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Abstract

Social Studies (Araling Panlipunan) is the most subject considsreynificant to the progress of a
nation and is recognized as an instrument to instill the sénsionalism and the spirit of patriotism. In fact,
therewere two issues occurred in teaching Social Studies. One of ttis iseed to have enough teachers for
the Social Studies’ subjects. Since there were a shortage number of Social Studies education graduates to cover
this demand, teachers unqualified in handling Social Studies fvabe assigned into Social Sciences. The
novice educators with an area of specialization begin the professtbndifferent expertise, training, and
preparation. Teaching Social Studies for which one has little bawkd is challenging which is detrimental
the educative process. The purpose of this study was torexpke experiences and challenges of the novice
educators assigned in ooffield teaching Social Studies. The approach used was qualipdter@®menology
consisted of fourteen (14) novice educators from seven (7) in-d#ettviews and seven (7) participants in
focus group discussion. They have less than five (5) yeaesdfing experiences who were not major in Social
Studies. They came from public school and private institutioerelvere fifteen (15) themes emerged. The
results showed that novice educators met difficulties inobdield teaching, yet they were able to cope up by
employing pedagogical strategies. Lastly, they viewed thabfeiield teaching was an opportunity to learn
things for them to grow professionally.
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INTRODUCTION

Social Studies (Araling Panlipunan) education is an essential component of the K-12 curriculum
which ensures that all learners manifest civic competence and functional literacy aaswetbmotes
nationalism and patriotism. To the novice educators, starting a teaching profisssioly challenging.
Novice educators in high schools with an area of specialization often assigned in the professioferett dif
conditions of expertise, training, and preparation. Teaching Social Studies forameidt not major in this
field is challenging which can face difficulties to the process of teaching and learning (Zhou, 2012)

Out-of-field teahing pertains to educators “teaching outside their subject areas”. It refers to the
exercise of teachers involved in teaching subjects not their fields of expertise cofagpasialization. It is
described as a mismeh between teachers’ college minor and majority subject that they teach in particular
school. It is the exercise of assigning or permitting teachers to instruct subjectisethdiave no formal
qualifications and that do not suit their fields of preparation (Hobbs, 2013).
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Filipinos treats education important to all people. The phenomenon out-of-field teaching is
significant, but unrecognized, problem at schools and in education in general particularly in Malabon National
High School, Malabon City. Also, many students in high schools of Tagum City are often taught by novice
eduwators’ core academic subjects without enough educational knowledge in the fields they were designated
to teach specifically in Social Studies subjects. The novice out-of-field educatorsdesvposed diffictiles
in teaching Social Studies which eventually challenge them. They struggled with teaching subjects not their
area of specialization in part due to a lack of field preparation (Du Plessis, 2013tGiiu2017).

Teachers are the important sceim education. Previous researches emphasized in the existence as
well as relationship of the out-of-field teaching in the management of school of the experienced teaichers,
ignored the novice educators’ crucial experiences engaged in out-of-field teaching situation. This research
emphasized on the challenges, teaching Social Studies that is not their major. It is expecteddbt give li
their unheard voices and assist their needs for their professional development that could lead tdythe quali
education in the Philippine educational system.

METHOD
Research design

To fully understand and to have a clearer picture of the in-depth analysis of the chaileigjets,
and experiences of novice educators assigned in out-of-field teaching Social Studies irCiggatondary
schools, the researcher decided to have a qualitative research design which seechett alldwed for
precise collection of the answers of novice educators as well as their coping meclaanésqsrienced by
them. The researcher explored the teaching experiences through interviews and focugisgrmgon
(Creswell, 2014).

Specifically, the research was anchored on the theories in addition to the situation ofieldt-of-
teaching in La Filipina National High School and University of Mindanao, Tagum College, Stigbol
Department. Considering the specific circumstances such as availability of limitedf tireinformants and
participants having collected during their vacant hours, the one-on-one interview research tesbsique
selected. In this way, precious answers and feedback could be obtained from eheryineacelatively long
period of time.

In addition, the researcher used the phenomenological research to describe the lived expériences
novice educators assigned in teaching Social Studies subjects but not their subject specializatasaldde
to explore the idea about out-of-field teaching imiere complex descriptions based on “what and how” they
experienced the phenomenon. This typically involved conducting interviews (Creswell, 2014).

Data Collection

Data collection involved spending extensive amount of time, immersing oneself initigeuseter
study, and gathering relevant information. The researchedatermined to find out whabontributed to the
understanding and collection of the data in this study, which have the pattern of fotep&namely:
obtaining permission to conduct the purposefully selecting informants and participants to fully undeestand th
phenomenon; identifying data from various sources like meeting with the principal and head teachers;
administering and receiving data like interview protocols as well as group discussion; and adiminibea
data collection. Qualitative interviews were also the highlight in this study wherein thecheseconducted
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faceto-face interviews and engaged in focus group discussion with the participants. The intganensly
included open-ended questions which were few in number for the purpose of sharing their viepisiamns!
(Creswell, 2014).

It is important that the researcher gained the confidence, trust, and supporédcbrof the
informants and participants. The permission to conduct the study was attained princamilythim.
Information was initially contacted personally through school or home visitation to inform thefre of
purpose, procedures and nature of the study. Upon consent, each of them was givermed Iefter of
explanation about the study before the interview began. Unfortunately, before the actual interviews,
reschedule was done many times since they were busy attending seminars or meetings.

First, each novice teacher was informed that the whole course of the interview wasdretbeye
were given a copy of full transcript and translation for their personal checkirtbdtstonsisted parts they
wish not to be included in the data analysis. The second step in the selection was determappgpr&ate
cites that would best help the researchers to understand the phenomenon. In this resaanahtsirdéad
participants were only those novice teachers who have struggles in Social Studies subjecfshEatiwas
given the choice to set the most convenient day and time of interview in the suitable place, free from noise
and unnecessary distractioi$irdly, the researcher used an interview protocol that was developed for asking
questions and recording answers during interview. They recorded the whole duration of the irtedvigw
making handwritten notes, audio-taping or by recording. Lastly, the informants and participantschaiwere
the research questions. For the purpose of their views, research questionsradedsvwaructured and open-
ended. Furthermore, in-depth interviews and focus group discussion approach using an intédeeve
presented and asked to them. According to Creswell, data recording protocol must be useeskwartieers
to record information during observation and interviews (Creswell, 2014).

RESULTS

Presented in this chapter are the difficulties, experiences, coping mechanisms aghesihsights
of the novice educators as the informants and participants of this study with the following resedimmsques

1. What are the experiences of the novice educators in out-of field teaching Social Studies?

2. How do they cope up with the challenges facing in out-of-field teaching Social Studies?

3. What are their insights and perspectives irchieg Social Studies that is not their area of

specialization?

Research Question No. 1: What are the experiences of the novice educators in out-of-field teaching
Social Studies?

During the in-depth interview and focus group discussion, the followingtiqneswere asked in
order to generate an open-ended discussion for the above research problem. fWhhieslihave you
encountered in teaching Social Studies subjects which is not your area of specialization? Wéarass in
Social Studies that equite hard or impossible to teach by a teacher which is expert in other subject? Do you
think you are accountable knowing that your students do not understand the lesson when you teach the Social
Studies subjects which is not your area of expertise? Why? How do you feel when sjetémisgrade or
rating in your subjects? Do you think you are responsible for it? Why do you say so? Wlyauare
experiences when there are unexpected questions raised by the students that are unfayoiliar to
pedagogicbknowledge in Social Studies which is not your area of expertise?
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There were five major themes emerged from the data collected on the experiences of the study
participants namely: (1) Lack of competence in: speaking Filipino and using strategiedioigte@} First is
Economics then Philosophy, (3) Teachers’ accountability and responsibility, (4) Yes, responsible being the
teacher but no, for students are also accountable for their grades, (5) Give the questitmgheastudents

for research as psented in Tablel.

Table 1 Essential Themes and Core Ideas on the Experiences of the Novice Educadartsofi-ield

Teaching Social Studies.

Essential Themes

Coreldeas

Lack of competence in: speaking Filipino and
using strategies of teaching

First is Economicsthen Philosophy

Teachers’ accountability and responsibility

Novice educators are not competiti
enough in using Filipino which is th
national language in teaching Soc
Studies subjects.

Difficulty is the usage of languag
Filipino when discussing. It is muc
easier to express ideas in Engli
language.

The same in the other teachers teact
Social Studies that really need rac
effort to study.

The bottom line is the mastery of tl
subject matter that novice educators nt
to study ahead of time.

Economics. As an English teacher, it
difficult to discuss Math and Statistics.

