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ABSTRACT

This study wanted to find out the experiencing work straith @oping strategies in a changing environment for personal
resiliency and engagement among public school teach@ssspecifically aimetb answer the teacher- respondents perceive
level of work strain as to emotion, personalization, cotsfliresponsibilities, and resources. Also, the predecoping
strategies of teacher- respondents in terms of problernséd coping and emotion- focused coping and how is thenpérso
resilience of the respondents be described as toeffitiacy, motivation, peer support and administration supportviiat
extent is the work engagement of the teachers a®togbion, working environment, salary and incentives atationship.

The significant relationship of work strain factors and personal resilience and teacher’s work engagement and the significant
relationship of coping strategies of teachespondents and personal resilience and teacher’s work engagement. This study
utilized a descriptive correlational stutdyexamine the work strain and coping strategieschanging teaching environment
for personal resiliency and engagement among public stbadhers. Since there is a significant relationbetpveen work
engagement and coping strategies thus, the null hypothesis ssistained. It is proposed that the Schools Distri&taf
Angelmayconductanannual stress management progfanall public teacheri elementary and secondaoyprovide them
with vital coping and problem-solving skilisr managing their everyday strain. Specific strategiesteelgherst any grade
level gain awareness of the ways they respond testilesituations and improve their overall well-beimgl @ffectiveness.
And to allow them to havim-depth knowledge and understandafdheir roles and responsibilities.

Keywords: Work Strain, Coping Strategies, Personal Resiljgkioyk Engagement

1. INTRODUCTION

An organization, byts most basic definitioris anassembly of people working togetheiachieve common objectives through
a division of labor. An organization provides a meafgsing individual strengths within a group to achieveertban can be
accomplished by the aggregate efforts of group membetsngandividually.

Positive school cultures provide a safe, supportive,umaging, inviting, and challenging environment for studentssaaf,
whichin turn allows students' academic achievenentolve. Interventions and strategdiescreating a positive school culture
will berecognized and discussed.

Work strain is a stressful environment that will badly affect damage an employee’s mental and physical health as mentioned.
Points out that worko family conflicts also impadb increase the stress lewdlemployees. Stressful situatiorenoccur when
an employee realizes that requirement of situatiederger than what they can handle and when thosdigitsaontinue for
longer period. Many teachers would agree. Teaching ismlgthard work, but it can also be full of stress.sBuee due to
school reform efforts, inadequate administrative support, pooking conditions, lack of participation in school deaisio
making the burden of paperwork, and lack of resources dlhbseen identified as factors that can cause stress asehogl
staff (Anderson, 2020).

Forsolong, teachers have always be¢the forefronin leading a classroom lesson, but with the spo&2DVID-19, national
lockdowns (partial and full) suddenly made faodace learning a thing of the past, non-relatable,auaht, and no longer
viable. Without physical proximity with students, teasheow struggleo re-establish their role from a primary input provider
to facilitator of learning- no longer a wooly idea in tleuds, but a stark reality to embrace for all. Addailby, mental block
among teachers in accepting this new reality is ezl real, possibly alluded to lack of interest irplexing technology,
deemed to be troublesome and time-consuming. Haviadlissted their comfort zone, many do not want to rbek ioat
drastically, as opposed to students, often millennials orr@eoe Z individuals, who willingly welcome implementat® of
technology sooner (Fisher, 2018).
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2. Literature Review

2.10nWork Strain

Work strain is a stressful environment that will badly affect damage an employee’s mental and physical health as mentioned.
Points out that worko family conflicts alsampactto increase the stress level of employees. Stressfutisitsaanoccur when
an employee realizes that requirement of situatiofarger than what they can handle and when thoséisitsaontinue for
longer period. Many teachers would agree. Teaching ismigthard work, but it can also be full of stress.sBuee due to
school reform efforts, inadequate administrative support, p@oking conditions, lack of participation in school deaisio
making, the burden of paperwork, and lack of resources Hidveea identified as factors that can cause stressguseihool
staff. (Anderson, 2020).

