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Abstract

Digital screen time exposure and its relation to weilhg and behavioral change is one of the many concernsahagts,
parents, and educational institutions are facing nowadays.

The research sought to investigate status of digitabadime exposure and management; and the extentahiisnship

to the learners’ well-being in terms of self-esteem and socialization, a agebehavioral change with regards to short-
temperedness and enthusiasm in learning. Descriptive mashmaglpurposive sampling technique was utilized in thidyst

to gather the necessary data from one hundred and oner{tdtediate learners from United Evangelical Church Schoo
in Santa Cruz, Laguna.

Learners exposure to television, handheld devices, anglaptoputer is at modest manner. Learners also have kigh le
of self-control and moderate extent in terms of pareniiabgce. With regards with socialization and self-estéeanners

are at moderate extent. In addition, learners’ short-temperedness is at moderate extent while enthusiatearimng is at
great extent. Findings indicated that learners' digitalesctime mostly bears significant relationship tortivell-being and
behavioral change, but not to some extent. Thereforeutéypotheses stating "digital screen time exposure has no
significant relationship on the learners’ well-being and behavioral change" and "digital screen time maregems no
significant relationship on the learners’ well-being and behavioral change" are both partially rejected.

The study concluded that digital screen time exposure and management shows partial significant relationship to the learners’
well-being and behavioral change. Therefore, the followe@pmmendations were formulated: Parents should consider
checking tle browser’s history of their children's gadgets; Learners must also be aware of the bad effects of too much
exposure to gadgets. On the other hand, parents should rejmiopes guidance for the learners; Teachers must play crucial
role in building their learners' self-esteem by motivatimgm. Activities online or face to face that can alsanute
socialization is highly recommended to be utilized; Rarand teachers should monitor the learners' behavioraratt
and make them feel that their emotions are valid; Educafiwstéalitions should strictly follow the given recommendadio

of professionals and expert with regards to the leardigiil screen time limit. In addition, private schootsducting
online class should strictly adhered to DepEd MemorandunD®B20-00162. Educational institutions should also offer
parents' orientation to help them assist their childreh thieir digital screen time and to develop better screen time
management. Future researchers must include other relevatiles to give more depth to this topic.

Keywords: Digital Screen time; Parental Guidanagf-Sontrol; Well-Being; Behavioral Change

1. INTRODUCTION

The world has never experienced the extent and intesfdtie COVID-19 pandemic, worse is that a prolonged
battle against the virus may lead to some unnecessary effects to the learners’ well-being and behavioral change.
Educational institutions had suddenly shift from the trawltl faceto-face instructions to online virtual

platform to ensure its learners welfare; however,itiagle the learners more exposed to their digital devices.
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In respond to the surge of gadget exposure, World Health Qegiam (2020) proposed rules for how much
"screen time" children should be allowed, indicating tigitdiren under the age of five should not be permitted
more than one hour of screen time each day, and abéfdess. WHO is much harsher when it comes to young
ones under the age of one year: no screen time at all.

The Department of Health is concerned about the leamelisbeing and explained that too much screen time
might cause health problems such as tiredness, headéudseof enthusiasm, and avoidance/procrastintgion
the learners.

Furthermore, digital screen time is not just a global issuea local concern also in the Philippines. Schools
have already started online classes in 2020, and studenhsedeee from the Covid-19 virus since they are
learning at home, resulting in a large number of Filipmangsters engaging in virtual learning, which is a
method of teaching that involves video dialogues.

Even before the pandemic lockdowns digital screen time axpdgs been a national concern and now it
became even more of a problem. Education is necefssaciange because it must be adaptable to the ever-
changing requirements of society. Teachers and studentsithilippines' educational system were obliged to
make severe changes in order to adjust to the new normakaslt of the COVID-19 pandemic.

We are currently living in a modern society where etettis and their use will be expected. Screen time will
always be a component of the educational system, ié¥ke pandemic is over. During the shift from the
conventional age of education to the new normal educgtioblems and ideas develop.

