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Abstract

This study was conducted to determine the relationshipveleet community cooperation,
stakeholder’s commitment, and the performance of selected elementary schools. The Descriptive-
Correlational research design was adopted and the stéttstit such as Pearson r, mean, and standard
deviation were utilized to test the relationship of itthdependent and dependent variables. Hypotheses were
tested and the findings revealed the following informatitve null hypothesis stating that there is no
significant relationship between community cooperatiod school performance is not sustained similarly,
the null hypothesis stating that there is no significant relationship between stakeholders’ commitment and
school performance is not accepted. Having all thiostniys, this study recommends to encourage and foster
community cooperation in schools; Increase stakeholdemionent; maintain a high level of school
performance in school-based management; regularly mcenitdrevaluate school performance; and future
researchermay conduct a study on community cooperation, stakeholder’s commitment, and the performance
of elementary schools in a large scale

Keywords: Community cooperation; Stakeholder’s commitment, School performance;

1. Introduction

The organization of the Philippine educational systas ¢dhanged from being primarily centralized
to being more decentralized to being more decentral@2ed.method of school reform was decentralizing the
educational system, which gave institutions new rolesebtealization policies are mainly justified because
they enable citizens to participate in local decisiaakimg closer to the people will affect, and enhance
school performance (Saguin & Ramesh, 2020).

As a public entity, the school's performance and @ecisiaking ability are not solely dependent on its
internal stakeholders such as teachers, school headisstaffi Rather, it is contingent upon the active
participation and support of external stakeholders, particulaelzommunity and its members. Through their
cooperation and commitment, the school can effectiveiyage its resources, continuously improve its
curriculum and instruction, and enhance its leadership andrgowee. This partnership between the school
and its stakeholders is mutually beneficial and fostesense of shared responsibility towards achieving the
school's goals and objectives.

1.1. Background of the study
Republic Act 9155, Governance of Basic Education Act of 20@tessthat school administrators
must create school community networks and promoteatiive participation of teacher organizations,
nonacademic staff members of public schools, and paesthers-community associations. With the help of
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this law, parents will be able to interact with instors and school administrators in a positive way thét wi
promote learning and the overall growth of the institutio

In addition, Republic Act 8525, the Adopt A School Prograng established to create and maintain
a partnership between DepEd and partners by giving them rolmisuegeoning business sectors a platform
to contribute to nation-building by funding the educatiofitpino children.

School Community Partnership has been formally estaddi by the Department of Education
(DepEd) as a necessary component of school development.stlidig will focus on the stakeholders'
involvement and teachers' commitment to demonstratesibools in Alaminos District can develop through
collaboration between participants and teamwork asatagko school community ties, with stakeholders like
school heads, teachers, and parents as participants.

Because of the complexity of the issues schools arentlyriexperiencing, multiple strategies are
needed to solve them. This study aims to determine theealegf stakeholder commitment to
managing various school-initiated activities and the éxdeschool-community partnerships. It is intended to
help bring attention to the necessity of enhancing irstdkeholder involvement in schools as a crucial
component in attaining its goal and vision. The resulthie study are deemed vital for determining future
directions to better implement better school administnably increasing the level of stakeholder commitment
and school community partnership.

1.2. Theoretical Framework

The study's central thesis is that community, fanaihd school play critical roles in student learning.
The study is based on a framework created by Epstein (2@&ldited by Yamauchi et al. (2017), called the
Overlapping Spheres of Influence, which acts as a roadfanapartnerships in educational settings. The
framework acknowledges that families, communities, sctibols are the primary environments in which
children learn and develop. Therefore, creating a reldtiprietween these three environments is crucial for
giving children the opportunities they need to succeed. draérs, who are the basis for the collaboration
and interaction, are at the center of these overlapmiolgs.

Adapted from School, family, and community partnerships: piggpaeducators and improving
schools (p. 21), by Joyce L. Epstein, 2001, Boulder, CO: WesRiess. Copyright 2001 by Westview Press,
a member of Perseus Group.

By working together, school personnel, school linkages,sahdol development can quickly and
loudly achieve successful progress and projects. Sdimk@lges networks are excellent donors of the cash
and resources that help school staff function smoothly.

To interact effectively with the many school links andximize the development of the school in
terms of students, staff, and physical facilities, sthadministrators should possess the necessary
information. The researcher is motivated by all obéht frame the study in terms of the research paradigm.

Different ideas about school-community partnerships adakblder work commitment situations in
performing elementary schools may be supported by varieasids. However, these views also need to be
clarified and tested in light of other factors that mEluence the perception of the input variables.

Epstein's theory of overlapping spheres of influence is ftoedation for the Six Types of
Involvement Framework. The idea distinguishes betweent whight be viewed as a separate notion of
influence and an interrelated view of school-family-commuimitpacts. The most successful school-family-
community partnerships positively impact a student's socialptienal, cognitive, and educational
development and thriving. These partnerships acknowledgehtndhree main spheres of influence do not
operate independently but are mutually reinforcing or undengione another. Epstein elaborates on the
notion by describing the operation of entire school-fgrodmmunity partnerships.

