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Abstract

This study determined the most dominant situational leadership style of the school heads; the level of leader’s
support of the school heads; the extent of self-efficacy of the school head as described by thespactients; and
the performance level of the respondents towards work. Moreover, it investigated if situationahilpat@gesand
level of support of school head are significantly related to the extent of theéffsedéy and level of teachers’
performance; and if the extent of self-efficacy significantly mediates the relationship between situatienshiea
style and leader support onto teachers’ performance. The researcher found out that the most dominant situational
leadership styles are the selling style, participating style, and delegating style. Glversthool heads are highly
supportive of their teachers. The self-efficacy of the school heads was highly olisethedespondents. Also, the
performance level of the teacher-respondents towards work was highly observed. Moremtemal leadership
style and the level of the leader’s support of the school heads contributed to the significant relationship between the
extent of self-efficacy and the level of teacher performance, which are also signifietatty to each other. There
is a partial mediation exist on the extent of self-efficacy to the relationship between situationahlpagtgie and
the level of teachés performance, and on the extent of self-efficacy to the relationship between the level of leader’s
support and the level of teacher’s performance.

Keywords: leader’s support; self-efficacy; situational leadership style, teacher’s performance

1. Introduction

A leader may increase productivity in the workplace by adopting any one of several leadershiosiyle
such style is situational leadership, in which a leader adapts his or her approach tdkesetinon the specifics of a
certain scenario or assignment (Indeed, 2020).

Telling, selling, participating, and delegating are all examples of situational leipdepproaches. When a
group needs continual guiding and careful monitoring, that's when a person can tell that stylg.it eagéxs with
a telling style may make all the calls and then relay them to their employees. Selling is emyheyedroup or
personnel lacks the drive to complete a task or fulfill a responsibility. Most often, teams will"p8liieipate” when
they have the skills necessary to execute a job but lack the motivation or self-assurance thitbodel#gating is
done when a group performs well with little oversight.

Galille (2018) claims that adaptability is a hallmark of the situational leadership style. It makeskiblace
more pleasant for everyone involved. It considers the many stages of growth. thealsead leader's consciousness.
It improves a group's capacity to collaborate effectively. As a result, the wodgmien benefits but it tends to
prioritize short-term wants over long-term ones. In task-focused settings, it mayusafble Maturity is a difficult
concept to pin down. Some government officials feel it does not go into enough detail. It depends on how competent
the leader is. It promotes reliance among businesses. It could lead to chaos witlgariEaton.

Teacher self-efficacy then refers to a teacher's confidence in his or hertahilibtivate students to learn
and participate in class, even when those students are difficult or unmotivated (Lazaridese®, ?020). Mastery
experiences, vicarious experiences, verbal persuasions, physiological feedback, and estatéomale identified as
the five primary sources of self-efficacy beliefs in this analysis.

Mastery experiences, as defined by Ackerman (2020), occur when an individual tackles and overcomes a
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difficult problem. People educate themselves that they can gain new abilities, which is a large part sdthehea
practice is the greatest approach to acquire a skill or enhance performance. Vegraience, on the other hand,
is learning through watching and imitating someone else. Individuals are more likely to adopbléheiodels'
optimistic self-perceptions when those role models exhibit a similar degree offiealfyefTeachers are only one of
many potential sources of students' vicarious experiences. The power of words to inspire and moticateeid bigs
the verbal persuasion factor; telling people that they are competent and can face any dhgadtwill boost their
self-efficacy and help them achieve their goals.

To continue, teacher also might utilize data regarding students' responses to their clasbplt is a
physiological feedback. Finally, the emotional status, which refers to the role that one's envirordngenexal
health and happiness have in fostering and sustaining confidence in one's own abilities. When indwitilatela
well, it is much simpler to increase their self-efficacy than when they are sick or suffermgiental health issues
like anxiety or depression or a significant physical illness.

In addition, the Civil Service Commission Memorandum Circular No. 06, series of 2012 plemanted
via the DepEd Order No. 2, s. 2015 titled "Rules on the Establishment and Implementation of the Retult-Base
Performance Management System (RPMS)" that requires the office to issue a temptstesking the performance
of both teaching and non-teaching personnel. It mandates that all government entities adopt theP&nfaregénce
Management System (SPMS) and follow its rules for doing so. Highlighted performaasénatede teaching and
learning process, pupil’s outcome, community engagement, and professional growth and development. The
instructors' efforts should be concentrated on the following key result areas (KRA).

Thus, the main objective of this study is to determine the observation level of situationahipagtgls of
the school heads in terms of telling style, selling style, participating styld¢kidting style and the level of leader’s
support of the school heads in terms of content knowledge and pedagogy, diversity of learneesameisisand
reporting, curriculum and planning, community linkages and professional engagement and personal growth and
professional development and observance level of self-efficacy of the school heads iof teiastery experience,
vicarious experience, verbal persuasion, physiological feedback and emotional status ahortharoe level of the
teachers towards work in terms of teachiewgning process, pupil’s outcome, community involvement and
professional growth and developments. Specifically, the study intends to determine the signittimshe
between situational leadership style of the school head and the extent effisglfr and level of teacher’s
performance, the level of leader’s support of the school heads and the extent of self-efficacy and level of teacher’s
performance. Moreover, the study determined the significant relationship between the extemfiidas)fand the
level of teacher’s performance. Further, the study aims to determine the extent of self-efficacy significantlymediating
the relationship between the situational leadership style adevtfief teacher’s performance and the extent of self-
efficacy significantly mediating the relationship between the leader’s support and the level of teacher’s performance.

1.1 Theoretical Framework

The following sources were used to give an anchor and support for the current investigation:

Some theories explain the significance of identifying the moderated mediation effect of self-efficacy and
leader support on school heads’ situational leadership style and teachers’ performance.

Usman (2016) claims that effective leadership is crucial to the success of any educationabnin$taut
goal setting through actualization. Several studies have found a correlation between student initiattademné:
success in school. Objective accomplishment and school effectiveness are seldoneepianathe absence of
leadership. Leaders are often crucial to the success of initiatives to improve aduthd leader is put to the test
when it comes to creating a valuable way of life that permeates even the smallest parts, mkefranmeavorks. It is
common to find that a school may either decline, maintain its status quo, or rise to prominence feitbra gét of
priorities while adhering to the same regulations and norms and employing the same teaching staff and pupils from
comparable backgrounds.

