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Abstract

Behavioral management is essential for academic sucEessators can create a positive and supportive learning
environment that encourages engagement, motivation, ave fololearning. Strategies like clear behavior expiectat
rewarding academic achievements, and providing suppostifioggling students help learners succeed. This research
assesses teachers' classroom behavioral manageméesdiestrand the academic succe<Grade 6 learnerat Sto.
Tomas South Central School. Findings show positive behawvianaagement in areas like Classroom Environment, Class
Schedule, Student's Ability, and Health Status.

The overall mean scod 3.30 indicates effective utilizatiaof behavioral management strategies, while a mean etore
3.31 reflects a strong teacher-student rapport, and aagevecore of 3.29 indicates a well-implemented rewgstem.
Grade 6 students demonstrate high academic performanaamsarch as Academic Skills, Internal Motivation, Externa
Motivation, Concentration, Socialization, Career Decideslraasd Personal Adjustment.

The study concludes that thei® a significant relationship between classroom behaviorahagement assessment,
utilization of strategies, and academic success. Therefieachers should prioritize behavioral managementgiea,
including incentivizing positive behavior through feedback,arels, and a reinforcing classroom culture. Ongoing
training and support for teachers in implementing effedtdebniques are crucial for sustained success. By prioritizing
behavioral management, teachers can create an environmagrpromotes positive behavior and supports academic
success for all students.

Keywords: Classroom Behavioral management; Acad8maicess; Student’s Ability; Health Status; Academic Skills

Introduction

One of the fundamental elements that characterize hworaduct is behavioral management, which has an
impact on how well children function in school. Its founolatis the idea that understanding and controlling individual
behavior is the best way to manage conduct in schools gémsenality influences how people behave. This explains and
forecasts how students will act in a classroom setBadavior includes a person's goals and actions as weieas t
attitudes about behavior, subjective norms, and perceivexvibedd control. Considering how pupils behave according to
Sword (2021), managing behavior outlines how knowledge is takgmdcessed, and retained during learning. Students'
motivation is influenced by a variety of factors. Itigpossible to exaggerate the significance of social wartsube it
reflects a person's engagement in a social grouprusat for pupils to have demands and needs to be valuedseecau
they can require botto feel good about themselves. Understanding stugdemtotivations and hovwo address conflicts
and self-actualization can be of great help to impra@agemic performance and increase chances of succestinguil
relationships is the first step in effective behavio@nmistration. Pupils with an increased sense of belongiag ar
inclined to be enthusiastic about learning and exhibit consteuctinduct.

To effectively regulate student behavior, educators nausthe one hand, prevent inappropriate behavior and,
on the other, foster a learning environment that is condteilearning and instruction. A child's interactions in a group
context canbe impacted by a wide rangef circumstances and influences. Oftentimes, modificationdenra the
classroom might support a youngster who is having trouble diplgohppropriate behavior. On other occasions, children
might need more structured intervention methods to @ffeohesive strategy for helping the student throughout the
classroom. Long-term effects like cognitive functionimgl @ognitive profile may impact a child's ability to pepate
adequatelyn an educational context. Accordirtg Bissonnette (2016), other padklife, suchasa minor sickness that
can cause momentary discomfort, could also have a shartitggact on the child's behavior. Without diligent upkeep,
relationships will eventually disintegrate. Teachers @mié too much tim academics and too little tinte assisting

1JRP 2023, 130(1), 428-440; doi:.10.47119/1JRP1001301820235342 WWw.ijrp.org



Regine M. Maliksi / International Journal of Research Publications (IJRP.ORG) @ JJRP'ORG

ISSN: 2708-3578 (Online)

429

students with their emotional well-being, slowly depleting accumulated time they first established with them.