1.3.Findings
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Table 1.Respondents’ Perception on Community Cooperation in terms of School Plan and Facilities

Indicators Mean SD Verbal

I nterpretation
Through community cooperation, the school...
Consults project proposals to the external environrfierdpproval and recommendation 4.25 0.60 Observed
Builds extension following societal recommendation apgroval 4.27 0.56 Observed
Asks for financial and other support directly from thedl community 4.33 0.61 Observed
Considers societal impact before doing any institaigenovation, etc. 4.31 0.67 Observed
Seeks help from the local community to raise fundglitferent school-based projects 4.35 0.59 Observed
Conducts joint-force agreements with the local comityuno support every organizational project
that will benefit both school and community 437 058 Observed
Considers support from the local community for manmitey a safe and sound learning environmg 4.37 0.59 Observed
for students
Consuders_ the sake of re_s_@ents living near thetirtisth before developing or creating additional 4.32 0.59 Observed
school buildings and facilities
maintains institutional and societal sanitatiotizitig a responsible approach towards garbage a
other waste disposal practices 4.37 0.59 Observed
considers LGU’s permission before creating any expansion 4.36 0.72 Observed
Overall 4.33 0.42 Observed

Legend: Highly Observed 4.50-5.00; Observed 3.8®:4Moderately Observed 2.50-3.49; Slightly Obsdries0-2.49; Not Observed
1.00-1.49.

The table shows the mean scores and standard desiatfosurvey responses related to school plan and
facilities in the context of community cooperation. Therall mean score for all the indicators in the survey
is 4.33 with a standard deviation of 0.42. These resultsom@Estent with previous studies that emphasize the
importance of community involvement in education (Li, LiL& 2017; Salleh, 2019).

The indicator with the highest mean score is "maintaistitutional and societal sanitation utilizing
a responsible approach towards garbage and other waptesaligpractices" with a mean score of 4.37
including indicator 6 and 7 with 0.58 and 0.59 SD, respectivéhis suggests that respondents highly value
maintaining a clean and safe environment for both stuaéetshe community.

In contrast, the item with the lowest mean score @nsualts project proposals to the external
environment for approval and recommendation” with anmecore of 4.25 and a standard deviation of 0.60.
This suggests that there is greater variability in respusdepinions about this indicator compared to other
indicators in the survey. This finding is consistentwitevious research that has identified the challenges of
balancing community input with bureaucratic regulationspiities (Salleh, 2019).

Table 2. Respondents’ Perception Community Cooper ation in terms of Resour ce Generation

Indicators Mean SD Verbal
Interpretation

Through community cooperation, the school...
Assures stuéents arg co.nnected to positive academic and behavioral outcomes that primarily 441 0.53 Observed
concern societal objectives
Provides the community with a robust academic engagement 4.27 0.53 Observed
Gives the community an intellectual, physical, and emotional safety 4.41 0.59 Observed
Creates a system that allows students to know their social responsibilities 4.38 0.58 Observed
Implements social and emotional programs that will mold individual growth and progress 4.36 0.59 Observed
Engages parents in the school community for a broader range and control of students’ learning 4.32 0.61 Observed
Increases relevance of learning through the means of different practices mandated on societal 4.40 0.60 Observed
needs.
Proposes. various activities that will generate positive outcomes for both the school and the 4.40 056 Observed
community
Provides mentorship programs that pair students with both school and community volunteer 4.28 0.54 Observed
Provides a se.rles of activities and plans to generate positive outcomes that will benefit both school 433 0.58 Observed
and community
Overall 4.36 0.42 Observed

Legend: Highly Observed 4.50-5.00; Observed 3.3®:4Moderately Observed 2.50-3.49; Slightly Obsdr&e50-2.49; Not Observed
1.00-1.49.
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Table 2 shows the overall mean scoredsource generation is 4.36 with a standard deviatioaf 0.
indicating a moderate to high level of observation. The sigilean score was for ensuring that students are
connected to positive academic and behavioral outcdna¢gptimarily concern societal objectives with the
mean of 4.41 and 0.53 SD and giving the community irctelée, physical, and emotional safety with the
mean of 4.41 and 0.59 SD. These scores suggest that theischamessful in creating a safe and supportive
learning environment for students, with an emphasis ontabgieals.

On the other hand, the lowest mean score was ferding the community with a robust academic
engagement with the mean of 4.27 and 0.53 SD, which isustibbserved score but suggests that the school
may need to do more to involve the community in theildclin's education. The standard deviations for each
indicator range from 0.53 to 0.61, indicating relativadpsistent responses among the participants.

The results of this study are consistent with previasearch that underscores the importance of
community involvement in school success. When schanotscommunities work together, they can create a
positive learning environment that supports student achieweriibus, community involvement should be
considered an essential component of any school'sgstriateimproving student outcomes.