One theory that has application for educational leaders is Blanchard’s Situational Leadership Theory.
Abilities like "capability,” "information,” and "expertise," as well as "respiulity," "certainty," and "inspiration,"
are all used. Its purpose is to represent a spectrum of development (Kentgn|t2@2@es that effective leaders
inspire their followers to take initiative and develop their skills, rather than looking to twegmiflance. Follower
performance improves when the leader makes realistic, optimistic assumptions, leres edédeen the leader makes
unrealistic, pessimistic ones.

According to Vaari (2015), a situational leader may adopt any of the following management stances as
needed. The verb "tell" implies "direct" or "guide." This method is used when a gralgpawmstant monitoring and
guidance.

Bandura's Self-Efficacy Theory, on the other hand, focused on how capable a peisaef&in situations
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(Tugsbaatar, 2021). Heads of schools are qualified and competent in their roles as both instructersahiea
administrators. Promising new school heads are well-versed in all relevant noratsieglgl seek out expert advice
when needed. The forebears have the know-how and confidence to carry out the predeterminadtidrosen

Self-efficacy, as emphasized by Ackerman (2020), refers to feelings of plenty, produatiditiitness in
adjusting to life's challenges. They also proposed that meeting and maintaining one's standalidoégentation
increases one's sense of self-worth, whereas failing to do so had the oppatite effe

Self-confidence in one's talents is part of the process, but it should not be mistakgundi@rdee of success
(Naqvi, 2014). Believing in one's abilities and reacting to setbacks with dogged persisttheessence of self-
efficacy. Itis a belief structure that promotes goal fulfillment. A school administredmfislence in his or her abilities
might pave the way to greater success. One possible element contributing to the adequacy of sthooidtres
level of self-efficacy held by school heads. This represents the protagonist's confidence hehigbilities. It's the
everyday application of values, beliefs, and motivations. Given the current climat@wohiislity and high-stakes
testing, these concepts are relevant in the realm of state-funded training organizatioiatidn, dighly self-
confident administrators are convinced of their abilities to inspire constructive change and ersuthwedjaates to
take on more responsibility.

Almost everyone is aware of the aims they should pursue, habits they should alter, and goals they could
reach. Of course, most people also know that putting these plans into action is easier said tharmedgn@@eo).
Since teachers are in charge of the classroom's instructional cycle, their level of authdoityirferred from the
way they carry out their duties (Pendidikan, 2018).

1.2 Conceptual Framework

A paradigm in which an IVDV relationship is used to communicate the study is preferredicResea
identified which of four situational leadership styletelling, selling, participating, and delegatinrgvere used more
often by school administrators as the independent variable. Content knowledge and pedagogical assistance, student
diversity and assessment and reporting, curriculum and planning, community partnerships, active parficifistion,
education, and career advancement were all a part of the leaders' involvement.

Teacher-respondents' descriptions of the principal's self-efficacy in terms of mastery egpeitanious
experience, verbal persuasion, physiological feedback, and emotional state all factoredmeitiatieg variable.
The study also focused on determining respondents' levels of effectiveness in their works in teemsauthing-
learning process, student outcomes, community service, and ongoing professional developmentoBHuesese
factors, the researcher was able to develop a plan to help classroom teachers.do better

Mediating Variable

Independent -
VariabV Self-Efficacy
e Mastery Experience
Situational L eader ship Style e Vicarious Experience
e Telling Style e Verbal Persuasion
e Selling Style e Physiological feedback
e Participating Style e Emotional Status Dependent
e Delegating Style Variable
Leader’s Support Teacher’s Performance
e Content Knowledge anc
Pedagogy e Teaching Learning
e Diversity of Learners ang Process
Assessment and Reporting e Pupil’s Outcome
e Curriculum and Planning e Community Involvement
e Community Linkages e Professional Growth and
e Professional Engagement arn Development
Personal Growth and
Professional Development

Figure 1. Research Paradigm
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1.3. Statement of the Problem

This study attempted to determine the effect of situational leadership styles sig@alent, and self-
efficacy on teachers’ performance.
Specifically, it sought to answer the following questions:
1. To what observation level is the situational leadership style of the school headsibedlasterms of:
1.1 Telling Style;
1.2 Selling Style;
1.3 Participating Style; and
1.4 Delegating Style?
2. What is the level of leader’s support of the school heads in terms of:
2.1 Content Knowledge and Pedagogy;
2.2 Diversity of Learners and Assessment and Reporting;
2.3 Curriculum and Planning;
2.4 Community Linkages; and
2.5 Professional Engagement and Personal Growth and Professional Development?
3. To what observance level is the self-efficacy of the school head described by thereesgpairetents in terms of:
3.1 Mastery Experience;
3.2 Vicarious Experience;
3.3 Verbal Persuasion; and
3.4 Physiological Feedback; and
3.5 Emotional Status?
4. What is the performance level of the teacher-respondents towards work in terms of:
4.1 Teaching-Learning Process;
4.2Pupils’ Outcome;
4.3 Community Involvement; and
4.4 Professional Growth and Development?
5. Is there a significant relationship between the situational leadership style of the scha@olchtesd
5.1. Extent of Self-Efficacy; and
5.2. Level of Teacher’s Performance?
6. Is there a significant relationship between the level of leader’s support of the school heads and the:
6.1. Extent of Self-Efficacy; and
6.2. Level of Teacher’s Performance?
7. Is there a significant relationship between the extent of self-efficacy and the levehefd¢eperformance?
8. Is the extent of self-efficacy significantly mediating the relationship between the situationahlipasigts and
the level of teachers’ performance?
9. Is the extent of selffficacy significantly mediating the relationship between the leader’s support and the level of
the teacher’s performance?