Philosophy

Yes. | am accountable if my students
not understand my lesson because &
teacher, you should know your subije
very well and maybe because of r
limited knowledge about Social Studit
subjects.

Learning is a twaway process. It is
between the teacher and the stude
whatever happens, both are accountah

Yes, the fact that teachers accepted
subject means they agree they can do

WWw.ijrp.org



Neofenhae Jerilyn L. Madulara, MAEd / International Journal of Research Publications (IJRP.ORG) @ JJRP .ORG

ISSN: 2708-3578 (Online)

158

* Yes, because it may reflect to n
capability in teaching the subject.

* Yes, | an partly accountable; no, it i
Yes, responsible being the teacher but no, for also of the students. It really depends
students ar e also accountable for their grades the motivation factor of students.

* Novice educators experience the feeli
of challenge and a little proud fc
students. The students learn from |
teacher and the teacher alsorihsafrom
the student.

. . * Novice educators just tell students tt
Give the questions back to the students for they do not know the answer yet.

research
. Novice educators ask and collect ide
from my students. They get son
information and concept then als
research to follow up.

Lack of competencein: speaking Filipino and in using strategies of teaching

Most of the key informants as well as the FGD participants whonegiee educators revealed
their difficulties in teaching out-ot-field subjects. They felt uneasy handling Social Studiestsutgietheir
field of specialization due to their lack of competence in speaking the Filipino language and egnployin
strategies in teaching the subjects. According to Riordain, educators perceive themselves astsomewha
confident in the teaching contentigRdain, 2017).

Ate_Neo Year (not her real name), who was an English teacher, had difficultiesching the
Sceial Studies subjects because she had to use Filipino as the medium of instructidh a&ss engloy
strategies for effective teaching irettlassroom for the AP subjects.

“First, the terminologies specifically use in Social
Studies. Second, the language used which is Filipino. | am not
competitive enough to use our national language.” (ID1_1-Q1)

Tinker Bell (pseudonym) said that her difficulty in teaching Social Studies is also the medium of
instruction to be used in handling the subjects.

“My difficulty is the usage of language which is Filipino
when discussing. It is much easier for me to express ideas in English
language.” (IDI_2-Q1)

Fairy Goddess (not her real name) emphasized that her difficulty was the terms used in the Social
Studies because she had to study more in advance.
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“The same in the other teachers teaching Social Studies which is
not their major is the terminologies. @dly need more effort to study.”
(IDI_3-Q1)

Julzy (pseudonym) said that the mastery of the subject is the main problem in handling Social
Studies because she was assigned to teach the subject not her area of expertise.

“The bortom line is the mastery of the subject matter of course, | need
to study ahead of time, render time to study because it is not your
specialization.” (IDI_4-Q4)

First is Economicsthen Philosophy

Teaching Economics and Philosophy were the areas in Social Studies that were quite handio tea
the novice educators who were expert in other specialization like majoring in English.

Rina Gurl (pseudonym) said that Economics was the subject in Social Studies was difficult to handle.

“Economics. As an English teacher, it is difficult for me to
discuss Math and Statistics.” (ID1_5-Q1)

Sakura (not her real name) stated that aside from Economics, teaching Philosophyotreer thieea
in Social Studies that was difficult to handle.

“Economics is the main subject that | was struggling to handle.
Also, Philosophy was the second difficult subject to teach in the Social
Studies.” (IDI_6-Q1)

Teachers’ accountability and responsibility

According to the novice educators, they were accountable and responsible when students did not
understand the lesson when they teach the Social Studies subjects which was not their area ofispecializa

Elektra (pseudonym) stated that as a teacher, she was accountable when students didnoot learn f
the discussion because of her little knowledge about the subject which was not her gpedisée

“Yes. | am accountable if my students do not understand my
lesson because as a teacher, you should know your subject very well. In
addition, maybe bmuse of my limited knowledge about Social Studies
subjects and since it is not my chosen field of expeiti@®l_7-Q1)

Dinosaur Man (not his real name) expressed that the teacher studi¢iné were both accountable
and responsible in the teaching-and-learning process.
“Yes. Learning is a two-way process. It is between the teacher and
the student, whatever pgens, both are accountable.” (FGD_1-Q1)

Mr. Right (pseudonym) said that upon taking the load of handling thel Sicdies subjects, he
firmly stated that he was responsible for the learning of his students.
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“Yes, the fact that you accepted the subject means you agree you
can do it.” (FGD_2-Q1)

Yes, responsible being the teacher but no, for studentsare also accountable for their grades

Princess (not her real name) expressed that as a teacher, she felt disappdititagtrated when
students got low grade or even did not understand the lesson effectively.

“Yes, because it may reflect to my capability in teaching the
subject. | actually feel disappointed and frustrated. | might usually ask
myself that maybe they do not understand my discussion. Maybe
because | have not use the correct teaching strategies. So | need to
contemplate and check my teaching strate@yGD_3-Q1)

Miss Eloquent stated that in the teaching-and-learning process, both the teachersaastheell
students are accountable.

“Somehow, it bothers me and makes me feel sad but I cannot
put the blame on myself alone. Yes, | am partly accountable; no, it is
also of the students. Reasons can be due to their performance. It really
depends on their motivation factor. It degs on them.” (FGD_4-Q2)

Givethe questions back tothe studentsfor research

Both the key informants and FGD partiaips expressed that they had experienced the difficulty in
the out-of-field teaching Social Studies especially when there were unexpected questichdyraise
students that were unfamiliar to their pedagogical knowledge in Social Studies.

Sexy Gorgeous (not her real name) stated that she had to researchtibe gndsmade it an
assignment or research activity for all learners, at the same time askettreynknow the answer.

“At first, it will alarm me. If I do not know the answer, I will
really tell the truth and that would be an assignment for the students if |
could not answer the question. Thét] do some research to answer
their questions on the next day. | will also ask them if they know the
answer. In addition, | would consider it as a research activity for
everyone, and then add a little content that strongly relates to such
guestion. When the question is concluded, | give appreciation to
whoever first raises the question.” (FGD_5-Q1)

Cutie Girl (pseudonym) expressed that she experienced sense of challenge and prousimess wh
learners raised unexpected questions that were unfamiliar to her pedagogical knowledge StuSioesal

“When there are questions raised that are unfamiliar to my
pedagogical knowledge, | experience the feeling of challenge and a little
proud for my students because | believe that teaching is a give-and-take
learning process. The students learn from the teacher and the teacher

WWw.ijrp.org



Neofenhae Jerilyn L. Madulara, MAEd / International Journal of Research Publications (IJRP.ORG) @ JJRP .ORG

ISSN: 2708-3578 (Online)

161

also learns from the student.” (FGD_6-Q1)

Daisy Girl (not her real nameaid that she would do her best to answer. Also, consult the dictionary
or other reference regarding the question unfamiliar to her pedagogical knowledge.

“I answer it as much as I could, or refer to the dictionary or any
learning material.” (FGD_7-Q1)

Mr. Right (pseudonym) also answered the question in general or play-safe manner.

“I honestly answer their questions. | always see to it that before
going to the classroom, | had already mastered the lesson. Moreover,
sometimes, | will just answat in general way and somehow; | would
do it in a playsafe manner.” (FGD_2-Q1)

Elektra (not her real name) expressed that he would answer the question at the sassedirok r
about it.
“Whenever it happens, I just tell them that I do not know the
answer yet. | want them to understand that | do not know everything.
Just like them, | am teaching and still learning at the same time.
always make sure that as much as possible, | can answer all the
questions and if | cannot, | tell them | would eash about it, then
clarify the information after like day or by next meeting.” (ID1_7-Q1)

Princess (pseudonym) expressed that she would just employ techniques in dealing the situation like
collecting ideas from the students and research to follow up.

“It is a matter of a teacher as well as how would you stretch your
mind to ensure and sgfi the students’ question. | ask and collect ideas
from my students. | get some information and concept then. Instead of
giving an answer, just get the ideas and give them another idea. Also,
research to follow up.” (FGD_3-Q1)

Research Question No. 2: How do they cope up with the challenges facing in out-of-field teaching Social
Studies?

The following questions were asked during the in-depth interviews and focus group distoission
find out the coping mechanisms of novice educators handling out-of-field teaching Social Studies both in
public and private schools: How do you deal with the unexpected ideas given by the students which are not
known to you in out-ofiéld teaching Social Studies? What are your strategies and initiatives when you
handle Social Studies topics that are difficult to deal with? How would you manpgeblem that exists or
has developed because of out-of-field teaching Social Studies? How would yogeryana situation and the
influence the out-of-field teaching has on it? When there are students who get lowignadessubject, how
do you deal with it? What are the alternative activities have you done?

