
Availableonlineatwww.ijrp.org

InternationalJournalofResearchPublications

InfluenceofCapacityBuildingProgrammesonTeachers’LessonPreparationand
Classroom ManagementSkillsinLowerBasicSchoolsinTheGambia

OladotunOpeoluwaOLAGBAJU,PhD
CollegeofEducationandSocialSciences

LegacyUniversity,TheGambia.
dotunolagbaju@yahoo.com

Abstract

There is no nation thatcan rise above the qualityofherteachers.Therefore,capacitydevelopment
programmesforteachersisaprerequisitefornationaldevelopment.Severalfactorsenhancethequalityof
learninginclassroomsnotableamongthem islessonpreparationandclassroom management.Thisstudy
determinedtheinfluenceofcapacitybuildingprogrammesonlowerbasicteachers’lessonpreparationand
classroom management.Twohypotheseswereraisedinthestudyandtheresearchdesignisasurvey.300
teachersparticipatedinthestudyandthedatawereanalysedusinglinearregressionandANOVAstatistics.
Theresultsshowedthatcapacitybuildingprogrammessignificantlyinfluencedteachers’lessonpreparation
andclassroom management.Recommendationsweremadeforthegovernmentandotherstakeholdersto
conductandsupervisecapacitybuildingtrainingprogrammesforteachers.
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1.1Introduction
Developmentinanynationisaproductofaneffectivesystem ofeducationfrom pre-basic

tohigherinstitutionsoflearning.From timeimmemorial,educationhasbeentheengineroom that
drivesanationandproduceshumanresourcesforthedifferentsectorsofthenationallife.The
effectivenessofteacherstoaverylargeextentdeterminesthequalityofeducation.Thisisbecause
teachers perform nation building roles through effective teaching ortraining ofthe needed
manpowerthatwillfacilitatenationaldevelopment.Therefore,thereisaneedforteacherstobe
effectiveinthedischargeoftheirdutiesespeciallywithregardstoraisingcompetentandquality
manpowerorhumanresourcethatwillcontributemeaningfullytonationaldevelopment.

Sufficetosaythateffectiveteachersoftendemonstrateeffectivenessandefficiencyin



2

lessonpreparationandclassroom managementtobeabletoguidelearnerstoachievethepreset
goalsandobjectives.Silverman(2009)positsthateffectivenessinteachinginvolvesthepassionto
persistinthefaceofstudents’failure,willingnesstoprovidespecialremedialclasses/tutorialsto
low achievingstudents,andskillstoplaninstructionthatdevelopsstudents'self-perceptionsof
theiracademicskills.Effectiveteachinginthe21stcenturyrequiresmorethansubjectmasteryand
abasicunderstandingoftheeducationaltheory(Simmons,2010).Otherfactorssuchaslesson
preparationandclassroom managementskillsplaycriticalrolesintheteachingandlearning
process.Also,lessonpreparationandclassroom managementamongotherfactorshavebeen
found to be some of the parameters formeasuring teachers’quality and effectiveness
(Olatunbosun,2006;Silverman,2009;Adeosunetal,2019).

Thedemandontheteachingprofessioninbothdevelopedanddevelopingeconomiesis
thatteachersmustbeeffectiveinlessonpreparationanddeliveryaswellasefficientinclassroom
management.Thisiswhymostfederalandstategovernments,especiallyinAfrica,oftenorganise
capacitybuildingprogrammesforteachersinordertoensurequalityassureoftheeducational
system andteachers’effectiveness.TheEducationSectorPolicyinTheGambia(2016)inlinewith
theNationalDevelopmentAgendaasarticulatedinVision2020andstatesthatprominencewillbe
giventocapacitybuildingforsectormanagementtoenhancetheperformanceoftheeducation
sectorthroughseveralmeanssuchasorganisationalstructureanddecentralisation,policyand
planning,financialmanagement,monitoringandevaluation,andPerformanceManagementSystem
(PMS).

ThepolicystatementonbasiceducationinTheGambiastatesthateducationisachild’s
rightwhichshouldnotbedeniedhim/heronthebasisoffinancialstatus,gender,religion,disability,
geographicallocationandanyotherconsideration.Therefore,basiceducationisfreeandavailable
toallGambiansfrom grades1-12.Someofthekeyindicatorsformeasuringtheachievementof
goalsinthelowerbasiclevelofeducationamongcountriesareincreaseinschoolenrolmentand
literacyrates.Statisticsshowthattheattainmentofthecompulsoryanduniversalbasiceducation
inTheGambiaby2030ishighlypossible.Forexample,girls’enrolmentinlowerbasiceducation
from 2010to2015grew atanannualrateof5.5% whilethatofboysgrew by4.9%.Thistrend
resultedinthegrowthofgirls’GrossEnrolmentRatio(GER)from 89.1%in2010to103.5%in2015
comparedtotheGERforboyswhichincreasedfrom 87.5%in2010to99.0%in2015.Oneresultof
thechangeisthatinformallowerbasicschools,girlsnow representover50% ofenrolment
(EducationSectionPolicy,2016).

However,toachieveincreaseinliteracyrates,itisimportanttoenhancetheeffectiveness
ofteachersthroughaccesstoperiodiccapacitybuildingworkshopsandseminarsforlowerbasic
schoolteachers.AccordingtoKanteh&Susso(2014),everyinstitutionthatwantstobealeaderin
acompetitiveworld,needstomaintainahighstandardforitspersonnel.Theimportanceof
capacitybuildingprogrammesforlowerbasicschoolteacherscannotbeunderminedbecausethe
lowerbasiclevelofeducationisthefoundationuponwhichalltheotherlevelsofeducationarebuilt.
Also,lowerbasiceducationinculcatestherequisiteliteracyandnumeracyskillsintoindividualsand
teachers’effectivenessinthislevelguaranteesnationaldevelopment.