Table 3. Respondents Community Cooper ation in terms of Personal and Professional Devel opment

Mean SD Verbal
Indicators Interpretation
Through community cooperation, the school...
Conducts school-based training and seminar that fate®mmunity involvement 4.34 0.53 Observed
participates in a different conference conducted byctimemunity 4.26 0.59 Observed

Provides staff training for professional improvement tfzn contribute to their societal progress and

professional growth 441 0.60 Observed

Offers interactive seminars between administrative stafie school, local government, and citizens 4.28 0.59 Observed

Prow_deSJom_ed-f_orc_es activities that may help stisieeducators, and other external individuals 4.08 055 Observed
contribute to institutional and societal progress growth

provides symposium for academic learning 4.20 0.63 Observed
Includes community outreach in every seminar to agbatethe institution fulfills its social respongityi | 4.21 0.58 Observed
Ensures _Well-tralned graduates that can contributieetéabor forces and economic progress of the locs 4.28 0.58 Observed
community

Trains students based on the means of the commuhg#yewhe institution belongs 4.24 0.58 Observed

conducts monitoring, assessment, and evaluatien #i¢ execution of all the seminars and training to
) N 4.39 0.54 Observed
ensure the effectiveness of all the undertaken desvit

Overall 4.29 0.38 Observed

Legend: Highly Observed 4.50-5.00; Observed 3.8@:4Moderately Observed 2.50-3.49; Slightly Obser¥e50-2.49; Not Observed
1.00-1.49.

This table highlights the personal and professionatldement activities conducted by the school to
ensure the growth and progress of its staff, studantsthe community. The overall mean score of 4.29 with
0. 38 SD suggests that the respondents perceive the séfifoots in personal and professional development
positively. Among the activities, providing staffitveng for professional improvement that can contriltate
their societal progress and professional growth (medm%, SD = 0.60) received the highest mean score,
while conducting a symposium for academic learning (mear2@, &D = 0.63) received the lowest mean
score.

The importance of personal and professional developmesthools has been widely acknowledged
in previous studies (Blase & Blase, 2017; Dall'Ora et28R1; Freeman & Simonsen, 2018). As Blase and
Blase (2017) pointed out, continuous professional developnaenthelp teachers improve their instructional
strategies, leading to better student outcomes. SimilBdy;Ora et al. (2021) found that investing in the
personal and professional development of nurses cardeamgbroved patient outcomes. Moreover, Freeman
and Simonsen (2018) noted that ongoing professional developmerglpadministrators develop leadership
skills and effectively manage their schools.

Therefore, the findings in Table 4 are consistert previous research, indicating that personal and
professional development activities can positively imghet growth and progress of individuals and the
community. By investing in staff and student development,sti@ol can contribute to the economic and
societal progress of the local community.

Table 4. Respondents’ Perception on Stakeholders’ Commitment as to School-initiated activities
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Indicators Mean SD Verbal
Interpretation

The stakeholders...

Help the school ity find fundi hat| i h i -

elpt e.sc ool community find funding so that learners can compete in both academic and non 437 053 Manifested
academic events.
Volunteer i tivities linked to the health and nutriti f school children, particularly duri )
olunteer in many activi |es.. .ln ed to the health and nu .I’I ion of school children, particularly during 430 053 Manifested
school food programs, nutrition month events, and the like.

Partici illingly in the Bri Eskwela school mai k i f th

artl.apated willingly in the Brigada Eskwela school maintenance week by extending some of the 4.49 057 Manifested
required resources.

Hel de civic-minded le to aid schools, particularly duri ial t h as teacher' .
elp persua facmc.m.lr? ed people to aid schools, particularly during special events such as teacher's 439 0.57 Manifested
month, scouting activities, and others.

Partici ively in th i he schools, including PTA confi |

artlapa}te actively in the manY gv.ents organized by the schools, including conferences, genera 437 0.59 Manifested
assemblies, and parent day activities.

R dtoth Il of the schoolsint f t actions that ireth t of

espond to the call of the schools in terms of urgent actions that require the engagement o 428 0.63 Manifested
stakeholders.

E i ingful vol ivities i hool ity th h

ngage |.n meaningful volunteer activities in our school community that promotes good yout 429 0.56 Manifested
connection.

Participate in school activities aimed at reducing illit in schools, particularl isiti t .
.ar icipa eln' sc og ac. ivities alme at reducing illi er.acyln schools, particularly as a visiting mentor 439 0.60 Manifested
in the school's reading intervention program and reading recovery program.

Engage in value formation activity, sports competition etc. 421 0.61 Manifested
Gather financial, material, and labor for the benefit of the school. 4.21 0.55 Manifested
Overall 4.21 0.40 Manifested

Legend: Highly Manifested 4.50-5.00; Manifested 18%49; Moderately Manifested 2.50-3.49; Slighthahifested 1.50-2.49; Not
Manifested 1.00-1.49.

The table shows the mean scores and standard desiaifostakeholders' involvement in school-
initiated activities. The overall mean score for staléer involvement was 4.21, with a standard deviation of
0.40. The highest mean score was 4.49 with 0.57 SD, tirdjdhat stakeholders willingly participated in the
Brigada Eskwela school maintenance week by extending sorntleeofequired resources. It implies the
importance of working together by extending the efforts obnbt the school but the community as well.

