluntary participation wilbtnbe forced upon the Junior and Senior High school teadbersgy the
conductof the study; (2)ny participants willbe encouragetb take parin this studyassignifiedon their informed consent, arfd)
avoiding the use of inappropriate language in the fornmuadf IDI probing questions will adhere in the processitidoally, the
other steps include: (4) always prioritizing the protection of my participants’ identities; (5) acknowledging the featured secondary
sources in this study via APA referencing style atiales; (6) observing objectivity in the research proegssl times; and (7)
conformingto the Republic Act 10178r also knownasData Privacy Acbf 2012.

The concrete measures explained and organized above wibnedto guide the researcher in adhering to timely and
ethical standards that primarily aim to protect humantigigants. In this chapter, | clearly emphasized the nuetlogy and
procedures to be followed in the conduct of the study, assuratgall of those conform to the principles of resgectperson,
beneficence, justice, and confidentiality to uphold tifety and well-being of all participants in this studgus, | was committed
to following and performing all the mentioned measurashill lead to the greater benefit of every persor widil take a major
partin this scholarly endeavor.

To ensure secrecy, after three years, all the datectet] for this project had besecurely disposed of and erased, assuring
that it is no longer needed and had fulfilled its purposés Hoth obligatory and ethical to dispose of the datardtept the
participants' secrecy and identity and assure that it wilbe used against them. All replies were saved in swusd-protected
device that only the researcher, a pafieikaminers, and other approved individuals had accessrtployed codingp emphasize
the participants' anonymity. Finally, the informatiorihgeied only be used for this study, and no personal inf@mabout the
participants willbedisclosedIn addition, all steps taken the study wer@ accordance with the Inter-Agency Task Force's criteria
(IATF).

In addition, the confidentiality of personal matters waseovedn this study, where information privacy and secrecsewe
critical in research. Participants were aware of thigitts as autonomous agents to maintain the confidentlittyeir personal
information. They took full advantage of their right to pgy (Assessing Risks and Benefits, 2019). In addition, lidered the
participants' availability and free tinfier the interviewin orderto avoid any conflicts during the intervieWwo preserve privacy and
confidentiality, upon the conduct of the IDI, | promptly edkmy participants not to share the meeting links | geavifor them.
This was to avoid attracting uninvited guests during timglect of the study. | informed participants that they shoaldlbne and
away from noise throughout the interview. No one heaeduh interview or conversation because participants we@lsets or
headphones. Only the attendees were involved and haskdocthe meeting connection. During the virtual integyithey were
recommended to use aliases and tifrtheir camera.

RESULTS

This chapter presents the result of the study about dsemqtr state of English language education in rural schoatgydur
the pandemic, which centered on the plight of teachealsedncation leaders. This was a qualitative case studyfutiaer
investigates the current situation of English languageagidu its causes, insights, and coping mechanismpatieipants were
12 individuals who have been teaching and supervisipgblic schools, particulariy rural schoolsfor a long time.

There were five research questions in this study. Eaelanas question has sub-questions that served as the guide for
in-depth interview. The first research question was ath@present stat#f English language educationrural schools during the
pandemic. The second research question dealt with therpadl encountered by teachers and education leaders tdzuhiish
language education during the pandemic. The third was abotgatieng strategies and assessment methods utilized inngachi
the English language during the pandemic.

The fourth research question discussed the academiegsogf students during the pandemic. The fifth focuseden th
reflections and insightsf informantsin teaching the English languaiyerural schools during the pandemic.

The entire duration of the in-depth interview has bemorded. The informants had been assured of the cample
confidentiality of the data gathered. To adhere tdidentiality, each informant who participated in thedepth interview was
given a pseudonym and was assured of full confidentidlitg.informants were informed of the aim of this studptigh a lette,
which | handed to them, and were individually oriented atimiaim and purpose of the study.

Present State of English Language Education in Rural Schools during Pandemic

The data gathered regarding the present state of Emgfighage education in rural schools during the pandemic were
summarized into eight essential themes. Among thagsinemes were: English has become a more uliffubject; reading has
become more difficult to assess; grammatical erroesnzore observed; internet connection has become a strigghediate
feedback has become more limited; English language congeei® deteriorating; overlapping of works are observed; {saaee
the one’s answering the modules. All of the informants in the in-depth interview revealed that the current situation of English
language educatidn rural schools during the pandemic is strugglmtermsof teaching the language.

English Has Become a M or e Difficult Subject

The participants put significant stress on their Englasttent knowledge. Thus, it was evident from their commtrat
oneof themainconcerndn the current situatioaf English language teaching was the difficultrethe subject faced by the students.
The participants also observed that the absence oftexgpel actual exposure to the language caused the studsintggbe with
the subject.

The participants further stated that teachers found it cigifig to instruct the students due to their poor languagds.skil
Thus, they find it easy to lose interastearning and using the language since they are havingeraoderstanding the subject.

In connection with this IDI-01 expressed that because of tkenge of teachers and actualvhedfing®f the language
English subject becomes difficudh their end and expressed that,
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“I believe they findt more difficult because English language cannot learn a®byleswe
need hearing we need to use auditory skills for them tao lbee language so in the absence
of the teachers to actually teach them and the absencéual &iearing of the language of
which imitation is very important in the learning of the laage so that macater kung unsa
ilang status our students find it more difficult and ilahanglih language statusday.”
(I believe they find it more difficult this time becaue English language cannot be learned
by answering modules; we need auditory skills and heariagdoire the language, so in the
absence of teacheisteach the language and the abseri@ctual hearingh which imitation
is very important in learning the language hence, it enableater their needs of whatever
status they have; howevdrpecomes more difficult.)
In line with this subject difficulties, IDI-02 shared the sagympathy on the challenges in teaching the Englisiecubj
during the pandemic and said that,
“Amm akoang mga challenges mam is kana gung when teaching sa mga bata na when you are
using English as a medium of instruction dli jud sila kasabdtthen diha na nimo ma-apply
ang imohang code-switching wherein amm.. | have known oneigeaingingon sya na kanang
na gina-prohibit daw ang code-switching sa mga rural areas maimgon ko saiyaha in
reality mam dli mam jud ka makatudlo sa mga bata kung pimdjish lang jud ka kay dli
gyud na sila kasabot dli pd na sila mu-interact sa imoha diuseocoperate sa mga activities
it is because wala sila kasabot sa lesson so kaylanganngyoe magcode-switch kay para
makasabatila. ”’
(Oneof my challengess using the English languagsa mediunof instruction; they can never
understand you, and that’s the time code-switching will be used. | have known one principal
who said that codewitching is prohibited in rural areas. I replied to her that “in reality, we
could not teach them by using pure English language becayseattvgot grasp and they will
not interact withyou and even cooperaitethe activitiesjt is because thegon’t understand the
lesson yet, sgou haveto use code-switchintp express.)
In additionto this major theme, IDI-05 pointed out some difficult albations basednthe learning statusf their schools
in English and uttered that,
“Amm honestly speaking mam when it talked about the status of the English learning here in
our school dili gyud siya maayo iyang status kung sa kuan igdsdiya itudlo it is because
the main reason ngano dli sila makaskwela because thkeyateraghuna huna sila, they are
prioritizing on how they are going to serve food on théile than magskwela.”
(Honestly speaking, talking about the learning status gfiéin particularly in our school, is
not good because it is hard to teach this time. Aside from that, the main reason they can’t go
to schoolis that they tend to prioritize searching for food rathantfoing to school.)
In the same way, IDI-05 supported the claim by saying thatatehaving difficulty teaching the subject due to limited
interactionin fact she said that,
“Lisod sya mao na akong maingon kay limited lang ang pwde natahaa during
pandemicsodili gyudta makabuylo sa atong mgangbuhaton”
(I could tellit is hard, because of this pandemic that limitsoudo beyond teaching.)
IDI-06 discussed the difficulty of teaching English in rural sthdecause of the physical distance involved and
clarified that,
“Teaching English is hard especially in rural areas because when you graduate with your
baccalaureate degree you are not #fuyeu will be assignedhn the urban placesowhen you
look atyour assignmerit’s in the mountainous areas what will you do there you are flemt
city and you are assigned in the very mountainous area yogang to walk for many
kilometers.”
(Teaching English is hard, especially in rural areasaume after you graduate with your
baccalaureate degremu cannot assurgeassignedo the urban placesoexpect thayou will
be placedn the mountainous areas whemi are goingo walk kilometers awagr away from
the city.)
In connection with the theme, IDI-07 stated her struggtaodular learning by saying that,
“Itis really difficult especiallyn English language per say because the modsitaat enough
for us to discover the potentials of the learners, ealgdn communication therefore we
really findways. ”
(It is difficult to teach the English language because of the modular nyodhlith could not
suffice to discover the potentiad the learners, especially in their communication skills
Also, IDI-08 emphasized that students were having difficulty ansgeheir modules and learning English doenodular
learning modality yet they could not grasp the contéttie modules,
“I guess the present stégehat our learners are having difficultyanswering their modules
because some of our studedhis r understand whas the thought the content the modules,
they have no guidance from teachers only theients. ” www.ijrp.org
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(I guess the present state is that our learners are hdiffieglty in answering the modules.
Because some of our students don’t understand the thought of the content on the modules and
they have no guidance from their teachers only fragir frarents.)
In addition, 1DI-09 reiterated the difficulties in teaching Esigldue to modular learning yet they are not sure whether
students were the ones answering their modules,
“In our school teaching Englighivery hard dugo the reason that our students eraodular
learning, and we are not sure they will be able to answerntbdtle. If they are having
difficulty before how much ofoday. ”
(In our school, teaching English very hard because our studentsiamaodular learning, and
we cannot assure that they will be able to answembdules. If they have had difficulty
before, how much more today.)
Lastly, IDI-10 highlighted the challeng#&steaching English du® abrupt closures that affect their speaking skills,
“The pandemic has raised many challengesur Education, the abrupt closures have caused
English language education significant difficulty to our leangeially in their speaking
skills as well as the use of social media astimtdach speakingkills. ”
(The pandemic raised many challenges to our Education; thiptaddosures have caused
English language education significant difficulty to our leesnespecially in their speaking
skills and the usef social mediasa toolto teach speaking skills.)
Reading Has Become M or e Difficult to Assess
The participants said that conducting reading assessmeintg the& pandemic became harder. The participant's responses
showed that reading abilities had deteriorasa resulof the lackof engagement, which made reading assessment more difficult.
The participants noticed that during faodace class, they performed differently since theyewgiven full attention, unlike
nowadays. Since some students still struggle with rgdmithe time they reach high school, reading instractiastbe prioritized.
Likewise, participants feel that their low academic @enfance is getting worse as a result of observatioticipants
noted thatt was challengingp gauge their reading comprehension given the circurossave are now inln fact, participants also
noticed that they were no longer reading the comtertules because they were merely copying the answer keys
In connection with the theme, I highlighted the difficultyin reading assessment owittginadequate monitoring during th
outbreak,
“so ang lack of interaction lisod gyud siya karon na pandemic dili kaayo namo maasess sa
reading sgursalanguagesareading Won’t know kung parsaimong study mam ang reading
lahi gyud tong naay fade face kay matutukan nila ang klasspagkakaron makaingon gyud
ko nga naglisod gyud ang mga batd@sguage .

(Lack of interaction during this pandeniikhard sinceve were not abléo assess their reading

skills in the language. Perhaps, in their reading, it isrdiffefaceto-face because they are

easily monitored, unlike today. As of now, | could télatt students are struggling with the

language.)

In relation to the theme, IDI-02 made a statement gt#tiat lack of follow-up has made reading evaluation more
difficult, especially for slow readers,
“Degrading saakoa mam kay kanang memsaako giingoris nisamot ang problema pareha

anang mga bata amm dili man jud nato ikadeny na there arestaaiests na bisag naa na

sila sahigh school dili sila kabalo mubasahow much more katong mga slowreaders before

na dili na sila mafollow up so there are tendencies sammt sila na dili njud kabalo

mubasa.”

(It is degrading on my end because the problems havemaitghis time. Since we cannot

deny that some high school students were not able tbhr@a much more of those slow

readers yet, they would not be able to read anymore.)

IDI-04 brought up the fact concerning the theme that thefpie poorly since they cannot read and even noticatjast

a few of them could pass an assessment because they dweger reading which indicated that they have poor reading
comprehension,

“I observed they don’t know how to read expected that their performance are not good so

given nayan siya kay lisod gyud i-asses krong pandeeiave students like that hereour

school...I observed that if we make our assessment gamay rajud kayo ang makakuha ug tama

because they are not readiranymore they are only copying the answers so slowpaggabot

sa mga lessosaFEnglish.”

(I observed they don’t know how to read their performance expectedly is not good either. It is
hard to assess during a pandemic, so we have studentisdt in our school. | also observed
that if we make an assessment, only a few of thendaoake it right because they are not
reading anymore, yet they are just copying the arsswehich means they have low reading
comprehension.)
Likewise, the learners’ status was indicated amiganelemic by IDI-09, who also noted that theyhiag sigfiicatisessing
their reading comprehension.
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“As of now because of this pandemic the learners are in the middle because of the difficulty
of their reading comprehension ahmm. that’s hard to assess during this pandemic and that is
the problem of ousociety. ”

(As of now, because of this pandemic, tk@&ner’s status is in the middle. Because of the
difficulty in reading comprehensiamhardto assess during a pandemic, andithéite problem
of our society today.

Grammatical ErrorsAre More Observed

Grammar errors have increasedrequency during the pandengsa resulof participants’ sentiments. Participants also
mentioned that they found it challenging to teach grantmeaause they could not verify it out loud and correctigigants'
grammatical faults right away. Also, participants ackndgtsl that the lackf grammar drillsn the modules was makiritgmore
difficult for themto give students activities.

They struggle with their writing abilities, and as ttteacher, | have seen that their grammar is problemitere were
many grammatical and spelling issues, which | belisvane of the problems with English language education. Writtgrutsut
are therefore challengirig evaluate during a pandemic.

In connection with this, IDI-01 stated his observati@garding grammatical errors during the pandemic about their
written outputs and said,

“Submitted written outputsf during the normal clasge can usually detect some errorsheir
grammar it is even more prevalent during this time pandemic mao na akong maassess kron.”
(Submitted written outputs during this time are diffictdtassess, unlikéhr normal class,
teacherganeasily detect grammar errors. Neverthel#sacreased during this pandemic.)

In addition, IDI-06 stated her struggdieteaching and correcting grammar during a pandemic andssqa that,

“We can’t teach lalo na sa ako na grade 7 and 8 on how to construct and correct their
grammars even simple sentences and correct usage of word§ Resndsame sauna na naa
ta dinha for example magpahimo ta ug activity sa ilahmacheck nato or mahatagn nato
sila ug feedback sa ilang mga answers ky karon like sa e®odaimay lang ang answeranan
na essay mostly multiple choice.”

(We can’t teach grammar this time, especially in grades 7&8, on how to construct and correct

their grammar, even simple sentences and correct osageds, unlike beforaye can directly
check their activity and give feedback to their answilisnever, this time it is modular
learning; they just have a few thingsanswer on essays, mostly multiple choices.)

Lastly, IDI-07 also expressed sentiments about how graicaharrors become problematic,

“if they are original the grammaarreally problematic a lot of errors a lot of mistakes though
there are few who could compete probably just below the 10% pbitndation so definitely
the writing skills of the student as the present staéa af language education is really
struggling in the midst gfandemic.”
(If they are original, how come their grammar is peobdtic, there are a lot of errors and
mistakes, though there are few who could complete, phplast below the 10% of the
population. So, the student's writing skills as the priestate area of language education are
struggling during the pandemic.)

I nternet Connection HasBecome a Struggle

Participants have spoken about their struggles with thengttand using online resources because of inconsisteat sign
conditions. Participants also noted that the unreliabtmection made it difficult for everyone to participgt¢he online session,
whichis another reason why teaching Engligthis timeis challenging. Another attendee added that online classedso hindered
asa resultof repeated power outages.

Dueto the lackof faceto-face interaction, teaching English during the pandésmisallengingasl have seen. Participants
admitted that their current circumstances and the learnitigpchéhey are employing are making them suffer. As a rdsaltning
English becomes demanding, and learners saffesell.

In line with this, IDI-01 stated his struggle with the inetroonnection and said that,

“Moreover, We are trying drisaPinamundo conduct virtual classes but not also all students
can acces® the platforms becaus# the limited internet connections some of ewlent’s
kung naa may mga cellphones dli tong high quabtyli judka in ana ilahang learning. There
arefew na naningkamot na mga studyante pero diliijuena.. kung ang average mga
estudyante karon nga maayo ug English dli gyud pareha atong during sa normal class.”
(Moreover,we are tryingto conduct virtual classes heie Pinamuno school but not all
studentscanaccess the platforms because of the limited intemetaections. Somef them
don’t have high-quality of their phones though there aemawho striveto connect but again,
their English learning statusnot the same as goagbefore.)

Additionally, IDI-05 emphasized how difficult it was to phastudents in rural schools because not all of them dwss
to the internet,
“My challenges arto reach the majority ahy students kasm the rural areas heie auiw.ijrp.org
school dili tanan estudyante maka-access ug inteso@tenif we do have online class pero
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ang mag attend tag lima lang out of 30 taas na kayo ng 10 kabuok so it’s really a challenge
for me na if walay facto face lisod kayo itudlang English.”

(My challenges are to teach the majority of my studentise rural areas here in our school.
However, not albf them can access the interrsgtevenif we do have online classes, but just
a few of them could make it; oaf 30 students, only 16f themcanattend soit’s a challenge
havingno faceto-face class becausdsthard to teach English this time.)

IDI-08 added that another reason people struggle is because ofqudages and inadequate internet connectivity in fact
he said that,
“When talked about internet connectivity we knew that here in the rural areas we really find
time especially we have poor internet connectivity and afiggower interruption so the
scheduleof classes wilbe postponed.”

(Internet connectivity is one of the struggles in rural schaohong language teachers and
frequent power interruptiois also observed.)

In addition, IDI-11 expressed the same strudpgleaying that,

“The English Language Education experiencing a new challegngbis pandemic since new
normal modality is being implemented in the entire world. Rucab8ls in DavNor battling
the very slow internet connectivity and declining performaristudent$n English Language
and despite all these the education mustinue. ”

(The English Language Education has experienced a new datiehis pandemic since the
new normal modality is being implemented worldwide. Ruddddls in Davnor are battling
the very slow internet connectivity and declining perfaroga of students in the English
language; despite all these, the education must continue.)

Furthermore, IDI-12 stressed his struggyeuttering that,
“I don’t want to say suffer or suffering but maybe we are more facing problems especially
now that the delivery of instructiaa not faceto-face.in our schooln the rural areat is not
that good because the signal or the internet conndstimt that good also, that one of the
biggest problem that teachers in the rural areas speiciadigching nobnly English.”

(I don’t want to say suffer or suffering, but we are facing problems now, especially on the
delivery of instruction whiclis not faceto-face. Inour schoolin the rural areagt is not good
because the signal and the internet connection are ndtajeo. That is one of the biggest
problems teachers face in teaching, not only English.)

Immediate Feedback hasbecome more limited

Informants reported that the way that the classes delreered made it difficult for them to provide quick feedbac
Where, unlike now, when teaching grammar, they could gisealr and auditory examples of how language is employed.
Informants noticed that they performed beitaregular classes thammodules. Participants were unatdg@rovide fast comments
on their grammar, which indicated a lagkEnglish language instruction.

In addition,asthe teacher, | observed that students perform poothe English language because thseelackof face-
to-face interaction with them, and, once more, they daexeive appropriate and timely feedback. Also, infertmabserved
that they were doubtful about who was answering thettutes.

The concepbf this themes linked to the respons# IDI-2 who sad that,

“Thereisreally a great difference because before during the nonowgeof deliveryof classes
teachers have these live and face to face interactitreitostudents, teachers can really give
a visible and very audible examples of how language is used ateth@es can be constructed
while during this time they don’t have face to face interaction so students just rely on the
modules given to them so the great difference really is thesiction of the students and with
it really affects the learning of the students siguro afigrdnce nila in terms of the ability of
learners of the language | could say that students are 8etiag the normal class before the
pandemic than today because as what I'’ve said not only the actual face to face interaction that
they had before but actual and immediate feedback frorhgesathat is the students have
missed today.