The Department of Education (DepEd), Undersecretary for Curnicahd Instruction, Diosdado San Antonio
published Memorandum DNI4-2020-00162, which provides potential techniques for implengmémote
learning delivery modalities (DLDM) during the school yEaY) 2020-2021. Online Distance Learning is one

of the learning delivery modalities for formal education.
1.1 Statement of the Problem

The purpose of this study is to determine the relationship of digital screen time to the learners’ well-being
and behavioral change.
Specifically, it sought answers to the following questions
1. What is the status of the digital screen time exposuta a
1.1. television;
1.2. handheld devices (cellphone/tablet); and
1.3. laptop/computer?

2. What is the status of the digital screen time managamesrms of:
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2.1. self-control; and
2.2. parental guidance?
3. What is the level of the learners’ well-being retativ
3.1. socialization; and
3.2. self-esteem?
4. What is the extent of the learners' behavioral chaitheegards to:
4.1. short-temperedness; and
4.2. enthusiasm in learning?
5. Do the digital screen time exposure have a signifioalationship to the learners' well-being and
behavioral change?
6. Do the digital screen time management have a signifiedationship to the learners' well-being and
behavioral change?

2.METHODOLOGY

2.1. Research Design

The descriptive method of research is utilized in thisystodserve its purpose which is to determine the
relationship of digital screen time to the learners’ well-being and behavioral change. Fox et al. (2007) defined
descriptive research as to that “aimed at casting light on current issues or problems through a process of data
collection that enables them to describe the situatiore completely than was possible without employing this
method. An important characteristic of descriptive redeaglates to the fact that while descriptive research
can employ a number of variables, only one variabledsiired to conduct a descriptive study. Three main
purposes of descriptive studies can be explained as describifainiexpand validating research findings.
Quantitative research design is also utilized in this st@lantitative researchers aim to create a general
understanding of behavior and other phenomena acrossediffegttings and populations (Hoy et al., 2015).
Quantitative studies are often fast, focused, scierdifd relatable.

The speed and efficiency of the quantitative method arectittrato many researchers. Data computing
equipment makes it possible to process and analyze data geisttywith large sample sizes. Surveys, polls,
statistical analysis software and weather thermometersall examples of instruments used to collect and
measure quantitative data (Allen, 2017).

2.2. Research Locale
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This study selected United Evangelical Church Schoohéeay specifically Grade four (4) to Grade six (6)
learners; with a total number of one hundred and one (1@tjriediate learners as respondents. The researcher
also limited the study to United Evangelical Church 8tlab Santa Cruz, Laguna wherein the said school is
conducting online classes since school year 2020- 2021 p fwesent.

This study made used of the purposive sampling in choosing#pendents. Sharma (2017) said purposive
sampling, also known as judgmental, selective or sugesampling, reflects a group of sampling techniques

that rely on the judgement of the researcher when iesdmselecting the units that are to be studied.
2.3. Research Instrument

The questionnaire was divided into two parts and made dise bikert- Scale format. Likert Scale was named
after Dr. Rensis Likert, a sociologist at the Univgrsif Michigan, who developed the technique. His original
report entitled “A Technique for the Measurement of Attitudes” was published in the Archives of Psychology

in 1932. His goal was to develop a means of measuring degited attitudesin a “scientific” way.
Specifically, he sought a method that would produce attitueiesures that could reasonably be interpreted as
measurements on a proper metric scale

The first part of the questionnaire asked for the demogralata of the respondents such as the name (optional),
gender, age, and grade levEhe second part of the questionnaire is composed of quethianslicited the
respondents’ screen time exposure to television, handheld devices, and laptop/computer; screen time
management in terms of self-control and parental guajamall-being in terms of socialization and self-estee
and behavioral change in terms of short-temperedness dncsiasm.