2. Literature Review

2.1 Situational Leadership Style

According to an article published by Indeed (2021), "situational leadership" is a kind of managemert in whic
a team's leader changes their approach based on the circumstances of the job at hand. ofhaslriinéstration
places less emphasis on the leader's own abilities and more on his or her willingnessttotaeapiecific needs of
a school's faculty and students. This method of leading has been credited to Ken BlamthRad| d&dersey, who
coined the terms "Situational Leadership Theory" and "Situational Leadership Model" ibeléscr

Schine (2021) also argued that the situational leadership approach had numerous positive outcomes.
Changing tack to fit the circumstances is simple. It's simple and easy to understandirtdat@ssideration a wide
range of work habits and character traits. It's been shown to improve teamworlyrioaiion, output, and morale.
It inspires heads of state to be open and honest about their agendas and facigtatdity in positions of authority.
It enables leaders to take an active role in their employees' personal growth. It tak&ssidigration tough situations
and unexpected roadblocks. Finally, it emphasizes connecting with others. It gives the leader moretsayimaie
product.

However, it's not without some significant downsides. Long-term activities and objectives aedlidt®r
possible that people have different expectations. The leader's attitude is something that musit doe loglithose
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under them. It works well in nerigid settings, rather than those that are task- or deadline-oriented. It's possible that
the leader doesn't have the right kind of experience to take everyone's points of view into considdesier’'s
authority is tested. It's not always easy for a leader to gauge their team membergfdegtesty. Leadership is an

art rather than a science since there are no set rules to follow. Not all leadettsehids necessary to deal with
difficult circumstances

According to Truex (2019), situational leadership is shifting one's leadership style to bptterfoikowers
and accommodate certain circumstances. This fashion is malleable and adapts to its surraeadergsnust have
the ability to gauge the mental health and maturity of their subordinates. They need to hone their pabditasve
Their leadership style should be adaptable to the circumstances and the people they are leading.t®lveiy ozed
their coworkers' confidence. They must maintain an emotional equanimity. They need te maleing problems
on their own. Finally, they need to hone their coaching techniques.

Meanwhile, the purpose of the research conducted by Ruslan et al. (2020) was to investigate the relationship
between a school head's situational leadership style and the effectiveness o$ tieaekmmentary schools. The
findings indicated that the school head's situational leadership style influences teaclotirgreds, that teachers'
levels of professionalism influence teachers' effectiveness, and that both factors influencs' efésttereness.

On the other hand, Pendidikan (2018) aims to investigate the effects of school climate and pestgiershi
on kindergarten teachers' effectiveness. It revealed that kindergarten teachers werenfligiifiiceenced by the
situational leadership style of their school heads, the performance of kindergarten teachsignifieantly
influenced by the school environment, and the performance of kindergarten teachers was influenced by both factor

As per Tabrizi & Rideout (2019), the benefits and drawbacks of situational leadership havebstayated.

This leadership framework prescribes certain behaviors as the norm. Leadership iatya ofasettings and
organizations may benefit from the advice provided by situational theory. This strategy proviales\adirk for
guiding leaders in making decisions about their businesses and their teams. In this methodjldeadessfare those
who can adapt their methods to fit the needs of the team and the tasks at hand. Since traniantiszlucational
system, as well as the broader social culture, follows a top-down model, a situationalhlpadepsoach is
desperately needed. Research, review, and re-establishment of issues like participaticouinm andassessment
development, career development and leadership, and developing school leaders must beafitirdegions to
increase leaders' efficacy and create a more realistic model based on a globahapproac

2.2 Leader’s Support

An educator's ability to convey a subject's conceptual approach, relational understanding, and adaptive
reasoning to students is a crucial part of the educational process (Kathirveloo et al.A20dw)ing to Hernbloom
(2021), pedagogical content knowledge describes how instructors help students learn and develop within a particular
field of study.

Effective pedagogies, as indicated by Husbands & Pearce (2012), are dependent oodedabe teacher
knowledge & understanding, and teacher beliefs. Long-term learning outcomes as well as immediatesaijesti
be considered while designing an effective pedagogy.

To ensure that all students have equal access to and participation in learning experienceh, €éralnse
(2021) proposed the practice of "universally designing instruction," which entails the identification andhtdelibe
planning of components and characteristics that do, in fact, present accessibility isstedefts. The methods
through which designers may cultivate sympathetic understandings and add flexibility to fulfill the requirements of
varied learners vary in accordance with the wide range of learners' featuredsindei@experiences.

The students at a school might vary greatly in terms of their ethnicity, social stigicn réteracy, athletic
prowess, background, gender, and personality. Inspiring teachers to recognize andecéhelirastudents’
individuality requires a curriculum that teaches this skill. Having a variety of viewpoints may leaditfid fr
educational results. Those results, which will be discussed further below, may hiageefiscts on students' lives
even after they've graduated.

Power School's (2022) piece makes a compelling case for the value of promoting diversity, equality, and
inclusion in the classroom. Students benefit from learning about and being exposed to diversity in of vaaigty
including increased empathy and creativity, improved collaboration and communication skills, and a deeper
understanding of and appreciation for various cultures.

Most people's first thought when they hear the term "diversity" is "racial diversity." Race, gthgeaiter,
sexual orientation, religion, socioeconomic background, physical ability, and learning style faw pfsthe topics
that must be addressed when having an honest conversation about diversity, particularly inrtloenclelese are
some more gains that can be made by educating students about diversity. Among these benefitdlanandye f
increased student confidence, higher academic accomplishment, and the development of original thinking.
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In addition, Goethe & Colina (2017) noted thamy studies and discussions have focused on diversifying
STEM (science, technology, engineering, and mathematics) programs and the workforce they Qruchkiteese
individuals enter the workforce or higher education institution, however, their unique qualities are oftgar diest.

There is evidence that members of minority groups are less likely to seek higher ledelsatiba and employment
in the STEM fields. Instead of concentrating just on recruiting, STEM educators maytlaédrétention of diverse
students by using culturally appropriate pedagogical strategies. All students gain from exposurepoirdathef
view when STEM departments learn to use diversity. When students of all backgrounds atedperrtgarn and
grow together, everyone benefits.