Capacitybuildingisanyactivityorprocessaimedatimprovingorganisationalorindividual’s
skills to carryoutkeyfunctions,solve problems,define and achieve pre-setobjectives.To
adequatelyattainmentsomeofthepolicyobjectivesoftheEducationSectorPolicy(2016-2030),
whichincludeimprovementsinthequalityofteachingandlearningatalllevelsandlearning
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outcomesatalllevelsby2030,thereisaneedtoregularlyplanandimplementcapacitybuilding
programmesforteachersacrossTheGambia,especiallyinthelowerbasiclevelofeducation.In
recognitionofthisfact,thereMinistryofBasicandSecondaryEducation(MoBSE)andotherNon-
governmentalOrganisations(NGOs)in The Gambia often organise periodiccapacitybuilding
trainingsandworkshopsforbasicandsecondaryschoolteachers.Thetrainingsaredesignedto
enhanceteachers’effectivenessbyincreasingcapabilitiesinmethodology,lessonpreparation,use
ofinstructionalmaterials,subjectmastery,evaluationandclassroom managementamongothers.

InspiteofthehugeinvestmentoncapacitybuildingofteachersinTheGambia,learning
outcomeshavenotimprovedsignificantly,especiallyinexternalexaminations.Thissuggeststhat
thereisdisconnectbetweenthecontentofthecapacitybuildingprogrammesfortheteachersand
thedisseminationoftheknowledgeacquiredwhenplanningalessonandinthecourseofteaching
in the classroom.From the foregoing,itis expedientto investigate how capacity building
programmesenhanceslowerbasicteachers’effectivenessinlessonpreparationandclassroom
managementskillsinTheGambia.Therefore,thispaperdeterminestherelationshipbetween
capacity building programmes and lowerbasic teachers’lesson preparation and classroom
managementskills.

1.2 CapacityBuilding:Conceptanddefinition
Thepurposeofcapacitybuildingistoimproveanindividual’sskillsoreffectivenessin

carryingoutcertainfunctions,solvingproblems,definingandachievingobjectives.Also,capacity
buildingineducationcanbeexplainedasasetofprogrammedesignedtotrainorretrainin-service
teacherssothatthetargetaudience(learners)ataparticularschoolwouldbeabletobenefitfrom
thetraining.Capacitybuildingprogrammescanbeplannedatthreelevelswhichincludepersonal
development,organisationaldevelopment,andinstitutionaldevelopment.Awellorganizedcapacity
buildingprogrammeforteachersisexpectedtohavepositiveinfluenceonthequalityofteaching-
learningandinthelongterm,onstudents’learningoutcomes.

Theterm,capacitybuilding, istheprocessbywhichindividualsandorganizationsacquire,
improve,andretaintheskills,expertise,knowledge,tools,aptitudeandotherresourcesneededto
dotheirjobscompetentlyortoagreatercapacity.Itisaseriesofprogrammesoractivitiesaimed
atimprovingprofessionalcompetenceorcapabilitiesforthegeneralgoodofanorganisation.The
focusofmostcapacitybuildingprogrammesisonunderstandingtheobstaclesthatfrustrateor
hinderpeopleandorganizationsfrom achievingsetgoalsandenhancingtheabilitiestoachieve
such goals.Capacitybuilding includesa setofprogrammesoractivitiesthatfosterselfor
organisationaldevelopment.

Capacitybuildingprogrammesareplannedbasedonstrategicandintenttoinculcate,
strengthenordeveloptheknowledge,skills,aptitude,competenciesandabilitiesofpeopleand
organisationssotheycanachievetheirgoalsandriseabovetheirchallenges.Capacitybuilding
programmescanbeshort-term refreshercoursestoequipindividualswithnew capabilitiesor
improve effectiveness on the job.Capacitybuilding programmes can be organised can be
organisedtobenefitindividuals(professionals,artisans,etc),communities(farmers’ortraders’
associationsetc)ororganisations(banks,corporateorprofessionalbodiesetc).Organization-
based capacity building is used by ministries and agencies ofthe governmentand Non-
governmentalorganisations(NGOs)toenhanceinternaldevelopment,efficiencyandeffectiveness
ofworkers.
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One of such ministries of government is education which is saddled with the
responsibilityofteaching ortraining individuals to become responsible adults and citizens.
Teachersarethefacilitatorsofthegoalsofeducationandteachingisthetool.Therefore,teaching
asataskcanbeverydemandingandtimeconsuming.Ithasbeendiscoveredthatonceteachers
completetheirinitialtraininginthehigherinstitutionsorotherteacher-trainingcolleges,mostof
them hardlyhavetheopportunitytocontinuetogrowonthejobprofessionally(FederalMinistryof
Education,2011).ThisisperhapsoneofthechallengesoftheteachingprofessioninmostAfrican
countries.According to Odeleye,Okunola,and Akinnola (2012),teaching is a verydynamic
professionbecausethecontentchangesfrom timetotime.Therefore,tokeeptheteachersabreast
ofnewdiscoveries,strategiesormethodologyandotherinnovationsintheirfield,capacitybuilding
workshopsareconductedperiodically.

Similarly,teachersrunastrictscheduleintermsofthecurriculum andmakingouttimeto
updatetheirknowledgebaseintheirsubjectareascouldbetoodemandingoraffectmeeting
deadlinesintermsofcontentcoverageandqualitylessondelivery.Toovercomesomeofthese
overwhelming challenges,capacity building programmes provides an on-the-job training
opportunityforin-serviceteachers.Manyofthecapacitybuildingprogrammesareorganisedbythe
governmentandotherconcernedgroupsinTheGambiaasameansofprovidinglowerbasicschool
teacherswiththeopportunitytogainknowledgeaswellasmethodologicalskillsinthecritical
subjectssuchthatthosewhomaynothavestudiedthem previouslyareabletoimprovetheir
mastery.