Background of the Study

Education aims to develop students into well-rounded peopleequédntly entails ensuring students' behavior
during the teaching and learning process. Planning and propettieresre fundamental roles of the teacher. It is hard to
get children to calm down and behave as expected. Ranags it generates a mindset of fear that prohibits fkichs
flourishing in schoelwith long-term adverse impacts, including behavioral issiaek, of self-worth, or depression.
Therefore, utilizing successful behavior management teobmiguessential. Positive conduds characterizedby
comprehending students, serving as an instance of a modelrcanotipg healthy behavioral growth, whereas positive
behavioral management methods are just the beginning.

According to Salkovsky et. al. (2015), the significancé behavioral managemeris well-documented,
suggesting that achieving successful educational results deedily on teachers' abilityto effectively manage
students' behavior. Teachers' psychological managemehbasemay greatly impact their capacity to prioritize and
control themselves when learning, independence and accougtailital and emotional growth, academic achievement,
perspectives on academics and their teachers, the fonneétimcial values, and the encouragement of healthy behkvior
growth.

A component of managing behaviors involves impacting how stsdect. According to Sivri et al. (2015),
behavioral management is "classroom established, satidobubmission process, classroom regulations, instnaitio
methods, conduct management strategy, seating visualizagiaigation policies, among several other elementkifeV
it is vital to have a strategy to cope with positived anegative conduct in place for the entire school yeas, also
necessary to remember that other variables are invaivegtating an effective learning environment. It's aksgential to
comprehend that sing®u welcome a new group of learners in each sclyool must modify how you are prepared.

Theor etical/Conceptual Framewor k

This studyis anchored with the Behavioral Management Theory of Go(@d682) and the Motivation Theory
of Learning of Seifert and Sutton (2016) which form thesbfzs the researcher's formulation of the problerestant. In
addition, the theoretical framework is helpful for cregtihe study's paradigm, which serves as the foundation andl mode
for constructing the aread examination on which this research is focused.

The Behavioral Management Theory of Elton Mayo as ditedsordon (2022) Includes parts of sociology,
psychology, and anthropology to give a rationale for why stedamgage in the way they do. It focuses on why specific
problems, which include communal necessities, conflicts, stidactualization, motivate learners. It recognides t
diversity and the need for interpersonal management skiltoritrast to human relations theory, the behavioral agproac
positions leadership as an indicator of management penfmen The following summarizes the key principles of the
behavioral administration approach: Student conduct and acadehi@vement are influenced by a variety of views,
opinions, and values that are common among them. Numeroasfean directly affect how pupils perform within teams
or relationships between students in the educational setting.

Albert Bandura's social learning theory places as citeMtyeod (2016) anxiousness on the significance of
observing, imitating, and replicating individuals' actiongijtumes, and responses to emotions. The notion of social
learning considers how environmental and cognitive fadtdesact to affect how people think and act. In terms of
learning through interaction, he concurs with the behavigsgchology theory of learning classic conditioning and
operant conditioning. But he does provide two very impoiitgds: (1) Interactions amongst sources and reactions are
orchestrated by processes. (2) The technique by which condestried from what is around you is known as learning by
observation.

This study presents and interprets the data collectedgihrthe survey by using generally accepted statistical
tools and concepts. Primary sources of the data fostinity came from survey questionnaires distributed to théeGga
pupils of Sto. Tomas StuCentral School.

Table 1. Summary Tablen the Extenbf Classroom Behavioral Management

Indicators M ean SD Interpretation
Classroom Environment 3.18 0.30 Moderately Practiced
Class Schedule 3.19 0.30 Moderately Practiced
Student’s Ability 3.13 0.31 Moderately Practiced
Health Status 3.19 0.30 Moderately Practiced
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Overall [ 317 | 030 [ Moderately Practiced |

Legend: 4.50-5.00 Highly Practiced, 3.50-4.49 Practiced;248®Moderately Practiced
1.50-2.49 Less Practiced, 1.00-1.49 Not Practiced

The table illustrates the level of classroom behavio@hagement based on the presented indicators. The data
provided reflects a moderate degree of implementatiare@sted by the respondents. This suggests that the teachers
moderately consider the classroom environment, schedutEsngsti abilities, and health status when managing student
behavior. In other words, while these factors are coregider some extent, they may not be given the highesitpror
receive the utmost attentiomthe teachers' approach to behavior management.