(There is a great difference because during the norma, eldere teachers have lived and
faceto-face interaction with students, teachesiggive obvious and audible examptEhow

the language is used and how sentences are constructkdthightime, students just rely on
modules given to them. So, it affects the learning ofstindents. Perhaps the difference in
termsof the ability of the learneiis the languageés that students are betiarthe normal Glagsijrp.org
than today because they can get immediate feedback aradi teeiching from their teachers,
unlike today.)
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In accordance with this, IDI-03 noted her perspective that dtiimgandemic, it is harder to provide timely feedback
and enunciated that,
“unya karon wala nay fate face mao makaingdto na poor kay kanang dili man nimo sila
ma-correct right away sa ilahang mali unya naay possibilitiestimgagh modular way man
ta karon unya sa module dita sure kung sila ba gyud nag-answeu. ”

(I could tell that their language status is poor because chgetd-face class; you cannot
correct their mistakes immediately. And there is aipig since we are a modular way of
learning, you cannot asstifghey are the ones answering them.)

Furthermore, IDI-06 also shared the same thought abowdirféedback,
“Teaching English language before such as before teachers can imehediae feedbacto
the learners while today dte pandemigt’s hard to give feedbackingimediately.”

(Teaching the English language differs today becausedesabbfore could immediately give
feedback to the learners, while today, due to the parndiiis hard.)
English Language Competenceis Deteriorating

Englishis necessarto learnto communicate and deliver a message successfully. Howeoeied teachers revealed that
because of the students' low linguistic involvement duliegoutbreak, English starts to deteriorate. Unfortunattedypandemic
has caused the English language to deteriorate, makihgllierging for professionals to react to the sitwatit hampered and
slowed down their learning.

The Mentors have seen that English has gotten worse griacenatical mistakes aren't addressed properly or corrected
right away. They can be provided attention much mordilyenan face to face. Although field teachers ar&inmevery effort,
the numerous regulations that mhefollowed currently prevent anyone from going above anaihey

In reference to the theme, IDI-03 provided her perspectihie present state of language competence in rurallscho
by expressing that,

“Poor siya mam especially kanang naa sa rural areas kay mas poor man gani tong time na
naa pay face to face wherein ma-follow up nimo ang mga baéatdi time everyday unya
during activities macorrect nimo ang ilahang mga mali ridfier &a ilahang mga answer
unya karon wala nay fate face mao makaingdm na poor kaka-nang dili man rmo sila
macorrect right away sa ilahang mali unya naay possibitifasthough modular way man
ta karon unyaamodule dilika. ”

(It is poor, especially in the rural areas it was alrgautyr during facde-face where you can
make follow up every day and can correct their mistakethein answers during activities;
how much more during pandemic it becomes poorer since yowtcaravide correction and
feedbacko them right away.)

The IDI-04 also stressed the same thought about tsergrstatef English language educationrural schools,
“We haveto accept the reality that the learniimgterms of learning the English language
deterioratingsoit is painfulto say that our learners are having difficulty thowgtare trying
our best as English language teachirdeach the language competency however this
pandemic limits usothat gaps getting wide and therie a mustf ever faceo faceis coming
so that’s the time that the learning should be addressed because we do not know what might
future bringgto them.

(We have to accept the reality that learning the Endésliguage during a pandemic is
deteriorating; it is painful to say that our learnersharéng difficulty. But we are trying our
best as English language teachers to teach language eampéetowever, this pandemic
limits us to do things, so the learning gap is getting wide.v#hen facde-face resumes
learning, the language musfocusedon and addressed.)

In line with this, IDI-05 shared the same sentiments,
“For me the current situation of English language education in the rural schools during
pandemic | can say thatis relatively poor and not being addressed. ”
(For me, the current situation of English language educatidhe rural areas during the
pandemic | can say thatrelatively poor and not being addressed well.)

Furthermore, IDI-07 had the same claimed regarding theisituatd shared that,
“I think the exact word deteriorating because honestly, | have a neighboisp@ade 1 who
cannot write andny grade 2 neighbor still cannot read, grade 3 neighbor who cannote#ad
why because the children don’t follow what the mother said when the mother said stop playing
and write but they are not following their mother. In school, whgents preferred in school
because they are graded by their teachers, teachebgdaetor in the learning procegsathigtorg
is the thing.so the exact words deteriorating. Even our Depad trying to give quality



%, 1JRP.ORG

ISSN: 2708-3578 (Online)

50

CHONA C. ARANAYDO / International Journal of Research Publications (IJRP.ORG)

educationto every Filipino but because of this modular system the eiducé really

deteriorating.”

(I think the exact word deteriorating, honestly, | have this neighbor whgrade 1,2&3 level

who cannot write and read well because the childeart follow what their mother tells them

at home. Whenever she tells them to stop playing aitd, whey just ignore her and never

follow at all. Students prefer coming to school becahsg are graded by their teachers, and

teachers are a big factor in the learning processh8a@xact word is deteriorating although

our Deped is trying tagive quality education to every Filipino, because of this madyatem,

the education has become deteriorating.)
Overlapping of Worksare Observed

The workload is a circumstance in which a role occupieatied obligations, tasks, or job exceeds the timerggnand

resources available to perform them. Participantsekiery retorted that it appears there was a job overlap dhiengutbreak that
interfered with the instruction of English in rural schodtdormants also underlined that teachers should feclety on teaching
and no longer perform any administrative duties that take énom their instructional time.

Additionally, asreported by IDI-02, teachers warelonger abléo concentraten their instructiorof the competency
owingto conflicting webinars and checks. Teachers were supposéess the valugf learning a language, but because of clerical
duties, they were unable to carry out their duties as edsaatfectively since they were required to provide repthids were
irrelevantto their teaching situation.

“most specially kulang ang mga teachers dapat naa gyuy adequate na budget and dapat pud
ang trabahaea teacher kay magtudlo rjighmga batasaato man gud kron natime kay murag
gihan-ok tanan sa teachers ang trabaho for example sa likakh liquidation pareha sa
amoa we don’t have ADAS na magtrabho shempre ang time sa teacher to teach nakuhaan na
because of many papeork. ”

(Most especially, we have a lacking number of teac¢tzerd they should provide an adequate
budget for it and suppose the teacher’s role is to teach the competency to students. However,
this time, we have not focused anymore on teachingubeoae are tasked to do other tasks
like doing the liquidationiace we don’t have ADAS, so we are forced to do so, and our time
in teaching was already consumed.)

The IDI-03 also stressed that teachers were not giveritprsince they are focused on other non-teachirmicelenvork
which teachers should not do,

“Well I believe that the effect of the neglect situation of our schools particularly in teaching
English is that learners cannot grasp anymore the learning thegdsre supposed to learn
the learning competencies relatie English becausét is not emphasizedo them the
importance of learning the English language on how they are going ibinghe future if
they ardn the field of work and also the teachers have not givempttibrity because they are
focused to other teaching or other clerical works whichhees should nafo. ”
(Well, 1 believe that the effect of the neglect situatad our schools in teaching the English
language is that learners cannot grasp anymore the leardalg they are supposed to learn
in the English learning competencies. Becaiises not being emphasizetb them the
importance of learning the English language throughout theirefiifie and in the field of
work, also, teachers are not given priority becausg #re focused on other clerical work,
which teachers should not do.)

In addition, IDI-04 also expressed that,
“dli jud siya sayon day kay magtambak tambak jud ato trabaho overlapping of works
activities.”
(It is not easy since there was an overlofdiork and overlappingf work activities.)

Furthermore, IDI-05 shared also her observaiticthe field by telling,

“but karon kay when nag-abot ang pandemic we are not focus dingeacan gud so the
teaching of English language karon is not really matutukan it’s because teachers are really
bombarded with administrative works dili man jud unta dapat but wela tay mabuhat
because we are in the system pero kung difference lang malsng@adako sa una kesa sa
karon.”
(When the pandemic came, we were not focused on teachirfiggt, the teaching of the
English language was not given attention because teachers bombarded with
administrative worklt is not supposetb bethat way, butve can do nothing aboitt because
we arein the system, but the differenisgthat | like the teaching before than today.

Lastly, IDI-06 revealed the same observation and thoomgthtis theme,
“The pandemic is challenging. Kay karon na panahon dghan kaaskdidg¢anaga attend
og webinar nagacheck og modules and nagacheck of papeagdungan jud.”
(The pandemic is challenging because this time, we hawg tagks to do like atten@gjrp.org
webinars, checking modules, and checking papers simultaneously

Parents ar e the Onesanswering the modules
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Teachers use modulds assess their students' developmbythaving them answer the modules independently.
Furthermore, despite the pandemic, the government has used meduémg as an innovation to assist students in their
language acquisition. Participants, the other hand, revealed that their parents, not sisjdgere the ones who answered their
modules. One participant even noticed a response comimgafigarent who claimed that they were the ones aimgyver the
modules because their son vedsvork.

Accordingto observations, parents are often the ones findings wayespondto the modules. Informants openly
confessed that they an® longer clear whether the writing of their studentsea@riginalor a copy of something they found
elsewhere. Unfortunately, thisaccurate duto the plaguef pupils who are extremely complacent and give little effost!.

IDI-02 admitted they had lost confidence in the religpilif written work products that their students had submitted in

fact she expressed that,
“the teacher is not assured nga sila ang naga answer sa ilahamgsrkagl naay instances
ang parents moingon sila na ilahang mga anak is nagatrabaho.. gas@bodt nangutana
mi kinsay gaanswer sa ilahang module ahhh they say na silaagagamswer or nagbayad
sila ug laing tao para mag answer sa module sa ilang anakigtdd¢hsiya mayo kay asa
naman ang learning sa mga bata ato bisedyle lang.”

(The teacher cannot assure that students are the agvesring their modules. In fact, there
are instancethat parents would tell that their si;working, soit means- aswe asked about
who answered the modules and the parents replied thatateethe ones answering the
modules or else they would ask anyone and pay to arisess. And it is not good because
thereis no learning anymore happened, althoughmodular learning)

Likewise, IDI-04 reacted with the same sentiments tiththeme,
“So | have one this mother said that ipaundang lang nako akongnanakay kanang dli
nko maansweran ang module so that is the mentality of some phoemts they are the one
who answers the modules so dili lang niya ipadayon na kay dithara maansweran ang
modules so.. lisod siya lisod sa part sa teacher to push thatsfulle parents or the family
at home will not give the follow up they need because the parents at home also don’t want to
give the needsf the students.”
(So, | have this one mother who said she is going tedetiaughter stop schooling because
she could not be able to answer the module anymorettsthat mentality, it means some of
the parents are the ones answering the modules. Thus, it is hard on the teacher’s part to push
the students if the parents themselves will not follgpvor give support to their students at
home.)

IDI-07 claimed that parents were undoubtedly the ones amsywbie modules while permitting their sdondake leisurely
breaks rather than responditegtheir modules.
“while athomethere’s many disturbancies the parent answering the modinighe real sense
its undeniable it’s the parents who are trying to answer the modules while the students are
therein the billiards are theria the basketball court and many other plages’re swimming
in the riverthat’s even happening so where is the learning there.
(At home, there are a lof disturbance# learning, undeniablyt is the parents who answered
the modules while their children are playing billigrgiaying basketball and, swimming in
the river, goingo other placessowhereis the learning there.)
Description of the Challenges Encounter ed by Teacher and Education Leadersin Teaching and Lear ning the English
L anguage Education rural schools during the pandemic
The participants described the challenges they encedhiteteaching English language educatiomural schools during
the pandemic and elicited themes from the transoriptiBased on their responses, nine themes emergedvreseconstrained
in giving immediate feedback on English Language outputgparfdrmances, limited self-check and self-assessoretiie part
of the students, limited teacher participatiomrrafting interventions, limited learning resources anthternet connection, limited
teacher training and clinical supervision, ladknowledge and motivatioin learning the English Language, distance from home
to school, laclof communication between students and teachers, and lipgitedt literacy.
Constrained in Giving Immediate Feedback in English Language Outputs and Perfor mances

Immediate feedbadk critical for improving a learner's confidence, self-awarenesspassion, particularly while learning
English. It encourages learners to enhance comprehensioectcmisunderstandings, and improve performance. Howéaeer, t
participants stated that providing rapid feedback during a paodess challenging because they could not communicatetigirec
with the learners due to various restrictions and limits.

The majority of the participants revealed that being lenthprovide rapid feedback on English language outputs and
performances has made learning the language difficult, simients have been unable to correct their flaws immédiate
Particularly in their oral recitations, as opposed to-fadece interactions, we could respond right away and comorettieir
response, but todatywill take time to do so. To resolve such, more resowandsefforts are required.

The IDI-02 stressed his perspective in this thémsaying that: www.ijrp.org
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“kato Ing siguro ang problema the appropriate and immediate feedback ky dli jud dayon
matagaasateachersiamali na imong gisulat, matiaimong gibuhat ug pagkasabot because
again dli man faceo face wla angnteraction.”

(The problem is appropriate and giving immediate feekitgince teachers cannot give a
correction to their written output immediately, likeliteg them that it is not right or you
misunderstood the lesson. Because agam,have no faceto-face class, so theris no
interaction.

IDI-06 also discussed the constraint in providing immediattofeek on the results. She asserted that,
“sauna man gudf naay mga activities. maanswer dayon nimo macorrect dayanilahang
mga answers especialtyoral recitation kay pag naa silay mai&correct man nimo na ana
sya dapat ana unya karon sa present time dili nimo siyaetiathough naa silay mga video
recording pero dili nimo sila macheck right away nga kanmtlang grammar nga gamiton
kana sya dapat ang tenses nga gamiton nya macorrect na airdagaly pa kaayo kay inig
balik paman nila sa module which is malimtan napud nila kuagdato na part kung asa
ang mali isalaha.

(Before there are any activitiggu could immediately correct their answers, especialtyal
recitation. Howeverat presentyou cannot correct them right away. Although they have video
recordings, you cannot give immediate feedback about thectarsage of words and tenses
in their grammar. Because agdtnyould take another sometime befgoeli can give them the
feedback sincé is modular learning, so eventuallywill be forgotten.)

Furthermore, supporting the idea of the difficulty in providimgtant feedback, IDI-09 indicated that,
“For methe misunderstanding on a specific topic challemgencountereds totally difficult
to the partof the teacher and studg¢ntcommunicate and give feedbatkheydon 't see each
other especiallin teaching English and learning languégequires fully understanding and
good interactiorio be acquiregroperly.”
(For me, the misunderstanding on a specific tdple.encountered that’s toughfor teachers
and students to communicate and give feedback if they don’t see each other, especially in
teaching English and learning the langualierequires a full understanding and good
interactionto be acquired properly.)

Limited Self-check or self-assessment on the side of the students

Students can use self-assessment to analyze or judge dneinde They must evaluate their performance and growth,
particularly during this pandemic in which we are experiencingane-face classes. Unfortunately, the participantporeses
revealed that students could not conduct a self-check bettaysdid not grasp the lesson in the first place; ereswering the
modules was difficult for them.

As a result, limited self-chedk not acceptabler applicablen this scenario since students cannot evaluate theinon
and still need teachers' help. In reality, informatknowledged that students' inability to rectify themeselowing to a lack of
topic understanding makes it a burden on his side. Thi©aaghe epidemic impacted everyone who was studyindesuthing
the English language educationthe rural schools.

Accordingly, IDI-01 claimed that due to a lack of contknbwledge in the English language education students are
unableto make self-check,

“self~assessment and cannot determine immediately if whatatteegoing and constructing
and if how they use the language so kana ang problema and epeakigaifiimakorect and
macheck sa learners kung tama ba o mali ilang ginabuhat kmagha ang pagka english or
pagkaconstructailahangsentence. ”

(The problem is there is no self-assessment, arydctrenot determine immediately what they
are doing and constructing and even how to use the languagyefféct would be the learners
could not correct and check themselves if he is rightrongvusing the English language or
sentence construction.)

In addition, the IDI-07 reacte the same perspectiiethe theme and pronounced that,
“There has real effectto some students specially thathe absencef teachers since teachers
are great factor inside the classrosmthey could not correct their selves like for their mgk
self-checlof their work or self-assessment kay maglisod man gnugilanswesamodule how
much more of correcting their works so definitely it is harad$sess and there is really a bad
effectin theirlearning. ”

(There are real effects some students, especiallythe absencef teachers since teachers are
great factors inside the classroom, they could noecbtheir own like making self-asseaaignrg
they even struggle to answer their modules how much mooeroécting their works. So
definitely, it is hard to assess and there are really bad efbedtseir learning.)
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Moreover, IDI-09 shared the same notion abouthifiisaying that,

“Aside from that, students may find it hard to assess their own written tasks and it may be like
they could not have or they could not assess their own oeBaheck because they are having
hard time in the modules so it will be a burden to them knowiagtkiey could not check their
own because they lack knowedge in thaject. ”

(Aside from that, students find it hard to assess thettemnrtasks, and maybe they could not

make self-check also because they are having a haedhtthe modulessoit will bea burden

to them knowing they could not check their own becdlisg lack knowledgé the subject.)
Limited Teacher Participation in Crafting I nter ventions

Crafting interventions are requiréaimeet the needsf students and reinforce learning difficulties. Teachezsraportant
in enhancing students' ability continue learning despite the pandemic. Howevertaltheir reduced capacitg provide effective
interventions during a pandemic, teachers have hadtadimolein creating interventions during this crisis.

In addition,asobserved by concerned mentors, thile lackof effort put forward by teacheis developing interventions
and inadequate innovative planning, English language educa®nmvable to meet the demands of students during the pandemi
Moreover, informants revealed that they were havingahgés crafting interventions because they solelyarlsnodules and do
not lookfor waysto resortto other meansf teaching delivery.

Regarding this, IDI-01 expressed his viewpoint by noting tleamust supervise the teachers to establish alteznativ
learning modalities and engage teachersarticipate in crafting other learning interventions,

“It is really quite challenging in the sense that | haviatditate teachers on how they are
going to create intervention kay with regards to teachingesglwe are solely relying on the

module i have to see to it that schedules are made and imtengeare laid out and must be
evaluated by me as schdehd. ”

(It is quite challenging in that | have to facilitate tezrshon how they will create interventions
with regards to teaching delivery. Since we are soldyjngeon the module, | have to see that
schedules are made, and interventions are laid out andbm@staluated by me as a school
head.)

Another, IDI-03 voice about the challenges she faced wbezloping teaching-learning materials and she said that,
“It challenge me a lot as an English language teacher during this pandemic it challenged me
to craft a language learning materials that my learneed according to their context and it
driven me also to get away from that very idealistic manfnerhave to be practical you know
that your learners cannot access the online classes saevguaforcing yourself to delve in
teaching the language when you cannot meet them virs@hypractical.”

(It challengesnea lotasanEnglish language teacher during this pandehithallengesneto
craft a language learning material that my learners nemarding to their context and drives
me away from that idealistic manner. We must be pradtiealif a learner cannot access the
online classes, don’t force yourself to dwell in teaching the language when you cannot meet
them virtually, so be practical.)

Besides, IDI-06 supported the notion that during pandemic We have limited actions that limits teachers to craft
interventiondn fact she expressed that,

“The effect of learningn the english language the rural schools lisod siya kay dili maadress

tanan ang kelangan iimprove lalo na sa mga bata dili nato aftalonv up or mahatagan ug

mga intervention nga kailangan since limited lang atongimgavention na unta during this

time dghan unta tag mahatag na innovation isip usa ka teaelethat tungod sa pandemic

that is why mas mayo kong kita as teachers maningkamat taakabuhat ug mga lain paagi

or intervention aron maadress ilang mgads. ”

(The effect of learning in the English language in the rurab@shwould be the inability to
address all the neettsimprove the learning among students becaeseannot follow up with
them or give the full intervention since our actions laeig limited due to this pandemic.
However,asteachers, allve candois find waysto address their needs as much as we can.)