2.2 Coping Strategies

Understandably, the very notiofia teacher being the knowledge transmitter who sphelpares lesson pans and delivers them
in class is no longer representative of demands ®fchtury education intertwined technology. As students williugaky
obtain greater access to knowledge, or even learn a tatlshid, though a few clicks on their smartphone ofetsh the
responsibility of educator in classroom and lecture thasarrants re-evaluation. In the digital age, where \itessons are
likely to see a risen educational institutions worldwide, students will find ttsefes remotely attending classes without having
their teachersr peers physically nearby for quick reference or enqiinys places a emphasis educatorgo take up the role

of a facilitator and effectively guide, monitor and matévéheir students through a screen. As access to infamatuldno
longerbethe primary concern, being alitekeep the engaged, interested and invastteir education wilbethe next greatest
challenge for teachers and instructors across the (Jloilera & Mackenzie, 2020).

2.3 0On Personal Resiliency

These in turn affect improved health, social interasti@md academic outcomes. This model appears to be a Eatggn

and protective model of resilience. Strengthening pesinteractions with communities, families, and peexa &oster
environments rich in the developmental supports and oppadetinigeded to develop resilience in young people. The place of
educational facilitieg helpingto develop resilienci young people cannbkoverestimated since a young person will develop
friendships, skills, mentor relationships and be so@dlio cope with future interactions in their schoohddts are also the
context where significant change can be implemented with corityn families, and peers. Teachers and other support staff
needto beencouragetb becomé‘turnaround” people andchool’s “turnaround” places. She notes turnaroungthers’ model

and creates the nurturing and empowering climates that in turn engage young people’s innate resilience by developing their
capacitiedor positive development and school connectedness (Befn@tade, 2009).

2.4 On Work Engagement

The evidence regarding the antecedents and consequenaek efigagemerttanbe organizedn an overall modebf work
engagement. In building this model, we draw on two assungpfiom the job demands-resources (JD-R) model. The first
assumptions that job resources sualssocial support from colleagues and supervisors, perforafardback, skill variety,

and autonomy, start a motivational process that lea@srk engagement, and consequently to higher performahee.
second assumption is that job resources become maeatsahd gain their motivational potential when employaes
confronted with high job demands example workload, emdteaands, and mental demands. Further, expanded the JD-
R model by showing that job and personal resources angaity related, and that personal resources can be indiepe
predictors of work engagement. Thus, employees who sagieohi optimism, self-efficacy, resilience, and seléest are

well ableto mobilize their job resources, and generally are mogagedh their work. ThelD-R model of work engagement

is graphically depicted in Figure 1. As can be seenasgeme that job resources and personal resources indepeondently
combined predict work engagement. Further, job and persss@lrces particularly have a positive impact on engagement
when job demands are high. Work engagement, in turn, pasitive impact on job performance. Finally, employebs

are engaged and perform well can create their own respuvbih then foster engagement again over time and caeate
positive gain spiral (Bakker and Demerouti, 2007
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2.5 Conceptual Framework

The figure below explains how research flows. The indepegndeiablebox shows the Work strain factarstermsof emotion,
personalization, conflicts, responsibilities and resesir Also, this includes the coping strategigt® problem-focused coping
and emotion-focus coping. In addition, dependent variablesngoass the personal resilience that covers selfeffic
motivation, peer support and administration suppAnd Teachers work engagement terms of promotion, working
environment, salary and incentives and recognition.

Independent Variables

I. Work Strain Factors
> Emotion
> Personalization
» Conflicts
> Responsibilities Dependent
> Resources
I. Personal Resilience
Il. Coping Strategies > self-efficacy
1. Problem-focused coping > motivation
> Help and counsel > Peer Support
> Self- instructions > Administration Support
> Feeling and Social support
> Reinforcement Il. Teachers Work Engagement
2. Emotion-focused coping > Promptlon )
> Distraction > Working Environment
> Anxiety > Salary and Incentives
> Preparation > Recognition
> Emotional venting

Figure 1. Research Paradigm

3. Hypotheses

The following were the hypotheses of the study:

1. Work strain factorss not significantly relatetb personal resiliencef teachers and work engagement.

2. Coping Strategiesf teachers are not significantly relatecdersonal resilience work engagemefhtieachers.

4. M ethodology

This studyis a descriptive correlational

study. The researcher used purposive sampling. Thereowerkundred thirty-one (131) public elementary school tFach
chosen from 149 teachers.