Planning a course's curriculum entails selecting and arranging the lessons that will be covered. The choices
about what and how students learn are within the purview of the curriculum designer (Baldwin, 2022).

According to Faria (2022), lessons need to be carefully planned to make sure they covesalyneaderial
and are up to snuff with basic education requirements set by the school or government. A teaahédmaoianning
responsibilities include making sure that all necessary subjects are covered anddhabtiseadhere to institutional
or statutory requirements for a sound educational foundation. In most cases, instauctals their jobs well unless
they have a clear vision for where their classes are going. Teachers may gaipiatclenof what must be covered
during the semester or year by creating a curriculum plan that lays out a systematic approacimd¢oticeveaterial.

Drits-Esser & Stark (2015) added that teachers working together with university facilitators to design
curricular materials is one option that encourages active learning and reflection. Testibetdic knowledge,
perceptions about science, ideas about science teaching and learning, and science teact@ngepesali shown to
change because of the research. Teachers can actively learn via &ss pfamoperation by questioning their own
assumptions and using their newfound knowledge in the classroom.

Curriculum design, as defined by Schweitzer (2019), is the methodical, planned, and intentionahantange
of lessons inside a course or class. It's a tool for lesson preparation, in other werdsrééting lessons, educators
plan out activities, assign responsibilities, and set timelines.

According to Jomuad (2020), the goal of community links is to ensure that students' academic work is
relevant to their lives outside of school. His research centered on the ways in which educators wterkintelgeate
their institutions with their surrounding neighborhoods. As a result of his research, he concludheddtnang spirit
of collaboration between the school and community may be shown via the exchange of knowledge and the pooling of
resources, all while advancing the sociocultural setting of our educational system.

Similarly, Stefanski et al. (2016) found that when schools and communities work togetrearefitsb
students' education, the schools themselves, and the families and communities in the surroundhmgagbahese
collaborations, the school can provide additional health and social services to students and theiwtaitaikdso
engaging the local community. Partnerships between schools and their surrounding communities take many forms,
each informed by the unique dynamics of the students, teachers, and families involved.

According to Harfitt (2018), academic institutions and schools shouldn't be the only places wheterigistruc
may get knowledge and experience. The world outside of classrooms and lecture halls istantikmmwledge area
that is often ignored by educational institutions and TElIs. It was discovered that TEIsdigniéicant knowledge
space and knowledge holder role in the teacher education process because of the way they opetlagdr Watiah
communities. Non-governmental organizations (NGOs) and other community partners play an essential role in the
growth of preservice teachers, to the point where they may be considered co-educatorsrioateeyiett rewarding
process of teacher preparation.

Parental involvement has shown to increase students' success in school when schools and communities work
together. Parental participation in the form of checking homework, reading to children, and ekahgols is
associated with improved academic performance and conduct in kids (Fernandez, 2016).

Using school or community facilities and equipment; pooling other resources; working together to apply for
grants and raise money; enlisting the help of volunteers; enlisting the guidance of professionals andttothers
specialized knowledge; disseminating relevant information; fostering connections; gaining positive publicity; sharing
in the planning, execution, and evaluation of programs and services; and increasing access tosnenmstypent,
and other professional development opportunities are all components of this model.

In their research, Asiyah et al. (2021) sought to answer the question, "How do elemét@irteschers in
Indonesia perceive the impact of professional development, innovative work, and work commitnséundeor
learning outcomes?" Work commitment influences the quality of teacher learning, and this researdhabund
professional development had a considerable favorable effect on that. Furthermore, cifeatsvevere found to
affect the standard of education as well. The findings of this research support théhatainvesting in teachers'
professional growth will boost student achievement and increase the availability of talented workers.

According to Harper-Hill et al. (2020), teachers are more likely to be engagdkdiirclassrooms when
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professional development opportunities have features. However, putting this new knowledgeciit® ipra way
that benefits all students remains difficult. To better understand why certain professional devetqpogunities,
lead to changes in teaching practices, it may be useful to have a deeper knowledge of teatihations for

participating in such opportunities. It was shown that teachers' judgments of the legitimacy and aytbéttieit
information and the person providing the content significantly influenced their participation in profelesiomaly

opportunities that resulted in practice change. Teacher motivation and engagement aredegansidering the
overarching concept of credibility and authenticity.

The goals of professional development programs may be oriented toward the requirements of an individual
department or the institution. Less individualization is typical. Individual career development isatdxiinked to
continual professional education. It has the potential to inspire a fresh perspective on oné'stipdaclassroom or
a novel method of teaching. Educators who are "professionally engaged" embrace a moredagieptbf contact
between themselves and the subject of their study. An invested professional care about the resutheyr avly
involved in the project in the first place. Passion for a teacher's ideas isn't enougfefsigmal engagement; rather,
it's the effective application of professional learning that ultimately leads to the fulfillm#émsef ideas. By making
the subject concrete via participation, teachers can reflect on their own teaching and better ssiveethisi(Bryan,
2021).

Teachers may increase their motivation and commitment to their job by drawing on the professional
community's wealth of organizational and social resources, such as those that boost thedissreficacy. School
leaders should emphasize shared norms and collaborative accountability when implementing charigeg blpe
form a growth-oriented school culture that encourages teachers' desire to cooperat@maoeksetheir confidence in
the classroom (Cai et al., 2022).

2.3 Sdf-Efficacy

Altun (2017) approaches the notion of commitment from an educational standpoint. He emphasizes that
teacher A person's self-efficacy is their confidence in their own abilities to do a given actigglize an intended
outcome. Self-assurance is the belief that one could regulate one's actions, affettraneislings, and maintain
one's enthusiasm for a task. People's sense of self-efficacy may extend to many variousfsptesresiuding
academics, careers, interpersonal connections, and more (Cherry, 2022jerierge of mastery, vicarious
experience, persuasive speech, physiological feedback, and emotional state all play a ratidythidefinition of
self-efficacy.

Mastery experiences, vicarious experiences, verbal persuasion, and emotional and physioldificaiscon
were identified by Ackerman (2020) as the four key origins of self-efficacy beliefs.