From the data collected using the above questions, five essential themes came out from the
responses. These were (1) Graceful excuse as brainstorming for the amd\gesing it as an assignment, (2)
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Give the topic first to the students for research and using interactive discussicong8jt the expert of the
field and exert extra effort and focus, (4) Being positive and ask help from the expkgdvance study and
focus, and (5) Remedial class and cooperative learning as shown in Table 2

Table 2 Essential Themes and Core Ideas on the Coping Mechanisms of the Novice Educétoref-

Field Teaching Social Studies

Essential Themes

Coreldeas

Graceful excuse as brainstorming for answer
and giving it as an assignment

Give the topic first to the student for research
and using interactive discussion

Consult the experts of the field and exert extra
effort and focus

| deal with it by ciing examples for then
to understand clearly the idea. Also, gi
some activities like brainstorming.

Appreciate stuehts’ participation and
ask other students if the idea is agreee
or not.

I answer them directly if | know th
answe and then if I don’t, as what | have
said a while ago, if I don’t know, I told
them or usually tell them that it would t
an assignment and we will be discussi
more about that tomorrow or our ne
meeting.

I’ll give an agreement to my student

about the next topic so thateth have
knowledge already for the lessons to
discussed, with that, they can also sh
their ideas during class discussion.

There should be a student teacl
interaction, exchanges of thoughts a
ideas.

| make personal studies.

If ever there are topics thave can’t
understand, we could have consultati
and it’s better to ask somebody who
knows the subject.

If you have any problem, first you sha
that to your master teacher, he/she v
help you. Second, you need to solve it
following the advice of your maste
teacher and other co-teacher expert
Social Studies.
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e | study, | exert extra effort about it ar
enjoy and loveti

« | think the best step is consolidate
consult with  more experienced meni
or those who have enough maturity wi
regardsto the subject matter. Definitely
consult the experts.

. . . + | manage it by meeting the influenc
Being postive and asking help from the positively. Moreover, | wholeheartedl
expertsand focus embrace it and focus on doing my by

on it instead of complaining.

* Remedial class was being condukt

Remedial classand cooperativelearning especially to all sk learner students.

« If they do get low grades, mostly, | ¢
remediation and at the same tir
another type of quiz, another type
assessment will be done and conducte

« | employed cooperative learning.

Graceful excuse as brainstorming for answer and giving it asan assignment

Almost all the key informants and FGD participants utilized brainstorming and assignment as their
coping mechanisms in dealing with the unexpected ideas given by the students which were not known to them
in out-of-field teaching Social Studies.

Ate_Neo Year (not her real name) expressed that she was happy and appreciate studentg when the
raise ideas that were known to her in out-of-field teaching Social Studies. She also gave asuichties
brainstorming and assignment.

“I'll be happy because it’s a sign that they had an interest with
the subject for doing some readings and research. | will really give
appreciation to my student and eventually | deal with it by citing
examples for them to understand clearly the idea. Merebgive some
activitieslike brainstorming and assignment.” (ID1_1-Q2)

Tinker Bell (pseudonym) stated that she also praised students when they shared information related
to the subject matter and eventually asked other students about it.

“Appreciate Students’ participation and ask other students if the
idea is agreeable or not, then find out their reasons why. Also, | always
praise them if they shared current information or issues related to the
subject matter.” (IDI_2-Q2)
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Dinosaur Man (not his real name) suggested that he would do it as an assignment if h&rdg/not
about the unexpected ideas or questions given by the students.

“For me if ever they will raise questions that I don’t have an idea
or I can’t really answer them subjectively especially my subject is kind
of technical, 1 will tell them | would get back to them tomorrow than
giving them the wrong information. Furthermore, | would answer them
directly if I know the answer and then if I don’t know, I usually tell them
that it would be an signment and we will be discussing more about
that tomorrow or by our next meeting.” (FGD_1-Q2)

Givethetopicfirst tothe student for research and using interactive discussion

Despite of having difficulties in out-of-field teaching, novice educafotsxd ways in order to
handle the out-of-field situations. They had coping mechanisms such as strategies andsinitfeiveéhey
handle Social Studies topics that were difficult to deal with.

Mr. Right (pseudonym) said that he made an agrdetoenhe students and consequently
incorporated activities in the class.

“I’ll give an agreement to my student about the next topic so
that they have knowledge already for the lessons to be discussed, with
that, they can also share their ideas duringsscldiscussion. |
incorporated interactive discussion, panel discussion, fish bowl activity
and roleplaying.” (FGD_2-Q2)

Fairy Goddess (not her real name) expressed that there should have interaction betweerethe teach
and the students. Also, have resbactivity in order for the students to have an idea about the topic.

“There should have a student teacher interaction, exchanges of
thoughts and ideas. Allow students to research first regarding with the
topic to have an idea.” (IDI_3-Q2)

Elektra (pseudonym) suggested that she studied and made personal studies when she handled Social
Studies topics that were difficult to deal with.

“A first initiative is you really have to study the topic. You can’t
say that, | am a teacher; | will do whatever | db. & the things that
you are going to do inside the class should be in-line into the
curriculum guide, the teaching guide and then most of your inputs will
be taken from the learner’s module. Thus, as a teacher, you have to do
the initiative of researching your study. Definitely, | make personal
studies.” (ID1_7-Q2)

Rina Gurl (not her real name) expressed that she consulted somebody who knew the subject
specifically those teachers major in Social Studies.

“If ever there are topics that we can’t understand, we could

WWw.ijrp.org



Neofenhae Jerilyn L. Madulara, MAEd / International Journal of Research Publications (IJRP.ORG) @ JJRP .ORG

ISSN: 2708-3578 (Online)

165

have consulition and it’s better to ask somebody who knows the subject
than to pretend that youow the subject.” (ID1_5-Q2)

Consult the experts of thefield and exert extra effort and focus

Significantly, the novice out-of-field educators handling Social Studies subjects consulted the experts
in the said field and eventually exerted more effort and concentration in the subjects.

Sexy Gorgeous (pseudonym) stated that she solved it by following the master teacher’s advice and
coteahe expert in Social Studies.

“If you have any problem, first you share that to your master
teacher, he/she will help you. Second, you need to solve it by following
the advice of your master teacher and other co-teacher expert in Social
Studies.” (FGD_5-Q2)

Princess (not her real name) also said that she exerted more effort alsultjelots in out-of-field
teaching Social Studies.

“I study, | exert extra effort about it and enjoy and love it. |
focus also.” (FGD_3-Q2)

Being positive and ask help from the experts and focus

Handling out-of-field subjects in teaching Social Studies is indeed difficult. Thus, the novice
educators asked help from the experts, be positive, advance study as well astfozusaisk.

Cutie Girl (not her real name) stated that she consulted the experts in the field oS&miies.

“I love learning. I didn’t find it too difficult to manage my
situation. | am just thankful because my co-teachers in Social Studies
never leave me with doubts and questions in my mind when | asked them
about the subject or lesson. In other words, | think the best step is
consolidate or consult with more experienced mentor or those who have
enough maturity with regards to the subject matter. Definitely, consult
the experts.” (FGD_6-Q2)

Julzy (pseudonym) added that she managed her teaching situation by embracing and focusing
wholeheartedly the subjects rather than complaining.

“I adapt all the learning and adjust my teaching strategies that
would fit to students need. | manage it by meeting ithfluence
positively. Moreover, | wholeheartedly embrace it and focus on doing
my best on it instead of complainingIDI_4-Q2)
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Remedial class and cooperativelearning

In out-of-field teaching Social Studies, there would students who got low gEgdegaling with it,
the novice educators employed alternatives and activities.

Daisy girl (not her real name) suggested that remedial class was conducted when thies nerse
who got low grades in her subject.

“Remedial class was being conducted especially to all slow learner
students. Also, there would be provision of adtgitthat will enhance
more of what stdents learned about the subject.” (FGD_7-Q2)

Miss Eloquent (pseudonym) also added that remediatiaddition to quiz will be given to students
if they got low grades or did not understand the lesson.

“If they do get low grades, mostly, | do remediation and at the same
time, another type of quiz, another type of assessment will be done and
conducted.” (FGD_4-Q2)

Julzy (not her real name) emphasized that cooperative learning would be very helpful in the out-of
field teaching situation when the students got low grade or rating in the subject.

“I guess cooperative learning will be very &lpful because they are
confident sharing their ideas, ask questions to their classmates, the
more they could also exprethemselves. At the same time, they can be
answered by their cerudents.” (IDI_4-Q2)

Research Question No. 3: What are their insights in teaching Social Studies that is not their area of
specialization?