Screen time exposure and Screen time management questienasdapted from the SCREEN-Q questionnaire
used by Klakk et al.(2020). SCREEN$aimed to measure children’s screen media usage (time and content)

and specific screen-media behavior. Socialization questice were adapted from the questionnaire used by
You et al., (2016) on hiswty “Development of the preference for online social interaction scale for Chinese
adolescents.” Self-esteem questionnaire was adapted from Rosenberg’s Self-Esteem Scale (1965) studied by
Gnambs et al (2018). Short-temperedness questionnaire was desivetQuestionnaire on Anger” used by
Miers et al (2007). And lastly, enthusiasm’s questions are derived from Motivated Strategies for Learning
Questionnaire of Pintrich (1991) which is adapted and validayedaickson (2018). The questionnaire was

translated into Google form for online gathering of data.

3. RESULTSAND DISCUSSION

Students nowadays are more exposed to digital devices ndeigiste but also for academic purposes.
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However, digital screen time exposure may affect learners’ well-being and behavioral change. In this study, the
status of digital screen time exposure was described atiston, handheld devices such as cellphone or
tablet, and laptop or computer which was determined bwéighted mean and standard deviation.

Table 1.Learners’ Status of Digital Screen Time Exposure as to Television

STATEMENT Mean sD Remarks

| watch television for more than 3 hours every weekday 2.18 1.10 Seldom

| watch television for more than 3 hours every weekend 2.70 1.32 Sometimes

| use television for educational purposes. 2.66 1.10 Sometimes

| watch television for entertainment: such as watchiyies. 365 1.16 Often

1 keep the television turned on even I’m not paying attention to it. 215 1.42 Seldom

Grand Mean 2.67 M oder ate Extent

Learners from the intermediate level perceived statudigifal screen time exposure was moderate extent
supported by the mean (M=2.67). This means that the leameans time watching television reasonably
Kamaku (2021) reinstated that with the growth of the isl@v industry in our media today, there are many
programs for teenagers. As a result, they have a plathogions, including music shows, soap operas, horror
films, and cartoons. This is in contrary to the curndy findings which revealed that learners have only
average to low television exposure.

Table 2.Learners’ Status of Digital Screen Time Exposure as to Television Handheld Devices (Cellphone/Tablet)

STATEMENT Mean SD Remar ks

| used to check on my phone/ tablet every time. 3.77 1.22 Often

| used my phone/tablet for more than 5 hours everkdae 208 1.41 Sometimes
| use my phone/tablet for more than 5 hours every wekke 3,39 1.44 Sometimes

| find it difficult to enjoy my day without using my

cellphone/tablet even once. 281 1.28 Sometimes
T use my phone even when I’m using a laptop or television. 239 1.40 Seldom
Grand Mean 3.07 M oder ate Extent

The result above shows that as to handheld devicepHor#/tablet), learners from the intermediate level
perceived that the status of digital screen time exposwsanederate extent supported by the (M=3.07). This
means that the learners spent time using handheld dewetigh¢ne/tablet) with moderation

It is supported by a study of Munezawa et al. (2011), which edadlthat learners nowadays are more likely
to use handheld devices because they are the mossibteEéschnologies at all times and in all places. Cell
phones are used by even young children. Intermediate learners are supervised by parents, that’s why they are

not so exposed to gadgets.
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Table 3 Learners’ Status of Digital Screen Time Exposure as to Laptop/Computer

STATEMENT Mean sSD Remarks

| use my laptop/computer every weekday for educational
purposes.

| use my laptop/computer every weekend for entertainnseich
as playing games.