When individuals take on a difficult task and do it successfully, they receive whedll@a "mastery
experiences." Having a model to look up to and want to be like is a simple definition of vicariousregyek
leader's words may have a significant effect on an individual's self-efficacy, as debgrithedverbal persuasion
factor; for example, reassuring a youngster that she can handle whatever difficulty she encanubtmwst the child's
confidence and resolve. The significance of environment and general health and well-beintptmatien and
maintenance of self-efficacy is referred to in emotional and physiological states.

According to Garrido (2020), the most important factor is how one's past perfommzeragpraised because
of mastering experience. A mastery experience is one in which a person successfully overpoevésusly
insurmountable obstacle. Putting in time to practice is a certain approach to become bettewat vthigthey're
trying to master. Social models offer a valuable second source of self-efficacy via exposurgatied real-world
situations.

According to Cherry (2020), people's confidence in their own abilities grows whenever thepleatca
goal. Vicarious experience is another source of self-efficacy. Self-efficacy mabealsolstered by seeing other
individuals accomplish the same goal. The ability to influence others is another. It's possible tcequente that
they have what it takes to be successful. Emotional reactions are the last wellspyirfglehce in one's own abilities.
An individual's self-efficacy is heavily influenced by his or her own behaviors and emotiaciébns to events which
can be learned from others. A person's perception of their own talents in each circumatabeeaffected by their
mood, emotional state, physical response, and stress levels. A low feeling oficatfrah public speaking may
emerge in someone who suffers from severe anxiety before giving speeches.

Moving on, Gallagher (2012) said that self-efficacy theory places premium on the qedsdbie person's
own estimation of his or her own talents as primary factors in determining successfsal fidterefore, self-efficacy
theory, as well as the larger social cognitive theory that includes self-efficacy, endorsesceatienaeal that
suggests all individuals are competent and capable of being successful provided theydee #ifé opportunities

WWw.ijrp.org



FRANCIS M. OBOGNE / International Journal of Research Publications (IJRP.ORG) @ IJ RP.ORG

ISSN: 2708-3578 (Online)

163

and seHefficacy to do so.

Vicarious experiences were named by Buns (2018) as one of the key sources oicaelf-éftiture self-
efficacy is increased when a task is completed successfully, and decreased wéetivitlgeis not completed
successfully. Self-efficacy may also be gained via observation of others, or "mddetisgamounts to learning from
a master via observation. People's confidence in their own abilities rises when they peethasiuicceed, and it falls
when they see their peers struggle.

According to Kelleher (2016), studies have shown that leaders with lovifeml&ye are unable to effectively
handle stressful situations. Numerous education reforms have likely placed limits on adwnisistia to their
stringent guidelines, criteria, and rubrics. Even though researchers have only recently beganstapeed attention
to the direct, causal relationships between efficacy sources and career salf-gffteaventions such as professional
development, reflection, and self-knowledge have been shown to increase self-efficacy.

According to Holleb (2016), people's views about their future capacities to demonstrate behavistdtthat re
in a desired outcome while encountering a difficulty are known as self-efficacy beliefs. Magteinglegicarious
learning, verbal persuasion, and emotional signals are the four key sources of knowledge ithateciontme's self-
efficacy beliefs. Teachers' confidence in their own abilities may be bolstered by sjmodiésdevelopment
opportunities that provide both direct and indirect opportunities for mastery learning.

There are a wide variety of difficulties that leaders must overcome, as D&Wit) pointed out. Inadequate
preparation and training, an increasing workload, and the fact that most leadership actvhiasd&ed by a single
person all contribute to this problem. Attribution analysis and interpretation of the fouesaireffectiveness
information such as mastery experience, vicarious experience, verbal persuasion, physiologicek faedba
emotional status are thought to be the key effects on efficacy views. Beliefs in onetsngpetence are situationally
dependent; nonetheless, individuals do not generally feel competent in all domains. School heads may have confidence
in their leadership abilities in some situations, but this confidence may or may not carry over t@blnggtaations.
The collective effectiveness of school leaders was a key connector betweenadilistnostances, school conditions,
and the impacts of school conditions on student success. Collective effectiveness amoradsctimigitators was
also positively related to successful leadership strategies.

According to Cleaver et al. (2019), school heads offer teachers vatiatdeto help them better understand
what is expected of them and how they may improve their own administrative, instructional, behavioral, and
competency-based practices. School heads can only provide helpful criticism when they havto aquesdate
data on both students' academic progress and teachers' pedagogical prowess. Some of the data separheads
comes from dubious sources, such "walk-throughs," which are quick, informal inspectidassodam activity.
Instead of doing routine walk-throughs, school heads should use more targeted forms of feedbaskcsaching,
to help teachers improve their weaker areas of instruction.

One of the most challenging tasks for a school head is to evaluate teachers and provide toastruittive
comments. When a school head gives a teacher constructive criticism, many of them willaefeetives, especially
if the school head has only heard bad things about them or has only visited their classmoButoschool heads
need to find effective ways to give feedback to teachers if they want to fgstaective learning environment and
ensure that everyone is upholding professional standards. Making time for instructors, having cleatsstandar
encouraging goal setting, providing timely feedback, highlighting areas of strength, and creatlmepaatnposphere
are all part of this (Resilient Educator, 2022).

Skaalvik (2020) investigated the connections between school heads' belief in their owntaljiitesle
instructional leadership, their level of emotional weariness, their level of engagement, and theio deaire the
profession. He found that instructional leadership self-efficacy was inversely associated to emvetioinalss and
positively related to engagement, suggesting that the scale had strong criterion validity. Mobvsitignvwas also
inversely connected to self-efficacy. Both emotional weariness and involvement served as intesnedtars
relationship. Self-efficacy for inspiring teachers was the most significantly linked aspedrudtiosal leadership
self-efficacy with emotional tiredness and engagement. Self-efficacy in providingira sexl supportive learning
environment for pupils was the variable with the weakest association to these others (Hesbol, 2019).