Regarding the classroom environmentefersto how teachers shape the physical and emotional surroundings
to create a conducive atmosphere for learning and positiveibeh& moderately practiced approach suggests that the
teachers may make some efforts to establish an apgerivironment but may not fully optimize its impact on estad
behavior.

The schedule aspect highlights the teachers' manageméneafrtd routines within the classroom. A moderate
consideration of the schedule suggests that teachers mapipayattention to structuring activities and transitituos,
they may not thoroughly prioritize or fine-tune the schedulenhance behavior management outcomes.

When it comesto students' abilities, a moderate consideration indictias teachers may acknowledge
individual differences and adjust their strategies to soxtenebased on student capabilities. However, they nmight
fully tailor their approactio caterto each student's specific needs or provide extensive sdppdiverse abilities.

Lastly, the mention of health status suggests that teachederately consider the physical and mental well-
being of their students. This implies that they may idmrsbasic health concerns and make some accommodations, but
they may not extensively address or integrate healihetFactors into their behavior management strategies.

Table 2. Summary Tablen the Extent of Behavioral Management Strategies

Indicators Mean SD Interpretation

Teaching Techniques 3.30 0.30 Moderately Practiced
Teacher Student- Rapport 3.31 0.29 Moderately Practiced
Reward System 3.29 0.29 Moderately Practiced
Overall 3.30 0.29 Moderately Practiced

Legend: 4.50-5.00 Highly Practiced, 3.50-4.49 Practiced, 248®Moderately Practiced
1.50-2.49 Less Practiced, 1.00-1.49 Not Practiced

The table provides an overview of behavioral managenteaiegies, revealing that teachers have employed a
moderate level of implementation across various aneelsding teaching techniques, teacher-student rapport, anddrewa
systems. This suggests that the surveyed teachers digriadtize the mentioned indicators as primary behavioral
strategies. It demonstrates that teachers have adoptederate approach when it comes to implementing techniques
related to teaching, establishing rapport with students,eamuloying reward systems. This indicates that the teachers
surveyed did not place significant emphasisthese factoras key element®f their behavioral management strategies.
As Lane et al. (2015) stated, positive behavior strategie based on empirical evidence for encouraging conduct
conducive to learning. First of all, realize that bebaé an aspect of communication. In other words, a papiveys
what they require through their actions. Our vital goakashers is to communicate these ideas and to equip stéolent
success. Therefore, effective teaching methods that egeopupils to be successful in school must be part of angrsyst
to support positive behavior.

The assessmenf teacher’s utilization of behavioral management strategiesermsof teaching techniquett.
is shown that the overall mean score given by the responde®u30. It indicates that the methods instruction also
impact how pupils behave when they are watching themselvesterime"teaching method" refets a behavioral
management strategy that descriaeftegrated organization comprising a ramfeducational resources, devices, tools,
and attitudes that the teacher employs to make an ingtkgaceor alter a vague concept to improve the learnincepso
Study, strengthening student-teacher relationships has/pasitd lasting effectsn students' academic and social
development. Merely enhancing the interactions between ssudadtteachers won't result increased achievement.
However, students with positive, supporting relationshipk thiir teachers will outperform those with teosélifficult
ones in their educational setting.
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Teacher’s utilization of behavioral management strategies in terms of reward system. It is shown that the overall
mean score given by the respondents is 3.29. It illusttade teachers' praise of pupils' accomplishments alsactepa
their own behavior. The term "behavioral managemertesfies" refers to the techniques used to get studemtst o a
certain way when they are intrinsically or extrinsicaltyvarded. They are used to get students interested in and more
involved in daily classroom tasks, responsibilities, laadning.