Buildingthecapacityofteachersinvolvesaconsciousattempttoupgradeknowledgebase
andinculcatenew skillsorimproveonalreadyacquiredskills,abilitiesandstrategieswhichwill
enabletherecipientstoreactappropriatelytothedynamicsofeducation.Thecontentofmost
capacity building programmes for teachers includes lesson delivery,lesson preparation,
methodology,pedagogicalstrategies,use of instructionalmaterials,communication skills,
classroom discipline,managementorcontrol,andqualityofclassroom assessmentorevaluation.
Capacitybuildingincludetraining,workshop,skillacquisitionprogrammesaimedatimprovingan
individual,organisationandinstitutiontowardstheachievementofsetgoalsandobjectives.

Moronkola,AdegbiteandMoses(2004)averthatteachertrainingiscompulsoryandshould
beacontinuousprocess.Capacitybuildingremainsaneffectivetooltotrainalluntrainedteachers
andretrainprofessionalteachersthatarealreadyonthejobforthepurposeofeffectivenessin
servicedelivery.Also,Ajayi(2004)notesthattrainingandre-trainingofteachersthroughcapacity
buildingprogrammesiscapableofenhancingeffectiveness,performanceandproductivityinthe
schoolsystem.Therefore,to safeguard effectiveness,continuous professionaltraining and
development,thereisneedforgovernmenttoorganisecapacitybuildingprogrammeatregular
intervalsforteachersatalllevelsofeducation.

1.3 Teachers’LessonPreparation
Lesson preparation isoneoftheimportantaspectsofteachers’dutiesin a school.

Adeosun etal(2019)aversthatto achieveeducationalgoalsin primaryeducation goalsor
behaviouralproblems,lessonpreparationshouldconsiderfactorssuchastheinadequaciesin
learningcontent,processandenvironmentratherthantheinadequaciesofthechild.Lesson
preparationisessentialbeforeateacherheadsouttotheclasstoteachlearners.Ifateacherdid
notproperlypreparetoteachintheclass,therewouldbenoeffectivenessinteaching/learningand
thequalityorproductofsuchaprocesswillnotmeetthesetgoalsofeducation.Thereisnobasic
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standardforthepreparationofalesson;however,awellpreparedlessonmusthavecertain
charactersaccordingtothetrainingmanualforbasicschoolteacherspublishedin2011byFederal
GovernmentofNigeria.Someoftheseare:

1.3.1 Planning:Agoodlessonpreparationstartswitheffectiveplanning.Thefollowingfactors
mustbeconsideredwhenplanningalesson:

a) Content-whatyourpupilsneedtoknowinordertoprogress;
b) Method-howyouaregoingtoteachthisinawaytheyunderstand;
c) Evaluation-howyoujudgewhattheyhavelearnedattheendofit.

Intheprocessoflessonpreparation,planningisacontinualprocesswhichhelpstheteacherto
thinkandpreparewhatisneededtohelphis/herpupilsrespondwell.Foryourpupilstolearnfrom
yourlessons,theyneedtobe:

i. interested—iftheyarenot,nothingofanyvaluewilltakeplace;
ii. veryclearaboutwhatyouwantthem todoandachieve.

1.3.2 Planninglessons:Itstartswithdecisionmakingonthepartoftheteacher.Heorsheneeds
toconsiderthecurriculum andbreaksubjectsandtopicsintosectionsthatcanfitintoalesson
time.Now youneedtouseyourskilltobreakthesetopicsintolessonswhichpupilswillfind
interesting.Allthelessonstobeplannedneedlearningobjectives,thatis,whatisitthatpupils
shouldlearn,beabletodoorbeawareofattheendofthelesson.A learningobjectiveisa
statementaboutwhatyouaim todo.Forexample:
Attheendofthelesson,thepupilsshouldbeableto

i. RecitelettersAtoJ.
ii. MentionwordsthatbeginwithlettersAtoJ.

iii. WritelettersAtoJ.
Lessonplansalsoneedalearningoutcomewhichistheexpectedchangeinbehaviourorlearning
thatisexpectedtooccur.Asuccessfullessonshouldincludeassessmentorevaluationprocedures,
differentiationandtransferoflearning.

1.3.3 Preparinglessons:Lessonpreparationisconcernedwithallthattheteacherneedstodo
(students’andteacher’sactivities)tobeabletoachievethelearningoutcomes.Awellprepared
lessonisinthreepartswhichare:introduction,lesson(teacher/students’activities)andchecking
onlearning(evaluation/plenarysession).
Introduction:Atthestartofalesson,thelearningobjectivesshouldbeexplainedinawaypupilswill
understandsothattheyknow exactlywhatisexpectedofthem.Also,getthem motivatedor
interestedinwhattheyareabouttodobyallowingthem tosharewhattheyknowalready.
Mainpartofthelesson:Inthissection,teacherwillexplainnewinformationanddevelopactivities
thathelppupilstodevelopandconfirm theirownlearning.Theseactivitiescanbebrainstorming,
groupwork,problem solving,experimentationetc.Thechoiceofactivitiesormethodologyshould
beaimedathelpingthepupilstoachievetheoriginalobjectivesofthelessoninthemosteffective
way.
Checkingonlearning:Evaluationisanintegralpartoftheteaching-learningprocess.Therefore,plan
foractivitiesattheendandduringthelessontofindouthow muchprogresspupilshavemade.
Thisshould bedonebyreferring to thelearning objectivesand summarizing thelesson by
highlightingitskeypoints.

1.4 Teachers’Classroom Management



6

Effectiveness in teaching starts with good managementskills in terms ofpeople
(pupils/students,parents,colleagues),time,materialsorresources,andclassroom amongothers.
Heijnen-Maathuis(2014)positsthateffectiveandexperiencedteachersareawarethatbehavioural
problemsarerelativelyrareinclassroomswherechildrenareactivelymotivatedandinvolvedinthe
teaching-learningprocess.Itisimportanttoconsiderindividualdifferences,pupils’backgroundand
otherpersonalitytraitsthatcancontributetodisruptivebehavioursintheclassroom.Similarly,
Adeosun,Oni,Oladipo,OnuohaandYakassai(2019)submitsthatthedutiesofaneffectiveteacher
includesclassroom management,applicationofcontenttostudents’dailylives,developmentof
criticalthinkinginstudents,workingwithnewandevolvingtechnologiestocreatemeaningfuland
effectivelessons,havingstudentsworkinteamstoensurethatallstudentsreceiveanequal
educationregardlessindividualdifferencesandfinallystayingcurrentonnewdevelopmentsinthe
fieldofteachingaswellascontentareas.