Furthermore, IDI-11 back up the claim by saying that limgedicipationof teachein crafting meaningful interventions
is observed during the pandemic,
“limited intervention /meaningful activities were givemthe students, and majority of the
schools are opb use modular-printed modality as learnifegvery. ” www.ijrp.org
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(Limited intervention and meaningful activities were givetht students, and most schools
opted to use modular-printed modabtylearning delivery.)
Limited L ear ning Resour ces and I nter net Connection

The teaching-learning process can be facilitated aimdoreed using printed or non-printed learning materiabst t
stimulate student participation and facilitate and oetd the teaching-learning process. Participants did, hesyweention that
because students lacked the necessary technology to émgadjee classes, it was difficult for them to acquire language. In a
similar vein, participants disclosed that during a pandamianly have a limited numbeif learning tools, which also hasimpact
on pupils' abilityto learn.

The majority of participants emphasized how some ruraatshacked instructional resources and had trouble ctingec
to the internet. Additionally, informants saw a respdhaestated that having modular learning throughout the efidemlid not
truly provide enough information to offer the learner adeqglaatsviedge to learn the language. As a result, studyingrigéish
language during a pandemic is hampered by adfokline connectivity and insufficient learning tools.

The IDI-01 provided his perspective by outlining his diffteed with the limited learning resources and unstable
connections, such as the unavailability of electraigvices to use in online classes, which hinders patioip in language
learning,

“we also haveo secure the participation of the learnso®ne interventionve have donés to
conduct online classes atleast once or twice a month and bit challenging because in our
place students dont have..not all of our students have smartphones we also don’t have stable
internet connection students just relying on vendo wifi so it’s a bit challenging in those sense
that we have to layed out schedule and really have tofptantervention and as school head
the challenge also for me is the monitoring so i have to sebatentervention are done
according tahe plan”

(We also have to secure the learners' participatiormnsointervention we have done is to
conduct online classedleast oncer twice a weeklt is a bit challenging becausa,our place,
students don’t have smartphones, and we also don’t have stable connections, so the students
rely on Vendo wifi machines. With this, we must lay augchedule and plan for intervention.
And as school heads, the challenge is to monitor and es¢bat interventions are done
accordingo plan.)

IDI-02 reflects the same standpoint and experienced issuethwithick of educational resources.
“Lisod sya manoy kay shempre kay naalimited lang kayo atong mga learragurces
shempre maglisod jud ang mga teacher how much more angtunigats maglisod pud sila
kay walay silay mga internet sa balay and even cellphanéjad klaro ilang learning.”

(It is hard becausee have limited learning resourcasteachers are struggling with how much
more the students are since they don’t have internet connections at home and cellphones, so 1
think their learnings not that clear.)

Besides, IDIO5 supported the claim about integrating social medtaaching and said:

“I guess integrating social media in the delivery of the lesson kay karon sa panahon grabe ka
limited and resources so we really admit that modulesyrealnot give the students give
information to learn thénguage. ”

(I guess integrating social media in the lesson deliveryusecave currently have minimal
learning resources. Angle haveto admit that modules cannot give enough informatiadearn
the language.)

Furthermore, IDI-06 also expressed the same insights wétlthiine by stating that,
“The challenges maybe is that we cannot follow up them as muwed @en specially who do
not have cellphones or internet connectiotheir areas kay maglis¢d ug reach ousailaha
kung unsa man ang dapat nila iimprove kay mga parents largt@amgmakita or makstorya
dili mismo ang mgaata.’

(The challenges maybe would be the lack of follow-up as ragale wanted to, especially
those who don’t have cellphones or internet connections in their areas. Since we could have
difficulty in reaching oubn the things they need improve sinceave only meet their parents,
not the students themselves.

Last but not least, IDI-09 made the same conclusion riaggtitk scarcity of resources, which included technolomking
it & serious issue in rural areas during pandemics. WW.ijrp.org
“So before the pandemic stastghe teaching strategies can be applied properly andamey
learn the English languag® in one sitting instant communication ang all know that
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technology is one of the major problems of the students in the rugakao during the
pandemic here comes the online learning or modular and the psoisiéine resources are
not enough to provide a complete learning especially in the Brighguage éucation.”

(So, before the pandemic starts the teaching strategiebe applied properly and they can
learn the English language in one sitting with instant mamication. We all know that
technology is one of the major problems for the stugéntthe rural areas so during the
pandemic here comes the online learning and modular. Theeprablhaving not enough
resources to provide complete learning, espedialBnglish language education.)

Limited Teacher Training and Clinical Supervision

For educational quality and professional development, teaahmast get training and clinical supervision. As a resuilt,
stay competitive, teachers must be given regular traiopgprtunities. However, due to reasons, faeéce training and
supervision have lea limited when pandemics strike this was shdrgd concerned teachierthe responses.

One of the informants said that teachers need to bénoally trained to support their learners even in the gmes
circumstances. Another informant stated that more trgiahd programs involving teacher engagement must benrapted to
successfully teach and address the learning of English langdagation in rural schools due to the lack of meaningfehiag
conceptsto teach the language.

The IDI-01 stated that in order to meet all of the studeadsiirements, not just those that are focused on #testion
but holistically, he must continue clinical monitoring@ng teachers.

“much as i can remember while checking their lesson plarattesusing 4a's approach with
the same activity, analysis and application and abstradtiong the activityn the application
they cannot implement really it well because of the limibeg cannot also hold our students
too long because they are just using vendo wifi, teachersausirig only in the discussion
during the analysis about the least learned competencies.

(As much as I can remember while checking their lesson plans, they are using 4a’s approach
with the same activity, analysis, application, andrabson. In the application, they cannot
implementt well because of the limited time ang cannot hold our students that long because
they are just using Vendo wifi. A teachiefocusing onlyonthe discussion during the analysis
about the least learned competencies.)
Additionally, IDI-02 expressed her desteengagén more training because teachers do not have the necekiis to
cope with these situations.
“Kuan mam dapat there are more trainings sa teachers kay kana kulang gyud ang teachers ug
ability to teach during this period pindemic.”

(Lack of ability to teach during a pandemic due to limtteghing.)
Furthermore, IDI-12 also voiced a need for more trainircjcivelopment opportunitiés handle this current situation.

She expressed that,

“l would like to say that its good but not really that good primarégause the instructional

materials that we are using in teaching the studentseirEtiglish language and English

concept are not that substantial or not enough for us to effgdtbaath the English language

more so with the materials needed and the support tha¢msled supposedly for the teachers

like for example programs maybe trainings and such you lprofessional development

programs that we as English teacher could have joined@ksaliorate our knowledge and

skills in teachingEnglish. ”.”

(I would liketo say thatt is good but not that good primarily because the instructioadérials
that we are using in teaching the students the Engligiudaye, and English concepts are not
that substantial or not good enough for us to effectivelghtehe English language. More so
with the materials needed and the support that is intended sdppdsr the teachers like
programs, training, and such professional developmenEtigish teachers could have joined
alsoto elaborate our knowledge and skilisdeaching English.)

Lack of Knowledge and M ctivation in Lear ning the English L anguage

The English language learning process requires both motivetd knowledge. Some are driven by a desitearn, gain
information, and overcome the hurdi#€English language education. The majority of the particigagtdighted that the majority
of students, however, are s&ixhe demotivatedo learn during a pandemic because they lack language édge/hnd proficiency,
which causes them to isolate themselves. This hasnafsted their reading comprehension.

In fact, a worried instructor claimed that students hagtheir desir¢o learn and had grown too complacasa result of
their reliance on modules. Another participant observeesponse indicating that the lack of language engagemenmakisg
them inactive or not enjoying answering the modules. Threrewe must strengthen the teaching-learning of Englishcrease
students' excitemerffr studying and develop ways address their learning issues. WW.ijrp.org

The IDI-03 declared that they noticed the student loseesitén learning the English language and grow ignorant
throughout the pandemic, babhwhich hadanimpacton their reading comprehension.
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“l have seen that our learners are not that knowledgeable and epnipdanguage related
activity they have difficulties and demotivated to le@rmunderstanding the text the reading
comprehension also is being affected because of the gjiagp thhe English language as a teacher
you cannot really see the good impact of learning the Engligfjuage.

(I have seen that our learners are not that knowledgeatllecanmpetent in language-related
activities. They have difficulties and are demotivatedearn in understanding the text and in
the reading comprehension is being affected because gathi the English language. As a
teacheryou cannot see the good impactiearning the English language.)

In supporto this notion, IDI-06 asserted that students were not demtingteadesiréo gain more knowledgi learning
the language they were no longer reading. She uttered tha

“ang mga bata kay wala na sila naningkamot na mka gain pagsit@re na knowedge kung
unsa naa didtsa module shempre dia kadeny na ilaha ranang gicopy from answers key kung
baga wala na sila nagbasa kung unsa man ang naa didto sasnanigebaga ang ilang
kaalamwala naahasa.”

(The students are not eager to learn or gain more knogé&tlatever is in the module they
just copy the answers key, in fact, they are not ngadinymore nevertheless, their prior
knowledge was not developed.

The IDI-09 had the same observatmmthis themeby stating the fact that,

“As per observation students are more inactive and not enjoying much due to the learning
modality and lessuteraction”
(Students become more inactive and less enjoyétk learning duéo learning modality and
limited interactionin the language.)

Distance from Home to School

Every learner's second home is school, where thegaanthe necessary knowledge, develop their thinking, andracqui
substantial learning abilities. Schasthe ideal environmenid study. However, the majority of mentaigural schools mentioned
that the physical distance is burdensome for somdes since teachers are unable to provide instructionodine distance
between their homes and schools. Buthe distance between student homes, teaching Emgigseecond languagehard.

Given that teachers must manage their time, one meatitedtabout the challengebdistance from homt school since,
in addition to delivering modules, they must also producerteamd other things. On the other hand, one optimistic &mtuca
expressed her ways that despite the challenges theyHageseem positive in their attempts to divide thdores to divide their
timeto get and present modulastheir houses

The IDI-04 also has expressed her thoughthe difficultyin the physical distance brougr by students living far from
the school. She described that,

“Here in our school one of the challenges is the distance, a distance from home to school so

if we wanted to do or conduct home visitation, we really neefb tenough time because the
places are not that near in school that we could easiligre tand teach them about the
subject. So the challenges ao&eally find time find time despite our work tambak tamjuak
so we really need to divide our time properly to give théaméion especially on the subject
they are havindifficulty with.”

(Herein our school,oneof the challengess the distance frothometo school. Soif we wanted
to conduct home visitation we need to do enough time bedhasplaces are away from the
school to teach them about the subject. So, the dgelleare to find time despite the
overlappingof workssowe needto divide our time properljo give them attention, especially
on the subject which they find difficult.)

Regarding this circumstance, IDI-06 made similar commextating,

“About the kids or the student on hewe make sure that they are still learning also about
howwe communicate with them kung unsaon nato pagreach out kadtong tagecephone

og katong mga walay internet connection lalo na layo layoilphdng balay nga dili pud
nato basta basta na mabaktas or madalikyatan na makumiasetg siafollow upila. ”

(About the kidsor the studentto make sure that they are still learniftgs also about howe
communicate with them especially those wibn’t have cellphonet® use and those who have
no internet connections and with those unreachable ©iamahich they cannot be easily
communicated and followed up.)

Similarly, the IDI-09 conveyed the ide&her difficulties by reiterating that,

“Specially, that our students are living far from the sckoale really need to find ways na
ihatod ilang modules so very struggle jud kayo siya kay asdmaghatod ug modules sa
ilang mga balay dghan pa ug buhaton nya pareha anang ubamalayad sodli nila makui@.ijrp.org
ilang moduleso as teachers we take initiativesaddress thigsues. ”
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(Especially since our students are living far from the scimstead we need to find ways to

give their modulesThat’s the struggle because we still have many things to do aside from

distributing the modules. Just like those students whoftivdrom school so they cannot

immediately get the modulssasteachers, we take the initiatives to address thesess
Lack of Communication between Students and Teachers

Communications essentiain our daily lives becauseallows ugo connect with others, build solid connections, anddavo
misunderstandings. Furthermore, communication allovis iméeract withour students, particulari§ we have concerns about their
English language learning progress. Concerned educators rentizaka widespread lack of contact between pupils and tsache
has become apparent during the pandemic. A lack of commuanichBcame a reason why English language instruction ih rura
schools deteriorated.

One concerned instructor remarked that students areamluitt share their ideas on the subject due to a lack of
communication, which causes them to lose interest in stgdiie language. Thus, pupils gradually lose interest inifegpand
refuseto develop their potentiad thereis no direct interaction between the teacher and thergside

The IDI-09 indicated that the laci direct engagement and communicaiiothe languages oneof the difficulties faced
by pupils during this pandemic. She said,

“For me the effect of pandemic in learning the English language in the rural schools are
numerous so one of the specific effect is the lack of commiimicao teachers by far one of
prime drivers in education so in this changes were felhéyrdividual on the part of the
learnersof courseandon the partof the teacheso beit directlyor indirectly of communication
as of now so the lack of communication between student and téackey rigid specially in
teaching the English language applying the best strategies emdqiges are no longer
possible because of the indirect interaction so that’s the effect of the pandemic towards
learners andeachers.”

(For me, the effects of the pandemic on learning the Englisguage in rural schools are
numeroussooneof those specific effecis the lackof communication. So, teachers are by far
one of the prime drivers in education so in these chaetidsy an individual on the part of
the learners of course and the part of the teacheitsdirectly or indirectly is the lack of
communication in both parties. So, the lack of commuicicdietween student and teacher is
very rigid, especially in teaching the English language fiplying the best strategies and
techniques these are no longer possible because of the indirect interaction so that’s the effect

of this pandemic on learners and teachers.)

The IDI-10 also shared the same ids¢he 1DI-09 she said that,

“The effect of teaching the English language students cannotssxgirectly their opinioto
the teachers or to the facilitators they could have lackmmunication to each other where
supposedly teachers should make ways to contact their stadehtommunicate them for
their improvement.”

(The effect of teaching the English language would be thdests cannot express directly
their opinionto the teacherer to the facilitators they could have a laakcommunication with
each other where supposedly teachers should make twagsntact their students and
communicate with therfor their improvement.)

Moreover, IDI-12 also stated the same conviction ateted,

“The communication between teachers and students this iinmbviously one of the
challenges because sometimesannot contact our students or directly instruct thmeface
because of this pandensothose are the challengesre facing. ”

(The communication between teachers and students tleisgiome of the challenges because
sometimesve cannot contact our studemisdirectly instruct them facts-face becausef this
pandemicsothose are the challenges we are facing.)

Limited Parent Literacy

Before a pandemic, the success of the teaching-learmonggss dependentn the teachers' handsis upto the teacher
to pick which tacticgo useto address the kids' various learning issues. When a panskeikés, however, parents are temporarily
tasked with educating their children and providing edusatitearning support. Unfortunately, the commaifthe participants
revealed that students are demotivated to complete tlogiules since their parents are unfamiliar with the Endgiaguage
instruction content.

One participant noticed a comment about how parentatdtyathome hindered language learning home. Additionally,
accordingo another educator, oéthe main issuas rural areass a lackof parental knowledge, which accoufdssome pupils'
lack of enthusiasnfor learning the language. Thdst parentdo support their children's learning, they must have suffittaming
or fundamental knowledgef the competencies; otherwise, they wilunableto meet the needs of learners studying English.

According to the IDI-04, the English language status weatterisg a pandemic because educaisdess empoweredt
home.

“Hmmm here in our school I observed that the pandemic weakens the English language this

is because the quality of education at home is not empoweredehanaybe becausewiiigrp.org
parents are not that educated when it comes to English bettasise rural so we are
expecting that people living here are not that educated gay@mg elementary lang natapos
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so when we talk about English language here in rural, so fahenpandemic weakens the
English language lots of parents cannot teach English language athaini® one of the
reason why English language of this pandemic not that empoweheta”

(Herein our school, | observed that the pandemic weakens thedBrghguage thét because

the qualityof educatiorathomeis not being empowered that well. Maybe because the garent
are not educated when it comes to the English language bettasids rural, so we are
expecting those parents living here are not educateel thieg reached elementary levels only.
Meanwhile, the pandemic weakens the English languageiseedobf parents cannot teach
the English language at home that is one of the reagopshe English language during this
pandemic was not that empowered in their homes.)

IDI-09 had similar sentiments about this situation aniéctfd that,

“I reflect that some of the parents of our students are illiterate so that’s why some of the
learners don’t answers the modules properly because their parents are illiterate so that’s one
problem here in the rurakeas. ”

(I could reflect that somef the parentsf our students are illiterat®that’s why some of the
learners don’t want to answer the modules properly so that’s one problem here in the rural
schools.)

Likewise, the IDI12 declared the same insights about this thought of parent’s illiteracy at home and expressed that,
“Also, students cannot answer their modules since parentsllaasrev@ot educatedo the
consequence is that students will be demotivad€elirn so I guess that’s a challenge to us
educatorsn the EnglisWanguage. ”

(Also, students cannot answer their modules since paenitst educatesbthe consequence
is that students wilbe demotivatedo learnsol guesghat’s a challenge to us educatanghe
English language.)
Teaching Strategies and Assessment M ethods utilized in Teaching the English Language Education in Rural School
during the Pandemic

The third question in this study is about the teaching stemtesyid assessment methods utilized in teaching English
language education in rural schools during the pandemic. Partisiexpressed their strategies and utilization of tegdmglish
language education during a pandemic. The transcriptions madaltdwing themes emerge: reading and learning interventions
program, immediate output feedbacking, English Language tepsekKilts training, conduct online classes, and supplementary
materials.

Reading and L ear ning I nter vention Programs

Readings beneficialfor numerous reasons, onewhichis mental development. However, owitathe current situation,
dueto the lackof faceto-face engagement, the mentor noted that creating arnteonsfor reading has become difficulis a result
of many students' poor reading skills and their inatitityomprehend the lesson because they once again tatikgeroficiency,
a participantn the discussion brought up the néedreading interventions.

Participants stressed that despite the pandemics, teatiiersedto develop new learning strategtesaddress children's
reading issues. Additionally, informants emphasizedttiet have been working hard to meet the requirentériteir students,
particularly in the area of reading. Thus, despite the duiecumstances, they have been developing learning attinge
interventiondo meet the demands the learners.

The IDI-01 asserted that they needed to assess the Bdamguage learning level and suggested that they must equip
learners with relevant training to caterthe needsf all learners. She recommended that,

“teachers must assess the language learning level of the learners so eealfactual basis
what interventionwe can makeso most common problenof today is the reading
comprehension and reading skills for that with that we have sb mtervention we have
BRICS, we have reading intervention programs conducted s#lsefth regards to their
reading level skills those are few things we should comply andfdhe most important thing
alsoisto give most updated and relevant trainioghe needs of our present learners there are
strategies before that no longer applicableur learners todagothose are the things that
haveto look. ”

(The teachers must assess the language learning lefielletnerssowe have a factual basis
on what interventionsto make. So, the most common probleoh today is reading
comprehension and reading skills with that we have BRICShave reading interventions
conducted in school to address reading problems thestairfew things we have complied.
One of the most important things also is to give updatedededant training to the needs of
our present learners there are strategies before thab dmager applicable to our learners so
those are the things we hawedook back.)

The IDI-04 also has shared her best praciitelealing with slow readers by explaining that,

“Best strategy in English language this time I have this students with slow in reading I have

this oneen-one reading session with them this language is very difficithie students cannot
readsowe really needo teach them the reading first befevecan introduce them the lggsgrsorg
of our subject. So, what | did | pick students who needs reading assessmémeir respective
section and then | am the one who assess them every Mgiadayfor me oneof the things
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that will help students really be good in our English languagrubpect because reading is a
first step okay. you cannot go learning the subject the Enlglnguagé you do not know how
to read for me that’s my best practices now ..so reading we cannot give them lessons if they
don’t know howto readsol am giving them reading materials that they can bringaiehand
then every Monday we will be facing each otteeassess their readigyel. ”

(Best strategy in the English language this time is t@ lzawnesn-one reading session with
those slow readers in the language. Language is very diffiche students cannot read so we
need to teach them first in their reading before we candinteothem to the lessons of the
subject. So, what | did is | picked students who need readisgssment from their respective
sections, anddmthe oneo assess them every Mondayhelp them learn the English language
since reading is the first step to learning. Thus, we cannot give them the lessons if they don’t
know how to read so | am giving reading materials that daam bring at home, and every
Mondaywe will be facing again each other to assess their ngddivel.)