Table3. Summary Tablenthe Extenof Academic Success

Indicators Mean SD Interpretation

Academic Skills 3.19 0.27 Highly Practiced
Internal Motivation 3.22 0.31 Highly Practiced
External Motivation 3.26 0.31 Highly Practiced
Concentration 3.21 0.28 Highly Practiced
Socialization 3.22 0.28 Highly Practiced
Career Decidedness 3.20 0.28 Highly Practiced
Personal Adjustment 3.22 0.26 Highly Practiced

Overall 3.22 0.28 Highly Practiced

Legend: 4.50-5.00 Extremely High, 3.50-4.49 Very High, 2.50-3.49 Hidghlacticed, 1.50-2.49 Low
1.00-1.49 Very Low

The extent to which behavior management strategies areisusgghificantly related to classroom behavioral
management and academic success. When teachers buildepadétionships with students, it has a positive impact on
learning and academic performance. Giving tangible rewardsmall incentives to motivated and diligent students
reinforce positive behavior and encourages academic anteeweAdditionally, adjusting school schedules to provide
enough break time and gaps between classes for preparatiacontribute to improved student achievement.

It's important to note that the relationship between i@ass behavioral management and academic success is
influenced by various factors. Effective practices, sugboagtive reinforcement, clear rules, and consistent cpesees
for misbehavior, are associated with better student bmhand academic performance. Teachers need to ebtablis
positive and supportive connections with their studentssfmcessful behavioral management. This involves using
different strategies, monitoring progress, and adaptimgdividual student needs.

Bissonnette et al. (2016) state that effective behavioragement encompasses proactive preventive measures
and reactive remedial activities as evidence for ttlaim. Proactive interventions aim to establish dargpthat supports
teaching, learning, and suppressing unwanted behavior. Cdyyenden kids behave inappropriately, remedial
corrective activities are required. Conversely, preventiethods stimulate the development of appropriate routines

Academic success of the Grade 6 in terms of acadéiitie & is shown that the overall mean score is 3.19
which means that the students have high academic skdléxiton their assessment of themselves. This means ttiesabil
tactics, and behaviors that can aid students in academwdess. Typically, they enhance pupils' command of literady
technical disciplines.

Students in academic success in terms of internal atigtiv It is shown that the overall mean score is 3.22
which means that the students have highly practiced acageni@@mance becausé internal motivation. This means
that the students practice of action for one's own ratfaar for a separate benefit. According to Lee (2016), sitrin
motivation depicts an activity done only for own contentmegithout any external anticipation. Challenge, curiosity,
control, and fantasy are the key factors to triggefngic motivation. In education, lots of willpower and asifige
attitude is very much required to sustain motivation. Megeoclaim that intrinsic motivation and academic achiexgm
share significant and positive bonding. Intrinsic motivatimects an individual to participate in academic ity only
to experience fun, challenging, and uniqueness without any exteesslipe or compulsion.

The students in academic success in terms of externalatiat. It is shown that the overall mean score is 3.20
and denotes a verbal interpretatarhigh which means that the students perceive the wdlaer activity and consideit
to be personally relevant. Self-determined form ofiesic motivation is integrated motivation, which occwisen the
identified valueof an activity is fully integrated with a part of the self.

The table also shows the highest mean score of 3.27 on the statement “learn with the intention of remembering
concept” (Ako ay may layunin na matuto at makaalala ng konsepto). This means the students are aiming to learn with
thoughts and all their senséss for Al- Balushi et.al. (2015), concentration can be learned, #emtian can be thought
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of as a process that "encodes language input, maintaicsvié in working and short-term memory, and retrievé®m
long-term memory." If one can maintain their focus, all kiedge or information given to them is properly retained,
allowing themto useit to deal with immediate situatioras well asapplyit in the long run. There are more viewpoints
that might be consideréd comprehend attention better.

The students in academic success in terms of socializatan.overall weighted mean score given by the
respondents is 3.22 and a verbal interpretation of highlyipedctThis implies that the students have a highly predgti
process of discovering socially acceptable behavior. Eneytransmitting, learning, and exchanging knowledge among
their classmates and their shared knowleafgkills, norms, values, and behavioral patterns withirctmeext of society.