The data also shows that stakeholders engage in vadtiugies that benefit the school community,
with a mean score of 4.21, which is the lowest score gntioe 10 indicators. Specifically, stakeholders
engage in value formation activities, sports competitiarg] other related activities that promote the
development of students' values and skills. They also gitlaacial, material, and labor resources to support
the school's needs.

The relatively low mean score for this indicator maydbe to the fact that many stakeholders are
working individuals who engage in school activities dhigough invitation. Therefore, their availability and
level of involvement may be limited. This finding isnsistent with previous research on the challenges of
involving stakeholders in school activities, particuldhgse who have competing demands on their time and
resources (Sheldon & Epstein, 2017).

Despite the lower score, stakeholders' involvemenrtiése activities is still a positive indication of
their commitment to the school community. It highlightsit willingness to support the school's goals and
objectives beyond their immediate roles as parents omemity members. Schools can leverage this
willingness by providing more opportunities for stakeholdersngage in meaningful and impactful ways that
align with their interests and availability.

Table 5. Respondents’ Perception on Stakeholders’ Commitment as to Work Ethics

Indicators Mean sD Verbal
I nterpretation
The stakeholders ...
1. Follow the policies and regulations implementedhsy Department of Education 4.42 0.53 Manifested

2. Are aware that information sharing must be transpar@ohievement data must be cleg

: 4.38 0.55 Manifested
accurate, and meaningful

3. Respect all the members of the organization, fronatiministrative personnel up to the studen| 4.45 0.56 Manifested
4. Take responsibility and accountability for their action 4.42 0.60 Manifested
5. Have the patience and tolerance to handle differentskof students 4.45 0.56 Manifested
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6. Act accordingly to fulfill their call of duties 4.44 0.58 Manifested
7. Ensure to observe ethics in their action while penfog their jobs 4.43 0.54 Manifested
8. Establish a healthy interpersonal relationship agradhthe members of the institution 4.43 0.59 Manifested
9. Mind their behavior while doing job-related tasks. 4.43 0.56 Manifested
10. Consider partnership activities must be directly adywith student achievement goals 4.45 0.53 Manifested
Overal 443 | 042 | Manifested

Legend: Highly Manifested 4.50-5.00; Manifested 8%49; Moderately Manifested 2.50-3.48lightly Manifested 1.50-2.49; Not
Manifested 1.00-1.49.

The data in Table 5 pertains to the stakeholders' wirks. The mean scores ranged from 4.38 to
4.45, indicating that the stakeholders demonstrated a highdewveork ethics. The highest mean score of
4.45 with 0.56 and 0.53 SD, respectively was obtainedhfeetindicators: "respect all the members of the
organization, from the administrative personnel up testhdents", "have the patience and tolerance to handle
different kinds of students" and “consider partnership activities must be directly aligned with student
achievement goals”. This implies that the stakeholders recognized the importance of showing respect towards
everyone in the institution and had the necessarysgkilhandle diverse student populations. In addition, the
lowest mean score of 4.38 was obtained for the indicati@ aware that information sharing must be
transparent. Achievement data must be clear, accaradeneaningful". This suggests that stakeholders had
some room for improvement in terms of their awareméshe importance of transparency and accuracy in
sharing information.

The standard deviation values for each item ranged fr61t0.0.60, with an overall SD of 0.42.
These values suggest that the scores for each item Wstered closely around their respective means,
indicating that there was minimal variation among dtekeholders' responses. Therefore, it can be inferred
that the high mean scores obtained for all the iteeie representative of the stakeholders' general work
ethics.

According to a study by Rabiul Islam et al. (2017), work ethiesimportant in creating a positive
organizational culture and can have a significant impacthe success of educational institutions. The
findings of this study are consistent with the high mseaores obtained in Table 7, which suggest that the
stakeholders in this educational institution are exhibitirgfrong sense of work ethics. Therefore, it can be
concluded that the stakeholders in this institution are dtednto maintaining a positive and productive
work environment by adhering to ethical standards andlifudfitheir professional duties responsibly.

Table 6. Respondents’ Perception on Stakeholders’ Commitment as to Job | nvolvement

Indicators Mean sD Verbal
I nter pretation

The stakeholders...

1. Attend school events such as parent-teacher comfesenchool board meetings, and extracurricy

activities to stay informed about what's happeningaischool. e 0.56 Manifested

2. Communicate with teachers, administrators, and ottakebolders about school-related matte|

such as student progress, school policies, andmipgoevents. hiad 055 Manifested

3. Actively participate in school-related activities dannitiatives, such as volunteering in tf

. . . : 4.35 0.60 Manifested
classroom, organizing fundraisers, or participatingcimool committees.