The IDI-07 had a similar viewpoint about dealing witmfreaders. She emphasized that,
“I am trying to check and doing it passionately and finding those who are the non-readers
because this is education. | am trying tohgatl! students who can’t read because they from
different barangay. How depressed those areas no lights, mepardation you are going to
cross the rivesol am tryingto understandoevery Saturday/m here at school trying teach
day them the syllables and that’s my commitment to advocate reading because in reading I am
very sure that if you can understand when you can read well thessuctlife is evident.
Because it is being proven that those who can read and wntktbey are reading they are
the achievers when they reach college and when they aré&patheir profession. ”

(I am trying to check and do it passionately and find tldse are non-readers because this is
education. | am trying to gather all students who'tcarad because they are from different
barangays. How depressed are those areas wuich have lights, ancho accessible
transportation so you are going to cross the river hérmee,trying every Saturday to come to
school trying to teach the syllablasd that’s my commitment to advocate reading. In reading,

| am very sure that you can understand when you read wsltlie success of life is evident.
Because it is being proven that those who can readrasietstand are the achievers when they
reach ctlege and when they practice their profession and that’s my commitment as a master
teacher.)

In addition, IDI-09 described her learning interventions byirgg that,
“I have a lot of assessment aside from quizzes I do also anecdotal records, portfolio and
checkKlist. So | can assess my learners from timer® gradually not just only by quiz or oral
recitation because some of my students are into widtisg my students are verbal so | really
have different assessment so that | can assess my stwdéngo in different form | have my
journal, portfolio so on ansoforth. ”

“I compile anecdotal data, a portfolio, and a checklist. Because some of my students enjoy
writing as well as vocal communication, | need to hdiwerse assessments so that | can
evaluate my students effectively. This way, | can periogicahd gradually evaluate my
learners instead of just using quizzes or oral recitatibave my journal, portfolio, and other
thingsin variousforms.”

Whereas, IDI10 conveyed that they keep creating learning interventi®hs.asserted,
“We keep on creating instruction and strategies to fully give to the students the things and
information needed for them to easily learned specialthiéir readingkills. ”
(We keep on creating instruction and strategies to fully tiigestudents the information they
needed for therto easily learn especialip their reading skills.)
Furthermore, IDI-11 stated that they were having readimgdéation that catereid students from different barangays.
“In our school instead of modules our teachers weretabtnduct online classes awd also
have reading remediation through the barangay with the coopevwitticine othereachers.”
(In our school, insteadf modules our teachers were atdeonduct online classes ang also
have reading remediation through the barangays witbaberatiorof the other teachers.)

Immediate Output Feed backing

Giving pupils timely feedback on their work is an effectsteategy to reinforce learning. Thisweanj@ls@ be an extell
source of supplementary material to help them expand thewvlédge. And this was what the participants found to helaece
their abilityto learn the English language, particulanglistant areas where reading materials are scarcetendradccurate during
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the pandemic. Participants stated that we as teaaloekshard to meet their requirements by maintaining esristontact and
providing prompt answet® their inquiries.

The majority of the participants agreed that giving pupilskgfeedback is the best strategy to meet their neetisms
of fixing their grammatical mistakes. For instance, orfermant claimed that she always takes the initiatoveoffer helpful
criticism in order to address learners' language educationing. Direct feedback on their written outputs is necgssiace
students were unable to absorb the lessons duringttdemic, thus teachers should be vigilant in providirognpt feedbaclso
that English language acquisition may be addressed.

The IDI-01 expressed her idea hyymg that teacher is finding ways and means to cater to student’s needs by having
follow-up despite the delays,

“As a teacher mam maningkamot man jud ta na macater nato ang mga needs sa mga bata
ifollow up sila maski usahay madelay mangita jud ang teaofpeneans and ways kay para
atleast man lang bisag pandemic .. maka... naa gihapon silay learning bahalag usahay dili..

dili enough paraailaha kay dili man silaotally guided.”

(As a teacher we strive to cater to their needs toviollp despite the delays because teachers
ensureto find means waygo at least address learning despite the pandemic. Although,
sometimes thegon’t get enough learning because they are not guided.)

IDI-02 also stated thato address immediate feedback, teachers provide consé&uetedbackon their grammar
technicalities.
“If my task is writing I'm just doing notes or if they have written wrong spelling word, I'm
always correcting it right away beside the word and take hetetechnicalities in grammar.
When they perform through oral presentation, | usually give ttoerstructive feedback where
they can reflect and strengthen this competency. Gidlegablefeedback and applicable that
will help them grow.”

(If my task is writing I’m just doing notes or if they have written wrong spelling words, I will
correct them right away beside the word and take notedftechnicalities. When they perform
through oral presentation, | usually give them constred@edback where they can reflect and
strengthen this competency. Giving relatable feedtzuk application that will help them
grow.)

The IDI-03 also stated a similar notionthis theme by stating that,
“The teachers must give direct and indirect feedback.”
(The teachers must give direct and indirect feedback.)

The IDI-06 also shared the same idsthe teacher mentioned about feedbacking she said that,
“Talking about feedbacke have the journabe have the query noteboole are also sending feedback specially
in a position papeOr any academic writing when | ask them they bélprovidingme with a draft and they will
be sending me that one automatically after | checkeant back to them with the feedback on how to improve
their academic writing.”
(Speakingof feedbackijn additionto the journal and question notebook, we also send feedbartigularlyin
the form of position papers. Or any academic writingmhask them, they will immediately email me a draft
of it and, after I've checked it, I'll send it baokhem along with feedbaadn howto make it better.)
Likewise, IDI-10 had similar practices to the teacher. She stated,

“To address that situatiave have a corrective feed backimgheir submitted writtenuzput. ”
(To address the situatiowe have a corrective feed backiimgheir submitted written outputs.)

Lastly, IDI-12 shared his standpointgiving output feedbacking by expressing that,
“For example the way | give feedback is personal meanirgayol have to message my
student individually for example there is a task that theygming to write an essay and then
| checked the essay | have to returned that paper toitidiwvidually or send them in their
email or through messenger or ihatag gyud nko sa ilahang mgadrat@aybe adtoon nila
sa school aron mkita jud nila ilahang mga score kung unsa gaganrection ni teacher sa
ilahang pagsulat sa sentence sa pag organize nila sa ilahasgidgathey are writing an
essaysapagsulasobasically an individual and personal deliveryeetiback. ”

(For example, the way | give feedback is personal meanind baye to message \hip.org
individually soif thereis a task that asks theimwrite anessay and | will check it. Afterward,
I amgoingto return that papeo them individuallyor send it to their emails, messengers or |
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will send it to their homes so that they would knowirtlseores and their corrections on the
organizatiorof ideas so basicalgnindividual and personal delivery of feedback.)

English Language Teaching SkillsTraining

It is anexcellent approado reinforcing learning by providing teachers with adequaigligh language abilities. Thegan
alsobea good sourcef extra knowledgen what tacticio employ, allowing thento teach more effectively even during a pandemic.
And this is what the participants found to help enhahe# English language teaching skills by engaging in relaadhing
language skills training whictandevelop your teaching strategy.

The majority of participants made a point of saying tht@naing seminars, workshops, training sessions, andcarsbi
could help one better in the teaching profession. Educttarers also stressed the importance of training teacagabilities
over time to maintain teaching quality. A concerned teaalse suggested that providing instructors with sufficieaibing could
helpin the teaching-learning process of teaching the Englishuageswell asenable them to manage and facilitate their lessons
in anorderly manner despite the pandemic.

The IDI-01 stressed the significanmfeconducting capability among teachers.

“With regards to English language that is part of the major skills that our learner must be
learned aside from math and science , as a school tieakiwe are already doing thing one
we have to strengthen or a conduct a capability building with degarteaching strategies
to our teachers than our teacher doing the traditional typadfitey so we should conduct
capability building to our language teachers for our languagditencSo as school head |
have to see to it that programs, projects and activitiéwpoove the teaching skills and to
develop the learners and must be given budget and must bdeiddh the SIP and annual
procuremenplan. ”

(With regards to the English language that is part of therrskills that our learners must be
learned aside from math and science. As a school htbéaklwe are already doing a thing,
we have strengthened and conducted capability building vg#rds to teaching strategies to
our teachers that doing the traditional type of teactthiogwe conducted capability building
for our language teachers for our language teaching. Shea $ead, | have to see to it that
programs, projects, and activities must be given budgktaust be included in the SIP and
even annual procurement plan to improve the teachifig akid to develop thiearners.”

The IDI-06 supported this clailwy suggesting that,

“by attending seminars and webinars na ginahatagan or nagaconduct sila ug webinars,
seminars and training na mapreptrer mas maimprovia lalo na ron katong pagsugsd
online classes or modular kung unsa atong mga gapgbuhaton.”

(Teachers are given seminars, webinars, and traioipgepare and improve moireteaching
especially those who engaigeonline classesr modular to do the right thing.)

On the other hand, IDI-08 shared her best practices in hgndfid coaching students by equipping them with the
necessary language teaching skills,
“we also have limited face-to-face research and with that we requested research ldaders
come in school to give instruction to check their papers asihe jposition paper which
language teachers required fegrners. ”

(We also have little direct interaction with researsh&we asked thento visit the schooto
provide guidance and review students' papers in additiore tpasition papers that language
teachers requested studetotsvrite.)

Thus, IDI-10 suggested that,

i

“Send and advise teachetsattend training pertaining Engligtmguage.’
(Send and advise teachépsattend training about the English language.)

Meanwhile, IDI<11 supported this theme by asserting that professional develd@mnecessarfor the teaching-learning
process,
“As Education leader, this the timeto offer professional development of teachers reltdged
best practices in teaching-learning process of English laegedgcation and to provide them
resourceso be more innovative about how support their studenis learningin this tim@@fw.ijrp.org
pandemic.”
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(As an Education leader, this is the time to offer profesdidevelopment of teachers related
to best practices in the teaching-learning procesagfigh language education. To provide
them with resources, to be more innovative about hosupport their students in learning
during a pandemic.)

Furthermore, IDI-12 expressed similar thougbtiDI-11 by stating that,
“Whatever | achieved that will alsbereflected towardsy studentsofor examplef | enroll
for a Master’s Degree if I enroll for a doctoral degree, if I join webinars related to English
instruction or English curriculum that will still reflectexh how | teach or how | manage
myselfin teachingmy studentsn the EnglisWanguage. ”

(Whatever | achieved will also be reflected in my student$or example, if | enroll for a
Master’s Degredf | enrollfor a doctoral degrei | join webinars relatetb English instruction
or English curriculum that will still be reflected on howehch or how | manage myself in
teaching my students the English language.)

Conduct Online Classes
Despite the pandemic, online class is a new trendtimtents to meet their learning demands. Students may atill le

and develop information even if they were at homaef/tused the applicable sources. Many instructors haygeatithis new
teaching method since it is simple and convenienthfam to communicate with their students and meet thedsn@articipants
also mentioned that even if we don't meet regularlydihglclasses online allows us to kegpeyeon students' activities.

The new application, which allowed ustwsimply encode their assessments and track thengis@sssed openly by the
participants. Online classes are a useful tool as welihentioned by a mentor, to keep track of the subjetttiley are having
trouble understanding. In order to overcome their learnintiectgges during the epidemic, students can continue to leayliskn
through this teaching platforbyy using internet platforms.

The IDI-01 stressed that aside from modular learning theylsseadopting the synchronous classes,
“With regardgo teaching strategies sinae are employing pure modulae are just relying
in the modules with regards intervention our teachers are conducting synchronous classes
sothey are scheduling once or twice a masthey are meeting with our students not only
those who need intervention but ofierstudents who can access with the online platism
with regardsto teaching strategies employdg our learnersave are using the virtual
platforms synchronous one and a simple discussion on the laastdecompetencies of our
learners.”

(With regards to teaching strategies since we are emplpyire modular, we are just relying
upon the modules. With regards to intervention our teachersoadhating synchronous
classes, so they are scheduled once or twice a mdmgly.afre meeting with our students not
only those who need intervention but open to those studdmtscan access the online platform
so, with regards to teaching strategies employed by our lsaweerare using the virtual
platforms synchronous and a simple discussion on the liemsted competencies of our
learners.)

Similarly, IDI-02 took on the new task of using onlinehteologies to support learning and organized online meet and
greetdo keepan eyeon students' circumstances during the pandemic.
“Ammm nagagamiko ug kuan mam quizzy is..kanang dikmmangita ug ahh assessment nila
nya inline pud sa mga modules na topic. Also, we conducted d@imastahan in order to
know their situation based on their situation on the English languhgsaton also we
conducted online learnirgpthat they can open up their issues with regéotise topicin the
English since English neettsbe addressed.”

(I am using Quizzy it is an application where assessmeggkcable that is also parallel to
the topic of the modules. Also, we conducted online happemingsow their situation in
English language education. In addition, we conducted onlineiigaso that they can open
up their issues with regarttsthe topidn English since English neettsheaddressedswell.)

In connection, IDI-04 also stated similar practices with IDI-02 and said,
“Also, we conducted online class for those students who can access the online platform so
that atleast students will be sharing with their momentsthigespecific topic in the modules
and also an online kmustahan atleast we can know what thelpimgand be updated on
their situation duringandemic.”
(Also, we conducted online classes for those studentscam@ccess the online platform so
thatatleast studentanshare their moments like the specific tapithe modules. Also, oiAgrp.org
happenings about their condition at least we can know tivegtare doing and be updated on
their situation during a pandemic.)
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Moreover, the IDI-10 stressed the same thotmlite teacher by expressing,

“In our school instead of modules our teachers were able to conduct online classes so that at
least students wilbe followed up and contact despite heidemic.”
(In our school, instead of modules our teachers weretalolenduct online classes so that at
least students wilbe followed up and contacted despite the pandemic.)

Supplementary Materials

The teacher's hand is essential to the effectivenebe aéaching-learning process. Despite the pandemidieesamust
use supplemental materials for growth to meet studergdsn&he concerned instructor expressed her views tdieies should
have supplemental materials and interventions avaifabtene students struggle with the languag@derto help students acquire
the English language. Thus, providing supplemental materithlaigistudentsn learning the English language despite the current
situation.

The majority of the informants believed that supplementasgurces are important, particularly during pandemics, and
that they help pupils learn English by reinforcing whatythave already learned. Participants noted the ritgciescreating extra
materials, particularly for those who were unable tagpgste in the online class.

As an intervention during a pandemic, the IDI-01 indicated thgtlsmental resources are useful.

“Sincewe are implementing pure module as the mode of delivery during pamdsually our
teachersf they find some students who have difficultieshe languagepe just make other
modules also ai@tervention.”

(Since we are implementing pure modular as the mode okdgliuring pandemics usually
our teachers if they find some students who have diffeulb the language, just make other
supplemental materials also interventions.)

The IDI-03 also stated the same facts about supplenreatatials and supported by saying that,
“For now our teaching strategg/to assess and give them supplementary activities thdit wi
in or suitable to their learningodules.”

(For now, our teaching strategy is to assess and geéve slupplementary activities that will fit
in or be suitable to their learning module.)

Similarly, the IDI-09 supported the notioh Mentorby providing supplementary resources during the pandemic,
“the same time it also helps us to construct or craft modules specially for those students who
cannot attend online classes so we make module for themsteea we make modules to
supplement that they neadtimesof the pandemic sthat’s it. ”
(To help us construct or craft modules, especially for tistggents who cannot attend online
classesSowe make modules to supplement their needs during the pandemic.)
Observation of the Academic Progressin Teaching the English L anguage Education in rural schools during the pandemic

The fourth questiom this studyis about the observatiarf the academic progregsteaching English language education.
Participants expressed their observation of the acadeogegss in teaching English language education. The trptieod made
the following themes emergeural students developed independent learning, rural students’ academic progress in English is
developing, and monitoring and reinforcement.

Monitoring and Reinfor cement

Giving students regular monitoring and reinforcement would theem understand what they need to do to succeed in
answering the modules during the pandemic. It will caindents' anxiety, relieve their fears, and help thenfirooryour
expectations, allowing theto be happy and successfal school. Since we aie the pandemic, Mentors reiterated that they have
to provide means and wais contact their students for regular monitoring and tefoece language learning.

As per observed by the teachers, consistent monitoringraniting reinforcement mubeaddressed for studertsbe
guided and remindeaf what they shoulthe doingto master the English language competencies. The eduraterlined thafor
students to pick up the language, teachers must communicht¢heir students, apply regular monitoring, and also through
providing reinforcement language learning.

Following this, the IDI-02 seeks waigmonitor and follow up with students meet their needa language learning.

“Uhmm kuanon siya kanang since naa man ta sa pandemic na time karon the teacher will
kuan mangita gyud siya ug ways and means kay na para macatagangedsamga bata
even though naa ta karon sa pandemic dapat mangita ang teactsr ngawnafollow up
ang mgabata.”

(Sincewe arein these pandemic times, the teacher must ways and hoezisrto their needs
through follow-up.)

Meanwhile, the IDI-04 shared the same sentiments regaitaingtruggle in giving instructions and monitoring with the
Mentor by stating that,

“Very difficult giving instructions you really nedd give instructiorto parents every timee
distribute module and the problem is you cannot give instruction one byesa@ise S@M&jrp.org
parents are not. that diligent in getting the modules of gtemglents so not every Monday
parents gao schoolto get modulesowhatwe dois we this group messages using facebook
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and the probleris not all students have their facebook @bd’s have cellphones and internet
connection so its very challenging because you need to reachfahobne by one to have
uhmm follow upto give the instruction on hotw do the module® do the activitysoit is very
challenging. Unlike before that every day we face the stadmnits easy give instructions to
students who are present unlike today that we need to do it one .b§mtiee giving of
instruction maybe the communication is very difficult tese. ~
(It is very difficult to give instructions during this pandenyiou needto instruct parents every
time we distribute modules. The probléswyou cannot give the instruction one by one because
some parents are not diligent to get the modules evergidjorso, what we do is message
them through Facebook and the problem is that not alttidents have their Facebook or
even cellphones to use and internet connections. So, it’s very challenging since you need to
reach out to all of them and make follow-ups about theiviies in the modules. Unlike
before that every day we have faoeface so it’s easy to give instructions, unlike today we
needto doit one-by-one. So, the givirgf instruction and communicatias very difficult this
time.)
The IDI-05 expressed her point of view by providing reinforeetrand monitoring to the students, and as a result, their
guestions about the topic will be addressed.
“Facilitator gyud ta mam and a model since we cannot have the former modality na makita
nato sila permente na makaya nato sila ug instruct on the thiagthey will do.. facilitator
ta in the sense nga naa gyud sa atao kung unsaon nato pagdeliver kalpalonaila with
regards to language teaching. As facilitator dapat kabalo @onngsag address sa like
paghatag ug clear instructions and reminder ilang needs espé&aiadly na mga panahon
nga dili ta nila makit-an dili ta nila maquestion kung unsay uhgpat iquestion dili sila
kapangutanaamga mali or unsay tama wharcomedo English language learning mao na
dapat kabalta mufacilitate on what are thgpropriate activity.”
(We are the facilitator and a model since we cannet tiae former modality in which to
instruct them on the things that they will do. We areddlifator in the sense that we should
know how to deliver for them to learn in teaching thegleage. As a facilitator, we should
know how to address like giving clear instructions and meeris, especially that during this
time, we cannot see them in fact, they cannot questiarmasare the things that they should
or whenit comego the English language learniegthat’s it we should know howvo facilitate
themon the appropriate activity.)
IDI-06 had the same insights as the IDI-05 claiming about thkkedges in providing instruction and monitoring during
the pandemic and uttered that,
“As an English language teachareducation there's a lof challenges but one of the most
difficult is the giving of instruction because simple instruction pagimglitnga modules they
are not following the instructions then students may rhadnstruction possibly but not all
of them can easily understand because of weatalled reading comprehensisn thatis
one of the lacking part of the students to comprelserthlis is the major problem of not
having faceo face classes because the students and the teacher'snicationis not very
well they may experience misunderstanding or misconception in a particular instruction.”
(As an English language teacher in education there are adioaliénges but one of the most
difficult is the givingof instruction because when modules are hakcould observe that
they are not following the instructions eviéiit is a simple instruction. Studentsayread the
instruction but not albf them easily understand becaogthe lackof reading comprehension
sothatis one lacking parbf the studentto comprehend. This the major problenof having
no faceto-face class because the student's and the teacher'sin@ationis not good they
might experience misunderstandiorgmisconceptionn a particular situation.)
In addition, the IDI-011 expressed also her thoughts abmibreement by saying that,
“To reinforce students’ academic progress, teachers communicate well with the students by
providing accurate and clear instruction to them in evetiyiggcand performances and not
torely on modules alone and might give the students differedtedtivities that suitgem. ”
(To reinforce student academic progress teachers mustuoicate well with their students.
By providing accurate and clear instruction in every agtiaitd performance and do not rely
on modules alone besides, give them differentiated aetivhiat suit them.)
The IDI-12 concluded by emphasizing the importaoteontinuous monitoring during a pandemic and reiterating by
saying,
“thatis a reality check because a t@ftstudents are actually have been droppingrootasses
especially during the pandemic so i guess as a teachewedatis constantly monitoring if
they are still here or what are the reasons why they arateotding the classes anymdre
(This is a reality check because a loft students have been dropping aifitthe classes,
especially during the pandemic. So | guess as a teacher wiaat i constantly monitogwangrp.org
ask them the reasons for not attending the classgrore.)
Rural Students’ Academic Progressin English is Developing
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Academic progress is fundamental for students' socigress. Students who excel in school have a better chnce o
adjusting to adulthood and achieving career and econam@ess. An instructor did, however, point out that becaudeeof t
pandemic, academic progress in learning Englistow slowerin rural schools than it used to be, which disturbs efass

The informants on the other hand also indicated thdests are now adjusting to the new modular learning styleeas
reason why academic progr@s&nglishis increasing. The participafurther stated that although the situatimaynot be moving
forwardata rapid pace, the informants expressed confidencéhiginstudents will eventuallye competitivein life because they
already possess the essential abilities.