In order to grasp fully the social meanings of the teachers haondtiug-field teaching Social Studies
both in public and private schools, here were five questions being asked during in-depigwatend focus
group discussion, namely: What are your insights in out-of-field teaching Social Studies? How\dewy
out-of-field teaching Social Studies? What is the meaning of out-of-field teachingrhaa® What are your
pesonal concerns and fears as far as out-of-field teaching is concerned? Wby doink ait-of-field
teaching practieneeds attention?

From responses of participants as presented on Table 4, there were five major themes tamerged
mention: (1) An oppdunity to learn things which are interesting and challenging, (2) Challenging, (3)
Teaching a subject which is not yoarea of expertise, (4) Not to give quality teaching, and (5) Since the
teachers need more time for preparation.
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Table 3 Essential Themes and Core Ideas on the Insights ddatiee Educators in Out-ofield Teaching

Social Studies

Essential Themes Coreldeas
An opportunity to learn things which are « It's interesting. It makes me flexible ar
interesting and challenging humble to ask for help and admit tha

don’t know everything. It might be
difficult at first, but it also trying to helg
you to become more resourceful, tryil
to challenge yourself.

« Out-of-field teaching Social Studies is i
opportunity for me. There are rooms f
improvement. It is an area for me whe
| can grow more and love more. |
makes me feel bright because there a
things that you din’t know when you’re
student before, then you learn more n
because of it.

» It is challenging field that will awakel
your curiosity. It will also expand you
knowledge and not just focus on yo
major.

« Teahing a particular discipline, field ¢

Challenging subject beyond your academic major.
Teaching a subject which is not your area of + Out-offield teaching is teaching
expertise subject that is not related to your field.

is handling a particular field of stud
beyond your academic major.

Not to give quality teaching - Students will not easily umistand the
way novice educators discuss the les:
and they will find the subject boring ar
not interesting.

» Do not consider it as a fear because
teachers are really trying to becor
better, they try to study and upde
themselves.

e IfI couldn’t satisfy my students from the
first period of my class until the end «
the term, meaning th&€s no
development in my part during tF
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period that | am studying the subject.

+ Teachers need to do some extra effor
understand the lesson.

« Teachers need to prap ahead of time.
Since the teachers need more time for

preparation

An opportunity to learn things which areinteresting and challenging

The teachers handling out-of-field-teaching Social studies found ways in order to legsn ltlave
more opportunities and met challes@geteaching Social Studies that was not their area of expertise.

The following responses of the key informants and FGD displayed their dedication in handling out-
field-teaching Social Studies both private and public schools. &iergome responses:

Tinker bell (not her real name) positively shared her experiences how interesting fotdashta
subject that is not area of specialization.

“It’s interesting. It makes me flexible and humble to ask for help
and admit that I don’t know everything. It might be difficult at first, but
it also trying to help you to become more resourceful again, at the same
time, trying to challenge yourself also and yet | felt delight because it
contains ideas which we can relate in reality”. (IDI_2-Q3)

Ms. Eloquent (pseudonym) stated that out-of-field teaching is an opportunity to learn more things
and having more interactions between the students.

“Out-of-field teaching Social Studies is an opportunity for me.
There are rooms for improvementddrbelieve those rooms are already
improved because I already soaked myself in it and it’S an interesting
because | really love Social Studies. It is an area for me wheaa |
grow more and love more it makes me feel bright because there are
things thatyou didn’t know when youre student before, then you learn
more now because of it”. (FGD_4-Q3)

Princess (not her real name) expressed that handlibget $hat is not your area of specialization
would be a pleasure though it’s difficult but it was a great experience to all the novice educators.

“However, it would be nice if the teachers are going to teach
particular subjects they should be, should have the same major or same
field, for example, you are English major, so it would2wgli sh for you
to at least practice your field, your master. It’s difficult, but fight
becaue that is part of life”. (FGD_3-Q3)
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Challenging

Handling out-of-field teaching Social Studies was the biggest challenges facing for the novice
teachers but an opportunity for them to deal with different task in teaching-and-learning.proces

Julzy (pseudonym) described that out-of-field teaching was very interesting and challenging in which
it could teach different subjects also it could help her to become more knowledgeatéetiodar subjects.

“It is challenging field that will awaken your curiosity about
history, economic status, etc. Aside from that, it will also expand your
knowledge and not just focus on your major and | find it challenging
and inteeding. It is teaching a particular discipline, field or subject
beyond your academic major”. (IDI_4-Q3)

Teaching a subject which isnot your area of expertise

All the key informants and FGD participants experienced teaching a particulart $hhjegas not their
area of expertise. They expressed the difficulty of being out-of-field tedsbetsey found ways on how to
handle the situations.

Cutie Girl (not her real name) stated that being a teacher which handling a subjeeisthat thei
area of expertise would be a difficult one, but as a teacher it was a challehi¢eaesting to teach beyond
your academic major.

“Out-of-field teaching is teaching a subject that is not related to
your field, handling a particular field of study beyond your academic
major. For me, it’s accepting the fact that we don’t know everything and
taking it as a challenge fas as educator”. (FGD_6-Q3)

Not to give quality teaching

In out-of-field teaching Social Studies, it was impottangive quality teaching to students in order
for them to understand the lesson.

Mr. Right (pseudonym) expressed his intensifying experiences as an out-field-téacher
Philosophy with little fears if his students would not easily understand his lesson.

“My personal concerns and fears are: First is that the students
will not easily understand the way | discuss the lesson, second, the
students will findthe subject boring and not interesting”. (FGD_2-Q3)

Fairy Goddess (not her real name) stated thanhbpdears to teach subjects in teaching would not be
considered as fears, because that fears would bring you to become a bettetdgahrestudents.

“My fear for me is that, there’s nothing to be. Actually, don’t
consider it as a fear or whatsoever; because if you are really trying to
become a better teacher, you try to study, you updateeju (IDI_3-

Q3)
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Rina Gurl (pseudonym) emphasized that having this situation needed more focus in order to reach
the quality teaching for the learners.

“If I couldn’t satisfy my students from the first period of my class
until the end of the term, meaning th&reo development in my part
during the period tha am studying the subject”. (IDI_5-Q3)

Since the teachersneed moretimefor preparation

Novice Educators in out-of-field teaching Social Studies need more tipreparation, especially
in adjusting the condition and influences of the sttdetaracteristic and teaching situation.

Sakura (not her real name) stated that teaching a subject which is not your expartiée as an
educators, you need more extra efforts, and time of preparation, becaws® yoteacher, a role model for
everyone, you should be really competent in teaching a subject even that is not yofispesdalization.

“Since it is not your area of expertise, you need to do some extra
effort to understand the lesson. To be really competent in teaclking th
subject, you can also earn units in Social Studies because you have to
continuously learn and study more about the terminologies, the ideas
and the type of discussion you have to incorporate”. (IDI_6-Q3)

Ate_Neo Year (pseudonym) mentioned that being a teachers should always be prepared because
everything happened in our lives would be unpredictable.

“As a teacher, we have to prepare ahead of time. For us, teachers,
we cannot really draw our day ahead of time because everything is
really unpredictable. Also, teachers having a subject which is not
his/her area of expertiseeventually die”. (IDI_1-Q3)

DISCUSSION

Experiences of Novice Educators assigned in Out-of-field Teaching Social Studies. Based on the
results of the study, newly hired educators with less than five years of teaching expesigreréanced
difficulties and challenges in their situation. On their experiences, five essential #reerged:

As the results of this study revealed, novice educators assigngebf-field teaching Social Studies
experiencedack of competence in: speaking Filipino and using strategies of teaching. Even though they
were in the field of education teaching atjwalar subject, still they encountered difficulties in handling out-
of-field subjects in using Filipino as the medium of instruction in Social Studies (Aralinpzan)
subjects. In addition, they encountered hardships in selecting and employin{f dttéves strategies in
teaching the out-of-field subjects since they were new in the service as well as in the Belggtgically,
the limited sense-making about good teaching prevent learning which consequently contribute to
demoralization, eroded professional identity as well as professional competence of t&xeldéosd| 2018).
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Considering the experience of Ate_Neo Year (not her real name),astanvienglish teacher, she
had difficulties in taching the Social Studies subjects because she had to use Filipino as the medium of
instruction as well as employ strategies for effective teaching in the classooaimef AP subjects. She
experienced théack of competence in speaking Filipino during teaching since she was deeply engaged in
English language in discussion of her own field of specialization. She thought she was not competitive
enough using Filipino. Accordingly, novice educators feel insecurity plus ineffectiveness, idsalism and
lack of social stature often referred as lack of competence as they grow older (Hedsthy, &/Birkeland,
2003 as cited by Michel, 2013).

Same to Ate_Neo Year, Tinker Bell (pseudonyms) said thdtftieulty in teaching Social Studies
was also the medium of instruction to be used in handling the subjects. To her, it was easi&nglisise
than Filipino as the medium of instruction and expressed ideas during instruction in the classshience,
absolutely experiencddck of competence in the out-of-field subject of Social Studies.