Classroom managementskillsareneededtoengageallmannerofstudentsintheclass
irrespectiveoftheirabilities,personalitiesorbackgroundsandensurethattheyarealllearningper
time.Althoughchildrendonotlearnatthesamepaceorinthesameway,managerialskillsonthe
partoftheteachercanensurethatnooneisleftbehind.Someoftheimportantfactorsin
classroom managementaretheteachers’perceptionofhis/herrolesordutiesintheclassroom,
dispositiontodiscipline,conceptofclassroom organisationormanagement.Thejobdescriptionof
ateachergiveshim/heralevelofcontrolovermanyofthefactorsthatinfluencelearningsuchas
students’ trust, resources, physical and emotional classroom environment, motivation,
communicationorinteractionetc.

Effectiveteachinginthe21stcenturyrequiresmorethansubjectmasteryandabasic
understandingoftheeducationaltheory(Simmons,2010).Otherfactorssuchaslessonpreparation
andclassroom managementskillsplaycriticalrolesintheteachingandlearningprocess.Another
factorthatenhancesclassroom managementisdifferentiationwhichisthedistributionoflearning
taskandtimingorpacingofstudentsbasedontheirintellectualabilitiesofstudents.Differentiation
inlearningisanimportantfactorinclassroom managementbecauseallthecategoriesoflearners
intheclassroom areactivelyengagedinthelearningprocess.Interactionsshouldbesystematic
andindividualisedintheteaching-learningprocesssothattheteachercanfocusattentiononeach
learner’sbehaviouralproblemsandeffectivelymanageeventsastheyunfoldintheclassroom.

ToHeijnen-Maathuis(2014),abilitytomanagetheproblemsofstudentsintheclassroom
settingrequiresinsightintowherethesedifficultiesmaycomefrom andwhyandwhentheyarise.
Anunderstandingofthesocio-economicfactorsthatsurroundeachmemberoftheclasswillaid
theteachertobeefficientinmanagingthestudent’sbehaviour.Inabilityonthepartofateacherto
appreciateandmanagethesedifferencesmayimpedelearningandfrustratesuchchildoutof
schooltherebycontributingtotheschooldropoutrate.Thisiswhyitisimportanttoequipand
retrainteachersonclassroom managementskillsthroughcapacitybuildingprogrammes.Also,
participationincapacitybuildingprogrammesfacilitatescollaborationamongteachersandother
educatorstoacquirenewskills,knowhowandcompetence.

Inaddition,effectivenessinclassroom managementbeginswithtakingchargeofthe
classroom organisationorsittingarrangement.Theteacherneedsdecidewherechildrensitinthe
classroom orduringcertainlessons.Thisisbecausesittingarrangementinaclassroom playsvery
importantrolesinlearning,someofwhichinclude,increaseininteraction,teachers’contact,
students’attention,abilitytofocusontask,anddecreaseinnoiseorotherhyperactiveactivitieson
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thepartofthestudents.Oneofthefirststepsinclassroom managementistodecidewhosits
whereandduringwhichactivity,basedontheteacher’sknowledgeofhis/herstudents.Therefore,a
teacherneedstopossessadequateclassroom managementskillstobeabletoeffectivelycarryout
his/herdutiesintheteaching-learningprocess.

1.5 EffortsatbuildingthecapacityofteachersinTheGambia
AccordingtotheEducationSectorPolicyofTheGambia(2016:7),prominencewillbeto

capacitybuildingforsectormanagementtoenhancetheperformanceoftheeducationsector
through:
i.Organisationalstructureanddecentralisation–theorganisationalstructureoftheMinistryof
BasicandSecondaryEducation(MoBSE)willbeimprovedtoenabletheleadershiptobetterco-
ordinateandmanagetheprogrammesatalllevelswhilstMinistryofHigherEducation,Research
ScienceandTechnology(MoHERST)willconductaninstitutionalassessmentwhichwillinform the
wayforward
ii.Policyandplanning– thecentralandregionaldirectorateswillbestrengthenedintermsof
formulation,planningandmonitoringandevaluationofeducationpolicyimplementation
iii.Financialmanagement–afinancialandprocurementmanagementsystem throughtrainingand
computerisedrecordkeepingatalllevelswillbeestablishedandimprovedupon
iv.Monitoringandevaluation–theEMISandprocessesusedforthemonitoringandevaluationof
theeducationsystem willbestrengthened.

iv. PerformanceManagementSystem (PMS)–willcontinuetobereviewedandfine-tunedfor
carefultargetingofresourcesfortraining,promotionandotherrewards.

Inlinewiththeprovisionsofthepolicyoncapacitybuilding,severalofsuchprogrammes
areorganisedinTheGambiatoimproveteachers’effectiveness.Sperry(2016)reportedthatthe
veryfirsteditionoftheInternationalEducationConferencewasheldinTheGambiaonNovember
21,2015with100educatorsgatheredonthecampusofBanjulAmericanEmbassySchool(BAES).
Theprogrammeavailedparticipantstheopportunitytoattendworkshops,shareideas,andfocuson
inquiry-basededucation.Itwasfinancedbyaself-helpgrantfrom theU.S.EmbassyinBanjul,The
Gambiaandsupportfrom CEOJosephYorioofSchoolSpecialty,andacommitmenttocapacity
buildingbytheBAESfaculty.