Accordingto the IDI-04 the academic prograsslowly developing during the pandemic and doing theirtodstep up
despite the current situation.

“Academic progress is slowly hinay hinay siya ug pataas dli siya preha sa una na we can see
difference between last year this time it is slowly goipgsurely we are not going down
because of the pandemic because we are doing everything tougigtudents the quality
education that we promised to them so it may not be fastébatrevdoing everything to keep
up giving the appropriate mentoring to atrdents.”

(Academic progress is slowly developing unlike before agd:tell the difference in their
progress between last year and this time. Yet itowlglgoing up surely, we are not going
down because of the pandemic because we are still doinghargrfor our students to give
the quality education that we promise to them. So, it naybe that fast but we are doing
everythingto keep up and give the appropriate mentotongur students.)

In line with this, the IDI-05 also had a similar viewpdiowvards the academic progress status wisistill developing she
expressed that,

“Improving and developing kay kampante nako at this stage na kabalo sila kampante ko na
even if they go out here they will graduate kabalo ko na Wikype competitive enough
especially in the English language especially in reseamaking. Improving gyud siya
although dili siya paspas basta hinay hinayon gyuid. ”

(Improving and developing because | am confident at thie staat even if they graduate, |
know that they will be competitive enough especiallytie English language and in the
research making. is improving and’m working onit slowly too.)

Likewise, the IDI-06 had the same notiarthis theme saying that,

“well dili man pud siya poor kaayo somehow naga impestane goes bgapila katuig nga
pagsugod sa pandemic hangtod kron makaingon pud ko na naay gamay impréuegen
baga dili na kaayo nangapa ang kita ug lalo napud angmbante. ”

(Well it’s not that poor somehow we are improving as time goes by since years have passed
until the pandemic comes. | could tell there is an improverage adapting as well as the
students.)

Meanwhile, IDI-10 posited the same standpbinstating that,

“It is gently developing buit is alsoprogressing. ”
(It is gently developing and progressing.)

Similarly, the IDI-11 Teacher shared the same thought:

“The academic progress our studentin rural schools are noin the stage of Developing,
it is evident that students are now adapting the new normal moofabtyning. ”
(The academic progress of our students in the rural sisoww in the stagef developing.
It is evident that students are now adapting to the new mpdéliarning.)
Finally, IDI-12 backed up this claitny stating that academic progréssheir schoois improvingasa resultof their efforts

to adapto the learning transitioim the new normal education.
“I would say students are actually improving they are trying their best adapt the students I
mean the transition from face to face to online and modulaniteawith that being said |
believe na maybe based on my observation mas nag improvegpaaaning sa mga bata
katong sa mga nagmodular or nag-online class because theyahlavemore time for
themselves na makalearned sila lang they can search arteahet ang learned a lot from
their they can also ask aside from the teacher those kmordedgeable other sa ilahang
balay like their parents, ate and kuya to ask question ahmgtions related to what they
currently related on somethidge that.”
(I would say that students are improving they are tryimgy tbest to adapt to the transition
from faceto-face to online and modular learning. With that being khglieve that based on
my observation their learning was improved because theyrave time for themselves to
learn and searaobn the internet and even afk help from anyone. Aside from their teachers,
they could also ask those who are more knowledgeikbl¢hleir parents, big sisters, and their
big brother questions related to what they are cugreathted on something like that.)

Rural Students Developed | ndependent Learning

Self-learning modules are intended to provide a firm foundaifanformation and to realize educational opportunities.
Also, it is essential in developing independent learnetsatitav them to gain independence and the ability.teppEgoeth out the
hdp of a teacher even during this pandemic. Furthermorg htiee been developing approaches to address the leasddg of
studentsn the English language instruction basathe commentsf the participants.
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Educators have commented that during the epidemic, learn&ippled their independence as learners and self-reliance.
Despite the difficulties we are currently facing, theyaleped resilience on their own. As a result, the pandé@msome ways
benefited the childreim rural areas because it gave them numerous lesst@esridhe English language.
The IDI-01 described the positive aspeaftthe pandemic, onaf whichis that students become independent learners and
self-reliant.
‘So those are positive things that have been changed so students learn be independent they
become independent and self-reliant in the sense that they catynimbmediately to their
teachers but to themselves and modules alone those are pbgiiggethat has been brought
by the pandemic.”
(So those are the positive things that have been changaatdsats learn to be independent
they become self-reliaimt the sense that they cannot rely immediately upon tis&dhers but
on themselves and with modules alone so those are $itev@ohings that have been brought
by the pandemic.)
The IDI-0O3implied that the efficacy of that inductive approachmpotes independent learndngutilizing internet access
collaboratively.
“I am using the inductive approach since I have independent learners already and they can
also access using the internet and gadget and collaborative vey effective.
(I amusing the inductive approach since | have independent leaineady and they can also
access using the internet and gadget collaborative way whicls very effective.)
Finally, IDI-09 described how to inflame students' inteirestrder to develop theasself-paced learners.
“I haveto know their interest and let them enjoy their learning anddbensl onés they can
learn at their own pace at the satne they are enjoying.”
(I haveto know their interest and let them enjoy their learrdng the second ongthat they
can learrattheir own pace at the same time they are enjoying.)
Insights of the Teachers and Education Leader s towardson the Present State of English Language
Education in Rural Schools during Pandemic
The fifth question in this study is about their insights ifréaching English Language Education in rural schools during
the pandemic. Participants expressed their differenthitssand views about the present stdténglish Language education. From
the transcriptions made the following themes emerged:isusStaylish learning intervention programs, ensure compdiamith
health protocols in language learning, give more importamtieet English language, strengthen English Language teaahéhg
learning skills development, empower technology integratdenglish Language teaching and learning, be adaptive to change
and challenges of English Language teaching and learning, & inspired in teaching the English Language Learners, and
prioritize rural schoolén English Language Education.
Sustain English L ear ning Inter vention Programs
Sustaining English Learning Intervention Prograsfandamentafor maintaining language learning siritallows pupils
to overcome learning challenges during a pandemic. Meanwhiéementing intervention programs will help students wapr
their English language skills and cope with their circumstanés instructors have told that, they have to makeviithatl
interventiongo ensure the continuity of learning development among stede
To ensure that English teaching is addressed despitauttentc circumstances, the instructor, as observed,
underlined the need to design learning interventions contbxtéalditionally, the participant talked about the best apphes
used in their schools to handle problems and concelateddo teaching English through collaboration. Tomaam language
competency and offepp-notch instruction in English language education, teachetddshontinue to develop English learning
interventions.
The IDI-01 mainly expressed his thoughts about sustaining tineingaintervention programs despite the current
situationto addresshe need®f every learnein English language education.
“If this modeof delivery will continue this modular distance modalkitg.don 't have any other
means but to make individual interventions with our studentsgusope up delimitations of
these modular learning delivery so individual intervention,viddal follow up, continue
conduct of synchronous to address least learned competenciededmars siguro part of
that as a school head is to strengthen the monitoring mesanaf the implementation of
intervention taeachers.”
(If this mode of delivery continues this modular distance modality, I think we don’t have any
other means buto make individual interventions with our studerits cope with the
delimitationsof this delivery. Like individual follow-up and continue chrcting synchronous
learning to address the least learned competencies. Rbdtafs a school head is to strengthen
the monitoring mechanism of the implementatbanintervention for teachers.)
Similar ideas were expressed by IDI-@38the developmertdf instructional materialasa meansf interventionto support
the learningf English.
“English language teacher should draft English teaching instructiondérias or
intervention where they can apply their knowledge and Endésiining skillsin a
contextualize manner and alse should not aim anymore the very idealistic way of teaching
butwe should target nowthe important language skills that a leahoeidshave hencé Gahv.ijrp.org
be usefuto themin the future particularly in their fieldf work. ”
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(English language teachers should draft English teachingudtisnal materialsor
interventions where they can apply their knowledge &mglish learning skillsin a
contextualized manner. Also, we should not aim anynfwrevéry idealistic way of teaching
that we should target now the important language sk#isatlearner should acquire hence it
can be usefuio themin the future, particularlin the field of work)
Likewise, IDI-05 discussed her best practices for maiirtgi English learning interventions through strategic planning
and teamwork with her coworkers.,
“we do have a session here in our school na all of the faculty members in the different
department since we have three department sa Igangon we hasatalgnrsecondary and
senior highsonaa jud times na magtapokdiria senior high and junior higgowith thatwe
can be able to communicate or to plan strategies and techneyesta matarong namo
siyaugtudlo and | guesss thistthe very edge na gwapo gyud ang learning saastudyante
kay kung unsa among giplano maaply dayamo. ”
(We do have a session here in our school that all ofattdty members in the different
departments in Igangon integrated school we have elemendagndary, and senior high
school levelto communicater plan strategies/techniques howto teach them well. | guess
that entails that teaching is a lot way better thanrbdfecause we could apply them right
awayto our plans, unlike today.)
Additionally, IDI-07 presented her method for supervisingdudieagues by continuing learning interventions based on
the state of each schaathe time.
“I am trying my best to do the best of my ability try to have possible means | tried to come up
to group chat trying to consult trying to follow up the teachemder my instructional
supervision and the English teachers we are trying to meet every week what’s happening to
your school what are the innovations you have made and intervestidhat the problemin
transferring and the method you are tryiogseto amplify andwe come ugo many solutions
we have their the group chats , video lessons, and online teaatdndgemo teaching those
are the things we are trying to imply to them during pandem. ti
(I am trying to do the best of my ability to have pogsineans so | tried to come up with a
group chat trying to consult and follow up with the teashender my instructional supervision
and the English teacheld/e are trying to meet every weekdiscuss the happenimgschool
innovations made and interventions and discussed the poltetransferring the method.
So, we are trying to amplify and come up with new solgtionour group chats so we had
video lessons, online teaching, and demo teaching thesthe things we imply during a
pandemic.)
Further, the IDI-08 had the same pahview and suggested that,
“Teachers must do some innovation and creativity to address the needs of the learners to
whatever curriculum and subjacteas. ”
(To meet the requirements of the students in all curr@nthsubject areas, teachers must be
innovative and creative.)
Meanwhile, IDI-10 had the same viewpoasthe Concerned Expert about innovation and interventidrecommended
that,
“The teachers and education leaders face the challémgies English languagey having
innovation and have intervention into modified and simfleons. ”
(The teachers and education leaders face the challentfes English language by having
modified innovation and intervention with simpler lesspns.
The IDI-11 had the same notion about innovation and strategfsstain learning prograrmsEnglish language education
by stating that,
“Even with the use of modular-printed instructiave could still deliver the quality of
education by weighing the most essential competencies orislglish language area that
needs to be improved considering that they are in rurabkchiso, to develop innovations
and strategiem English that could be usénl this type ofielivery.”
(Even with the usef modular-printed instructiowe could still deliver the quality of education
by weighing the most essential competencies or skitlsarEnglish language area that needs
to beimproved considering that they beloinghe rural schools. Alsdo develop innovations
and strategiem the English that could be used in this type of delivery.)

Ensure Compliance with Health Protocolsin Language L ear ning

To minimize risks, it is necessary to follow health pcote when learning a language. Because of this pandethmols
closures have grown common, hampesinngents’ ability to learn. Although teachers are devising strateigieseet their students'
educational needs, the primary condsrensuring that all students are protected and safe.

As | have observed, there is a gap between teachelsamérs because the pandemic led us to limit the iti@nac
Nevertheless, the participants reiterates to reducewisknust adhere to the government's health protocole wieeting s
language educational necessities. WW.ijrp.org

The IDI-01 discussed students' adherdanaafety precautions while studying English and said that
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“First and foremost, as a school head | must realljosethe compliance of the school safety
assessment tool for the fatteface classes | hatework hard and look for all possible means
thatwe can open classes though as of todahave not been evaluatbythe division office.
As to give opportunitieso our learners for the fade-face interaction with their teachers

a school head, | have to secure that faefce classes should be resume. We are always
doing our best, everybodynot expecting this pandemic would come and hessowe don 't
have option but to implement what is best for our school and ipl@ome also to the safety
of our learners.”

(First, as a school head | must ensure the compligintte school safety assessment tool for
the faceto-face classes. Thus, | have to work hard and loolpdssible means that we can
open classes thougtsof todaywe have not been evaluated yet by the division offiende,

as to give opportunities to our learners for the taekce interaction with their teachers. As
a school head, | must secure that faeéace classes should resuriiée are always doingur
best yet everyone is not expecting this pandemic to come and here it is, so we don’t have the
option but to implement what is best for our schoatdompliance also for the safety of our
learnerg

The IDI-02 emphasized her observations made during théepsin, during which there is limited interaction between

teachers and learndrslearning the English language.
“It’s very difficult knowing that there is a gap between teachers and learners because the
pandemic has led us to limit the interaction between teaelmerearners the gap is not that
wide but theras a limitation. The teacher should always follGw restriction. ”
(It is very difficult knowing that there is a gap betweenchers and learners because the
pandemic led us limit the interaction. The gap not that wide but thetie a limitation where
teachers should always follow the restriction.)

The IDI-03 expressed the same opinéathe IDI-02 and announced that,

“For me the progress may not be that fast and advanced because we know that we have a lot

to follow a lot of protocols if we go to their homes. When the panalstarts it is not easy to
goin their homes dilta pwde magdug-ol dugt sosaprogress wala siya nagstop ks not
that fast because we need to consider a lot of things atheastidents are given follow up
and remedials for the subjespecially English.

(For me, the progress may not be that fast and addadmecause we know that we have a lot
to follow like protocolsf we goto their homes. When the pandemic staksare not allowed

to get closer to them, so the progress did not stopdiuthat fast. So, we need to consider a
lot of things at least the students are given follow-ugh medial for the subject, especially
in English.)

Likewise, the IDI-04 remarked also his id@athe rules and law® follow in learning the language during the pandemic,
“We really need to abide the rules and the laws especially in the rural areas we are having
remotelearning.”’

(We must adhert the laws and regulations, especiaflyhe rural areas whekee are doing
remote learning.)

GiveMore Importance to the English L anguage

The English language is significant in our lives becausielst @mmunication. It is the world's primary language for
studying any subject. Students need English because it extemdsnowledge, develops emotional abilities, and imesaheir
quality of life by providing career prospects. Thus, teachad education professionals must highlight the valdleeoEnglish
languageén everyone's livesothat they would live better livas the future.

Participants emphasized the value of placing a strong emmmakiaguage learning because it serves as a springboard
for everyone who wants to succeed in life. Accordinth&r educator, they should better get ready for the patistbibecause
they will be competitive in a world full of competitio

The IDI-01 discussed about the importanE&nglish language and remarks that,

“4s we all know that English languaggreally important thouglve English languagés not
our mother tongue but when we talked about in the actual labar iforthe global market
English is required in all business may it be in the asgentademic in all other profession.
English languages really required.”

(As we all know that the English language is really impartaough it is not our mother
tongue when we talk about the actual labor force irgtblal market, English is required in
all businesses. May it is in the aspect of academia ail other professions the English
languagas required.)

The IDI-02 also underlined the valoEEnglishasa stepping stonia their lives. She uttered,

“very importantin the senseait will make them as a stepping stdoestrive harder example
if gamay ang ilahang grades that tso¢hey will haveto strive hardeto achieve high grades
if they have high grades then ikeeppto nila kay para always ilahang gradggko.”  wwwi.ijrp.org
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(It is very importanin the sense th#t will betheir steppingstoni® strive hardefor example
if they get low grades they will strive hardeachieve high grades thdrthey get high grades
they will keepit up alwaygo maintain.)

The IDI-03 also highlighted the valwé learning the English languag stating that,
“I have observed that our educational leaders have emphasized the importance of learning
the English language and | believe that they have not forgotten-ahs. ~
(I have observed that our educational leaders have emphtstziedportance of learning the
English language and | believe that they have not feegdheir roles.)

Meanwhile, IDI-04 shared her mindset towards learning tigdigh language by imposing that,
“I really commit on doing their best an on giving my all kutob sakong makaya kutob sa-kong
nahibal-an to give them the knowledge on the skills to help tiema their skills na para
competitive sila in the future kay kini mn gud na subg#icsiya sayon labi nagmag English
English ka in the society maingnan dayon ka ug ahh passiggaimga in ana but | really
commit and inculcate in their minds that there’s really nothing wrong practicing the usual
conversation the English language kay makatabang gyud siygsastudyante.”
(I commit to doing the best | can and giving them the teesthing | could. To give them the
knowledge and skills to help them hone and be compeiitithe future because this subject
is not easy especially if you try to speak Englistpirblic you will be easily judged but |
commit to inculcating their minds that therss nothing wrong practicing the usual
conversations through the English language because thid velpl them very much.)

Finally, the IDI-09 expressed her thing about the impoeaih student progreds the English language statingtelling

“Despite of the pandemic we all know that academic progress of the student are very
important especially in their English language status toitmothe students progress and
take in action for them to be aware and help them impso\ie gives them a signal to what
extend they are goirng havein evaluatinghemselves.”’

(Despite the pandemic we all know that the academigress of the students is very
important, especially in their English language status, andtoton their progress and take
actionto help them improve. Alsat gives them a signab what extent they are goirig have

in evaluating themselves.)

Strengthen English Language T eaching and L ear ning Skills Development

Strengthening English language teaching and learninig skil allow students to continue their education despite thi

occurrence. It allows students to continue learning by einfprseveral tactics to promote language developmentifatie of
the pandemic. Moreover, teachers must attend training arkgiwaps to improve their teaching skills and instructiatdity to
deal with the current situation.

Despite the current status, reinforcing the English languagt bauaddressed to avoid deteriorating the language's tgachin
process. A concerned instructor noted that educatioficibéd neededo allow roomfor language learnintp develop and improve.