Economics is the study ofnankind in the life’s ordinary business. It scrutinizes that part of human
and social action that is most nearly connected with the attainment and utilization of materigkseqfiis
well-being.Philosophy is a science that discovers the real nature of supernatural elements and tha ofiticis
cognition. First is Economics then Philosophy were the certain areas in Social Studies that were quit
difficult to handle by the novice educators with less than five years of teaching experiencesvitlee
educators handling Economics and Philosophies subjects struggled in teaching the said subjects mainly
because they were not expert in the particular areas in Social Studies (Reza, 2014).

Considering the experience of Rina Gurl (pseudonym) when she said that Economics whigthe s
in Social Studies that was quite difficult to handle. To her, being an English teacher has difficulty in
discussing Math and Statistics specifically in Economics. Supported by Sakura (not hameg she stated
that aside from Economics, teaching Philosophy was the other area in Social Studies that was difficult to
handle. She stated that Economics was the main subject that she was struggling to handlelo&lzohy
was the second difficult subject to teach in the Social Studies. Novice educators encounter many challenges in
the classroom. However, they still cope up by employing variety of teaching strategies that meet difficulties
the classroom (Michel, 2013).

Teachers’ accountability and responsibility was a crucial concern in out-of-field teaching.
Pedagogically speaking, accountability defined as the way educators teach and students learn. It should be
designed with care as well as with equity principles and inclusion in mind. It is indispensable in attaining
quality education and could be achieved if educators with adequate resources, motivation, and information
fulfill their responsibilities have strong commitment. Moreover, school leaders haweatheesponsibility
and accountability to lead out-of-field educators into success (Redman, 2017; Du Plessis, 2016).

The novice educators thought that they were accountable knowing when students did not understand
the lesson when they taught the Social Studies subjects which were not their area of specializatian. Elektr
(pseudonym) stated that as a teacher, she was accountable when students did not learn fronsithve discus
because of her limited knowledge about the subject which was not her area of expeetiferther stated
that she was accountable if students did not understand the lesson because a teacher shoulticknew his
subject very well. Moreover, Dinosaur Man (not his real name) expressed that the semtliee student
were both accountable and responsible in the teaching-and-learning process. He adiheg featrsng is a
two-way process, it is between the teacher and the student, whatever happens, both are accbimisdie. T
was also supported by Mr. Right (pseudonym) when he said that upon taking the load of tlaediogial
Studies subjects, he firmly stated that he was responsible for the learning of his studdrits, the fact that
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teachers accepted the subject meant they agreed they can do it. For effective teademgriagdto take
place, teachers should be the one to be the main accountable and responsible in the teaching-learning process.
Hence, accountability plus responsibility starts the way educators teach and students learn (Redman, 2017).

Taking into consideration the different experiences of other novice educators in out-of-field teaching
Social Studies, when the students got low grades or rating in their subjects handled, they thought that they
were partially responsible and accountable in the teaching-and-learning piegsssponsible being the
teacher but no, for students are also accountable for their grades. In the learning process, it should be a
social endeavor that requires meaningful interaction among humans in an environment which involves
collaboration. It is constructed via people through their social and physical environment. Both thearsdcher
the learners should actively involved in the learning process. Learners should deardfrcators and work
independently at the same time collaboratively with them (Echazarra et al., 2016).

Further, the phenomenon was supported by Miss Eloquent (not her real name), she emphasized that
in the teaching-and-learning process, both the teachers as well as the students were acGhmtalis
somehow bothered and felt sad but according to her, she cannot put the blame oalbeesélfes, she was
partly accountable; no, it was also of the students. So, the occurrence of out-of-fieldgtedren learners
got low rating would not solely blamed the teachers, but also the students as well since both otiv& be a
participants in the teaching-and-learning process. Research indicates that both teacher anacsuadent
involved in the learning process suggests that there will be more opportunity for learnersaosbiaes the
more for positive relationships which in turn, may potentially lead to more academic teaching-learning
process (Barile, 2012).

Teaching strategies play an important role in the classrdgive the questions back to the
students for research was one of the strategies of novice educators when they experienced unexpected
questions raised by the students that were quite unfamiliar to their pedagogical knowledge in Soctal Studie
since it was not their area of specialization. How learners learn and teachkrbasac strong influence on
student outcomes, that is why this strategy is considered effective in this situatiandta et al., 2016).

Sexy Gorgeous (not her real name) said that she had to research the question and made it an
assignment or research activity for all learners, at the same time asked theynknow the answer. She
narrated that at first, it would alarm her. If she did not know the answer, that would $sgament for the
students if she could not answer the question. Then, she would do some research to anspestibas on
the next day. In addition, she would consider it as a research activity for eyeapdriben add few contents
related to such question.

Furthermore, most of the novice educators were positive and absolutely employed other strategies in
this case. Cutie Girl (pseudonym) expressed that when there were questions raisee thafaneliar to her,
she experienced the feeling of challenge and a little proud for her students. Studentkeavaulcbm the
teacher and the teacher also learns from the student. This occurrence is connected lojfmgdeaching
skills in multiple ways such agving the questions back to the studentsfor research that might base from
their fellow teachrs’ expert in the field or more experienced counterparts (Michel, 2013).

Coping Mechanisms and Strategies of Novice Educators Assigned in Out-of-Field Teaching
Social Studies. Based on the results of the study, newly hired educators with less than five years of teaching
experiences coped up with the difficulties and challenges in their teaching situation. On their e)xgdivence
essential themes emerged:
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In dealing the out-of-field teaching situation in Social Studigaceful excuse as brainstorming
for answer and giving it as an assgnment were utilized in order to cope up in teachirgy.ainsorming
refers to a unique strategy in which a group of individuals generates a set of ideas in sFdkrthe solutio
to a certain problem. It is also a technique found to be more effective to simukfnenhance student
learning. It aids learners to relate what they learned in the classroom teasmreaapplication thus, sustain
interest in learning. Group collaborative brainstorming is effective than individuals working individually in
generating ideas in difficult topicsAlso, assgnment is an excellent assessment tool for cognitive
development of students (Larey & Paulus, 2012 as cited by Fang, 2013; Williams et al., 2013

Considering Ate_Neo Year (not her real name), she expressed that she was happy aiadedpprec
students when they raised ideas that were unknown to her in out-of-field teaching Social StudipseShe
activities such as brainstorming and assignment. Likewise, Tinker Bell (pseudonym) statdue thigos
praised students when they shared information related to the subject matter and eventually asked other
students about it. Dinosaur Man (not his real name) suggested that he would do itsignameas if he did
not know about the unexpected ideas or questions given by the students. Pedagbgatadiyr ming for
answer and giving it as an assignment is an excellent assessment tool and considered as one of the best
strategy in the out-dii-eld teaching for cognitive development of students (Wiliams et al., 2013).

Despite of having difficulties in out-of-field teaching, novice educators found ways in trder
handle the out-of-field situations through employing other strategiegilikeg the topic first to the student
for research and using interactive discussion. Teaching and learning strategies have significant relationship
to student performance. Employing variety of teaching strategies such as direct instructionrantivante
discussion helps to lessen difficulties in the classroom. Such practices have aipedtatents’ academic
achievement (Echazarra, et al., 2016; Enugu, 2016; Pippen, 2016).

As for Mr. Right (pseudonym), he said that he made an agreement to the students emaectiys
incorporated activities in the class. He would give an agreement to his students about the next topic so that
they have knowledge already for the lessons to be discussed. Thus, they could aldeshdeas during
class discussion. And he incorporated interactive discussion, panel discussion, fish kwtylaancti role-
playing. Moreover, Fairy Goddess (not her real name) mentioned that there should have interaction betwee
the teacher and the students. There should have a student-teacher interaction plus exctiemggssoand
ideas. Also, allow students to research first regarding the topic to have an igldarsTehoice of method
and strategies such giwving the topic first to the student for research and using interactive discussion
contribut to students’ learning and academic achievement. Additionallyesearch indicates progress in
learning. Giving the topic first to the student for research and using interactive discussion were the
practices that have an effec students’ academic achievement and are considered as effective in the learning
process (Barile, 2012; White, 2016; Echazarra, et al., 2016)

Significantly, the novice out-of-field educators handling Social Studies subjects managed a problem
that existed or has developed tmnsulting the experts of the field and exerting extra effort and focus.
Field (expert) teachers do vital role in carvihg hovice educators’ career of teaching. In turn, the novice
educators learned from them. Through consulting the experts, there would eventually supimgytficom
them. When teaching is supported, it promotes academic achievement between teacher nEstigie
2016; Possel et al., 201L3

Sexy Gorgeous (pseudonym) stated that by following the master taaslvce and co-teacher

expert in Social Studies, it walilhelp her and consequently lessened the difficult tasks in the teaching
situation. keld (expert) teachers do vital rolke darving the novice educators’ career of teaching in which they
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learned from them (Enugu, 2016).