According to Bellemans & Devos (2021), they analyzed Bandura's sources oficatfredind speculated
on possible additional factors. Despite being mostly little triumphs that don't pertain to anyttinglgrly
noteworthy, the findings show that mastery experiences appear to be the most significant sourcaryoseifim
efficacy. Knowledge and the ability to persuade others via words or relationships arecatsedstr
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2.4 Teacher’s Performance

The effectiveness of educators has a significant impact on student learningrd eduachieave a strong sense
of belonging to their school and their students are more likely to go above and beyond in th&r atoidents and
the school. Performance evaluations should look for evidence of teachers' interest in anthentdlvechool-wide
programs and extracurriculars (Lawrence & Deepa, 2016; Peascosa, 2015).

According to Hulpia et al. (2012), student leadership is now more than just a posit@roltaborative
effort that benefits everyone involved. Educators' primary role in the classroom is thditafdgcand they should
excel at this role.

Daher (2013) argued that the teaching-learning process is crucial because it provgdas af evaluating
the efficacy of instruction using empirical data and scientific standards. Lesson prepaatieasential part of every
classroom's work and is the responsibility of each teacher. If students are going totheduimvledge and abilities
that will lead to more healthful lifestyle choices, teachers must use a student-centerechappteawourages their
participation in the learning process.

Even more importantly, no one can dispute the fact that incorporating ICT into the classooenof the
most promising treatments for improving education. Incorporating ICT into the classroom hatd&ario have
far-reaching positive effects on the educational experience for students anddiéceltyhen properly implemented
ICT has the potential to elevate the quality of education by turning learning and teaching in¢oaativiet process
embedded in the actual world (Sangra & Sanmamed, 2016).

Assessment of learning outcomes was highlighted when discussing how to enhance the educational
experience for students. Periodic student-answered tests are the most popular kind of evaluation afutzzmmies,
despite being unnecessary in modern education. Indicators under the student's result include asselssments
outcomes like written works and performances (Arizona State University, 2016).

The article on reflective journals published by Teacher Vision (2016) explains that sttiieatsotebooks
or sheets of paper to record and reflect upon their own ideas and experiences. Studergdeahtng new ideas or
just starting to wrestle with complicated topics that go beyond right and incorrect responses mighgreatigfitom
the process of reflecting on their own thoughts and emotions. However, Tartwijk and Dr&&@nc{aimed that
students learn more effectively when their instructors encourage them to keep a portfolio.

As the Association for Supervision and Curriculum Development (ASCD, 2016) points out, howeaér,
teachers often have students reflect on their own learning. In addition, educators may deuismlizéid plans for
nurturing each student's potential. The school systematically creates suitable professional developnmasttprogra
boost teachers' performance (Education Bureau, 2016) so that they may better meet the demandsed ttenieatr
body.

According to research conducted by California State University, Sacra@&u&(2014), home visits have
the potential to improve children' academic outcomes, encourage parent engagement, lessemydissimisiaand
boost students' general dispositions toward school. If done correctly, it may improve oppsrtonigdationships
among educators, parents, and children.

Dela Rosa (2013) said that a home visiting program may foster constructive intetzattiveen the school
and the family. Teachers may benefit from this visit by learning more about their stirtdimisUal abilities and
difficulties. Cultural understanding, reporting on academic accomplishment, rallying paremqait siop higher
academic performance, and equipping parents with the means to do so are all viable outcomehelhaing visit,
the educator takes notes on the student's current health, any pertinent family conceany, @t disciplinary
difficulties at school or elsewhere. Teachers can better connect with theirgngptlseir families when they are able
to see them in their natural habitats.

The Parents-Teachers Association (PTA) emphasizes that generating monég ieaiatrole, despite the
common misunderstanding that it is. PTA meetings, which typically take place once every three menthes,a
great place to talk about anything and everything related to education (Simmons, 2016).

Mart (2013) claimed that for instructors to be compliant to the school and to student learningethtey n
be enthusiastic about teaching. Teachers may better themselves by participating in professional dévelopme
opportunities including seminars, trainings, and workshops.

In addition, substantial linkages between enthusiastic instruction and high-quality student learning are
explained by Mart (2013). Students will work harder in school if they believe their instracéoisvested in the
material and have high expectations for them. Bouchillon (2016) argued that it is crucial to follow tled let@ibnal
trends since they dictate what is generally agreed to be the most effective meitgtduofing pupils. Teachers
should update their skills, methods, and pedagogical stances as needed to best serve theidstuelegrtsfinancial
difficulties are viewed as one of the most significant barriers to teachers' professional dene{Q@trimect al., 2022).
One of the difficulties educators’ faces is balancing their own personal and professional development.
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Time constraints and teachers' attitudes, as reported by Torff & Ses2drg, (are major factors in the
success of professional development programs. Manan (2014), who agrees thatidlitoogeasp the direction of a
teacher's performance, lends credence to this notion.

Work with students and an appreciation for their culture are essential comporedfastioe professional
growth. The Code of Ethics for Professional Teachers (RA No. 7836; PD Noal2@3jtipulates that schools must
support teachers' efforts to advance in their careers. The article in Education URDW\G) states that educators'
ethical guidelines are in place to safeguard students' rights. In accepting a teadtiong pdacators should be aware
that they are also agreeing to abide by a code of ethics. All pupils should be treated apligdigchers should never
abuse their power.

3. Methodology

3.1 Research Design

For this study, the researcher utilized a descriptive-correlational design. It involvaiptdessurvey and
descriptive-correlational. Descriptive-survey was used to determine the most dominant situatiorslifesiyée of
the school heads in terms of telling style, selling style, participating style and delegidénd svaluated the level
of leader’s support of the school heads in terms of content knowledge and pedagogy, diversity of learners and
assessment and reporting, curriculum and planning, community linkages, and professional engagemeahalind pers
growth and professional development; it also identified the extent of the self-efficacy dfitloélsead described by
the teacher-respondents in terms of mastery experience, vicarious persuasion, physiologick| feedileatotional
status; and lastly, it determined the performance level of the teacher-respondents towards woskohtéarching-
learning process, pupil’s outcome, community involvement and personal growth and development.