Additionally, informants indicated that they ougbbffer some lasting learning.

Despite the pandemic, the IDI-01 spoke about his thoughtiseopresent situation by promoting teacher development

and enhancing English language instruction.

“teachers and school head have to give space for more improvement and development and
learning so we can cater the needs of our learners in tefbmgliéh language learning. my
reflectionis thatwe should not stop researchingthe newor current innovatiommn teaching
strategies that will address the learning needs in terthe ¢dnguage skills of our learners.
secondwe should not also stop on developing our teachsetise frontlinerin developing our
learners we have this saying that we cannot give what we don’t have.. so if we have high
calibered teachense could also produce high caliber learnewsshould not stop improving
what we are doing in the development of tuavners. ”

(Teachers and school heads hawegive spacefor more improvement and learning
developmensowe cancaterto the needsf our learnerén termsof English language learning.

| reflect thatwe should not stop searchirfigr the current innovatiom teaching strategies that
will address the learning needs of the language skills ofeanners. Second, we should not
stop developing our teachers as the frontline in develomimdearners since we have this
saying that we cannot give what we don’t have. So, if we have high calibered teachers we
could also produce high-caliber learners therefoesshould not stop improving whaie are
doing for the developmenmf our learners.)

The IDI-02 suggested that to improve English language instru¢danhers must impart knowledge to their students that

will last a lifetime.

“So the main roles man sa teacher mam is to teach utlent$ unya to improve their
learnings na kanang na ang ilahang learnings kay maglastgsifag/ong. ”
(So the main role of a teacher is to teach the studemigprove their learnings that willMasfrp.org
in a lifelong process.)

In addition, the IDI-05 expressed her thoughts by saying,
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“I have this kind of student na wala gyud sila katesting ug bisan unsectiaty especially
that impromptu speaking mga extemporaneous speaking mga orakogywa sila kabalo
ana but when they... nagtuntong sila ug grade 9 gihinay hinay na nako sila kada level na
ipaexperience..and magpost sitlsfacebook nagrabe ang pangurog at the end ofthe day | am
really fulfilled of what | did because they really thanked fowreit kase wala gyud daw sila
kaage ana though daw nagakurog ilang tuhod but it gives theshdhee na makastorya sa
atubangan biskan pa daw wala sila kasabot sa ilang gibaggsk its one way of addressing
their needs kay bisan virtual classes mi ana ra ghpon awagabuhat in a form of video
presentation.”
(I have this kind of student that never had experienced &gilike impromptu, oration, and
extemporaneous speaking. But when they reached gradel 9 Istartedo engage them with
those activities they even posted on Facebook theirerraicking experiences during the
activity and they thanked me for that. Also, | am fléfil with what | did because they told
me that they had never experienced that before althougtktiees are shaking at least they
had the experience to talk in front having mixed emotions. I guess it’s one way of addressing
their needs eveim the virtual classeBm still doingit in a formof video presentation.)
In line with this, the IDI-08 remarked that,
“We also teachers think of how the learning should be detiveoejust for compliance but
must create innovation in order that learning should always H#yguaspite of any social
phenomenon.”
(We teachers also consider how instruction shbeldiven, not merelyo ensure compliance
but also to promote innovation so that instruction shalvays be of high quality regardless
of any societal occurrenge
Furthermore, the IDI-12 stated that,
“dili nato need na imirror nato ilang circumstances we are here as teachers to help them
learn we are here to help them develop their skills their katiguskills in the English language
and such so basically we are here to help them improve tves\seleven if it’s the hard
thing for them to learn the English language to pronounce the wordss$tract sentences
but you are here as English teacherilselpziem. ”
(We will not mirror the circumstances we are herecashers to help them learn and we a
here to develop their linguistic skills in the English languagd such. So basically we are
hereto help them improve themselvesevenif it’s a hard thindo learn the English language
to pronounce the words to construct sentences but goueae as an English teacher to help
them.)
Empower Technology Integration in English Language Teaching and L ear ning
Integration of technology in education refers to tiee of technology to improve the learning experience of stteddespite
the current situation. And learners actively learn usmernet platforms or when teachers upload academic ialatenline.
Students do not find it difficult to learn English during ttiise because electronic materials are readily aveikatd applicable.
Technology must be empowered to support and facilitate langcagesition and overcome challenges. Therefore, the
majority of participants believed that technology mustrigeriporated into the teachirgarning process of learning the English
languageo ignite students' interest.
The IDI-01 discussed the rabé technologyin English language educatitie said that,
“The use of technology is really a great advantage in teaching the English language 10 our
learners becaugéit what captures their attention the maeve capture the interestr attention
of our learners the more learning becomes easy and’'fast
(The use of technology is a great advantage in teachegrglish language to our learners
because if we can catch their attention then we coulshptp capture their interest thus the
morewe capture their interest the learning becomes easieraatet
The IDI-03 also expressed his conviction in the use ¢fi@logy in the communication aspect and the usage dlsoci
mediain the study of English.
| believe there are still learners who manage to attendeonlasses what | did | instructed
them particularly in their oral communication subject wiretbey are going to express
importance of communication. My innovation is to allow them f@ress communication and
they are going to post that in their Facebook at least thieyonvince their friend to agree
with their opinion and utilize the social media in an edoceti manner so it is good idea to
use the onlinglatform.”
(I believe there are still learners who manage to atbefide classes that | did | instructed
them, particularly in the oral communication subject wirethey are going to express the
importanceof communicationMy innovationis to allow themto express communication and
they are going to post them on their Facebook at leagtifil convince their friend to agree
with their opinion and to utilize the social media edwratlly so it is a good idea to use the
online platform.) WW.ijrp.org
IDI-05 highlighted the benefitsf social median the teaching and learnirg the English language and mentioned that,
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“na even though walta nagapakitessailaha wala sila kakitasa atoa dili nato ikalimod na
connecteda through social media arifckita teachers mod#& through posting online kanang
pwd mag-incorporate ug English language kay mubasa gyud sikosg mga post kay mga
dagko na baya na sila nya mangutana sila na mam unsa diahto gipost so maka-assess
gyud ko nga nagabasa gyud sifeuz’s why if magposko ako gyud iincorporateo English
language and then nagapasa pud ko sa ilaha ug mga videos on how to do that and this.”
(Even thoughwe don’t see thenwe can’t deny the fact thaive are still connectetb them
through social mediazo asteacherswe are models through posting online incorporating
English languageso | believe they readhy posts and they tertd askme about the thing |
posted onlineln that way | could assess that they are reaglipgoststhat’s why when | post
something online | must incorporate the English langaagd also send them a videohow
todoit.)

The IDI-10 expressed the same opinion regarding the useiaf media and shared that,
“I think it is pre-recorded because we can upload these in
social medissothat students can watch anytime theyz. ”

(I think it is pre-recorded becausee can upload thesen social medisso that studentsan
watch them anytime they want.)

The IDI-11 also discussed the integratadrtechnologyto stimulate students' interastthe English language and stated

that,

“To integrate technology in the process to stimulate student's interest. As for assessment, the

teacher nowadays made use of online assessment and deadthack to students some

teaching strategies used by teacliersiral schools are making use of technology and online

resourcesf possible, synchronous and asynchronous teaching anbliggds. ”

(To integrate technology in the process to stimulate students’ interest. As for assessment,

teacher nowadays made use of online assessment andegréeedback to students. Some

teaching strategies used by teachers in the rural schmlsiaking use of technology and

online resourcesf possible, synchronous and asynchronous teaching ancféauiip)

Finally, IDI-12 discussed the advantag#susing technologyo support educatiom English language learning and

expressed that,

“with that I'm grateful we as teachers we learned to adapt we learn how to make use of the

technology as an aid for instruction we learned how to make uagphitations in our

cellphones in our laptop or even learning materials availabtheoimternet to teach no our

students the Englistanguage. ”

(With that I’'m grateful as teachers to learn because we learn to adapt how to make use of the

technology as an aid for instruction. We learned howabe use of the application on our

cellphonesn laptopsor even learning materials availalde the interneto teach our students

the English language.)

Be Adaptive to Changes and Challenges of the English Language Teaching and Lear ning

It assists students in quickly adapting to new conditionsamgiring new abilities in English language education.
Adaptable students are also more likelyrave higher levels of self-confidence and life happireksarning. Teachers must work
together to equip their pupils accept and adapt to change and challenge.

Participants underscored how important it is to adjustéaktanges we are going through. In addition, we should be as
adaptable as possible and serve as role models by remaésilient in the face of adversity. Thus, we musbpen to all
possibilities to be innovative and creatagwell asto flourish professionallgsenunciated by the participants.

Despite thesircumstances we ane atthe moment, the ID01 provided her insightsn being adaptabl® changes.

“My insights is that we have to be adaptive with the change whatever change may comiks cov
19 would not be the last pandemic that would cea®lot of realization during this pandemic
anything can happen the things that were os&dll not be foreversowe haveto be adaptive
with the change and so as innovative as the situation demaddba we have to look for
ways on how to cope up with the challenges and to make stratiegiegould be effective on
the presentituation.”

(My insightis thatwe haveto be adaptiveto whatever chang@aycome. This covid-19 would
notbethe last pandemic that would cosa lot of realization since anythinganhappen like
the things we're usdd will not beforever. Sowe haveto be adaptiveto the change antd be
innovativeasthe situation demands an& haveto look for ways howo cope with challenges
to make effective strategies for the present situation.)

In a similar vein, IDI-03 offers words of encouragement by r&mgy

“Encourage yourselfto learn more you hawe encourage yourself and go adiyour comf@l.ijrp.org
and embrace whatin zone and learn newthings thatare particularlyn the newiormal.”
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(Encourage yourself to learn more and go out of your coméor¢ and embrace and learn
new things, especialip the new normal.)

The IDI-04 also gave her reflection on the situationnglish language education by expressing that,
“My reflection is to always love my job to be happy everyday because our job is not easy so
just do our job go home happy always because this is our lifgdawengyud ni siya so wla
tay mahimo andvwe needto embrace whatve have rightiow. ”

(My reflectionis to always lovany job and tdoehappy every day because our jplnot easy
so let us do our job and go home happy because this is ol our life and we need to
embrace whatve have right now.)

The IDI-05 also expressed her viewpadntadjusting to changes by declaring,

“nagahinay hinay sila ug ano..adapt sakang unsa gyud ang changesaashepagteach
sa subject developing.”
(They must slowly adapt to the changes like the way ahiag the subject.)

Meanwhile, IDI-08 also made mentioned resiliency duringptiredemic and uttered that,

“But then agairn this pandemic periode discover our creativity because teachers really
create innovation and somehow alsare resilient because accept and embrace the type
of modality that the school has offered. So we really intova think of another angle outside
the box in the concejof education thatve usedin the past.”

(In this pandemic, as teachers we discovered our creativityiremodation. We become
resilient becausee accept and embrace the modality that has been offered.)

In addition, the IDI-11 expressed her thoughts by saying,

“To be ready at all times to adapt to the changes brought by pandemic, to be optimistic
whatever challengesay come.”

(To bereadyat all timesto adapto the changes broughy the pandemic, antt be optimistic
about whatever challenges may come.)

Furthermore, the IDI-12 stressed that,

“As an English teacher | think | am not speaking for my beteti speaking for all teachers
right now that it challenges our adaptive skills right now wesHaeen teaching in the four
corners of our classroom face to face but right now we aredosducting classes but in a
virtual environmentso that’s one thing that challenges us. | think the field that its
challenging yet it’s also fulfilling because I mean..we are not prepared for this scenario to
happen we did not anticipate thiswih all of the things that’s going on and then we are
surviving the circumstances the situatidim glad to say that its challenging but also
Sfulfilling.”
(On behalf of other teachers, it challenges our adagkills since we have been teaching in
the four corners of our classroom during the faetace but right now, we are conducting
classes in a virtual environment so that’s one thing that challenges us. I think in the field it’s
challenging too but its’ also fulfilling although we are not prepared for this we are still
surviving these circumstances and situations so I'm glad to say that it is challenging and
fulfilling.)

BeMore Inspired in Teaching the English Language L earners

It takes patience and hard work to be inspired in teachingidayeglearners because it demands your effort and skill to
urge thentolearn. And, despite the current situation, teaching niégtessa dedicatioto do the job and meet the learners' learning
needs. Furthermore, a committed teacher can make a significant difference in their learners’ learning and achievement expressed
by the majorityof the participants.

Let's not get distracted by the positive aspects of hgrdstd instead keep our commitment to educating ourselves and
others. The pandemic, according to one participantyvates her to work harder than ever as a teacher. Sheld¢dgeg to do
her besto fulfill her commitment to teaching.

The IDI-01 shared his sentimeinsdealing with the current situation by stating that,

“Last one is I think as a school head, I have to keep the fire burning like the enthusiasm
becauseof the discouragemendf no faceto-face classes psychologically learners and
teachers are affected so we just have to inspire ourdeaelmd learners to go on and to
improve themselves and to become self-reliant and eesitia mga terms during this time.
and so if we are only being innovative and adaptive, selimelf we are doing that walay
imposiblewe can still develop our learneisthe best potentials and best person theyeah
(Last one | think as a school head, | have to keeptaddirning like the enthusiasm because
of the discouragement of no fatmeface classes. Psychologically learners and teachers a
affected so we just have to inspire our teachers angelesato go and improve themselves to
become self-reliant and resilient during this pande8uodf we are being innovative, adaptive,
and self-reliant nothing is impossible we can stiltelep our learners to be potential an@fifig.org
best people they can be.)

Also, the IDI102 expressed herself by being motivaiedher job and shared that,
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“it makes me motivated on how in making ways to teach my students behind this pandemic
time.”
(It makes me motivated on making ways to teach my studeritgydhis pandemic time.)

In line with this, the IDI-04 talked about her commitmenihéo job and enunciated that,

“My commitmenis to continue what | have started okgniz’s myjob, it’s my chosen job this
is my role as teacher to teach them to always remard ththat are the things they should do
at home without our supervision us teachers. My commitmeaotabiays give additional pa
hard work on my part additional love to my job because beingchdeauring pandemic is
not easy ...you need to really have patience when dealing with your student’s difficulty in
different subject not only iBnglish.”

(My commitmentis to continue what | have started sinceritgchosen job and this myrole
asa teacheto teach and remind them always of the things they stam#dhome without our
supervision. My commitment is to give additional hamtkvand love more my job because
being a teachds not easy during a pandemic you should have enough gatidmen dealing
with your student’s difficulties in different subjects not onip English.

ThelDI-05 had the same desire with the IDI-04 by telling that,

“I really commit in giving the best nga akong mahatag mam even though this is not my first
choice of program but today as nakita nako ang need sa mgaibhitaaga makatoon ug
English kay kabalo jud ko magamit ni nila hangtod sa hangtab&al gyud sila aning
English dli lang ang subject but on the use of English language pahtamgendeavor.”

(I commit to giving the best that | can even though thisismy first choice of the program
but today as | see the need to learn English because Ithabthey can use this language in
their lives and endeavor.)

The IDI-07 shared her mindset by advocating and fostediugation through these words,

“The good educator is not only in minds but in deeds. As a strong leader, we should have to
foster and advocate learniitgour country because we shobiewell educated.”

(The good educatas not onlyin the minds buin deedsAs a strong leaders, we should have
to foster and advocate learniimgour country becausege should be well educated.)

Finally, the IDI-11 supported this theme by sharing these wadrdgésdom,

“In this time of pandemiae must give positive feedbactsour studentto reinforce learning

and inspire them to continue despite how challenging the new normalitynagigzem. ”

(In this timeof pandemiave must give positive feedbad& our studentso reinforce learning

and inspire them to continue despite how challenging éenormal modalitys to them.)
Prioritize Rural Schoolsin English Language Education

School offers us an atmosphere in which we can learn ayafiiindamental skills. Rural schools, on the other hand,
appear to have been overlooked in terms of facilities arditey resources for the devetogt of students’ learning capacities.
Furthermore, its clearly stated from the responsdshe participants during the interview.

According to one mentor, rural schools should get suffiojenvernment funding to remove barriers to learning and
guarantee that all students, regardless of location, reariegual education. The majority of participants alsoealgtieat rural
schools should have equal access to technical resounmes/ite the best learning possible for their students.

In line with this, the IDI-10 stated her wish about theostsin remote areas by expressing that,

“I wish that the remote areas will be given priootyearning. ”

(I wish remote areas will be given priority to learning.)

In addition, the IDI-11 expressed her thotgdhy saying that,
“Rural schools should be given equal attention and opportunities to easily adapt to the
changes wheneviéris needed. ”

(Rural schools shoulde given equal attention and opportunitiegasily adapto the changes
whenever needed.)

Furthermore, the IDI-12 emphasized his vieamshow teachingn rural and urban areas diffeirs termsof teaching
development,
“there is definitely an effect in terms on the disparity If [ am to compare teachers teaching in
the rural areas @e comparedo teachers teachirig an urban areas | would say that schools
especially the public schools are more urbanized or @re given priority there is more budget
given to them that is funded for development and improvememaderials or anything that is
concern about instruction unlike in the rusatools. ”
(Thereis aneffectin termsof the disparityf | amto compare teachinig the rural and teaching
urban areas in the urban areas, in which they are mmtvanized and they are given more
budget funded for development and improvement of materiaikeurural schools.) WW.ijrp.org
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DISCUSSIONS

The purpose of this study wasinvestigate and understand the present efafaglish language educationrural schools
during the pandemic. In-depth interviews were used to gathetastibk data using the validated questions approved by the
validators. Allof these research questions were answered by the ghansieipants who shared significant data that hadergone
thorough analysis with the hetp the experts.

Present State of English Language Education
in Rural Schools during Pandemic

These Teachers and Education Leaders of junior and $egioischools were chosen to be the participants anddshare
different observations on the present state of Entgisuage education in rural schools during the pandemia #re responses
gathered, five (5) themes emerged namely: English has keaomore difficult subject; reading has become moréculiffto
assess; grammatical errors are more observed; intameéction has become a struggle; immediate feedbadielbame more
limited; English language competence is deteriorating; overlgpginvorks is observed; parents are the ones answéréng
modules.

English HasBecome a M or e Difficult Subject

English is one of the most fundamental subjects a leaineuld learn in school. Furthermore, having a thorough
understandingf English allowsyou to go place anywhere on the globe. However, participantstegpitrat the absence of faioe-
face interaction between teachers and students in dgathe subject was one of the factors that made theisBnglibject
challenging in rural schools during the pandemic. The partitspalso stated that they had trouble understanding wibaing
taughtto them due to the teachers' usage of English.

Rintaningrum (2018) presented the most common cause ofittific is the acquisition of the basic form of theglect
or maternal language that they have been exposed to kiegaitary level. In reality, learning a new language'sngrar,
pronunciations, and inability to comprehend or graspdareiords are the main caus#danguage difficulty.

Likewise,in the publication "International Jourr@lHumanities, Philosophy, and Language," Bil. (2019) highlighted
the following issues in learning English as a second langubgee English is viewed as a hard subject to master. Ala@s
found that learners' learning is dependent on the teacher'snandequate or inappropriate engagement in the target language,
constraint of vocabulary ability, lack of desire, andringional approach. Thus, due to the lack of direct intieradietween
teachers and students, the difficulty of the Englishesaily one of the main reasons why studentsural schools faito master the
English language during a pandemic
Reading Has Become M or e Difficult to Assess

Comprehension of a text passage is the process of re&dinfailing to assess struggling readers will have worfzble
consequences that will make the issue worse. Since deitegna person's reading proficiency and ability is phienary goalof
reading assessments. Participants did, however, rinatadlue to the situation we are in right now, readingsassent during a
pandemic has become challenging.

According to a case study conducted by Altinay & Akyol (20206% student had made errors such as repetition,
syllabication, omission, addition, and failure to defmatctuation marks connected to identifying reading statusekenydue to
the existing state of condition, teachers were unakdsdess their students' reading abilities due to theliety had to adhere to
in compliance with health protocols.