According to Princess (not her real name), she said that she exerted more effort ahdmjethein
out-of-field teaching Social Studies. She studied ahead of time and focused momevarkhas well as
consulted the expert teacher in Social Studies. Reciprocally, field (expert) tedohsignificant tasks in
shaping the teaching experiences of new educators (Enugu, 2016).

Being positive and asking help from the experts was another strategy that the novice educators
utilized when managing their situation and the influence the out-of-field teaching practice has on it
Consulting the expert in the field or often associated to co-teaching was very helpful. Edacators
experienced teachers remain collectively involved when co-teaching. Having consultation andhing-teac
might lead to learning how to develop adaptive teaching expertise and strategies (Soslau, 2018).

Moreover, Cutie Girl (not her real name) stated that she consulted the expbedfigid of Social
Studies. According to her, she thought that the best step was consolidating or consulting with more
experienced mentor or those who have enough maturity with regards to the subject mattely, Sloldgr
(pseudonym) added that she managed her teaching situation by embracing and focusing wholeheartedly the
subjects rather than complaining. She managed it by positively meeting its influence and focused on doing the
best on it instead of complaining.

In out-of-field teaching Social Studies, there would students who got low grades. By dealing with it,
the novice educators employed alternatives and activities threnggdial class and cooper ative lear ning.
Novice educators make use of alternative activities létaedial teaching in order to bring students who
needed pedagogical assistance and who were considered as lagging behind up to the hightevalerfage
academic achievement. Also, educators could make use of advantamgepehtive learning as well as
peer tutoring that would result to positive learning experiences for all students (Jangid 20th@tailrayah,
2018).

Considering Daisy girl (not her real name), she suggested that remedial class was conducted whe
there were learners who got low grades in her subject. Remedial class was being congectaity s all
slow learner students. Also, there would be provision of activities that would enhance more stidéiats
learned about the subject. Miss Eloquent (pseudonym) also added that remediation in addition to quiz would
be given to students if they got low grades or did not understand the lesson. Interventions emediak
class were found to be fairly strong to lears’ abilities. Remedial teaching method refers to an innovative
teaching strategy that is designed to develop learning. It could lead to remarkable changes in learners'
cognitive abilities. It enhanced higher levels of retention of concepts learned. Also, classrooargpsais
to impact learning through teaching each othecdoperative learning (Echazarra et al., 2016; Jangid &
Inda, 2016; Kimbrough et al., 2017

Julzy (not her real name) emphasized toeper ative learning would be very helpful in the out-of-
field teaching situation when the students got low grade or rating in the subject. She guessegé¢native
learning would be very helpful because learners were confident sharing their ideakiagdjasstions to
their classmates. Pedagogically, collaborative @uper ative learning gives positive effects to students in
the learning process. Educators could make use of advantages of cooperative learningsasegelfiutoring
that result to positive learning experiences for all students. When learners interact witlotbtrelearners
become excited about knowledge and make essential gains as they expose to the learning and work of their
fellow learners (Echazarra et al., 2016; Alrayah, 2018).
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Insights of Novice Educators assigned in Out-of-field Teaching Social Studies. Based on the
results of the study, newly hired educators with less than five years of teachinggrecgsehave differeén
views about their experiences, difficulties and challenges in out-of-field teaching. On theierme® five
essential themes emerged:

The novice teachers considered out-of-field-teaching Social Studies egportunity to learn
things which are interesting and challenging. Out-of-field teachers live@xperiences’ influenced their
profesional development and shaped their self-esteem. Out-of-field teaching practices, amhsitua
potentially turned into positive professional challenges and opportunities in the teaching-and-learning process
(Du Plessis, 2014; Du Plessis, Carroll & @#l 2015; Du Plessis, 2016).

Tinker bell (not her real name) positively shared her experiences on how interestinght@ teac
subject that is not her area of specialization. For her, out-of-field teaching made her Hiexitlamble to
ask for help and admit that she still did not know everything. It might be difficultsgtliut it was trying to
help her to become more resourceful, at the same time, challenge herself. Pelllagbhgicaxperience
during out-of-field teaching signifies an interesting journey of a challenging profession (Bis,F2843).

Similarly, Ms. Eloquent (pseudonym) stated that out-of-field teaching was an opportunity to learn
more things and made her to interact positively between the students. According to her, thevemsefer
improvement. It was an area where she grew more. In the same manner,sHmotelser real name)
expressed that there would be pleasure though it was difficult, yet it was indeed a great exfderisnpport
their answers, according to Du Plessis, Carroll & Gillies, the out-of-field teachinticpsaexperiences, and
situations have the potential to change into positive professional challenges and opportunities in the teaching-
and-learning process (Du Plessis, Carroll & Gillies, 2015; Du Plessis, 2016).

Handling out-of-field teaching Social Studies have quite difficulty yet it aredlenging to deal
with in the teaching-and-learning process. Julzy (pseudonym) described that out-of-field teaching was a
challenging field. Challenging in the sense that she was teaching not in her expéeissut-of-field
beginning teachers struggled with teaching subjects not their area of specialization in part thok tof a
field preparation. Moreover, teaching outside of specialization may affect the preparaganhafs to teach
the subject. Also, the disarray in the field may have been a function of disorder inlthefeducation and
in the schools (Du Plessis, 2013; Jacobs, 2013).

The meaning of out-of-field teaching for the novice educatossteaghing a subject which is not
your area of expertise. Cutie Girl (not her real name) stated that being a teacher which handling subjects that
was not their area of expertise would be a difficult one. To her, it is teaahsobject that is not related to
your field. Technically, out-of-field teaching entails teachers teaching outside their field ofcgiatifi this
field might be a specific subject and educators who are teaching outside their subject areaQi8hbs,

Pedagogically, there were personal concerns and fears as far asielt-tafaiching is concerned by

the novice teachers in the teaching-and-learning process whia t® give quality teaching. Academic
achievement becomes school and teachers' challenge. In fact, the out-of-field teaching phenonamon has
impact on quality education. There were negatives that could limit teachers due todapbaf and limited
resources which could result to impediment in teaching. The novice educators lived experiBueace

their teaching quality and effectiveness. Succinctly, teaching outside areas of expertfeeld of
specialization has an effect to the quality of teaching (Johnson, 2014; Nordlof et al., 2(Hlés8s, 2015;

Du Plessis, 2016).
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Considering Mr. Right (pseudonym) when he expressed his intensifying experiences with title fea
if his students would not easily understand the lesson and students would found the subject boring and
uninteresting. His teaching experience is associated to the notion that it influenced his teachingrglality
effectiveness since he was teaching not his area of expertise. It could meantdioéd surely had an impac
during the course of his class (Du Plessis, 2015).

Novice Educators needed more time for preparation, especially in adjusting the condition and
influences of the out-of-field teaching Social Studies. They thought out-of{éalthing practice needs
attentionsince the teachers need more time for preparation. The lack of time was an issue since the
teachers need more time for preparing ahead of the class. To addressuthisthisre should have an
importance in making the suitable professional development programs in education specifically in the said
phenomenon (Johnson, 2014; Riordain, 2017).

Sakura (not her real name) stated that teaching a subject which was not area of egpaitest r
more extra efforts, and time of preparation in order to be competent in teaching a eudajethiat was not
her area of specialization. In her case, she really need to extend morén tipneparing the lesson,
instructional materials as well as diligently study the subject since it was not her specializatianlyS
Ate_Neo Year (pseudonym) mentioned that being a teacher should always be prepared begahisg) ever
happened in our lives would be unpredictable. Definitely, the lack of time was an issue since thelyasteould
more time for preparation in teaching and handling the out-of-field subjects in Social Studies (Z®ih¥pn,

CONCLUSION

From the result of the study, we can say that handling ofielf-teaching Social Studies gives
difficult experiences to the teaalseparticularly to the novice ones with less than five years of teaching
experiences but at the same time challenge them. The most concerned of stakeholders inthreagdyngf
achieving effective and quality teaching-and-learning process is in addressing asslgwoblems in
educational system. This includes out-of-field teaching specifically commonly occurring in sgcsctdzols
but unfortunately, lacks attention. That is why we focused the spotlight in that direction.