Thecontentsoftheprogrammeincludedprofessionaldevelopmentplan,andcommitment
tolifelonglearning.SomeoftheresourcepersonswerePeaceCorpsEducationTrainers. Someof
thesessionsintheconferenceincluded“AsEasyasABC”to“AnEyeforanEye.”Thesessionswere
plannedtohelpmanyoftheteachersfrom thevillagesthatoftenhavenochalk,littlepaper,andno
accesstotechnology. ThefocusofthecapacitybuildingworkshopbytheBAESfacultywastohelp
movetheirGambiancounterpartsawayfrom abasic-leveldrill-and-practice,question-and-answer
formattothedevelopmentofhigher-levelquestioningandthinkingskills.Itwasprimarilyabout
committededucatorscomingtogethertoshareideas,meals,andlaughterwhileaskingquestions
thatoftenhadnoanswers. Thecapacitybuildingprogrammewasabouteducatorscomingtogether
toworktowardimprovingthequalityofeducationforallchildreninTheGambia.

Similarly,Jonga(notdated)reportedthata3-daycapacitybuildingtrainingworkshopfor30
schoolmanagers(heads,deputiesandseniorteachers)from lowerbasic,upperbasicandsenior
secondaryschoolsacrosstheWesternRegionwasorganisedbytheGambianTeachers’Union
(GTU)inconjunctionwiththeSwedishTeachers’Unionand EducationInternational(EI).The
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contentofthecapacitybuildingworkshopincludedtopicssuchaseffectiveschoolmanagement
skills,leadershipqualities,roles,ethics,bestpracticesinschoolmanagement,schoolcommunity
relationshipandGTUstructuresandprogrammesamongothers.

AccordingtoKanteh&Susso(2014),oneofthereasonsforcapacitybuildingprogrammes
forteachersinTheGambiaisthedesiretoexcelinacompetitiveworldandmaintainahigh
standardamongteachers.Theyreportedthattheoutcomeofa3-daycapacitybuildingprogramme
organisedbytheReachEducationCentrefornurseryschoolteachers.Theprogrammeattracted
over23nurseryschoolteachersfrom GreaterBanjulandFoniAreas.Thecontentwasonequipping
theteacherswithrequisiteskillsthatwillmakethem effectiveclassroom teachers.However,there
isaneedtomeasuretheinfluenceoftheseprogrammeonactualclassroom practiceinthebasic
schoolsespeciallywithregardstolessonpreparationandclassroom managementandthisisthe
focusofthisresearch.

1.6 Hypotheses
Thefollowinghypotheseswereformulatedandtestedat0.05levelofsignificance:
Ho1 Capacity building has no significantinfluence on teachers’effectiveness in lesson

preparation.
Ho2 Capacitybuildinghasnosignificantinfluenceonteachers’effectivenessinclassroom

management.

2.0 TheoreticalFrameworkandMethodology
SocialCognitiveLearningTheory

Thetheorywaspropoundedinthe1960sbyAlbertBanduraanditstatedthatlearning
occursinasocialcontextwithadynamicandreciprocalinteractionoftheperson,environmentand
behaviour.Itlaysemphasisoninternalandexternalsocialreinforcementsthroughexperiences,
expectationsandexpectancies.From thistheoreticalperspective,humaneffectivenessisviewed
asaproductofadynamicinterplayofpersonal,behavioural,andenvironmentalinfluences.Using
socialcognitivetheoryasaframework,teacherscaneffectivelyperform thetaskofteachingand
improvetheirstudents'emotionalstatesandhabitsofthinking(personalfactors),improvetheir
academicskillsandself-regulatorypractices(behaviour)andchangeclassroom arrangementsthat
mayworktounderminestudentsuccess(environmentalfactors).ThisisexplainedinBandura’s
socialcognitivetheory(1986)wherepersonalbeliefsareconcernedwiththeconvictionthatone
can successfullyexecute the behaviourrequired to produce the desired outcomes such as
teachers’effectivenessinteaching-learningprocess.Thebehaviourexhibitedbytheteacherinthe
classroom andlessonpreparationisdeterminedbycertainpersonalitytraits.

3.0 Methodology
Thestudyadoptedthedescriptivesurveydesignbecausethereisnoform ofmanipulationas
variablesweredescribedwithregardstotheexistingconditionsintheschools.Thestudyobtained
relevantdataontheinfluenceofcapacitybuildingtrainingprogrammesonlowerbasicteachers’
lessonpreparationandclassroom managementinschools.

3.1 VariablesoftheStudy
IndependentVariable:Theindependentvariableiscapacitybuildingprogrammes.
DependentVariable:Thedependentvariablesareteachers’lessonpreparationandclassroom
managementskills.
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3.2 Populationandsampling
ThestudypopulationcoveredallthelowerbasicschoolteachersinthepublicschoolsinThe
Gambia.Thesamplingisamultistagerandom samplingprocedure.Schoolsinthecountryare
groupedintosixregionsbytheMinistryofBasicSecondaryEducation.Usingrandom sampling,
regions1,2and5wereselectedforthestudy.Atotalof300teacherswereusedinthisstudy,100
from eachregion.

3.3 ResearchInstruments:Validationandadministration
Twodifferentresearchinstrumentswereusedfordatacollection.Thesearea4-pointlikertscale
questionnaireandobservationchecklistasdescribedbelow:

3.3.1 CapacityBuildingQuestionnaire(CBQ):Itisa4-pointinstrumentdesignedforthelower
basicteachers.Theinstrumentcontainsinformationonalltheindicesformeasuringtheinfluence
ofcapacitybuildingprogrammesontheteachers’effectiveness.Theinstrumentcontainsfourteen
(14)itemsonthecontent,environmentofthetrainingcentreandcompetenceoftheresource
person.CBQwasadministeredonteacherswhohaveattendedcapacitybuildingprogramme(s).

3.3.2 Classroom ObservationRatingScale(CORS):Itisachecklistadaptedfrom UniversalBasic
EducationCommission(UBEC),Nigeria.Thisobservationchecklistwasadaptedto14itemsfrom
theoriginal55.SectionAcomprisesthedemographicdataoftheteachers.SectionBhasa5-point
ratingscaleandfourteen(14)itemstoelicitinformationontheteachers’effectivenessinlesson
preparationandclassroom management.CORShasratingscaleresponsewithscoresrangingfrom
1to5.Ahighscoreonthescaleindicatesexcellentlessondeliveryandclassroom management,
whilelow scoresindicatepoordeliveryandmanagement.Theinstrumentswerevalidatedand
reliabilitytestswereconductedusingCronbachalphaandreliabilitycoefficientof0.87and0.74
wereobtainedrespectively.Theresearchinstrumentswereadministeredthroughtheassistant
headteachersandheadsofschools.TheCBQwascompletedbyteacherswhiletheCORSwas
completedbytheresearcherwhileobservingtheteacherduringtheprocessofteaching.