3.2 Respondents of the Study

This study was conducted in the elementary schools of Sariaya West District, situated in the municipality of
Sariaya, province of Quezon. The respondents were 160 which is the sample size of the whachee currently
associated with the eight (8) public elementary schools in Sariaya West District. Purposive sampling tecBnique wa
utilized in the enlistment of respondents for this study. The google form was provided to the tagpiadents
through the assistance of the school heads in the district.

Table 1 shows the gender distribution of the 160 teacher-respondents, with 143 femalésreathes.
Females outnumbered males, according to the gender distribution statistics.

In addition, the table shows the distribution of teacher-respondents by civil status. It shai8 tfahe
respondents are married, two (2) are separated, 35 people are unmarried af)cafewwidowed. The table reveals
that most of the teacher-respondents are married.

Moreover, the table shows the distribution of teacher-respondents by their age. It sh@9vssadndents
were aged 30 years old and below, 60 respondents were aged 31-40 years old, 42 resgedeydsl 41-50 years
old, and 19 respondents were aged 50-60 years old. Most of the respondents weret@gezhBd eld.

Furthermore, the distribution of educational attainment reveals that 40 teacher-respavdeatsachelor's
degree, 84 respondents have master's units, 31 respondents have master's de¢4¢essfmuimdents have doctorate
units, and one (1) respondent have doctorate degrees. This indicates that most teamidentssare still taking
gradute students to earn their units.

Likewise, 77 of the overall population of teacher-respondents are designatadtes T,e88 respondents as
Teacher Il, 39 respondents as Teacher Ill, and one (1) respondeastas Weacher I. The data indicated majority of
the respondents have a position of Teacher I.

Finally, the table shows the distribution of teacher-respondents by years of experience. It revEaletpandents
have taught for 1 to 10 years, 49 respondents for 11 to 20 years, 32 respond2htsof80 years, and two (2)
respondents for 31 years or more. It indicates that majority of the teacher-respondegtisesn one (1) to 10 years
of teaching experience.
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Table 1. PROFILE OF THE RESPONDENTS
) Gender Civil Status
Profile ) . .
Female Male Married Separated Single Widow
School Concepcion Ibaba 29 6 25 0 9 1
ES
Gov. Natalio &
Susana Enriquez ES 18 ! 17 ! 1 0
Janagdong 1 ES 7 0 5 0 1 1
Janagdong 2 ES 6 1 6 0 1 0
Lutucan 1 ES 10 1 10 0 1 0
Lutucan CS 29 4 20 0 12 1
Montecillo ES 14 2 13 0 0
Sto. Cristo ES 30 2 23 1 1
Age 30 years and below 31 8 14 0 25 0
31-40 years old 54 6 49 2 8 1
41-50 years old 41 1 41 0 1 0
51 years old and 17 9 15 0 1 3
above
Educational Bachelor's Degree
Attainment Holder 3 3 33 ! 5 1
With MA Units 76 8 59 0 23 2
Master's Degree
Holder 25 6 24 1 5 1
With Doctorate 4 0 2 0 2 0
Degree Units
Doctorate Degree
Holder ! 0 ! 0 0 0
Designation Teacher | 69 8 50 0 27 0
Teacher Il 34 4 34 0 1
Teacher Il 34 5 30 1 3
Master Teacher | 5 1 5 0 1 0
Years in Service 1-10 years 65 12 42 2 32 1
11-20 years 46 3 47 0 2 0
21-30 years 30 2 28 0 1 3
31 years and above 2 0 2 0 0 0

3.3 Research I nstrument

Researcher-made online survey questionnaire was utilized in this study. The indieaitotseacher-made
based on the literature review of the study. As a result of the reliability test it wasdiouticht the items in each
parameter posted good and excellent. In terms of situational leadership style, the sub-gatiahiel&bility test of
0.637 to 0.909 which means that the indicators used were acceptable to excellent. In leader’s support, all the sub-
variables got an excellent result with a Crarihaalpha of 0.916 to 0.965. On the other hand, sub-variables in self-
efficacy scored at 0.871 to 0.956 which indicates good to excellent resulty, lthstisub-variables in teacher
performance obtained 0.790 to 0.943 which revealed that the indicators used were acceptadllertb exc

3.4 Implementation
The researcher then secured a letter of consent to the Schools Division Superintendeot {&D3¢pEd
- Division of Quezon, the public schools' district supervisor (PSDS), and the school heads inVBesiayestrict for
the conduct of the said study.
Afterward, with the informed consent of the SDS, PSDS, and the school heads, public elementary school
teachers, or the respondents of Sariaya West District were informed regarding thetiedimmés the online survey.
The school heads received an online survey questionnaire created by the reseadw@rool heads sent the link to
the respondents. The respondents were given appropriate time to complete the onlin® suexent or minimize
the health hazards brought about by the pandemic of COVID-19.
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3.5 Ethical Consideration

The privacy of the research participants was protected by the researcher. The stutindiddsothe
names of the respondents. The research data collected through the online survey forph iwasriot confidence.
The data collected from the respondents were provided honestly by the researcher.

3.6 Data Analysis

Descriptive statistics such as weighted arithmetic mean, and standard deviation was utilizeedeathber
to fully examine the responses of the teacher-respondents on the situational leadership aupleztef the school
heads. Also, it was used to determine the self-efficacy of the school heads andaeeé of the teacher-respondents.

Pearson-product moment correlation coefficient was used to determine the relationship betvod@olthe s
head’s situational leadership style and level of support of school head on the extent of their self-efficacy lamid leve
teachers’ performance; and if there is a relationship between the extent of self-efficacy and level of teachers’
performance.

Mediation Analysis was employed to determine the significant mediation effect of sedfcgfdn situational
leadership style and leader’s support to teacher’s performance.