From the findingef the study, we have felt happy at the same time, sad due to the experiences of the
novice teachers handling a subject which is not there area of specialization. Thedacipefence plus the
difficulties that the novice teachers experienced in outetd-feaching were not that easy. Through their self-
efficacy in teaching, they adapted in out-of-field teaching through employing strategies such as miamstor
for an answer on unexpected ideas or questions unknown to their pedagogical knowledge and giving them as
an assignment as well as cooperative learning. Moreover, they were positive in tiirggtaad asked help or
consulted the expert in the field of Social Studies when managing with their teaching situation. In addition,
they were challenged and considered out-of-field teaching as an opportunity to learn thingsanehich
interesting and challenging.

The contribution of the result of the study lies in the novice gdsicasponses, views and insights in
addition to their challenges and experiences that they were facing in out-of-field teaching e both
from private and public schools. It also opens opportunities for future resetatdd to handling out-of-field
subjects in out-of-field teaching of either novice or veteran teachers not just in Social Buidie®other
areas as well.

WWw.ijrp.org



Neofenhae Jerilyn L. Madulara, MAEd / International Journal of Research Publications (IJRP.ORG) @ JJRP .ORG

ISSN: 2708-3578 (Online)

177
REFERENCES
Alrayah, H. (2018). The Effectiveness of Cooperative Learning ActivitieEnimancing EFL Learners’
Fluency. English Language Teaching; Vol. 11, No. 4; 2018
ISSN 1916- 4742 E-ISSN 1916-4750 Published by
Canadian Center of Science and Education . 21 Retrieved from:

https://files.eric.ed.gov/fulltext/EJ1173469.pdf

Asim, M. (2015). Instructional pracgsof teacher educators in multicultural classrooms of
preservice student teachers in karachi, pakistan and new york, united sthte
america (Order No. 10001828). Available from ProQuest Central. (1774020066). Retrieved
from  https://search.proquest.com/docview/1774020066?accountid= 31259

Ary, D. & Jacobs, C. (2018). Introduction to ReseairciEducation. USACengage Learning Inc. pp.446-
447,

Bandura, A. (1997). Self-Efficacy: The Exercise of Control. New York: Freeman.

Barile, J. P., Donohue, D. K., Anthony, E. R., Baker, A. M., Wedver R., & Henrich, C. C.
(2012). Teacher-student relationship climate and school outcomes: Implications for
educational policy initiatives. Journal of Youth and Adolescence, 41(3), 256-

67. doi:http://dx.doi.org/10.1007/s10964-011-9652-8. Retrieved from:
https://®aich.proquest.com/docview/920814238/47326536E 3D54C9BPQ/4?accountid=31259

Bradford, C. (2018). Teacher evaluation and the demoralization of teachers. chingea and
Teacher Education. Volume 75, Pages 49-59. Retrieved from:

https://www.sciencedirect.com/science/article/pii/S0742051X 17320012

Canales, A. (2018). Teacher quality and student achievement in Chile: Linking teachers' mmtribod
observable characteristics.  International Journal of Educational Development.
Volume 60, May 2018, Pages 33- 50. Retrieved from:

https://www.sciencedirect.com/science/article/pii/S07380593 1730281X

Carter, N. et. al. (2014). The use of Triangulation in qualitative reseaRsirieved from
https://www.ofs.ons.org.

Creswell, J. W. (2012). Educational research: planning, conducting, and a@luptantitative and
qualitative research {4ed.). Upper Saddle River, NJ: Pearson Education.

Creswell. J. (2013). Qualitative Inquiry Research Design: Choosing Among PRpproaches. United
Kingdom: SAGE Publications, Ltd.

Creswell, J. W. (2014). Research design: qualitative, quantitative and mixed methoolsclzggpr SAGE
Publications, Inc. United States of AmericB.ed. \

Cruz, Prince I. et al., (2017 ffects of OutOf-Field Teaching of Science
Subjects in the Learning Process of Selected Grade 10 Students of Malabon Natibn&tibol.

WWw.ijrp.org



Neofenhae Jerilyn L. Madulara, MAEd / International Journal of Research Publications (IJRP.ORG) . JRP ORG

1SSN: 2708-3578 (Online)

178

Page 4-45, Retrieved at: le:/lIC:/Users/leRes%2028/Downloads/Effects_of Out-of-
Field_Teaching_of Scie.pdf

Darling-Hammond, L. (2010a). Teacher education and the American future. Joufreslabier Education,
61(1-2), 35-47.

Darling-Hammond, L. (2010b). The flat world and education: Hbwerica’s commitment to equity will
determine our future. New York: Teachers College Press.

Darmawan, G. N. & Salleh, U. K. (2013). Differences between In-Field and i@lidgt-History Teachers
Influence on Students Learning Experience in Malaysian Secondary School.
Interndional Journal of Science Education, 4 (9), pp. 5-6.

Du Plessis, A. (2010). Continuing professional development and the out of field phenomenon: The
implications for school management. (Doctoral dissertation, University of South Africa,
UNISA, 2010: Pretoria).

Du Plessis, A. E. (2013). Understanding the Out-of-Field Teaching Experience. Doctorataiisser
The University ofQueensland.

Du Plessis, A., Carroll, A., & Gillies, R. (2013). Understanding the lived eqezs of novice out-of-field
teachers in relation to school leadership practices. Asia Pacific Journal of T&aithoation.

Du Plessis, A. (2013). Understanding the Oufi@lfl Teaching Experience. Doctoral
Dissertation: University of Queensland.

Du Plessis, A. (2014).0ut-dield teaching and professional development: A transnational investigation
across Australia and South Africa. International Journal of Educational Blesear
Volume 66, Pages 90- 102. Retrieved from:
https://www.sciencedirect.com/science/article/pii/S08830355 14000457

Du Plessis, A. (2015). Effective education: Conceptualising the meaning of deldaghching
practicedor teachers, teacher quality and school leaders. International Journal of Educational
Research. Volume 72, 89- 102. Retrieved from:

https://www.sciencedirect.com/science/article/pii/S08830355 15000567

Du Plessis, A., Carroll, A., & Gillies, R. M. (2015). Understanding the livedxpemences of novice out-of-
field teachers in relation to school leadgr practices. Asia - Pacific Journal of
Teacher Education, 43(1), 4. Retrieved from:
https://search.proquest.com/docview/1644488171?accountid= 31259

Du Plessis, A. (2016). Leading teachers through the storm: Looking  beyond the numbersiiagdthar
implications of out-of- field teaching practices into positive challenges.
International Journal of Educational  Research. Volume 79, 42-51. Retrievedom: fr
https://lwww.sciencedirect.com/science/articléf0i8830355 16303202

Echazarra, A., Salinas, D., Méndez, |., Denis, V., & Rech(ZR16). How teachers teach and students
learn: SUCCESSFUL STRATEGIES FOR SCHOOL. Paris: Organisatidor

WWw.ijrp.org



Neofenhae Jerilyn L. Madulara, MAEd / International Journal of Research Publications (IJRP.ORG) @ JJRP .ORG

ISSN: 2708-3578 (Online)

179

Economic Cooperation anBevelopment (OECD).doi:http://dx.doi.org/10.1787/5jm29kptOxxxen.
Retrieved from:  https://search.proquest.com/docview/1786820778/D6EDAO76
F79B4071PQ/1?accountid=31259

Enugu, R. K. (2016). Challenges pre-service science teachers face when mpleménting a 5E inquiry
model of instruction (Order No. 10113173). Available from ProQuest Central.
(1802255617). Retrieved from
https://search.proquest.com/docview/1802255617?accountid=31259

Fang, N. (2013). Increasing high school students' interest in STEM education throumborediie
brainstorming with yo-yos. Journal of STEM Education: Innovations and
Research, 14(4), 8-14. Retrieved from
https://search.proquest.com/docview/1468675448?accountid= 3125

Flick, U. (2013). The Sage Handbook of Qualitative data Analysis. FS®#fer Form.

Hall, G., & Hord, S. (2001). Implementing change: Patterns, principles and potiAdiigs and Bacon:
Massachusetts.

Hattie, J. (2009). Visible learning: A synthesis of over 800 meta-analyses getatichievement. London:
Routledge.

Hobbs, L. (2012). Teaching oof-field: Factors shaping identities of secondary science and mathematics
Teaching Science, 58(1), -Z0.

Hobbs, L. (2013).Teaching ‘out-of-field’ as a boundary-crossing event: Factors shaping teacher identity.
International Journal of Science and Mathematics Education, 2013(1129271

Ingersoll, R. (2002). Out of field teaching, educational inequality, and the organisatioschafols: An
exploratory analysis. Retrieved from http://www.ctpweb.org

Ingersoll, R. M. (2002)Out-of-Field Teaching, Educational Inequality, and the Organization of Schools: An
exploratory AnalysisA Research Report: University of Pennsylvania.