3.4 MethodofDataAnalysis
Thedatacollectedwereanalysedusinginferentialstatisticssuchasregression(linearregression)
andANOVA.Linearregressionwasusedforthehypothesesat0.05levelofsignificance.

4.0 ResultsandDiscussion
H01 Capacity building has no significantinfluence on teachers’effectiveness in lesson

preparation.
Table1:Showingtheinfluenceofteachers’LessonPreparation

Statements Poor Fair Good Very
good

Excellen
t

Total

Clarity/feasibilityoflesson
objectivestatedinsimple
andclearlanguage

1(0.3%) 2(0.7%) 98(32.7%) 109(36.
3%)

90(30%) 300

Statedintermsofwhat
learnersareexpectedto
achieve

0(0%) 59(19.6%
)

22(7.3%) 100(33.
3%)

119(39.
7%)

300

Achievablewithinthe
stipulatedtime

2(0.7%) 2(0.7%) 160(53.3
%)

80(26.7
%)

56(18.7
%)

300
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Thelessonplantookinto
accountofpupils'background
suchaslearningdifficulties,
needs/interestinrelationto
topic

1(0.3%) 24(8%) 146(48.7
%)

103(34.
3%)

26(8.7%
)

300

Thelessonplanwas
appropriateandrealisticin
thelightoflessoncontent
andpupil’sability/skills
/interest

0(0%) 59(19.6%
)

58(19.3%) 125(42%
)

58(19.3
%)

300
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Table1a:DescriptiveStatistics

Statistic Bootstrapa

Bias Std.Error BCa95%Confidence
Interval

Lower Upper

Thelessonplan
tookinto
accountof
pupils'
background
suchaslearning

Mean 3.4300 .0000 .0443 3.3466
3.510

1

Std.Deviation .77488 -.00433 .03149 .71718
.8235

6

N 300 0 0 ..

Workshop
Objectivesare
often
welllaidout

Mean 3.5767 -.0017 .0313 3.5234

3.626
7

Std.Deviation .52762 .00051 .02398 .49299
.5702

6
N 300 0 0 . .

Clarityof
instructionat
workshop

Mean 3.0200 -.0011 .0452 2.9233
3.104

6

Std.Deviation .75376 -.00154 .02146 .71712
.7904

7
N 300 0 0 .

Therelevanceof
thecontenton
thetraining
manual

Mean 3.3567 .0009 .0354 3.2867

3.42

67

Std.Deviation

.61973 -.00196 .02529 .57644
.6615

4

N 300 0 0 . .

a.Unlessotherwisenoted,bootstrapresultsarebasedon300bootstrapsamples

Table1b:ModelSummaryb

Model R RSquare AdjustedRSquare Std.Errorof
theEstimate

1
.933a .871 .870 .27935

a.Predictors:(Constant),Therelevanceofthecontentonthetrainingmanual,Workshop
objectivesareoftenwelllaidout,Clarityofinstructionatworkshop
b.DependentVariable:Thelessonpreparation
c.Predictors:(Constant),Therelevanceofthecontenton thetraining manual,Clarityof
instructionatworkshop,Workshopobjectivesareoftenwelllaidout

Table1c:ANOVAa

Model Sum ofSquares Df MeanSquare F Si
g.

1

Regression 156.431 3 52.144 668.181
.0
00

b

Residual 23.099 296 .078
Total 179.530 299

a.DependentVariable:Thelessonpreparation
b.Predictors:(Constant),Therelevanceofthecontentonthetrainingmanual,Workshop
objectivesareoftenwelllaidout,Clarityofinstructionatworkshop
c.Predictors:(Constant),Therelevanceofthecontentonthetrainingmanual,Clarityof
instructionatworkshop,Workshopobjectivesareoftenwelllaidout
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Thesevariablesstatisticallysignificantlypredictedthelessonpreparation,F(3,296)=668.181,p=
<0.05,R2=0.871.All3variablesaddedsignificantlytop<0.05(Table1a–1c).

AnalysisoftheresultsonLessonPreparation
Theresultintable1showedtheinfluenceofteachers’effectivenessonlessonpreparation;only

1(0.3%)reportedpoorlyaboutclarity/feasibilityoflessonobjectivewasstatedinsimpleandclear

language,2(0.7%)saiditwasfair,98(32.7%)reportedgood,majoritywas109(36.3%)forverygood

and90(30%)statedexcellenttothatidea.Intermsofwhatlearnersareexpectedtoachieve,

majority119(39.7%)reportedexcellentfollowedby100(33.3%)thatsaidverygoodwhiletheleast

wasgoodwith22(7.3%).Outof300participants;majority160(53.3%)reportedverygoodtoachieve

thelessonplanwithinthestipulated timeand equalnumber2(0.7%)reported poorand fair

respectively.Thelessonplantookaccountofpupils'backgroundsuchaslearningdifficulties,

needs/interestinrelationtotopic;146(48.7%)oftheparticipantsansweredgoodfollowedbyvery

goodwith103(34.3%)andthelowestwaspoorwith1(0.3%).Thelessonplanwasappropriateand

realisticinthelightoflessoncontentandpupil’sability/skills/interest;125(42%)oftheparticipants

answeredgoodfollowedbyfairwith59(19.6%)andthelowestwasgoodandexcellentwith

58(19.3%).

H02 Capacitybuildinghasnosignificantinfluenceonteachers’effectivenessinclassroom

management.