In addition, Mustafidah (2021) noted the low level of reatliegacyin Indonesids anissue that ha® beaddressed. This
is because if we do not become accustomed to reatbnacly, we will miss out on the benefits of readiterdcy. Thus, reading
mustbe enhanced, and educators must devise new means and niettlodsbecause readinig essentiallf it is not appropriately
treatedjt may affectstudents’ learning.

Grammatical Errors Are More Observed

The correct use of grammar will help you convey youssage more clearly. However, not understanding the plésci
of the English language can occasionally alter the meaniagayic, particularly if they are not addressed immelgiattiedeed,
the results show that the participants had difficatigstructing sentences, choosing the right words itinggrand speaking, using
tenses or verb forms, ruwm sentences argbon which are detected their papers.

This was supported by Kraichoke (2017) that the primary iss@wtudent writing, is grammar. Almost all non-native
students make grammar mistakes in the utilization of EmgRarticularly during this pandemic where teachers areautmbhake
timely correctionsn their written outputs, grammaristakes are frequent and increasing.

Frankfurt International School (2018) opined also that non-@aatdeakers make several errors in the usage of verbs, for
example, improper tense choice, inappropriate tense fatioles especially language learners whose languagest tiave these
words, and word orders. According to the participant's comsné is also apparent that students lack awarenessaofngar
concepts because teachers are not present to cbheraiitputs' grammatical errors.

Inter net Connection has become a struggle

Internet connectivity is beneficial in our daily tasksca it allows us to contact others and exchange infimmdt also
helps us obtain essential information and learn EndHahticipants, however, stated that they were unahlélize the internet
due to uneven internet connectivity in some places. Dspd@dic connections in some areas, they were unabbatiuct online
classes, accordirtg participant concerns.

The Philippinesasa developing country, has inadequate ICT infrastructureshatdas a major significant impamt online
connectivity availability. Poor internet connections #mk of growth in ICT resources, according to Ghavifelkale(2018), are
significant hurdlesn the implementationf e-learning systenia underdeveloped regions. Ooftheir main worriess the internet
connection speed reliability, which was the backborleafing delivery during the prolonged global healthperigithohgh, as
mentioned by teachers that they were trying their toeatldress the needs of English education but the diffiaudls the internet
itself. They agreed that the internet in the Philippimas not always reliable.
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Furthermore, the expensive cost of data is a barrier for itatsuand students in remote schools across the country
Monarengetal., (2020)In reality, it was shown from the reactions that students turm#te modular learning modality since they
were unable to attend online classes owing to adéitkernet access and moreshome to pay for internet fees.

Immediate feedback hasbecome limited

Teaching specialists offer quick feedbaectkelp students improve their knowledge by meeting th@ripes. Especially
if they wanted to be corrected if they were awarettieit written work and oral presentations were flawed.Heunore, because
of the current scenario, the participants indicated tlegt Were unable to provide timely feedback during the epiceanakingit
difficult for usto meet their needs.

Concerned educators are troubled by the current situatiare wéeechers give limited feedback and are unahbeovide
constructive feedbackn their work. Students have serious problems using the langpageularlyin their grammar. Since,

regular two-way feedback has been shown to improveeffethcy and motivation, according to research. Effedearning
requires interaction between the facilitator, the studernt the study materiaswell asemotional and social support (Wang 2018).
Feedbacks a crucial elemendf successful learning. Feedback raises a learner's safrestearning drive, and
achievement levels (Mukhtar 2020). However, tuthe current situation and the lagkfaceio-face interactionit is difficult to
provide fast feedback, which makes the situation worseobyiving the students enough attentioraddress their grammatical
errors.
English Language Competenceis Deteriorating

To effectively communicate and deliver a message, Enigliattrucial language to learn. Learning English may help you
pursue and achieve additional work opportunities. Unfortunaasly result of the epidemic, the English language hesemned,
making it difficult for professionals to respond to thsue. They claimed that it hampered their learning and rhadiedrning
process more difficult.

In line with this, an enormous number of secondary stgdete never been exposed to English, much less the&eract
of speaking Englisfor speech and conversation, owtaghe poor basic situations the rural. Even though some students are not
resistant to speaking English, they are embarrassedsim, tlous professors must also teach in Chinese (Lili, 2019)

Zulkefly and Razali (2019) investigate the impacts of le@rrénvironments in urban and rural schools on secondary
school students' exposure to English, motivation, and langegasition. According to the study, children in rural ateas less
access to language and performed poorer than their coamgeip urban areas. One is seen in this study, whearticipant
mentioned that because rural pupils often speak theiramtithgue at home, they only have limited exposure ttatigeiage this
the education language education has affected.

Overlapping of WorksisObserved

The workload is a situation in which the various respalitiés, tasks, or work that a role occupier is respaasior
exceeds the time, energy, and resources available todivedual to complete them. As a result of the participaetponses, it
appears that there is an overlap of tasks during the ejgidetrich interferes with the teaching of English laage instruction in
rural schools.

According to Fansury et al. (2020), non-native speakers thage major challenges: limited class time to pradtiee
target language, an overlapping of administrative taskscranveted classes. Participants revealed that becausinadistrative
responsibilities, teachers arelonger focusedn their teaching but are instead requitedomplete additional administrative tasks
for reporting.

Furthermore, Roldan & Pelaé2017) stated that some rural school instructors experienatapyping task their duties.
This is also obvious in the participant’s responses, where teachers are struggling to impart necessary skills because of additional
administrative work and lack of learning concentratioraagsult of overlapping activities and webinars demanded dthring
pandemic.

Parents are the Ones Answering the M odules

The abrupt move in education from the classroom todsaimooling presented learners and their parents with ayvafiet
hurdles, including educational, financial, and technical issea®nts shoulbe given trainingon howto learn effectivelyathome,
how to deal with their children's learning behavior, and hfmowsie technology to facilitate online learning. For future rent@arning
efforts, parents must be educated on the system and pilatfor remote learning, including the tools, key pedagbgidaciples,
and teacher-student-parent communication choices.

As a result, Broonf2020)proposed a new instructional modelwhich teachers, students, and their parents mustaiter
adapt homeschooling. Parents must serve as learningisopgrtutors, and homeschooling teachers due totesimarning. This
supports prior research showing that during the COVID-19 epidgraients are actively participating in the implementation o
child education at home. However, this does not encoutaderg independence because it supports the idea that studemts are
longer learning and are instead becoming complacent. &ftehey are notte ones completing their modules.

Correspondingly, parentainencourage their childreo learn English. Accordintp Yuan (2019), the schools' centralized
class teaching system has improved teaching effigitnsome extent, but due a large numbeof students, teachers cannot truly
differentiate instruction basexh each student's aptitude, and thisreo wayto stimulate each student's interiestearning English,
so family education can do it well. This is becausergarare aware of their children's characteristicd, sndents have a strong
curiosity about things. However, thgnot always the case, since some students are noipitigto master the English language.
They are obviously too complacent, and theyrarlnger reading; instead, they are simply copyingatievers. What's worse, the
academic integrity of their written produdssn doubt.

Description of the Challenges Encounter ed by Teacher and Education L eadersin Teaching and L eanninigpiérg English
L anguage Education in therural schools during a pandemic
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The participants mentioned the description of the challethggsencountered in teaching English Language education in
rural schools during the pandemic. They clearly stateéd ¢hallenges while teaching English language educatiomral schools.

Nine themes emerged from this section. These includeraored in giving immediate feedback on English language
outputs and performances; limited self-checkelf-assessmen the pariof the students; limited teacher participatiorcrafting
interventions; limited learning resources and internet ection; limited teacher training and clinical supervisitack of
knowledge and motivatian learning the English language; distance from htmsehool; laclof communication between students
and teachers; and limited parent literacy.

Congtrained in Giving Immediate Feedback In English Language Outputs And Perfor mances

Immediate feedback is essential for enhancing a learrerfiElence, self-awareness, and enthusiasm, especiadig w
learning Englishlt motivates students increase comprehension, correct misunderstandingsigmificantly boost performance.
In addition, the participants noted that delivering timely fae#llduring a pandemic is difficult since they are unableotdact
directly with the learners caused of myriad restrict@ang limitations.

Meanwhile, Khlaif et. al. (2021) point out, that it is @#i to assess and engage students in the learning proteiss at
time. Accordingo the instructors' responsesthe questionnaire, they agreed that engaging learnersaakohg their progress are
difficult. The majority of the participants even statedt there was a serious misunderstanding of the topichwvas partly due
to our inabilityto clarify their thought®n a specific topic.

Furthermore, Zarei & Rezadoust (2020) stated that whenndtudeeive feedbadk a scaffolded setting, their self-esteem
and anxiety about speaking English improve. The teacitaiueages students who are afraidervougo speak up. However, due
to the pandemic, teachers were unable to provide inateefiedback and assistance in their performance, wihistsupposed to
reinforce their language learning.

Limited Self-check or Self-Assessment on the Part of the Students

Students can use self-assessment to evaluate or assessatiming. They must assess their progress and penfae,
especially in light of the pandemic's no-face-facesga. Furthermore, the participants' responses unviedéegupils could not
conduct a self-check since they did not understand therigs the first place, and that simply answering thdutes is tough for
them.

Obeid (2017) expresses an important issue among students viéne kslf-assessment is confusing if it does not
communiateto them what they are expecterachievan the processf learning writing and how rubrics can help them achieve
from the start. This is evident in the participantoeses, where students are having difficulty assessingstiiees due to a lack
of knowledge of contenit English language education, makihgifficult to evaluate one's output.

Also, Ratminingsitetal. (2018) found that a lack teacher feedback hamimpacton the effectivenessf self-assessment.
Self-assessment was welcomed by the participants imetésrch; nevertheless, the lack of teacher engagenadet them less
competent in undertaking self-assessment. Participants wadrappy about receiving no feedback from teachers dimingetf-
assessment procedure, and they were unsure abowdlgmnts that need extra explanation and clarification.

Limited Teacher Participation in Crafting I nterventions

Students sometimes feel entirely disinterestadass du¢o obsolete teaching methods and a lafcgtability, hence losing
interest in English study. To remedy this, Englisicteers can attend junior high school English training andhwadme good
teaching films, which will give them a new perspectimehemselves and the braveéoyenhance their teaching practices.

In this regard, Lili (2019) stated that compared to other esutEnglish learning is relatively boring and repetitisea
language topic, and it is easy to bore and discourage stubdentse, Educators are challenged to craft intervensimeagthening
the classroom enjoyment during instruction, merging withctffe education, and laying out numerous games thétzerexbn the
current situation of the rural classroom. Create saatieities to motivate students and allow them to piasdte in a relaxed and
pleasurable classroom setting.

Furthermore, English teachers must change and improwystem, teaching model, and teaching practices in education
to suit the needs of the students Haipeng, 2019. English teanhst innovate and create interventions that will casturdents'
attention and make them love English to help them learn dbngliore successfully and embrace English learning teclmique
Furthermore, teachers must create learning materials thatmpiove students' English language skills and teach tifetong
lessons.

Limited L ear ning Resour ces and | nter net Connection

Learning materials are important because they can assiehsiun achieving more success by supporting their learning,
as well as connecting individuals to cater to learning throughnet connections. Rural students, on the other harfdr sefveral
challenges, including a ladi educational options and digital connections. They cldithatit hampered their learning.

Undoubtedly, the transition phase created an urgent neggbfdrers to obtain knowledge and skills in using new digital
platforms to teach their students. However, the trarveder straightforward for some schools but difficult dtiners, particularly
those from developing nations with little infrastruetyBarrot et al. 2021). Even before the outbreak of the epigdémproving
ICT infrastructure was one of the government's top prisritie the Philippines. In this hard time, when informatemd
communication technology (ICT) is becoming the backbonepefations for businesses, schools, and the gendikt,pine
infrastructure environment remains problematic, negbtiimpacting the education sector. One of the concanasdifficulties
faced by schools and instructors during this pandemiording to proponents, is a lack of learning resourcddak of internet
connectionsn some rural areas.

According to Xuumei (2017), English reading resources are adistain several developed cities. However, because
most students seldom interact with teaching materias,tbcabulary sources are limited. Thiaymakeit difficult to comprehend
themany different meaningsef wordsin various circumstancel less developed areas, rural English eduaagidgs-gehind urban
English education. Accordirtg findings from a survey conduct@dNanyang, Henan Province, approximately 38faral schools
lacked basic classrooms, multimedia, and radio Englishaion gadgets and technology. Concerning this, respanssded that
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schools in rural areas lack learning resources bechegdack a device to use to participate in online clasa®d students cannot
afford the fees for havinaninternet connectioim their homes becaugsis expensive.
Limited Teacher Training and Clinical Supervision

Teachers must get training and clinical supervision tarensducational excellence and professional developmerd. A
result, to remain competitive, teachers must recemsguent training. When pandemics hit, however, tacace training and
supervision are limited due to a variefyissues.

According to Hossain 2016, one of the factors affectinglih language performance in rural areas is a lack ioktta
teachers: “We do not have enough qualified teachers in rural areas”. The lack of skilled and trained English teachers in rural areas
negatively impacts students' English language proficiency amtfmestudentsn urban areadn fact, the participants revealed that
dueto a lackof teacher trainingp handleor facilitate class during the pandemic, they were unatdedress some student concerns
in English language education.

In terms of quality, rural English education has fewer optibas urban schools English education. Due to a shortage of
teaching time and motivation, Hongging (2019) determinedhglish professoris rural are unableo meet the children's learning
needs. Since we have modular learning, students have naoteckeslequate assistance in their English language educatibn, a
participants believe that modular learning is insufficientdter to students' learning needs, so we need morad&infacilitate
remote learning despite the pandemic.

Lack of Knowledge and Mativation in L earning the English L anguage

It takes both passion and knowledge to learn English. meiffehings and people motivate us in different ways. Some
people are motivated by a desire to learn, gain knowledgkeconquer the difficulties of English language learnirgrofding to
the participants' views, however, most pupils are detaivto learn during a pandemic.

Shahnaz & Gandana (2020) claimed that teachers have almestiéuades of experience teaching at a rural school and
they have faced numerous difficulties dealing with students’ behavior. In line with this, the most challenging part, according to the
academics, is the students' unwillingness to study &ingdlihe students were apprehensive about learning Engtishdeethey
perceived it to be a difficult subject with a wide rangevifing and speaking styles. This is especially true duttirgpandemic
when students appeartxbe uninterestedh learning due to limited interaction.

Besides, duto financial and resource constraints, students from rachtisstant areas lacked second language confidence
and motivation. According to Truong's (2017) survey of 1235 Vie&s® university students from varied geographies and
educational backgrounds. In line with this, participanteatad that students preferred to work rather than learn Brggisause
they lost interest due to the modular learning modality aeygl have more tim® work insteadf answering their modules.

Distance from Home to School

School is every learner's second home, where theygatirer vital knowledge, develop their thinking, and develop
significant learning talents. Furthermore, school ishibst place to learn. Distance, on the other handpristdem for all students
in rural schools since teachers are unable to proviatrigtion due to the distance between their residencescaimol.

According to a survey published in 2018, school attendanmung students aged 7 to 14 in Ethiopia is 82.4 percent in
urban areas and 56.7 percent in rural regions. As a,ri¢sutiot difficult to assume that children from rurapoverished families
who were forced to stay at home owing to COVID19 wilirbgreat demand for labor. Female students are advémgehcted by
school closures since they are involved in routine éosk such as babysitting, cleaning, cooking, shopping, amugdan sick
family members (ILO, 2018). Participants discovered thatalpbysical distance, students are not diligemjetting their modules
in school.

As stated by Tiruneh (2020), public schooldoth urban and rural areas make little attermfaeep their children learning
at home. It's acceptable that the majority of public sSctesxhers and parents have limited or no Internet connedtid most
significantly, the teachers are unprepared to opématech unusual circumstances. Although this article foooisesiral pupils,
who constitute the bulk of the population, urban impebad children are also at a disadvantage. Rural pupiteearther hand,
are the most affected, as many inequities overlap thitn.

Lack of Communication between Students and Teachers

In our daily lives, communication is critical becausalibws us to connect with others, form strong bondd, &void
misunderstandings. Furthermore, communication allow® we&mmunicate with our pupils, which is very important if ave
concerned about their English language learning progrestheFmore, the teacher's hand is crucial to the teadbamging
process's success. The teacher will decide which gieatto employ in dealing with the student's varied leardiffigulties. In
addition, the participants discussed how they think daawahould handle a class.

Meanwhile, communication was one of the key issues ¢éeadaced throughout the prolonged global health crisis.
Teachers have trouble conveying their feedback anategd their students because not everyone had atwbhagh-speed internet
connectivity and electronic devices (Aljaber, 2018jth this, participants stated that they were having trogitengin touch with
their pupils since they lacked cellphones to use for canication and couldn't get in touch with them because thasenw face-
to-face interaction, making difficult to give feedbaclon their outputs.

Furthermore, communication is a crucial aspect of classdbat should be given priority, especially in thddfief
education. Teachers and students interacting can improvéediching and learning process while also creating agrieas
environment. Students prefer faceface educatiom the classsomover distant and online education because the epidemiciperi
has caused other challendesthem, suclasdifficulty understanding their classes and a lafckivolvement and contact with their
peers and teachers (Alawamleh et al., 2020)

Limited Parent Literacy

The success of the teaching-learning process before a paridemtirely in the hands of the teaghgisordhe teaviust
decide which strategies to employ to meet the studenistusdearning challenges. However, when a pandemic strikentpane
temporarily burdened with educating their children and gieahgcational learning support. Unfortunately, the particgdaemarks
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suggested that children are discouraged from finishieig thodules because their parents are unfamiliar tvttenglish language
education content.

Accordingto Tiruneh (2020), certain studeriismetro regionsnaybenefit from radio and television education. However,
neither the Ministry nor regional education bureaus hafiritilee dataon how many rural parents have acaessdiosor satellite
television. Given that more than 80% of Ethiopia's populdiies in rural areas with limited or no access to @owadio and
television lectures are unlikely to reach all primang secondary school students in rural areas. Nonethelessif some rural
children take radio and television classes, it's unfikeht their parents will provide them with enough stasice at home because
they did not gdo school.

As seen by Omidire et al., (2018), rural families do neiags provide appropriate reading activities and assistéor
their children at home. In actuality, some parents ialrareas, according to some sources, are unawane ghportance of their
children's education and overlook different courses deemiadportant in their life, particularly English. Thus, for thetarting
work early and earning more money to support the familyddest option. These harmful behaviors damaged cHédgrbysial
and mental developmeaswell as the educational environmémtural middle schools.

Teaching Strategies and Assessment Methods utilized in Teaching the English L anguage Education
in Rural Schoal during the Pandemic

These English Teachers and Education Leaders who weserchmbe the participants shared the teaching gieatand
assessment methods utilized in teaching English languagatéon in rural schools during the pandemic. From the messo
gathered, five (5) themes emerged, namely: reading and learténgeimions program; immediate output feedbacking; English
language teaching skills training; conduct online class®s$ supplementary materials.

Reading and L ear ning I nter ventions Programs

Readings essential sincit is a methodf obtaining messages information.We cannot only gather information but also
comprehend it and apply it to the readers' future. Rgachn also enable you to become more mentally stindylakeve stress,
increase your vocabulary, and widen your horizons. Readiaghysical as well as a mental exercise. As we tdigesnaterial
we read, we lookat writing and think about it.

With this, Pradani (2021) believes that reading is incredihlyortant because it is a method of receiving messages
information. We can not only obtain information but atemprehend the information included in the reading and aptuthe
readers' future. However, because of the outbreak, many pugits unable to read owing to a lack of reinforcernserd
interventions since fadm-face instruction was not available. Participantsudised the importana# developing interventionfer
struggling readers to help them feel valued despite theirducircumstances about this.

Likewise, since reading provides the foundation for shglygross-disciplinary subjects, it is one of the mostiat
componentsf mastering. Reading skilt essentiafor getting work and attending college. Because reading powiday benefits,
including adding to one's repertoire of knowledge, opening up nennafion, the ability to explain new information tdets,
increasing concentration, and also for entertainmengliigy to read plays an important role in improvingeanlife, abilities in
school, andt is importantto support the development of a country (Rintaningrum, 2@99a. partof this, by creating reading and
learning intervention programs to treat reading challergyétgble training is provided to encourage reading among stngggl
readers.