The students in academic success in terms of careeledaess. It is shown that the overall mean score is 3.20
and denotes a verbal interpretatiofi “highly practiced”. This indicates that the students rated themsefugshly
practiced” in extentto which they are confidenin their professional choice for the futurStudents’ attitudes,
achievements, and standards can have a significant impgoting people's interest in picking and deciding on what to
take.

The table above displays the data from the responsi atudents in academic success in terms of personal
adjustment. It is shown that the overall mean scoBe2® which means that the students have high academicrparfce
because of personal adjustment. This means that the stedarttandle the demands of life. Students that can adapt to
new situations are the learners who are able to live iegenarmony and adjust well to their environment and eaah |
happy lives.

Table 4. Mediation Analysisof Classroom Behavioral Manageméothe Relationship between the Behavior
Management Strategies and the Academic Success

95% Confidence Interval

Effect Estimate SE Lower Upper t P
Direct .2736 .0718 1317 .4156 3.8088 .0002
Indirect .5978 .0852 4269 .7628 7.0164

Total .8714 .0274 .8173 .9255 31.8271 .0000

95% Confidence Interval

Effect Estimate SE Lower Upper t P
BehaviorMS --> ClassroonBM .9563 .0256 .9057 1.0070 37.3038 .0000
BehaviorMS --> Acad. Success .2736 .0718 1317 4156 3.8088 .0002
ClassroonBM --> Acad. Success  .6251 .0714 4839 .7662 8.7514 .0000

BMS --> CBM --> AS .5978 .0852 4269 .7628 7.0164

The table shows the mediating analysis of classroom bebhwi@anagement to the relationship between the
behavior management strategies and the academic subicesesults revealed a significant indirect effect of bedrali
management and classroom behavioral management throagtptrD000,t=37.3038). The study also found a significant
indirect effect of satisfaction (p= .0002,t=3.8088) on behalioranagement and academic success. Furthermore, the
direct effect of classroom behavioral management aadesic success in presence of the mediators was also found
significant (p=.0000, b=8.7514). Hence, both classroom batadw@anagement and academic success partially mediated
the relationship between the classroom behavioral reamagt and academic success of learners.

The relationship between classroom behavioral manageamehtacademic success of students is partially
influenced by both factors. Classroom behavioral managgepnactices, including positive reinforcement, clear rubesl
consistent consequences for misbehavior, are associittedetter student behavior and academic achievement. To
achieve effective behavioral management, teachers shetdfllish positive and supportive connections with their
students. Successful classroom behavioral managemehteisiusing a variety of strategies, continually monitgriand
adapting them to meet the needs of individual students.

Classroom Behavioral Management practices such asvpominforcement, classroom rules, and consistent
consequences for misbehavior were associated with ingprstvelent behavior and academic achievement. Effective
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behavioral management, there is a need for teachersltbgmsitive and supportive connections with their students.
Effective classroom behavioral management is a mcdtiél process that requires a combination of strategids
ongoing monitoring and adjustment to meet the needs of thadivstudents. Wang and Herzberg (2018)

The extent to which behavior management strategies areisuseghificantly related to classroom behavioral
management and academic success. When teachers buildepadationships with students, it has a positive impact on
learning and academic performance. Giving tangible rewardsmall incentives to motivated and diligent students
reinforce positive behavior and encourages academic aomeatveAdditionally, adjusting school schedules to provide
enough break time and gaps between classes for preparaticontribute to improved student achievement.

It's important to note that the relationship betweesstctaom behavioral management and academic success is
influenced by various factors. Effective practices, suchasitive reinforcement, clear rules, and consistenecu@esnces
for misbehavior, are associated with better studentvimhand academic performance. Teachers need to establish
positive and supportive connections with their students diocessful behavioral management. This involves using
different strategies, monitoring progress, and adaptimgdividual student needs.

SUMMARY OF FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS

This chapter presents the summary of findings gathered by skarcber using an adopted and modified
instrument. It also includes the conclusions derived frloenfindings, the recommendations based and aligned with the
conclusions drawn.

Summary of Findings
This study aimed to find the relationship between classrbetravioral management to the strategies and
academic success of grade 6 pupils.