The content of the survey questionnaire was externallyirathally validated by the experts. External validation experts
include 2 principals, 2 Master Teachers, 2 Teacher dithters, and 1 Teacher | who give knowledgeable commedts a
suggestions for the refinement of the instrument. Adbaernal validation, consolidation of suggestions, comspearid
integration to the instrument is the internal valiokatdone by four experts, including the thesis adviser, techediadr,
statistician, and the subject specialist who add constelmomments and recommendatiéorsthe reliability and acceptability
of the instrument. After the instrument was validatibe, researcher conducted pilot testing using 30 respondentsaf
different district that is not the real respondents efdtudy.

After the pilot testing process, the result was givetiéostatistician to check and validate. Through validathe contents of
the questionnaire were modified and revised accordinglgirtomments and suggestion were highly considered fdintde
structuring of the questionnaire and subsequently distributée tactual respondent, the public elementary school teache
the District of Sto. Angel, Division of San Pablo\CiThe researcher used Google Forms for the questiontiaéewill be
sent to the district supervisor and the supervisor eiidlsthem to the group chat of the principal of 10 schodlsarDistrict

of Sto. Angel.
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5. Result
5.1 Testing of Hypotheses
Table 1Test of Significant Relationship between Work Straictérs and Personal resilience

Personal Resilience

Work Strain Self- Motivation Peer Administration
Factors efficacy Support

Emotion 2477 1937 178" 2387
Personalization .302™ 223" 2147 2657
Conflicts 142 .079 .040 I35
Responsibilities .2937 1767 . 151 .168
Resources 2467 2847 3277 4197

**Correlation is significant at .01 level/

*Correlation is significant at .05 leve/

Verbal Interpretation of r- value: +71.0 Perfectly Positive +/- association, +0.8 to +7.0 Very Strong +/~
association, +0.6 to + 0.8 Strong +/~- association. +0.4 to + 0.6 Moderate +/- association, +0.2 fo +0.4
Weak +/~ association, 0.0 to +0.2 Very Weak +/- no association

Using Pearson r correlation analysis reveals the respondent’s perception as regards to work strain factors conflict is not
significantly relatedo personal resiliencasto Self-efficacy, motivation, peer support and admintistasupport. Work strain
factors responsibilities is not significantly relatedoersonal resilience as to peer support and administramahresources is
not significantto personal resilience as to peer support and administration.

It shows that teacher- respondents show resiliencyaahahrive in difficult situations, are skilled in behauwanagement,
can retrain negative emotions and focus on the pasiéeea sense of pride and fulfillment, and have a highenitmentto
their profession. Thato matter what trial comes they are motivated and dio tiie flow.

Teachers spending time and talking to their colleagues. Supporting each other when they’re finding work or life challenging.
Make sure the relationships they put energy into are imnehich they gain support to. Those are some of théigaahat a
teachers have. The ability of teachers to adapt égsftrl situations than others or can recover from ehgithg experienes
when other can’t. They can control our emotions to be resilient humans. To be emotionallilieed, we must be able to detect
and regulate our emotions to control them.

Table Z2Testof Significant Relationship between Coping Strategies amsloRal Resilience

Personal Resilience

Self- Motivation Peer Administration

Coping Strategies efficacy Support

Help and Counsel 44567 A72"" BY2™= 5227
Self-instructions > W7 ) 4507 4187 447"
Feeling and Social 470" 412" 5587 217"
Support

Reinforcement 5207 4797 5577 6067
Distraction 4717 43977 3707 aa8™
Anxiety 4957 .3837° .3607" 454"
Preparation 6387 5467 437" 5187
Emotional VVenting 52497 5107 425" 4917

“TCorrelation is significant at .07 level (2-tailed)

Verbal Interpretation of r- value: +71.0 Perfectly Positive +/~ association., +0O.8 fo +7.0 Very Strong +/~
association, +0.6 fo + 0.8 Strong +/- association. +0.4 fo + 0.6 Moderate +/~ association, +0O.2 fo +0O. 4
Weak +/~ association, O.0 to +0.2 Very Weak +/~ no association