4.34 0.97 Always

3.21 1.33 Sometimes

My daily usage of a laptop/computer every weekdayase that

3.24 1.49 Sometimes

4 hours
My daily usage of a laptop/computer every weekerdase that

y y 9 ptop P y 2.84 1.47 Sometimes
4 hours.
| use my laptop along with my other gadgets simulbasty.

v lapiop g i gacg y 2.27 1.33 Seldom

Grand Mean 3.18 M oder ate Extent

The result above shows that as to laptop/computer, ledraershe intermediate level perceived that the status
of digital screen time exposure was moderate extent supportbe yl+3.18). This means that intermediate
learners spent time using laptop/computer with restrsiate likely, Shringi et al (2022) added that laptops in
the workplace has significantly increased due to the shiftork from home set up and online learning for
children. In addition, Agung (2022) stated that in this pandemiochenline learning is not limited to ensuring
the completeness of technology and internet networksyedl as adopting an emergency curriculum and
promoting students' mental, emotional, and psychologielitbeing

Table 4.Learners’ Status of Digital Screen Time Management in Terms of Self-control

STATEMENT Mean SD Remar ks
If given a choice, | will spend my time on screen-lbasetivities. g 41 1.23 Often
| desire to use screen media every day 291 1.16 Sometimes

As much as possible, | use gadgets and my screerf¢inschoo
purposes.
| use gadgets during weekends, and my free time faurei

3.80 0.99 Often

3.85 111 Often
I limit my use of gadgets when | feel it is too much 3.78 101 Often
Grand Mean 3.55 Great Extent

The result above shows that as to self-control, learfinem the intermediate level perceived that the stdtus o
digital screen time management was great extent supportee f#8.55). This means that intermediate
learners can maintain self-control when it comes tbzinty technology appropriately. In accordance to
Stavrova et al. (2020) that self-control is a key motivaf choice, but it may also affect their meaning of
choice which making it appear less suggestive of prefer&ging the epidemic, professional associations
should revise their screen time guidelines to help fasnikduce or feel guilty about excessive screen usage.

WWw.ijrp.org



Jayvee O. Colambo / International Journal of Research Publications (IJRP.ORG)

Table 5 Learners’ Status of Digital Screen Time Management in Terms of Parental Guidance

%, 1JRP.ORG

ISSN: 2708-3578 (Online)

333

STATEMENT Mean sSD Remarks
I must always ask for permission before using gadgets. 3.04 1.49 Sometimes
There are fixed boundaries for how much time | maa/g;ewlgets3 46 1.20 Often
There are fixed boundaries for when | may use gadiyatag the .
ed boundaries for w yuseg 93 34 1.30 Sometimes
day.
There are fixed boundaries for what games | am aliceelay. 3.29 1.49 Sometimes
There are fixed boundaries-for what genre of moviel,ﬂirubea73 1.29 Often
clips, TV shows, and entertainment programs | mayhvat
Grand Mean 3.39 M oder ate Extent

Table 5 shows that in terms of parental guidance, leafiroensthe intermediate level perceived that the status
of digital screen time management was moderate extent suppoytéide (M=3.39). This means that
intermediate learners have a moderate guidance or interéeoé their parents with their gadget usage.

Table 6. Level of the Learners' Well-Being RelativeSelf-esteem

STATEMENT Mean SD Remar ks
I must always ask for permission before using gadgets. 3.04 1.49 Sometimes
There are fixed boundaries for how much time | may gedgets3 46 1.20 Often
Th fixed boundaries f hen | th .
ere are fixed boundaries for when | may use gadfyeteg 63.34 1.30 Sometimes
day.
There are fixed boundaries for what games | am atiolglay. 3.29 1.49 Sometimes
There are fixed boundaries'for what genre of movieumbe&?a 1.29 Often
clips, TV shows, and entertainment programs | mayhvat
Grand Mean 3.39 M oder ate Extent

Table 6 shows that in terms of self-esteem, learnens the intermediate level perceived that the levéheir
well-being was moderate extent supported by the mean (M=38i8)means that intermediate learners have
a moderate self-esteem for their age bracket as tirgydgreed on having a positive self-outlook

Table 7. Level of the Learners' Well-Being RelatiweéSbcialization

STATEMENT Mean sD Remarks
| spend much time communicating with people onlinerg day. 3.52 1.14 Agree
| prefer seeking help online rather than faadace if there are 258 1.28 Disaaree
any difficulties or problems in my life. ’ ’ g
| prefer to play digital games online with friends ratthem play 273 1.33 Fairly Agree
games facee-face ’ ’ yAg
| fe(_el more comfort'able co_mmumcatlng with others malihan 283 1.44 Fairly Agree
during faceto-face interaction.
| prefer online social interaction over fatteface )
communication. 2.60 1.34 Fairly Agree

Grand Mean 2.86 M oder ate Extent
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Table 7 shows that in terms of socialization, learfrera the intermediate level perceived that the level of
their well-being was moderate extent supported by the mea®.@d) This meant that intermediate learners
are average on socializing whether it’s face to face or online.