The study reveals the following findings:
1. As the extent of classroom behavioral management mauifegtéhe students: All the teacher-respondents
moderately agreed on the manifested classroom behaviaiahgement among learners in the aspects of
Classroom Environment (3.18), Class schedule (3.19), Student’s Ability (3.13) and Health Status (3.19) which
are all supported by their attached overall mean.
2. As to teachers’ utilization of behavioral management strategies: The respondents have generated an overall
mean of 3.30 which means that the utilization of behavioraagement strategies in the employed teaching
techniques is highly practiced. The respondents have garneredetfai mean of 3.31 which means that they
have highly practiced themselves utilizing behavioral mamage while establishing positive teacher-student
rapport. The respondents' average saufre3.29 indicates a high levedf implementationof behavioral
management techniques in rewarding learners interpretadtdg practiced.
3. As to the level of academic success of the Grade 6 pdpits:irespondents observed that learners gained
highly practiced academic performance as to their Acad8kills (3.19), Internal Motivation (3.22), External
Motivation (3.26), Concentration (3.21), SocializatioB.2@), Career Decidedness (3.20) and Personal
Adjustment (3.22) which are all supported by their attached lbwezan.
4.1t is revealed in the study that there is a positive Bagmit relationship between the assessment of clarsroo
behavioral management and the utilization of behaviosslagement strategies.
5. It is revealed in the study that there is a positive Bagmit relationship between the assessed classroom
behavioral management and level of academic success@fdle 6 pupils.

Conclusion
The findings gathered in the study tedhe formulation of the following conclusion.

1. The hypothesis being posited is not supported, therefore, itha significant relationship between the extent
of utilization of the behavioral management strategiesthe Level of classroom behavioral management; and
the Level of academic success.
2. The hypothesis being positéxinot supported, therefore, theésea significant relationship between the level
of classroom behavioral management and the level of acadantess.
3. Finally, the hypothesis on mediation analysis is not suppottterefore, the level of classroom behavioral
management significantly mediates the relationship betwihenextentof utilization of the behavioral
management strategies and the I@felcademic success.
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Recommendation

In the light of the conclusions of the study the followingoremendations are set forth:

1.Basedon the findings,it is recommended that teachers prioritize the abdehavioral management strategies,
particularly in rewarding positive behavior, to foster aifiee and supportive classroom environment. Teachers can
achieve this by providing regular feedback, offering taegibtentives, and creating a classroom culture that reesor
positive behavio Moreover, it is important for teacherso receive training and ongoing suppant implementing
behavioral management techniques to ensure their effectivandsustainability. By prioritizing behavioral management
strategies, teachers can create a conducive learniirgranent that promotes positive behavior and academazssdor

all learners.

2.Based on the research findingst is recommended that educators incorporate a rageffective behavioral
management strategies into their teaching practice tmgteoa positive learning environment. These strategielsl co
include providing clear expectations for behavior, estahlistoutines and procedures, implementing a reward system f
positive behavior, and addressing disruptive behavior througgtroative and consistent consequences. Additionally, it is
important for educators to regularly assess the effawtiss of their behavioral management strategies and adjus
necessary to ensure the success of their approach.

3.It is recommended that educators prioritize the use of balavhanagement strategies to promote academic success
among learners. This could include providing positive reieforent for academic achievements and setting clear
expectations for academic performance. Additionally, educasbrauld incorporate strategies for addressing and
preventing disruptive behavior, such as promoting a posdting supportive classroom culture and providing targeted
interventions for students who may be struggling academical

4.The result of this study may also be presented to thenfor conferences of the higher-ups that may enlighten thdm a
may lead to giving of assistance to the basic needbdeain strengthening their potentials in managing the kehafvi

the pupils.

5.Based form the result of this study may be a basis afuthreceulum developers who also give adequate feedback to the
planners of education field as to helping them realizetfeetiveness and improvements that may addressestiends

of the elementary students in achieving academic successglthproperly managed behavior.
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