Immediate Output Feed backing

Giving students immediate feedback on their work is aelkextt learning method. This can also be a great source of
additional informatiorto help them broaden their horizons. And tkig/hat the participants discovergdassist thenm improving
their English language learning abilities, especially mate places where reading materials are few and eftemeous during
the pandemic.

Thus, this type of plais essential sincié will help students transition into their new field. ThEshe beginningf training
children to learn independently. One strategy for guiding stadeward becoming autonomous learners, according to&Sari
Rozimela (2021)isto verify their comprehensiomy making timely feedbaclkt is possibleo ensure and provide learning methods
that cateto the needsf pupils.

In addition, it will be easier for teachers to analyze assess students' abilities once they have understwodoncepts
and knowledge supplied by teachers (Yuvita, 2018). Furtherparécipants shared that in ordemeet the needsf studentsn
English language education, they provide constructive feedbatlill help them grow, direct and indirect feedbhamrrective
output feedbacking, and annotatioamsheir outputs.

English Language Teaching SkillsTraining

It's a great way to reinforce learning by equipping teachighssufficient English language skills. This can alsovite
them with additional information on which methods te,usllowing them to teach more effectively even durimgademic. Tie
participants discovered thessa wayto improve their English language teaching abilities.

Teachers, according to Bagood (2020), have attended many semmthtraining to improve their ability to provide
instructions in the face of the ongoing global health lprab The seminars and training were provided not jusprfofessional
development, but aldo prepare teachefsr unforeseen scenarios. Teachers acknowledged megéiginingto assist thento deal
with the increased demandfkeducation in the new normal. Participaint¢his study concluded that facilitate learning language
during a pandemic they must be adhered to capabilityrigain the English language teaching skills, provided wémisars and
webinars to prepare teachers for any changes in théskrhanguage teaching skills, and instruct teachers togenigatraining
about teaching the English language skills.

Low English proficiency among Pakistani students has undtlybtentributed to the country's sluggish socioeconomic
development. Higher education institutions must establigtngmonment in which students can compet@viirglag future iinbrke
improve this measure. To remedy this, HEC recommendédEtiglish Language Teaching Reforms (ELTR) be establisised, a
well asthe constructiolof many Teacher Training programs and refresher caurbesproject (ELTR)s designedo help colleges
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and universities strengthen their faculties (Zaidi, JaviBalg 2020). Thus, teachers must be advised to engage isgoofel
development related to teaching the English language skiflsadvise teachers to engage in training about teadtengriglish
language skills.

Conduct Online Classes

Despite the outbreak, students are turtingnline classet suit their educational needt students access the appropriate
sources, they may still study and develop informatibilerat home. Many instructors have embraced this new teashjtesince
it makes communicating with students and meeting their retedghtforward and convenient.

Okawati (2020) discovered that students are more eager to lelme, and teachers believe that online learning is
successful. Participants stated that conducting onlineesassonvenientor them because they can discuss a specific topieir
modules that are unclear to them. Furthermore, pamitipeoncluded that online classes are advantageous tdhtuamse thy
can use their cell phonasany time and search for difficult English terms.

In anundergraduate child development course, éter. (2018) conducted a three-way comparisiiaceto-face, online,
and hybrid modalities. They discovered that online classekl produce good results just as well as taeface classes. This
would imply that students are more likely to learn duringnentilasses and stimulate their learning because theytemtwee to
the useof gadgets.

Supplementary Materials

The teacher's hani critical to the teaching-learning process' efficacy. Disphe pandemic, teachers provide
supplementary materials to meet students' needs. In addita participants discussed how a teacher should hared€ldss in
English language education, evarthese difficult times.

In line with this, the Departmenf Education developed Modular Distance Learrimgnaintain the educatiasf millions
of Filipino learners and to ensure that every schoolitoes to achieve its objective and vision of providingliuaducation to
every Filipino student (Dangle & Sumaoang, 2020). In line with, tilachers produce supplementary materials such asasddf-m
activity sheets, corrective feedbacking, and video lectforebe major topics, and aside from that teachendggesupplementary
activities that suit their learning modules to catetheir needén the English language education.

Furthermore, according to Gonzales (2015), modular learning isf ohe ®aching methodologies in which students are
obligedto study everythingn the module with their own time and effort. Furthermbiexlaimed that the methad different from
the traditional onein which pupils merely listeto the lecturers' concepts. Furthermdreclaimed that the modular method would
be a useful alternative to solve the issues that studawésin typical classroom settings because it is stutientered, self-paced,
and does not require note-taking. Furthermore, thécymamts made mentioned that crafting alternative modulasigplement
those who cannot attend online classedso another watp reinforce learning during the pandemic.

Observation of the Academic Progressin Teaching the English L anguage Education in rural schools during the pandemic

These Teachers and Education Leaders reported theivatiseson the academic progressteaching English Language
Education in rural schools during the pandemic. They gledated the academic progress in English language edudatiimg
the pandemic.

Six themes emerged from this section: These include rural students developed independent learning, rural students’
academic progress Englishis developing, and monitoring and reinforcement.

Rural Students Developed Independent Lear ning

Self-learning modules are designed to provide a solid letge foundation and allow students to take advantage of
educational possibilitiedt is also criticalfor the developmenrtdf autonomous learners who can obtain independence aatilitye
to advance without the assistarnéa teacher, evan the face of a pandemic. Furthermore, basetie opinionof the participants,
they have been developing technigteaddress the learning neasfstudentsn English language training.

This planis criticalto use becaudewill assist studentis entering their new field of study. Thsalso the stanf teaching
kids to learn on their own. According to Sari & Rozimela (202&}ifying learners' comprehension is one technique to guide
students toward becoming autonomous learttensll be easieffor teacherso analyze and assess students' abilities once they have
grasped new concepts and knowledge supplied by teachers. Wijtthéparticipant made mentioned about students become self
reliant themselves without asking for help from teashetearning the language.

Learners will finish their modules independently and findsaayabsorb their courses, which will aid in the depelent
of good study habits and a sense of responsibility for comgléte activities in the modules. Learners are givenluies,
workbooks, or textbooks to help them with their studieshig ¢onstructivism-inspired modality, learners activatguire their
knowledge through their own experiences (Elliott, et al. 202&}idpants concluded that the teacher allows studeneato bt
their own pace to develop self-independent learmetstting them enjoy their learning.

Rural Students’ Academic Progressin English is Developing

Academic success is critical for students' social advaece Students who achieve academically have a betiace of
transitioning to adulthood and achieving professionélfarancial success. However, due to the pandemic's dnugftclasses,
academic progress rural schoolss slower than before in learning English.

The contemporary issues of rural educatio€hina, accordingp Tianlong & Xiuying (2018), are immediately evident
the full assurance of educational opportunities and the pidad implementation of compulsory schooling. Some puyggle
unable to attend school and were forced to drop out duevestpoparental death, and other factors. The issuagalf English
education are linked not only to the future growth & tountryside but also to the advancement of China's eclughlevel.
People's expectatioriar rural education are increasiagsociety develops, and society has increased expedsttttiaoverall talent
quality. Nevertheless, the participants unveiled thattteglemic progress in English education at thevpregpdilgdestloping
since they are adopting the new normal modality of learning
Monitoring and Reinfor cement
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Students would comprehend what they needelbto succeedn answering the modules during the pandéimicey were
given clear instructions and regular follow-ups. It will reglweorry, alleviate worries, and assist children in itorifig your
expectations, helping theto be happy and successfat school. However, teachers cannot undertake regular superdisitmthe
current circumstances.

With this, in preparation for both year-end tests, studecdasteanic performance is likely to worsen. Internal asseistam
as a result of students having fewer contact hourdaimg) unable to speak with teachers about their learningirshetstanding
challenges (Sintema, 2020). Thus, teachers boost studemtsha@ic success by giving precise and understandable irstigumti
the activityasa wayto overcome the difficulties they face during the pandemic.

Moreover, Kamil(2017)learned that the English teacher explains how tloerimdtionis deliveredat each meeting during
the session for the students to internalize the lessdrnwdl not lose track. To this, having constant monitgris the key to
minimizing dropeut students in class, and besides, teachers reinforce students’ academic progress by providing accurate and clear
instructionin the activity of English language education.

Insights of the Teacher sand Education L eader stowar dsthe Present State of English Language Education in Rural
Schoolsduring
Pandemic

Different insights from the participants were gatherggressing their desires on how to upgrade the teachingghisin
language educatidn rural schools during the pandeniitthe fifth question that dealt with the observed probkbere were eight
themes emerged: sustain English learning intervention progearagre compliance with health protocols in language learning,
give more importance to the English language, strengthgtis Language teaching and learning skills development, empowe
technology integration to English Language teaching andihggarbe adaptive to changes and challenges of English Lgagua
teaching and learninge more inspiredn teaching the English Language Learners, and prioritizesdnalolsn English Language
Education.

Sustain English L ear ning Inter vention Programs

Maintaining English Acquisition Intervention Programscidtical for language learning since it allows students to
overcome learning obstacles during a pandemic. Meanwhilengintiplace intervention programs will assist kids ipriaving
their English language abilities and coping with th&ituenstances.

According to a recent study by Kihlstedt (2019), neighbalhteaching should be done at least twice a month to addres
learners' concerns while also aiding them in acconiplistheir learning tasks. In line with this, participantsedathat drafting
instructional learning materials and utilizing intertren in a contextualized mannés a wayto sustain English learning
Intervention programs among students.

English teachers might use the scaffolding method agemative to solve such issues. This method can be usetpto
students gain experience and insight as they learn neitieabiThe method is well recognized for increasing motivation and
enthusiasm of young learners in learning a language (Anggadewi, 20is7)s applicable in the response of participantsrethe
they amplify strategies and interventidosome up with the best solutiofts English language learning despite the pandemic and
ensure the quality of teaching by thinking of other posgifsbans to come up with learning intervention prograrnesicg to the
needof the learners despite the current situation.

Ensure Compliance with Health Protocolsin Language L ear ning

When learning a language, it is vital to follow healtbtpcols to reduce dangers. School closures have beconge mo
regularasa resulbf the pandemic, impeding kids' capactiyearn. While teachers devise technigueesuit their pupils' educational
requirements, the most important condsrthat all students are protected and safe.

Educationis widely regardedsthe most significant todbr developing knowledge and improving individual performance,
but the epidemic has drastically altered it. Furthermioegjnning in China and then extending to the other cournitriedved,
educational institutions were compellectliose their doors early February 2020 (Celit al., 2020). Almost a hundred countries
throughout the world closed their educational institution®tain control of the situation. However, as far asthglish language
is concerned, education never ends, but at the sameittsriepportant to observe the restriction of limitezhtact in language
acquisitionto ensure compliance with health standards.

The epidemic was deemed an emergency, and remote educatioamwad Emergency Remote Education (ERE) during
that time. This emergency has occurred worldwide, wghslious consequences for education at all levels, firmergartento
university (Green, Burlow & Carvalho, 2020). With this, theaas see to it to implement what is best for schiodanguage
learning while at the same time ensuring complianees#tiety among learners.

Give More Importance to the English Language

Teaching language learners requires patience and hard moek sequires your effort and taletetmotivate thento learn.
Regardless of the existing scenario, teaching requiresienitment to accomplish the job and meet the demanitie gtudents. A
dedicated teacher can also make a huge difference liattming and achievemeat their students.

Language is a vital tool for communication. We may expoessthoughts, opinions, sentiments, and perspectives with
others in this way (Nishanthi 2018). Since English is thetmidely used language globally, its importance cannot bestated.
Learning English requires a lot effort and perseverance, therefore despite the pandémerieiststill a needo focuson the problem
of English language education.

Although English is now widely utilized. We began with edigrgtthen moved on to busingasijrpelifics, and finally,
technology. The significance of learning English in todgiobe cannot be overstated or overlooked, given that Engligoken
in nearly every country. Englistanhelp us adjust and operatethe present situatiooy actingasa mean®f communicatingas
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well. As a result, this demonstrates how critical Bsigls in today's world (Putra 2020). Participants also disgubsemportance
of learning English becausewill give them a head stairt life and help them perform bettier the future.
Strengthen English Language T eaching and L ear ning Skills Devel opment

Students will be able to continue their studies despisethiecumstances if English language teaching and learnithg skil
are strengthened. It lets children continue learning detggt@andemic by implementing many strategies to implavguage
development. Teachers must also attend seminars and wosksBtrengthen their teaching skills and instructional dslto deal

with the current circumstances.

According to Liping's (2019) research, when it comes to imgfgimg students' names in the audience, teachers should
push learners to present themselves fearlessly in ffohe @ntire group to foster self-confidence and dgvéhlents and hobbies
in learning English. Participants also mentioned the impoetaf receiving the training and skills they need torowg ther
performancen activitiesto increase their language skills.

Learning English at a young age benefits students. It is theogisisist kids in improving their language skills (Cken
al., 2022). Furthermore, young learners benefit greabiy flearning English as a foreign language at an early agdows
youngsters to learn about many cultures, develop their lgegldlls, foster creativity, and imagination, and gainficence and
understanding. Thus, educators strengthen the English langyagelping them cope with the necessary skills anddug
themselves despite learning the language during the pandemic.

Empower Technology I ntegration in English Language Teaching and L earning

Despite the current circumstances, technology integrati@ucation referso using technologyo improve student's
learning experiences. And students actively learn wieszhiazs post online academic materaghen they use internet platforms.
Because electronic materials are readily availableppticable, students do not fiitdlifficult to study English during this period.

Distance education has also been acknowledged as an effiocmrged, and substantial way of gaining information and
keeping consistent with professional changes (Lassetiadd 2020)As a result, digital platformfor distance learning and remote
learning are one way to address learning during the pandaentight of the current pandemic, adopting technology tsaeahing
tool for the English language is advantageous.

The flipped classroom is a simple method of displayingnleg resources such as articles, pre-recorded films, and
YouTube links before class. The time spent in the ordilassroom is then used to improve learning through discisssiith
teachers and classmates (Doucet et al., 2020). This dnistiery effective in encouraging problem-solving, crittbinking, and
self-directed learning. Thus, incorporating English by the afstechnology through posting online learning materialsamial
media is the new watp gauge learning.

Be Adaptive to Changes and Challenges of English Language Teaching and Learning

It helps teachers and education leaders adjust fast teihgations and learn new teaching skills in English languag
instruction. Adaptable students are also more liteehyave higher levels of self-confidence anddifatentmenin school. Teachers
must collaboratéo ensure that their students are prepared to accept gotid@daange and challenge.

In connection, with Guiamaloet al. (2020), teachers employed instructional approachésasucodule distribution and
retrieval, monitoring, and learning assessment during émelémic. Despite frequent changesinstructional methodologies,
teachers adjust and adapthe new printed modular modality deploymeéntthe casef a pandemic, teachers wikableto motivate
kids. Thus, participants expressed the necess#tglapt changen teachingo improve their learningn English language education.

In addition, Barry & Kanematsu (2020) said that during the epitieonie should improve one's teaching and students'
learning experiences. The teacher needs to be adaptablerantuicate concerns, regardless of the teaching appobaxsen.
Thus, the teacher must encourage them to go out of thefortarone and embrace new learnings and teachings imanigadge
despite the pandemic.

BeMore Inspired in Teaching the English Language Learners

Teaching language learners requires patience and hard wogkisrequires your energy and talent to motivatenthe
learn. Regardless of the current condition, teaching reqaicesnmitment to accomplish the task and meet the midsnef the
students. A dedicated teacher can also make a huge diffénghedearning and achievemaittheir students.

Furthermore, Seven (2020) denoted the gbldarningis to discover and utilize the most efficient methlica teacher has
a good methodology arnisimotivatedhewill succeed. The teacher's principal responsik#ity provide enough encouragemémnt
his students. People do not learn a subject solely throegtbtiains; other elements play a rakwell. Motivational variables make
the learner more receptive to new information. Somelplgarn by listening, while others learn by writing, aetigthers learn by
actively speaking. Thus, the teacher must motivate stuttekéep them interested in learning the English language entueetil
stay committed to doing the job to teach, and confimsigiring students despite learning during the pandemic.

In addition, Dhawan (2020) emphasized that effective teacheersasionate about their subjects. They encourage kids to
ask plenty of questions, look for answers, and learn fostiker pleasure of it. One of the best qualities e&ehter is the ability to
motivate studentt learn, especially English.

Prioritize Rural Schoolsin English L anguage Education

School provides us with a settimgwhichwe can acquire a variety of essential qualities. Ruralashan the other hand,
appear to have been overlooked in terms of infrastruchuleeducational tools for the enhancement of learnersatdoal
experiences. It's also clear from the remarks made lpattiieipants during the interview.

Furthermore, Lightbown (2020) opined that Indonesian rural temaelre known to have challenges when it comes to
teaching English. Among the challenges are @dkarning resources, insufficient facilities, language lerab, demotivated kids,
unsupportive parents, and degraded road access. The @ameeimic appears to have compounded these challenges. tering
pandemic, new legislation mandated that schioelseld online. However, due a lackof adequate learningafagiliigs and internet
resources to facilitate learning, English language educatiamolschn rural areas are unable to do so and must instbadrm
modular learning.
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Shuzhi (2018) opined that the teaching facilities in gfeals are minimal, and the fundamental teaching eqnpis
insufficient. This is a serious issue. The lack of momeakes it impossible to ensure the quality of rural elucand limits its
development. To ensure that every family has accegbetdnternet, encourage smart campuses, and improve edatatio
infrastructure, government funding should be raised.

Implication for Teaching Practice

The pandemic made it difficult to offer English language urcsion in rural schools. The following factors contribuie t
their dissatisfaction: difficultiem teaching the language diegthe pandemic; English has become a more difficult sutjgetch;
English language instruction has become a struggle fandeadue to their lack of mastery of the language, anddbnighs
deteriorated. Students failed to learn English becalugese worrisome concerns.

Oneof the most important concerimsthe teaching process, particularly during this epideisitbe inadequacy of teaching
methodologies in rural schools to handle English languageugtion. One reason why students are unable to addeissssues
about English language education is the lack of interaetighthe lack of facés-face meetings. A lack of experience wittet
target language is also an issue. Furthermore, studdmitiexd that when teachers give instructions using Englsty cannot
understand them. Their inability to comprehend languageehsas a lack of writing and speaking skills, becargroblem.To
address this issue, the instructor should look for stegegi help their students improve their English proficyeris a result,
teachers and education leaders must innovate teachingpappsn English language learning.

The lack of content knowledge and understanding of grammaawammon complaint in English language teaching in
rural schools. Due to a lack of exposure to the target Igegtlaey exhibited limited language ability. Additionattyis harmed
their cognitive capacities. They believe that theywarable to comprehend instructions presented in Englisaddition, their
failure to obtain timely feedback and lack of English petency becomes a problem. To address this, the itstiean lookfor
strategies to boost their students' drive to study Endisla result, the importance of reading is taught, as ibbas discovered
thatit aidsin information acquisition and development.

Furthermore, the participants had difficulty connectincghtoihternet. The main cause of this problem was thability
to maintain stable signais their locations. They also revealed that immediatput feedbacking difficult during pandemics, so
teachers are unaldecorrect their grammar errors immediately. This pnobtesultedn grammatical, pronunciation, and technical
errorsin the English language, particularly with difficult wor@ving students rapid feedbaak) the other hand, will assist them
to improve their learning.

As a teacher, | believe that to overcome such isse@shers should emphasize to their students the ngagfsisiarning
English. Because the pupils are not natural speakers t@frtiet language, they must think about using it every day. ltclatao
be combined with the habit of practicing the languagabse it has been proven to aid in the learning of thadirighguage.
They must improve the implementation of the Speaking ®olicy during English class. Furthermore, the findingghisf study
will inform relevant agencies, primarily the DepartehEducation, about the influence of low learning resouirce®me rural
schoolson the teaching-learning process.
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