Table 8. Extent of the Learners' Behavioral Chandb Regards to Short-Temperedness

STATEMENT Mean SD Remarks
:noeften find myself arguing with the people who alesest to 284 135 Fairly Agree
People irritate me when thelpn’t behave the way they should )
or when someone acts like they don’t use their common sense. 2.99 1.24 Fairly Agree
Id\llctja been so angry at times | couldn't remember tHirsgsd or 3.04 127 Fairly Agree
I've gotten so angry at times that I've become physivallent, )
hitting other people or breaking things. 2.11 1.23 Disagree
It’s challenging to take frustration so badly that I cannot put it .
out of my mind. 3.06 1.26 Fairly Agree

Grand Mean 2381 M oder ate Extent

Table 8 suggests that learners at the intermediate hremgg it the magnitude of their behavioral change was
moderate extent, as corroborated by the mean (M=2.81).slgigested that intermediate learners' short-
temperedness exhibited just a minor change in their conduct.

Table 9. Extent of the Learners' Behavioral Chandk Regards to Enthusiasm in Learning

STATEMENT Mean SD Remar ks
| prefer course material that motivates me to learn thévgs. 392 0.98 Agree
Getti d grade in the cl is th t satepihing f

e |'ng a good grade in the class is the most satisthing for 447 0.77 Strongly Agree
me right now.
When | take tests, | think of the consequencesilifida 3.59 1.26 Agree
I want to do well in this class to show my abilityrhy famil

) y tyrmy y 4.28 0.95 Strongly Agree

and friends.
I think | will be able to use what | learn in thedess taught. 432 0.85 Strongly Agree
Grand Mean 411 Great Extent

Table 9 above shows that with regards to enthusiasm indgataarners from the intermediate level perceived
that the extent of their behavioral change was greahestipported by the mean score (M=4.11). This means
that intermediate learners, regardless of the educatimedilim, still have a burning desire to leakacording

to Carson et al. (2016), the amount of time children aedagers spend in front of screens such televisions,
computers, tablets, gaming consoles, and cellphoriesré&asing. Increased screen use in youngsters has been
linked to undesirable behavioral patterns and low setfeest
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Tablel0. Significant Relationship between Learners’ Digital Screen Time Exposure and Learners' Well-being and Behavioral Change

Variable r-value Degree of Correlation p-value Analysis
Self-esteem 0.219 Weak 0.028 Significant
Socialization 0.345 Weak 0.000 Significant
Television Exposure 0" 0.319 Weak 0.001 Significant
temperedness
Enthusiasmin 5, Weak 0.014 Significant
Learning
Self-esteem 0.023 Negligible 0.820 Not Significant
Socialization 0.545 Moderate 0.000 Significant
Handheld Devices ~ Short- 0.437 Moderate 0.000 Significant
Exposure temperedness
Enthusi .
nthusiasmin - 431 Negligible 0.755 Not Significant
Learning
Self-esteem 0.061 Negligible 0.545 Not Significant
Socialization 0.397 Weak 0.000 Significant
Television Exposure Short- 0.379 Weak 0.000 Significant
temperedness
Enthusi i - N
N u_5|asm n -0.072 Negligible 0.475 Not Significant
Learning