4. Advocate for the school and its mission, whether tmnmting it to others or by taking an actiy

role in shaping its future direction. hisdd 059 Manifested

5. Commit to the school's success, including its acadeathievement, its reputation in t

community, and its ability to attract and retain higality teachers and staff. it 0.58 Manifested

6. Engaged in the school community, attending eventsting with other stakeholders, and stayi

informed about the latest developments. ikt 0.60 Manifested

7. Support teachers, administrators, and other stallefmlwhether it's through volunteering, donati

. D 4.36 0.58 Manifested
resources, or simply providing words of encouragement.

8. Provide feedback on school-related matters, such a&wdum, policies, and programs, to he|

improve the school and ensure it's meeting the nefeal stakeholders. 4.27 058 Manifested

9. Ccollaborate with other stakeholders, including teashadministrators, and parents, to deve|

solutions to challenges facing the school. 4.30 0.57 Manifested

10. Take on leadership roles in the school communityetiver it's as a parent volunteer, a commit| 438 0.55 Manifested

chair, or a mentor to other stakeholders.

399

WWw.ijrp.org



Kristel M. Bongkingki / International Journal of Research Publications (IJRP.ORG) ‘.\ IJRP .ORG

ISSN: 2708-3578 (Online)

400

overal | 135 | 043 | Manifesed

Legend: Highly Manifested 4.50-5.00; Manifested 8449; Moderately Manifested 2.50-3.49; Slightlyahifested 1.50-2.49; Not
Manifested 1.00-1.49.

This table suggests that the stakeholtrs high levels of job involvement, with an overall mean
score of 4.35 and a standard deviation of 0.43. All of thtestents presented in Table 7 show that the
stakeholders are highly involved in their job, which is sumgabhty previous studies. For instance, in a study
by Zepeda and Bengochea (2017), they found that stakeholdeirs/gdvement positively affects their work
performance and motivation.

The highest mean score was 4.44 with 815, which indicates that the stakeholders attend school
events such as parent-teacher conferences, schoa bmeetings, and extracurricular activities to stay
informed about what's happening at the school. This sugdedtstakeholders are committed to their roles
and are taking the necessary steps to stay informed sdiwool-related matters.

On the other hand, the lowest mean ssase4.27 with 0.58 SD, which suggests that stakeholders
are less likely to provide feedback on school-relatatters, such as curriculum, policies, and programs, to
help improve the school and ensure it's meetingéieels of all stakeholders. While this score is stilhhig
indicates that there may be room for improvementrimseof stakeholder feedback and input.

Table 7. School Performancein School-based M anagement asto L eader ship and Gover nance

Indicators Mean | SD Verbal
I nter pretation

The school...

1. Maintains interactive communication and relation am@dministrative staff and other scho

S ) . 4.48 | 0.50 Performed
individuals to ensure an enabling and supportiveegtance

2. determines critical points for a much more effectivg whleadership 443 | 0.53 Performed

3. serves as a guide in different decision-making cistances Highly
453 | 0.53
Performed
4. is focused on the objectives and responsibility led tnternal stakeholders towards acadel 456 | 052 Highly
achievement success ) ) Performed
5. Maintains an organized structure that promotes agoroipain of command 449 | 0.52 Performed
6. develops proper manifestation of managerial functidtih wthe consideration of the education Highly
A o 452 | 0.52
goals and objectives of the organization Performed
Overall Highly
450 | 036 Performed

Legend: Highly Performed 4.50-5.00; Performed 34509; Moderately Performed 2.50-3.49; Slightly Pemfed 1.50-2.49; Not
Performed 1.00-1.49.

Based on the data presented in Table 8, it can be infdraéthe school has highly performed in the
areas of curriculum and instruction. The overall meanesodr4.57 with a low standard deviation of 0.37
indicates a high level of achievement in this aspect. higleest mean score of 4.63 with 0.48 SD is in the
proper facilitation of spiral learning, which is essentiapiomoting an effective teaching-learning process.
This is supported by the study of Ozturk and Sozbilir (2020) wloichd that spiral learning helps students
learn better as it involves frequent reviews and repetitf previously learned material. Another area where
the school highly performed is the enhancement of the gudlihe basic education program with the mean
of 4.59 and 0.49 SD and the use of innovative SLMs to help studbsorb academic skills and knowledge
with the mean of 4.58 with 0.51 SD. This aligns with tinglifigs of Madruga et al. (2019) who emphasized
the importance of using innovative and technology-askisarning materials in improving students'
academic performance.

Furthermore, the school has highly performed in aligningpuarschool activities to focus on the
academic necessity of the learners with the mean of &hf80.53 SD. This is supported by the study of
Kolajo et al. (2019) which emphasized the importancdigfiag school activities with the learners' academic
needs to enhance their learning experience. Additionallys¢heol has highly performed in maximizing
students' curriculum potential in developing lifelong learneesafns4.55). This is consistent with the study of
Tanaka and Muro (2017) which emphasized that developingigdiarners involves providing opportunities
for students to develop critical thinking, creativitydgsroblem-solving skills.