Table2:Classroom Management
Statements Poor Fair Good Verygood Excellent Total

Theteacherorganized
andconductedlesson
talkingintoaccountthe
individualdifference

1(0.3%) 1(0.3%) 78(26%) 105(35%) 115(38.3
%)

300

Theteacherensuredthat
learnerswereengaged

1(0.3%) 20(6.7%) 59(19.7%) 105(35%) 115(38.3
%)

300

Theteacherhandledthe
disruptivebehaviours
appropriately

0(0%) 2(0.6%) 60(20%) 110(36.7
%)

128(42.7
%)

300

Classroom Management/Control

Table3presentedclassmanagement/control;majority135(45%)excellentlyreportedaboutthe

lessonplan,followedby93(31%)withverygoodsupportwhiletheleastwas1(0.3%)forpoor

response.Intheexecutionofthelesson;130(43.3%)wereverygoodinsupportfortheidea,

91(30.3%)supportedexcellently,22(7.3%)wasfairinsuchidea.Theteacherensuresthatlearners

wereengagedinrelevantlearningactivities;greaterpercent(39%)wereverygoodinthatsupport
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followed by30% forgood and excellentrespond from participants.Theteacherhandled the

disruptivebehavioursappropriately;141(47%)reportedexcellently,102(34%)reportedgood,27(9%)

saidverygoodandfairwhile3(1.0%)saiditwaspoor.

Table3:ClassManagement/Control
DistributionofTime

Statements Poor Fair Good Verygood Excellent Total

Inthelessonplan 1(0.3
%)

20(6.7%) 51(17%
)

93(31%) 135(45%) 300

Intheexecutionofthe
lesson

1(0.3
%)

22(7.3%) 56(18.
7%)

130(43%) 91(30.3%) 300

Class
controlled

The teacherensures that
learners were engaged in
relevantlearningactivities

2(0.7
%)

2(0.7%) 90(30%
)

116(39%) 90(30%) 300

The teacher handled the
disruptive behaviours
appropriately

3(1.0
%)

27(9%) 102(34
%)

27(9%) 141(47%) 300

InfluenceofCapacityBuildingonTeachers’ClassManagement
Table2&3a:DescriptiveStatistics

Statistic Bootstrapa

Bias Std.Error BCa95%Confidence
Interval

Lower Upper

Theteacher
organizedand
conductedlesson
talkingintoaccount.

Mean 4.1067 .0028 .0483 4.0059 4.2141

Std.
Deviation

.82313 -.00147 .02529 .78082 .86923

N 300 0 0 . .

Crossventilationof
trainingvenue

Mean 2.4933 .0042 .0485 2.3995 2.5933
Std.
Deviation

.81988 -.00265 .02600 .77362 .86345

N 300 0 0 . .

Availabilityof
logisticsattraining
venue

Mean 2.5700 .0042 .0619 2.4416 2.7126

Std.
Deviation

1.04342 -.00364 .02645 .99454 1.08884

N 300 0 0 . .

Trainingfacilitiesin
thetrainingvenue

Mean 2.6600 .0046 .0661 2.5155 2.8089

Std.
Deviation

1.10837 -.00297 .02671 1.05501 1.15537

N 300 0 0 . .

a.Unlessotherwisenoted,bootstrapresultsarebasedon300bootstrapsamples
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Table2&3b:ModelSummaryb

Model R RSquare AdjustedRSquare Std.ErroroftheEstimate

1 .908a .824 .822 .34700

a.Predictors:(Constant),Trainingfacilitiesinthetrainingvenue,Crossventilationoftraining
venue,Availabilityoflogisticsattrainingvenue
b.DependentVariable:Theclassmanagement.

Table2&3c:ANOVAa

Model Sum ofSquares Df MeanSquare F Sig.

1

Regression 166.945 3 55.648 462.152 .000b

Residual 35.642 296 .120
Total 202.587 299

a.DependentVariable:Theclassmanagement
b.Predictors:(Constant),Trainingfacilitiesinthetrainingvenue,Crossventilationoftraining
venue,Availabilityoflogisticsattrainingvenue

Thesevariablesstatisticallysignificantlypredictedtheclassmanagement,F(3,296)=462.152,p=
<0.05,R2=.824.All3variablesaddedsignificantlytop<0.05(Table2&3a-c).
InfluenceofCapacityBuildingProgrammesonTeachers’Classroom Management

Table2presentedclassmanagement/control;majority134(45%)excellentlyreportedtheteacher

doencourageindividualparticipationinbothgroupandclass,followedby133(44%)withverygood

supportwhiletheleastwas2(0.6%)forfairresponse.Theteacherplannedtheactivitiestoarouse

and sustain interestofpupils;114(38%)were verygood in supportforthe idea,91(30.3%)

supportedgoodandexcellentlyand2(0.7%)wasforpoorandfair.

Table4:LessonDeliveryMethodology

Statements Poor Fair Good Very
good

Excelle
nt

Total

Theteacherencouraged
individualparticipationinboth
groupandclass

0(0%) 2(0.6%) 31(10.
3%)

133(44
%)

134(45
%)

300

Theteacherplannedthe
activitiestoarouseandsustain
interestofpupils

2(0.7%
)

2(0.7%) 91(30.
3%)

114(38
%)

91(30%
)

300
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TheinfluenceofCapacityBuildingTrainingonClassroom Management
Table4a:DescriptiveStatistics

Statistic Bootstrapa

Bias Std.Error BCa95%Confidence

Interval

Lower Upper

Theteacher

encouragedindividual

participationinboth

groupandclass

Mean 4.3267 .0005 .0370 4.2546 4.3954

Std.Deviation .69875 -.00213 .03467 .63120 .75785

N 300 0 0 . .

Havinggood

understandingofthe

trainingmanual

Mean 3.1567 -.0003 .0457 3.0700 3.2367

Std.Deviation .85707 -.00195 .02358 .81775 .89757

N 300 0 0 . .

Preparednessfor

training

Mean 3.2833 -.0011 .0448 3.1837 3.3633

Std.Deviation .85175 -.00218 .02497 .80991 .89027

N 300 0 0 . .