It can be seen from the table above that television expdsas weak yet significant correlatianlearners’
well-being relative to self-esteem and socializatis indicated by the obtained r-values (0.219, 0.345) and p-
values (0.028, 0.000) respectively which were both lower ti@ 0.05 level of significance. On the same note,
television exposure also has weak yet significant coioalad learners’ behavioral change with regards to
short-temperedness and enthusiasm in learning as denotedtwathes (0.319, 0.244) p-values (0.001, 0.014)
respectively which were both lower than the 0.05 levesighificance. These meant that the intermediate
respondents’ exposure to digital devices has a significant relationship to their well-being and behaviafzange.
Moreover, learners’ exposure to handheld devices showed negligible and not significant correlation to their
well-being as to self-esteem and their behavioral chasge enthusiasm in learning evident by the r-values
(0.023, 0.031) and p-values (0.820, 0.755) correspondingly which wtrehigher than the 0.05 level of
significance. On the contrary, learners’ exposure to handheld devices exhibited a moderately significant
relationship to their well-being as to socializatiamd their behavioral change as to short-temperedness as
suggested by the r-values (0.545, 0.437) and p-values (0.000, 0.000tisdigriehich were both lower than
0.05 level of significance. These further explained thi@tmediate respondents’ self-esteem and enthusiasm

in learning shows no relation to their exposure to handhelitede while their socialization and short-
temperedness might be influenced by it.
Similar to handheld devices, learners’ exposure to laptops/computers also showed negligible and not significant
correlation to their well-being as to self-esteemthiedt behavioral change as to enthusiasm in learning evident
by the r-values (0.061, -0.072) and p-values (0.545, 0.475) corresghynghich were both higher than the
0.05 level of significance. However, learners’ exposure to laptops/computers revealed weak but significant
relationship to their well-being as to socializatimmd their behavioral change as to short-temperedness as
implied by the rvalues (0.397, 0.379) and p-values (0.000, 0.000) respectively whietbatr lower than 0.05
level of significance. These further explicate that respondents’ self-esteem and enthusiasm in learning were not
determined by how expose they were to laptops/computerrtheless their socialization and short-
temperedness may be defined by the manner of their exposheséadigital devices.
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Tablell. Significant Relationship between Learners’ Digital Screen Time Management and Learners’ Well-being and Behavioral
Change

Variable r-value C?J??;Ie:tgn p-value Analysis
Self-esteem 0.366 Weak 0.000 Significant
Socialization 0.320 Weak 0.001 Significant
Self-Control  Short-temperedness 0.340 Weak 0.001 Significant

Enthusiasm in 0.226 Weak 0.023 Significant

Learning

Self-esteem 0.385 Weak 0.000 Significant

Socialization -0.076 Negligible 0.450 Not Significant
Parental Short-temperedness -0.199 Negligible 0.047 Significant
Guidance ) )

Enthusiasm in 0.357 Weak 0.000 Significant

Learning

As seen from the table above that digital screen traeagement as to self-control has weak, yet significa
correlationto learners’ well-being relative to self-esteem and socializatiomdiated by the obtained r-values
(0.366, 0.32) and p-values (0@, 0.001) respectively which were both lower than the 0ed®l of
significance. On the same note, self-control als® Wweak and significant correlatianlearners’ behavioral
change with regards to short-temperedness and enthusisesamiimy as denoted by the r-values (0.340, 0.226
p-values (0.001, 0.023) respectively which were both lower tha 0.05 level of significance. These meant
that intermediaterespondents’ self-control has significant relationship to their Mmting and behavioral
change.

In addition intermediatelearners’ screen time management as to parental guidance hasyetesiignificant
correlation to their well-being as to self-esteem baldavioral change as to enthusiasm in learning evident by
the r-values (0.385, 0.357) and p-values (0.000, 0.000) corisgbnwhich were both lower than the 0.05
level of significance. In contrarintermediatdearners’ parental guidance exhibited negligible correlation and
not significant relationship to their well-lpgj as to socialization suggested by the r-value (-0.076) aadlp
(0.450 which is higher than 0.05 level of significance. On therdtfa@d, their parental guidance as to short-
temperedness is interpreted as negligible, yet thersigméicant relationship supported by the r-value (-0)199
and p-valug0.047) which is lower than 0.05 level of significance. Thé&sgher explained that intermediate
respondents’ well-being as to self-esteem and behavioral changenrstef short temperedness and enthusiasm
in learning shows significant relationship to theirestr time management with regards to parental guidance
while socialization and their parental guidance is alatted at all.