Lastly, the lowest mean score of 4.51 with 0.50 SD isupporting the proper and effective
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implementation of extracurricular activities for the Héseof the learners. This indicates that there may be
some areas for improvement in the implementation afewtricular activities. According to the study of
Baumgartner et al. (2018), extracurricular activities play nifstgnt role in enhancing students' academic
performance and overall development. Therefore, @sigential to ensure that extracurricular activities are
implemented effectively to maximize their benefits.

In conclusion, the data presented in Table 11 suggests thaththel has highly performed in the
areas of curriculum and instruction. However, there maysdimae areas for improvement, such as the
implementation of extracurricular activities, to furtremhance the quality of education provided to the
learners.

Table 8. School Performancein School-based Management asto Curriculum and Instruction

Indicators M ean SD Verbal I nterpretation

The school...

1. enhances the quality of basic education program 459 | 0.49 Highly Performed

2. used the recently made innovative SLM that help student’s in absorbing academic skills and 458 | 051 Highly Performed
knowledge.

3. assures tha‘t the |mp|§mentat|0n of various schoaoliaes is aligned and focus according | 458 | 053 Highly Performed
the academic necessity of the learners.

4. Iobserves proper facilitation of spiral learning thetl lead to more effective teaching 463 | 048 Highly Performed
earning process.

5. supports proper and effective implementation of extra-oular activities for the benefits g 451 0.50 performed
the learners.

6. maximizes student’s curriculum potential in developing lifelong learners. 4.55 0.52 Highly Performed

Overall )
4.57 0.37 Highly Perfor med

Legend: Highly Performed 4.50-5.00; Performed 34509; Moderately Performed 2.50-3.49; Slightly Bemfed 1.50-2.49; Not
Performed 1.00-1.49.

Based on the data presented in Table 8, it can beddféat the school has highly performed in the
areas of curriculum and instruction. The overall meanesobr4.57 with a low standard deviation of 0.37
indicates a high level of achievement in this aspect.higleest mean score of 4.63 with 0.48 SD is in the
proper facilitation of spiral learning, which is essentiapiomoting an effective teaching-learning process.
This is supported by the study of Ozturk and Sozbilir (2020) wioighd that spiral learning helps students
learn better as it involves frequent reviews and repetitf previously learned material. Another area where
the school highly performed is the enhancement of the guidlithe basic education program with the mean
of 4.59 and 0.49 SD and the use of innovative SLMs to helprdtidbsorb academic skills and knowledge
with the mean of 4.58 with 0.51 SD. This aligns with timglifigs of Madruga et al. (2019) who emphasized
the importance of using innovative and technology-askis@rning materials in improving students'
academic performance.

Furthermore, the school has highly performed in aligningpuarschool activities to focus on the
academic necessity of the learners with the mean of ahfi80.53 SD. This is supported by the study of
Kolajo et al. (2019) which emphasized the importancédigifiag school activities with the learners' academic
needs to enhance their learning experience. Additionallyst¢heol has highly performed in maximizing
students' curriculum potential in developing lifelong learneesafns4.55). This is consistent with the study of
Tanaka and Muro (2017) which emphasized that developingigdiarners involves providing opportunities
for students to develop critical thinking, creativitydgsroblem-solving skills.

Lastly, the lowest mean score of 4.51 with 0.50 SD isupporting the proper and effective
implementation of extracurricular activities for the Héseof the learners. This indicates that there may be
some areas for improvement in the implementation afeutricular activities. According to the study of
Baumgartner et al. (2018), extracurricular activities play mifsignt role in enhancing students' academic
performance and overall development. Therefore, @siential to ensure that extracurricular activities are
implemented effectively to maximize their benefits.

In conclusion, the data presented in Table 11 suggests thethbel has highly performed in the
areas of curriculum and instruction. However, there maysdimae areas for improvement, such as the
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implementation of extracurricular activities, to furtremhance the quality of education provided to the
learners.

Table 9. School Performancein School-based M anagement as to Continuous | mpr ovement

Indicators Mean SD Verbal
I nter pretation

The school....
1. enhances educational qualities 451 | 0.50 Highly Performed
2. strengthens competencies in a specific area ofalation 453 | 0.53 Highly Performed
3. ensures professional growth 455 | 0.50 Highly Performed
4. guarantees general improvement among the aspea efiticational institution 459 | 0.49 Highly Performed
5. establishes a series of the innovative plan for futagrovement and innovation 458 | 0.50 Performed
6. helps the institution to accomplish present achiea@ anchored on the plan created .

institutional innovation 463 | 050 Highly Performed

Overall
4.56 0.36 Highly Performed

Legend: Highly Performed 4.50-5.00; Performed 3509; Moderately Performed 2.50-3.49; Slightly Berfed 1.50-2.49; Not
Performed 1.00-1.49.

Continuous improvement is a vital aspect of educatiorstitutions as it ensures that they are
constantly growing and improving in all aspects. In tikle, the mean, standard deviation, and verbal
interpretation of the continuous improvement of a sthee presented.