The respondent’s perception of personal resilience, such as self-efficacy, motivation, peer support, and administration, is
positively, highly, and significantly correlated to aopistrategies in terms of help and counsel, self-instrigtieeling and
social support, reinforcement, distraction, anxiety, preparagimotional ventingsrevealed by Pearson r correlation analysis.
The result of the test of the correlation between the respondent’s coping strategies to their personal resilience that showed in
table. The coping strategies of the respondents showethtratis a significant relationship between coping esiias and
personal resilience. It showed the strategies ofdhehiers of Sto. Angel District use to cope with stoedselp build tadcher
resiliency by self-organizing, obtaining new knowledge skils, managing themselves and negotiating with colleagoe
help deal with the problem and situation they have.

By having a teacher induction programs (TIP) for the newtters to give them support as a new in the field ohiegc
Preparation has the highest significant correlationuserteachersf Sto. Angel District participatesh DepEd roll out mental
health and psychological support progrdon®2021. Taking off from initial effort® promote mental resiliency, the Department
of Education will launch a series of mental health andhasggical support programs for this year. One criticmhponent of
effective teachings preparation and planning physically, mentally, andtemally. If the teacher lacks behira planning,
thenit will leadto failure. Good teachers are always over-prepaksdtated by Glennie (2011) Although coping and resilience
are related constructs, they are distindhat coping referto a wide sebf skills and purposeful respondesstress, actions
takento deal with any type of stressors (lamyesmall, dailyor long-term), whereas resilience reféogositive adaptiorin
response to serious adversityis the resulof positive coping strategies following significant tragiets.
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Table 3Test of significant relationship between work strfaictors and work engagement

Work Engagement

Work Strain . Workin Salary and . .
Factors Promotion Enviror?ment Incenétlive Relationship
Emotion .158 2297 2577 2147
Personalization .282™ 3017 AT 3227
Conflicts .190° .070 2917 102
Responsibilities .067 .1857 .033 .106
Resources 294~ 2917 4427 .342™

**Correlation is significant at .01 leve/

*Correlation is significant at .05 level

Verbal Interpretation of r- value: +1.0 Perfectly Positive +/- association, +0.8 to +1.0 Very Strong +/-
association, +0.6 to + 0.8 Strong +/- association, +0.4 to + 0.6 Moderate +/- association, +0.2 to +0.4
Weak +/- association, 0.0 to +0.2 Very Weak +/- no association

Using Pearson r correlation analysis revealsdépndent’s perceptiorasregardgo Work engagemeris significantly related
to work strain factors except work strain factors wheromes to emotion is not significantly relatedtagpromotion. And
responsibilitieasto promotion, salary and incentives and relationship@onflictsasto working environment and relationship.
It implies that engaged teacher- respondents are sfilvated despite their emotions, conflicts, and respdities.

Education is increasingly accepted to be a stressfulgsiofe with various and different issues such as dealingdifidrent
emotion, personalization, conflicts, responsibilitiasd resources. With the tremendous anxiety that teaaheefacing, it is
unavoidable that this will negatively affect children. Tbésises frustration of strained teachers, who can hde&rimental
impact on pupils, prompting them to behave out and sfifier poor mental health, which causes even more peegsuthe
teachers. When students’ emotions are running high in school, the results can be terrible. If a schoolteacher lacks the skills and
resources to effectively talk about their feelings, iyarm their common good as well as that of their puphi& greater a
teacher’s self-awareness is, the more they can be alert aatkanf their students and help coordétheir classes.

Work strain influence the success of learning, especiallyaneand cognition, and can affect the academic speedsupgea
and interest stimulate involvement and grab the tdtef pupils, whereas worry and panic hinder attentiveaas concern.
Teachers who do not know adequately handle stress argdlesto appropriately deepen their knowledge.

As cited by (Mauno, 2007) engaged employees are less likelyprience burnout and more likely to be attached to and
satisfied with their organizations. As work engagementfmed as a positive, fulfilling, work-related state ahchthat is
characterized by vigor, dedication, and absorption.