4. CONCLUSIONS

Digital screen time exposure of the intermediate learastto television revealed a significant relatigmshi
their well-being and behavioral change. Handheld deaeddaptop/computer exposure show also a significant
relationship to the learners, yet not significariiyated to their self-esteem and enthusiasm in learning.
Therefore, the null hypothesis which stated that "digitreen time exposure has no significant relatiorship
the learners” well-being and behavioral change" was partially rejectedessome of the given variables are
significantly related while others are not.

Digital screen time exposure and screen time managemtetletrners show a significant relationship to their
well-being and behavioral change except on their socializal herefore, the null hypothesis which stated that
"digital screen time management has no significantioelsttip on the learners' well-being and behavioral

WWw.ijrp.org



Jayvee O. Colambo / International Journal of Research Publications (IJRP.ORG) @ JJ RP.ORG

ISSN: 2708-3578 (Online)

337

change" was partially rejected since significant refeiigp appears on some of the variables, but not
significantly related with the others.

5. RECOMMENDATIONS

Based on the findings and conclusions formulated insthidy, the following recommendations were
proposed:

1. Parents should consider checking the browser’s history of their children's gadgets so that they
are aware of what sites their children are accessing

2. Learners must also be aware of the bad effects of tmh rxposure to gadgets. On the other
hand, parents should reinforce proper guidance fdetiraers.

3. Teachers must play crucial role in building their leashself-esteem by motivating them.
Activities online or face to face that can also prtersncialization is highly recommended to be
utilized.

4. Parents and teachers should monitor the learners' bedigpédterns and make them feel that
their emotions are valid.

5. Educational institutions should strictly follow the giveommendations of professionals and
expert with regards to the learners' digital screen timie. lin addition, private schools
conducting online class should strictly adhered to Dé@Behorandum DMEI-2020-00162.

6. Educational institutions should also offer parents' ortemtdo help them assist their children
with their digital screen time and to develop betteresttane management.

7. Future researchers must include other relevant vasiablgive more depth to this topic. They
are also encouraged to include more respondents such as public schools’ learners who are
conducting online classes.

Acknowledgements

The researcher wishes to express his profoundugtaténd grateful appreciation to all who have whole
heartedly extended their valuable assistance and supportgrettezation and completion of this study. Thus,
the proponent of this thesis would like to extend hisitgige to:

Mario R. Briones, EdD the Laguna state Polytechnic &hsity President, for his leadership in the institution
and for providing the researcher a quality education;

Engr. MANUEL LUIS R. ALVAREZ, Campus Director of Santa Criar the full support of the programs
of the campus that benefits its students;

Rosario G. Catapang, PhD, the Dean of College of Teacliea&an, adviser, for her enormous contribution
to the completion of this study;

Lyrma C. Hife, Edd, his subject specialist, for her expertsuggestions, time and patience to complete the
study;

A/Prof. Rhoneil B. Vibora, his technical editor for hindness and for being approachable during
consultation towards better understanding for every panecahesis;

Benjamin O. Arjona, EdD, his internal statistician foe support and suggestions given as panel member
during the thesis defense;

Armie P. De Lima, his external statistician, for her stasice and informative suggestion;

WWw.ijrp.org



Jayvee O. Colambo / International Journal of Research Publications (IJRP.ORG) @ IJ RP.ORG

ISSN: 2708-3578 (Online)

338

Fatima M. Quiambao, his English critic, for the patieim editing the manuscript;

Rev. Gonzalo G. Pe, Jr., his school administratottferhelp, moral support and all means to complete this
research. The Teachers and Students of United Evarigghiaech School in the District of Santa Cruz, Laguna
for valuable cooperation of this study;

Vincent Chloi Aquino and Ronnel Sandoc, his ever-suppobtigthers in Christ and for being there every
time he needs help;

Above all, with profound gratitude to the Almighty God, soeirce of knowledge, wisdom, strength, skills
and inspiration; with His bountiful grace and mercy.