According to the data presented, the overall meare $oorcontinuous improvement is 4.56, with a
standard deviation of 0.36. This implies that the schwd highly performed in terms of continuous
improvement. This finding is consistent with previoasaarch that has found that continuous improvement is
essential for the growth and development of educatiosdutions (Dundar & Lewis, 2017; Pujari, 2019).

The highest mean score in the table is for "helpsrthtitution to accomplish present achievement
anchored on the plan created for institutional innovdtiaith a mean score of 4.63 and a standard deviation
of 0.50. This implies that the school has highly performedrim$ of using institutional innovation to achieve
present achievements. This finding is consistent witharekethat suggests that innovation is essential for the
growth and development of educational institutions (Brysabr&sby, 2017; Chen & Fang, 2020).

On the other hand, the lowest mean score in the i&libe "enhances educational qualities," with a
mean score of 4.51 and a standard deviation of 0.50. This intipdiethe school has performed in terms of
enhancing educational qualities. This finding is consisteth vesearch that suggests that educational
institutions need to focus on enhancing educational qemlito ensure their long-term growth and
development (Narayanan et al., 2021; Sarma et al., 2019).

In conclusion, the data presented in this table sugdetthie school has highly performed in terms
of continuous improvement. However, there is still rooon fmprovement, particularly in terms of
establishing innovative plans for future improvement amtbvation. Therefore, educational institutions
should focus on using institutional innovation to achieresent achievements and future-oriented planning to
ensure their long-term growth and development.

Table 10. School Performance in School-based Management asto M anagement of Resour ces

Indicators Mean sD Verbal
I nterpretation
The school. ...
1. ensures proper utilization of institutional res@msc 4.51 0.50 Highly Performed

2. ensures proper manifestation of managerial role gdaioning for much effective way t(

A 4.52 0.50 Highly Performed
manage organizational resources

3. ensures proper manlfestatlon of managerial role asganizing for much effective way ti 452 052 Highly Performed
manage organizational resources

4. assures the quality of resources from tangible ressuip to labor power 4.51 0.50 Highly Performed

o

maximizes labor potential to assure the attainmeatganizational goals and objectives 4.53 0.50 Performed

6. Enhance stak’eholder s skills in terms of resource management to promote the maximization 453 0.50 Highly Performed
of the school’s potential
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Overall
v 452 | 038 | Highly Performed

Legend: Highly Performed 4.50-5.00; Performed 3509; Moderately Performed 2.50-3.49; Slightly Berfed 1.50-2.49; Not
Performed 1.00-1.49.

Table 13 presents data on the mean scores, standardate(&id), and verbal interpretation of the
management of resources in a school setting. The Ibveean score for the management of resources was
4.52, with a standard deviation of 0.38. This score is caesid® be highly performed, indicating that the
educational institution is managing its resources effectively

The highest mean score was recorded for the aspect of "enhancing stakeholder’s skills in terms of
resource management to promote the maximization of the school’s potential," and “maximizes labor potential
to assure the @inment of organizational goals and objectives” with a mean score of 4.53 and a standard
deviation of 0.50, respectively. This result indicates the educational institution is not only managing its
resources effectively but also empowering its stakeholdeds the same. This approach can lead to more
efficient resource management and ultimately improvénttéution's overall performance.

The lowest mean score was recorded for the aspecew$ures proper utilization of institutional
resources,'and “assures the quality of resources from tangible resources up to labor power with a mean
score of 4.51 and a standard deviation of 0.50. This re#lilhdicates a highly performed score but suggests
that there may be room for improvement in termspainaizing the use of resources to achieve organizational
goals and objectives.

In conclusion, the data from Table 13 suggests that dbeadional institution is managing its
resources effectively, with a strong focus on ensuring pratilezation, manifestation of managerial roles in
planning and organizing, and assuring the quality of resourties. institution is also empowering
stakeholders to enhance their skills in resource managekvile there is still room for improvement in
terms of optimizing the use of labor resources, thétuisn's overall performance in managing resources is
highly performed. These findings are consistent with previresearch on the importance of effective
resource management in educational institutions (Robindgiargin, 2017; Winterton & Titus, 2019).

Table 11. Significant Relationship between Community Partner ship and School Performance
School Performance

Curriculum & Continuous Management
Instruction Improvement of Resources
502" 424 406" 618"

Community Cooper ation Leadership & Governance

School Plan and Facilities;

Resource Generation; and 590” 556" 537" 601"

Personal & Professional Development 481" 450" 4747 4147

** Correlation issignificant at the 0.01 level (2-tailed).

The table shows the correlation betwdla extent of community cooperation and school
performance in various areas of school-based managamaunting leadership and governance, curriculum
and instruction, continuous improvement, and managemfenésources. The data was analyzed using
Pearson correlation coefficient, and the significancd lsas set at 0.01.

The results show that there is a significant positmeelation between community cooperation and
school performance in all areas of school-based maredeirhe correlation coefficients range from 0.406 to
0.618, indicating moderate to strong positive relationdbgpseen the variables.

Specifically, the highest correlation coefficient etweeen community cooperation and management
of resources (r = 0.618), indicating a strong positive relghipnbetween the two variables. This suggests that
when there is a high level of community cooperation, glshare better able to manage their resources
effectively.