Ingersoll, R. (2003). The teacher shortage myth or reality? Educational Horizoh468152.

Jacobs, B. (2013). Social studies teacher education in the early twentieth ceritistpridal inquiry into the
relationship between teacher preparation andcclum reform. Teachers College
Record, 115(12), 1. Retrieved from:
https://search.proquest.com/docview/1437227169?accountid= 31259

Jangid, N. & Inda, U. (2016). Effectiveness of Remedial Teaching on ThiStiategies of Slow Learners.
The International Journal of Indian Psychology ISSN 2348-5396 (e) | ISSN: 2349-3429 (p)
Volume 4, Issue 1, No. 84, DIP: 18.01.014/20160484 ISBN: 978-1-365-61732-4.
Retrieved from:  http://www.ijip.in/Archive/N084/18.01.014.20160484.pdf

Jerome, N. (2013). Application of the Maslow's hierarchy of need theory; impacts and
implications on organizational culture, human resource and employee's performance.

WWw.ijrp.org



Neofenhae Jerilyn L. Madulara, MAEd / International Journal of Research Publications (IJRP.ORG) @ JJRP .ORG

ISSN: 2708-3578 (Online)

180

International Journal of Business and Management Invention, 2 (3), 39-42.

Johnson, B. (2014). High school peer tutoring: An in-depth look at what constitutes apeigleltor and an
ideal peer tutoring session (Order  No. 3619578). Available from ProQuest Central.
(1535764093). Retrieved fromhttps://search.proquest.com/docview/1535764093?accountid=
31259

Kaur, A. (2013). Maslow’s Need Hierarchy Theory: Applications and Cristicisms. Global Journal and
Management and Business Studies ISSN 2248- 9878 Volume 3, Number 1TB1-pp
1064India Publications http://www.vipublication.com/gjmbs.htm

Kimbrough, E. O., McGee, A. D., & Shigeoka, H. (201Hdw do peers impact learning? an experimental
investigation of peete- peer teaching and ability tracking. Cambridge: National
Bureau of Economic Rearch, Inc. doi:http://dx.doi.org/10.3386/w23439.
Retrieved from: https://search.proquest.com/docview/1903131648/D244D50F
F7374E24PQ/2?accountid=31259

Lejonberg, E., Elstad, E., & Christophersen, K. (2015). Mentor education: Challengihgrsheeliefs about
mentoring. International Journal of Mentoring and Coaching in Education, 4(2), 142-158. Retrieved
from: https://search.proquest.com/docview/1683579624?accountid= 31259

Loughran, J. (2010). What expert teachers do: Enhancing professional Knowledge for clasaicima.
Crow’s Nest, NSW: Allen & Unwin

Loveys, K. (2011, April 21). Scandal of the taiied teachers: Thousands don’t have degrees in the subjecs
they teach. [MailOnline]. Retrieved from http://ww.dailymail.co.uk/news/article1378908

Lyons, G., Ford, M., & Arthur-Kelly, M. (2011). Classroom management. Creating gositearning
environments (3rd ed.).  South Melbourne: Cengage

Maxwell, J. (2012). Qualitative Research Design: An Interactive Approadia.: ISage Publication Ltd.

McFarland, L., Murray, E., & Phillipson, S. (2016). Student-teacher  relationshipguaient self-concept:
Relations with teacher and student gender. Australian Journal of Education, 60(1), 5-
25. doi:http://dx.doi.org/10.1177/000494411562642&Rerieved from:
https://search.proquest.com/docview/1778087130/6BA14FB9 89BF453DPQ/7?accountid=31259

Michel, H. A. (2013). The first five years: Novice teacher beliefsedrnces, and commitment to the
profession (Order No. 3567712). Availahleri ProQuest Central. (1420364989). Retrieved
from: https://search.proquest.com/docview/1420364989?accountid= 31259

Nordlof, C., Hallstrom, J., & Host, G.,E. (2017). Self-efficacy or conegtndency?: Exploring teachers’
perceptions of and attitudes towards technology education. International  Journal  of
Technology and Design  Education, 1-19. doi:http://dx.doi.org/10.1007/s10798-0179431-2.
Retrieved from: https://search.proquest.com/docview/1971141398/D244D50F
F7374E24PQ/7?accountid=31259

Olmos, F. (2010). Square peg in a round hole: Out-of-field teaching and its impact on r teache
attrition (Order No. 3412330). Available  from  ProQuest Central. (737586633). Retrieved

WWw.ijrp.org



Neofenhae Jerilyn L. Madulara, MAEd / International Journal of Research Publications (IJRP.ORG) @ JJRP .ORG

ISSN: 2708-3578 (Online)

181

from: https://search.proquest.com/docview/737586633?accountid=3 1259

Perez Gonzalez, E. (2011). A phenomenological examination of teacher mentoring  profyoams
the perspective of novice teachers (Ordéto. 3460342). Available from ProQuest  Central
(876608311). Retrieved from:
https://search.proquest.com/docview/876608311?accountid=3 1259

Pippen, R. G. (2016). Perceptions of critical factors related to teacher qdaégher inputs, system
inputs, and comprehensikiiring practices (Order No. 10245285). Available from ProQuest
Central. (1938185283). Retrieved from:
https://search.proquest.com/docview/1938185283?accountid= 31259

Pdssel, P., Rudasill, K. M., Adelson, J. L., Bjerg, A. C., Wooldridge, D. T.,& Black, S. W.

(2013). Teaching behavior andlisseing in students: Development and concurrent
validity of an instrument to measure student-reported teaching
behavior. International  Journal of Emotional Education, 5(2), 5-30. Retrieved from:

https://search.proquest.com/docview/1498436555?accountid= 31259

Redman, K. (2017)on ’t just blame the teacher when the system s at fault, says UNESCO. Retrieved
from: https://en.unesco.org/gem-report/sites/gem-  report/files/Press_Releas€? @EMEN.pdf

Redman, K. (2017). Accountability in education: meeting our commitments global eduvatigaring
report 2017/8. Retrieved from: http://unesdoc.unesco.org/images/0025/002593/259338e.pdf
Reza, F. (2014). Definition of Economics by Alfred Marshall Neoclassical Economist and 50+
Definitions of Philosophy. Retrieved from:http://www.studylecturenotes.com/management-
sciences/economics/77-alfred-marshall-neo-classical-economist

Riordain, M. (2017)An examination of the professional developieneeds of out-of-field mathematics
teachers. Teaching and  Teacher Education. Volume 64, Pages 162-174.

Santos, |., & Carvalho, A. A. (2017). Training and monitoring: Atwo- stage traindugl in teacher
professional development. Educacéo e Realidade, 42(1), 323-344.
doi:http://dx.doi.org/10.1590/2175- 623655298. Retrieved from:
https://search.proquest.com/docview/2020841314/59FFE4AC 2E34289PQ/3?accountid=31259

Soslau, E. et al., (2018Fcteachers’ huddles: Developing adaptive teaching expertise during
student teaching. Teaching and Teacher Education. Volume 73, Pages 99-108. Retrieved
from; https://www.sciencedirect.com/science/article/pii/S0742051X 17311721

Van, d. L., Bakx, A., Ros, A., Beijaard, D., & Vermeulen, M. (2012%tudent teachers' development of a

positive attitude towards research and research knowledge and skills.&uropkournal of Teacher
Education, 35(4), 401-419. doi:http://dx.doi.org/10.1080/02619768.2011.643401
https://search.proquest.com/docview/2010797661/6BA14FB9 89BF453DPQ/5?accountid=31259

White, S., Hepple, E., Tangen, D., Comelli, M., Alwi, A., & Abu, H. S. (2016). An
introduction to education research methods: Exploring the learning journey of pre-
servie teachers in a transnational programme. Asia - Pacific Journal of Teacher
Education, 44(1), 35-48. doi:http://dx.doi.org/10.1080/1359866X.2015.1021294.

WWw.ijrp.org



Neofenhae Jerilyn L. Madulara, MAEd / International Journal of Research Publications (IJRP.ORG) @ IJRP .ORG

ISSN: 2708-3578 (Online)

182

Retrieved from;
https://search.proquest.com/docview/1775489854/3551671A48B040C6PQ/2?accountid=31259

Williams, S. M., McGladrey, B. W., Silva, A., & Hannon, J. C. (203)mparison of classroom instruction
versus use of homework assignments on cognitive knowledge acquisition in  physical
education. Physical Educator, 70(2), 206-220. Retrieved from:
https://search.proquest.com/docview/1399516784?accountid= 31259

Zhou, Y. (2012). Out-of-Field Teaching: A Cross-National StudyTeacher Labor Market and Teacher
Quality. Doctoral Dissertation: Michigan State University.

WWw.ijrp.org