References

Agung, |, Capnary, M. C., Zuhdi, W., Sofyatiningrum, Hidayati, S., Ahmad, |., & Iskandar, M. L. (2022).datt Of Learning From
Home On Mental Emotional Conditions, PsychologicalMeing, And Student Learning Outcomes: A Case Stilioyrnal of
Management Information & Decision Sciences, 25.

Allen, M., (2017). Quantitative Research. SAGE Encpeltia. ISBN:9781483381435

Carson V, Hunter S, Kuzik N, Gray CE, Poitras VVJ, ChdpRf et al. (2016)Systematic review of sedentary\ehaand health indicators
in school-aged children and youth: an update. Aplsiol Nutr Metab.;41:S24@5.

DepEd Memorandum DNGI-2020:00162

Fox, W. & Bayat, M.S. (2007) “A Guide to Managing Research” Juta Publications, p.45

Gnambs, T., Scharl, A., & Schroeders, U. (2018). Thewire of the Rosenberg self-esteem scale. ZeitstiriRsychologie.

Hoy, W. K., & Adams, C. M. (2015). Quantitative resgmin education: A primer. Sage Publications.

Jackson, C. R. (2018). Validating and adapting thevaied strategies for learning questionnaire (MSLQ@)S6EM courses at an HBCU.
Aera Open, 4(4), 2332858418809346.

Kamaku, M. N. (2021)Effect of Television Viewing on Students’ Unrest in Secondary Schools in Kiambu County, Kenya (Doctoral
dissertation, JKUAT-COHRED).

Klakk et al. (2020). The development of a questiore@irassess leisure time screen-based media uss pnakimal correlates in children
(SCREENS-Q).BMC Public Heal64.

Miers, A.C., Rieffe, C., Meerum Terwogt, M., Cowan, RLi&aden, W. (2007). The relation between anger copirajegies, anger mood
and somatic complaints in children and adolescdptsnal of Abnormal Child Psychology, 35, 66&4.

Munezawa T., Kaneita Y., Osaki Y., Kanda H., MinoWa Suzuki S., Higuchi S., Mori J., Yamamoto R., @hiT. (2011). The association
between use of mobile phones after lights out aeepstlisturbances among Japanese adolescents: mnidéaross-sectional
survey. Sleep 2011; 34: 1013-1020.

Pintrich, P. R. (1991). A manual for the use of the Maid Strategies for Learning Questionnaire (MSLQ).

Rosenberg, M. (1965). Rosenberg self-esteem scale (R&tEptance and commitment therapy. Measures pacga?2), 18.

Sharma, G. (2017). Pros and cons of different sampdicigniques. International journal of applied resead¢h), 749752.

Shringi, A., Ahmed, S., & Darius Gnanaraj, S. (2022%tady on Laptop Ergonomics. In Ergonomics for ImpbReoductivity (pp. 363-
370). Springer, Singapore.

Stavrova, O., Pronk, T., & Kokkoris, M. D. (2020). Fimgl meaning in self-control: The effect of self-contalthe perception of meaning
in life. Self and Identity, 19(2), 20218.

World Health Organization. (2020). Mental health andyghological resilience during the COVID-19 pandemtdtps:/
www.euro.who.int/en/health-topics/healthemergeric@enaviruscovid19/news/news/2020/3/mental-heatthan
psychological-resilienceduring-the-covi®-pandemic

You, Z., Tian, Y., Kong, F., Zhou, Z., & Zheng, {2016). Development of the preference for online soaigraction scale for Chinese
adolescents. Social Behavior and Personality: temiational journal44(6), 10051014.

WWw.ijrp.org