A lot of teachers who go into the field of education haygssion for teaching students. They want to makdeaatite, and
they want to help those who need extra help; howewetiest show that teachers can begin to feel the burneutsafine time
because of the stress that comes with teaching with isufficesources. Even for teachers who are highly sldltetihave a
myriadof personal resources, decision making, and teaching practiggdse hindered by stress and burn out arising from high
demands and low organizational resources (Botanni, 2019).

Table 4 Test of significant relationship between ngmtrategies and work engagement
VWWwork Engagement

s Salary
Coping_ Promotion \évnovrilﬁgnngment and . Relationship
Strategies Incentive
Help and Counsel A57" 5957 4067 5437
Self-instructions 4357 54497 2817 421"
Feeling and Social 47077 5937 4167 5697
Support
Reinforcement 5007 e28"" 404" 567
Distraction 5687 5187 44217 4547
Anxiety 3827 446" 3857 3597
Preparation A4537" 546 S56 484"
Emotional VVenting 508 5857 3737 478"

“TCorrelatiorn is significant at _O7 /level/

Verbal Interpretation of r— value: +7.0 Perfectly Positive +/- association, +0.8 fo +7.0 Very Sftrong +/-~
association, +0O.6 fo + 0.8 Strong +/~ associatiorn, YO.4 fo + 0.6 NModerafte +/- association, v0O.2 fo +O. 4
Weak +~ association, O.0O fo +0.2 Very Weak +/~ no associatiorn

The respondent’s perception of work engagement, such as promotion, working environment, salary and incentives, and
relationships,is positively, highly, and significantly correlated to capistrategies in terms of help and counsel, self-
instructions, feeling and social support, reinforcemeistraction, anxiety, preparation, and emotional vgntis revealed by
Pearson r correlation analysis. The result showed dping strategies were significantly and positively certed with wak
engagement. This implies that the teachers in Sto. Abigaiict engaged and more likely have good relationship veitihe
other that lead thero have positive attitude intentions and behaviors.
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6. Discussion

This study attempted to identify the experiencing work staaid coping strategies in a changing teaching envirohfoe
personal resiliency and engagement among public schobketsad he teacher-respondents perceive their level i stiain

asto emotion, personalization, conflicts, responsibsgitend resources. The preferred coping strategie=sacher-respondents

in terms of problem-focused coping and emotion-focused copimg personal resilience of the respondents be descisbed a
self-efficacy, motivation, peer support, and administrasigoport. Work engagemeoft the teacherasto promotion, working
environment, salary and recognition, and relatignsho determine if there is a significant relatioipsbetween work strain
factors and personal resilience and teachers’ work engagement. The referred coping strategies of the teacher-respondents
significantto personal resiliencend teachers’ work engagement.

7. Conclusion

The findings gatherei the study led to the formulatiad the conclusion:

1. Thereis a significant relationship between work engageraadtcoping strategies thus, the null hypothissiet sustained.
2. Thereis a significant relationship between coping strategiespersonal resilience.

8. Recommendation

Based on the findings of the study, the following recamdations are offered:

1. The Schools District of Sto. Angel may conduct an anetiabs management program for all public teachers ireatany
and secondary to provide them with vital coping and Iproksolving skills for managing their everyday straineiic
strategies help teachers at any grade level gain awarehtdse ways they respond to stressful situationsirapcove their
overall well-being and effectiveness. And to allow themhave in-depth knowledge and understanding of theis ranhel
responsibilities.

2. Teachers may be involved in developing districts’ responses to reducing teacher strain. COVID-19 could open a policy
window through whicho reconsider the job responsibilities of the typical pubtibool teacher.

3. Districts may consider ways to increase flexibility in teachers’ schedules during the COVID-19 pandemic and in the long
term. Although only a minority of public-school teacherglmiprefer remote schooling. It could still be attraetio a subset
of teachers who wisfor more flexibilityin their schedules.

4. The study mayereplicated including other schodtsprivate and public. Clarifying the naturéthe stress processterms
of two types of triggers/s one based on excessive demandseaaither based on a concern with self-image.

5. The effectiveness of intervention strategiesy be assesset reduce teacher stress and exploring the implatgacher-
pupil interaction and classroom climateteacher stress.

6. Future researchers may condanin-depth studyn work strain and may use private and public teacheswider scope
they may use several Seven Districts of San Pabjo Cit
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