Presentationofthe

trainingcontent

Mean 2.5667 -.0005 .0591 2.4475 2.6849

Std.Deviation 1.05638 -.00079 .02760 1.00465 1.10840

N 300 0 0 . .

a. Unlessotherwisenoted,bootstrapresultsarebasedon300bootstrapsample

Table4b:ModelSummaryb

Model R RSquare AdjustedRSquare Std.ErroroftheEstimate

1 .898a .806 .804 .30914

a.Predictors:(Constant),Presentationofthetrainingcontent,Havinggoodunderstandingofthe

trainingmanual,Preparednessforthetraining
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b.DependentVariable:Lessondeliverymethodology

Thesevariableswerestatisticallysignificantlypredictthelessondeliverymethodology,F(3,296)=
410.532,p=<0.05,R2=0.806.All3variablesaddedsignificantlytop<0.05(Table4a–4c).

TheInfluenceofCapacityBuildingProgrammeonTeachers’LessonPreparation

Hypothesis1revealsthesignificantinfluenceofcapacitybuildingonteacher’seffectivenessin

lessonpreparation.TheresultrevealsRSquareof0.871.TheRSquarewasthecoefficientof

determinationthatstatestheproportionofthevarianceofteachers’trainingonlessonpreparation

thatcanbeexplainedbyvariationincapacitybuilding.Thus,11.9% ofthevariationinteachers’

effectivenesswasinfluencedbydifferencesincapacitybuilding.TheANOVAsummaryrevealsap-

valueof0.000.Thisimpliesthattheinfluenceofcapacitybuildingonteachers’lessondeliverywas

significant[F(3,296)=668.181,p<0.05].Capacitybuildingtrainingprogrammesignificantlyinfluenced

teachers’lessonpreparation.Thisimpliesthatteacherswho haveattended capacitybuilding

trainingprogrammesweremoreeffectiveinlessonpreparationinschools.Theteachersstatedthe

lessonobjectivesinsimpleandclearlanguageusingmeasurableverbs.Thelessonplannedwas

appropriateandrealisticwithinthestipulatedtime.Thisfindingcorroboratesthesubmissionof

Thomas(2013)inastudycarried outonteacherpreparationeffectsonstudents’academic

achievementsinSS2Biologypractical;thatteacherwhopreparedwellwasabletodeliverthe

lessonandmakemeaningfulimpactonpupils’life.Also,inthesamevein,teachers’preparationis

essentialintheprocessofequippingteacherbeforeheheadsouttotheclasstoteachlearners.

TheInfluenceCapacityBuildingonTeachers’Classroom Management

Hypothesis2revealsthatcapacitybuildingtrainingprogrammesignificantlyinfluencedteachers’

classroom management.TheresultrevealedRSquareof.824.TheRSquareisthecoefficientof

determination thatstatestheproportion ofthevarianceofteachers’classroom organization

managementthatcanbeexplainedbyvariationincapacitybuilding.Thus,12.1%ofthevariationin

Table4c:ANOVAa

Model Sum ofSquares Df MeanSquare F Sig.

1

Regression 117.699 3 39.233 410.532 .000b

Residual 28.288 296 .096
Total 145.987 299

a.DependentVariable:Thelessondeliverymethodology

b.Predictors:(Constant),Presentationofthetrainingcontent,Havinggoodunderstandingofthe

trainingmanual,Preparednessforthetraining
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teachers’classroom managementisinfluencedbydifferencesincapacitybuilding.Therefore,

teacherswhohaveattendedcapacitybuildingprogrammesaremoreeffective.Further,theANOVA

summaryrevealsap-valueof0.000and[F(3,296)=462.152,p<0.05].

Theteacherscoordinatedandcontrolledtheclasswellandtimewasappropriatelydistributedinthe

planningandexecutionofthelesson.Learnerswithdisruptivebehaviourswerecarefullyhandled

andallthelearnerswereengagedinrelevantlearningactivities.Thisresultisin-linewiththatof

Silverman(2009)andThomas(2013)thattheteacherwhosepreparationishighhavesignificant

effectontheirclassroom management.Also,capacitybuildingprogrammeinfluencedtheteachers’

abilitytoorganiseandmanagetheclassroom.Similarly,Simmons(2010)carriedoutastudyon

:teacherskillsforthe21stcentury”alsonotedthateffectiveteachinginthe21stcenturyrequires

morethanabasicunderstandingofeducationaltheoryratherrequiresclassroom management

whichtheyalwaysemphasisedinmostoftheteacherscapacitybuildingtrainingprogramme.

SummaryofFindingsoftheStudy
Thestudyexaminedtheinfluenceofteachers’capacitybuildingprogrammesonteachers’lesson

preparationandclassroom management.Thestudyconsideredlessonpreparationandclassroom

managementas dependentvariables while the independentvariable was capacity building

programmeinTheGambia.Twohypotheseswereformulated,anditwasrevealedthatcapacity

buildingsignificantlyinfluencedteachers’lessonpreparationandclassroom management.The

studyfound outthatcapacitybuilding programmeshavehigh influenceon teachers’lesson

preparationandclassroom management.Thestudydiscoveredthatcapacitybuildingtraining

programmessignificantlyinfluencedteachers’lessonpreparationskills(Table1a-1c);also,capacity

buildingtrainingprogrammesignificantlyinfluencedteachers’classroom managementskills(Table

2&3a-c);

Conclusion
Inconclusion,capacitybuildingtrainingprogrammesignificantlyinfluencedtheeffectivenessof

teachers’lessonpreparationandclassroom managementduringteaching-learningprocess.

Recommendations
Basedonthefindingsofthisstudy,thefollowingwererecommendedtoimprovethequalityof

teachingandlearninginthebasiclevelofeducation:

1. ThegovernmentofGambiashouldputmoreeffortincapacitybuildingofbasicschool

teachersbecausebasiceducationisthefoundationofallotherlevelsofeducation.
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2. TheGambiangovernmentshoulddeviseimprovedmethodsoforganisingcapacitybuilding

programme.

3. Thereisaneedto setupsupervisoryteam thatwouldregularlymonitorthetrained

teachers.
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