The correlation between community cooperation and |laigeanid governance (r = 0.502) is also
significant and moderate in strength, suggesting that commaunoiperation is an important factor in
promoting effective leadership and governance in schools.

Furthermore, the correlation coefficients between commuedoperation and curriculum and
instruction (r = 0.424) and continuous improvement (r = 0.4@5nkro significant and moderate in strength.
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This suggests that community cooperation is important in giogeffective curriculum and instruction and
continuous improvement in schools.

Table 12. Significant Relationship between Stakeholder s Commitment and School Performance
School Performance

STAKEHOLDERS COMMITMENT Covermmes  instction._ improvement_ Resouroes
School initiated activities; 439" 372" 3727 257"
Work ethics; 453" 483" 414" .301"

418" 365" 406" 272"

Job Involvement

**_Correlation is significant at the 0.01 level (2-tailed).

Table 12 shows the significant relationship betweeakestolders' commitment and school
performance in terms of leadership and governance, curriculdrimstruction, continuous improvement, and
management of resources. The table presents three saspledtakeholders’ commitment to school
performance, including school-initiated activities,rkethics, and job involvement.

The results indicate that stakeholders' commitmetarins of school-initiated activities, work ethics,
and job involvement positively correlates with leadgyshind governance, curriculum and instruction,
continuous improvement, and management of resourche gchool. The correlation coefficients range from
.257 to .483, which suggests a moderate to a strong positatemship between stakeholders' commitment
and school performance.

These findings are consistent with previous researchthe relationship between stakeholders'
commitment and school performance. For instanceydy ¢ty Adetoro et al. (2021) found that stakeholders'
commitment significantly predicts school performanchligeria. Similarly, a study by Suleiman et al. (2020)
found that stakeholders' commitment positively relateshool performance in Tanzania.

Finally, Table 16 provides evidence that stakeholdensindtment significantly contributes to
school performance in terms of leadership and governangeicudlum and instruction, continuous
improvement, and management of resources. These findinderscore the importance of engaging
stakeholders in school improvement efforts to enhartfueosperformance.

SUMMARY OF FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS

This study was conducted to determine the relationshipveleet community cooperation,
stakeholder’s commitment, and the performance of selected elementary schools in Alaminos District.
Summary
1.The extent of community cooperation as perceived by the teachers in terms of school plan and
facilities, resour ce gener ation, and per sonal and professional development.

Through community cooperation, the teacher respondents ymtcechool plan and facilities,
resource, generation, and personal and professional development as “observed”.
2.The commitment of stakeholders manifested in terms of school-initiated activities, work ethics, and
job involvement.

The commitment of stakeholders in terms of school-tetiaactivities, work ethics, and job
involvement are perceived by the teacher respondents as “manifested”.
3.Level of School Performance in school-based management in terms of leadership and gover nance,
curriculum and instruction, continuous improvement, and management of resour ces.

The level of school performance in school-based managemterms of leadership and governance,
curriculum and instruction, continuous improvement, and managefiresources are “highly performed” as
perceived by the teacher respondents.
4.Significant relationship between community cooper ation and school performance.

Community cooperation in terms of school plan and faalitiesource generation, and personal and
professional development is significantly related to sthmerformance in terms of leadership and
governance, curriculum and instruction, continuous improvemadt raanagement of resourcefhe
correlation coefficients between three factors of mamity cooperation and the four areas of school
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performance range from 0 to 1, where a value of 1 indieapesfect positive correlation.
5.Significant relationship between stakeholder’s commitment and school per for mance.

Stakeholder’s commitment in termsof school-initiated activities, work ethics, and job involesrhis
significantly related to school performance in terrhkeadership and governance, curriculum and instruction,
continuous improvement and management of resourcesesuigs indicate that stakeholders' commitment to
school-initiated activities, work ethics, and job alwement positively correlates with leadership and
governance, curriculum and instruction, continuous improveraadtmanagement of resources in the school.
The correlation coefficients range from .257 to .483, which sigge moderate to a strong positive
relationship between stakeholders' commitment anolosgierformance.

Conclusion:
Based on the above-mentioned findings, the following conclusions ar e for mulated:

The null hypothesis stating that there is no sigaift relationship between community cooperation
and school performance is not sustained.

The null hypothesis stating that there is no significant relationship between stakeholders’
commitment and school performance is not accepted.

Recommendations

Based on the findings of the study, the following rec@ndations are offered:
1.The school organization with may encourage and fostamunity cooperation in schools.
School initiated activities while promoting work ethi@and encouraging involvement may Increase
stakeholder commitment.
2.Schools may continue to invest in professional deweémt programs to enhance the skills and
competencies of school administrators and teachers.
3.Regular monitoring may be performed through regular evahsatand surveys to evaluate school
performance.
4 Future researchers may conduct a study on community cooperation, stakeholder’s commitment, and the
performance of elementary schools in a large scale #iimecstudy conducted is limited to only few schools.
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