4, Results and Discussion

4.1 On Situational Leadership Style of the School of the School Heads and the Extent of Self-Efficacy; and Level of Teacher’s
Performance

Table2
Test of Relationship Between Situational Leadership Style of the School Head and the O&aehafs
Performance
Self-Efficacy Teachers' Performance
Situational
Leasdtelrzmp Mastery Vicarious Verbal Psychological  Emotional T_Zicrzli:g- Pupils' Community Pg):‘s:vst;]ogal
y Experience  Experience  Persuasion Feedback Status 9 Outcome  Involvement
Process Devt.
Telling Style 453" .336™ 357" 343" 452" .299” 354" 216" A70°
Selling style .788" 752" 739" a1 694" 513" 512" 446" 338"
g;ﬁc'pat'”g 704" 710" 687" 731" 710" 521" 527" 475" 339"
g@'@gatmg 754" 722" 715" 726" 712" 592" 615" 519" 416"

**_ Correlation is significant at the 0.01 level (2-tailed).
*. Correlation is significant at the 0.05 level (2-tailed).

Table Il shows the relationship between situational leadership style of the school heads and the elftent of s

efficacy and level of teacher’s performance. For self-efficacy, the situational leadership style shows positive and
significant relationships. Telling style shows significant positive correlations with Mastery Experience (.453**)
Vicarious Experience (.336**), Verbal Persuasion (.357**), Psychological Feedback (.#4®Ffmotional Status
(.452*%). Selling style shows significant positive correlations with Mastery Experience*X),/88carious
Experience (.752**), Verbal Persuasion (.739**), Psychological Feedback (.711**) and Em&iahed (.694**).
Participating style shows significant positive correlations with Mastery Experience (.704**), VicBoipesience
(.720**), Verbal Persuasion (.687**), Psychological Feedback (.731**) and Emotional Status (.70.&t)y,
Delegating style shows significant positive correlations with Mastery Experience (.754**), VicariouseBzpe
(.722**), Verbal Persuasion (.715**), Psychological Feedback (.726**) and Emotional S%tas+.
This indicates that when school heads use an appropriate situational leadership style, irésottsndoetter self-
efficacy. School heads with strong levels of leadership style and self-efficacittareabke to handle difficulties and
opposition. Even in very stressful circumstances, they maintain their composure and demonstratedelfoentr
are also more ready to make the sacrifices necessary to provide for the requirdntieis school and lead
effectively.

WWw.ijrp.org



FRANCIS M. OBOGNE / International Journal of Research Publications (IJRP.ORG) ‘.\ IJRP.ORG

Inte escarch Public
ISSN: 2708-3578 (Online)

168

For teacher’s performance, the situational leadership style shows positive and significant relationships.
Telling style shows significant positive correlations with Teaching-Learning Rro@®9**), Pupils’ Outcome
(.354**), Community Involvement (.216**), and Professional Growth and Development (.170**). Sellinglstyles
significant positive correlations with Teachihgarning Process (.513*%*), Pupils’ Outcome (.512**), Community
Involvement (.446**), and Professional Growth and Development (.338**). Participating style showgaignif
positive correlations with Teachirgearning Process (.521**), Pupils’ Outcome (.527**), Community Involvement
(.475**), and Professional Growth and Development (.339**). Lastly, Delegating style shows sigmps#ive
correlations with TeachinBearning Process (.592**), Pupils’ Outcome (.615**), Community Involvement (.519%%*),
and Professional Growth and Development (.416**).

This indicatethat when school heads utilize a good situational leadership style, it enhances the teachers’
performances. It is because the situational leadership style significantly affectskibayato and how they interact.
Understanding the leardership style can help improve communication, gauge other teacher's neegl® positive
connections with the pupils.

This is supported by Mudiyantun (2019) who looked at how teachers' performance was affected by the school
head's situational leadership, how teachers' motivation at work affected their performant@watehchers'
motivation at work was affected by the school head's situational leadership. Positite efffthe school head's
situational leadership on employee motivation were found. Situational leadership style is impddstetring the
kind of intrinsically motivated and productive workforce that improves organizations.

4.2 On Level of Leader’s Support of the School Heads and the Extent of Self-Efficacy; and Level of Teacher’s Performance

Table3
Test of Relationship Between Level of Leader’s Support of the School Head and Extent of Self-Efficacy
and the Level of Teacher’s Performance

Self-Efficacy Teachers' Performance
ing- . Professional
Leader Support Mastery Vicarious Verbal Psychological Emotional Ie:ac'frw]li?]% Pupils' Community Growth &
Experience Experience Persuasion Feedback Status Outcome Involvement

Process Devt.
Content Knowledge and ™ - - " - . ™ - -
Pedagogy 748 687 682 661 661 546 540 543 371
Diversity of Leamers &
Assessment and 731 664" 663" 650" 636" 562" 602" 618" 407
Reporting
Curriculum and B . “ . " . . - -
Planning 754 700 694 708 625 533 576 584 .384
Community Linkages 780" 778" 753" 751" 678" 559" 606" 636" 373"
Professional Engagement &
Personal Growth and 760" 776" 778" 736" 652" 532" 539" 556" 375

i D

**_Correlation is significant at the 0.01 level (2-tailed).
*. Correlation is significant at the 0.05 level (2-tailed).

Table 3shows the relationship between level of leader’s support of the school heads and the extent of self-
efficacy and level of teacher’s performance. For self-efficacy, the leader’s support shows positive and significant
relationships. Content Knowledge and Pedagogy shows significant positive correlations with Mastery Experience
(.748**), Vicarious Experience (.687**), Verbal Persuasion (.682**), Psychological Feledp&61**) and
Emotional Status (.661**). Diversity of Learners & Assessment and Reporting shows sigipifisiine correlations
with Mastery Experience (.731**), Vicarious Experience (.664**), Verbal Persuasion (.66B%})chological
Feedback (.650**) and Emotional Status (.636**). Curriculum and Planning shows significant positélaticors
with Mastery Experience (.754*%), Vicarious Experience (.700**), Verbal Persuasion (.698%})chological
Feedback (.708**) and Emotional Status (.625**). Community Linkages shows significant positive correlétions
Mastery Experience (.780**), Vicarious Experience (.778**), Verbal Persuasion (.753%ghBlogical Feedback
(.751**) and Emotional Status (.678**). Lastly, Professional Engagement & Personal GrowtlrcdessiBnal
Development shows significant positive correlations with Mastery Experience (.760**), VicariousielBgper
(.776**), Verbal Persuasion (.778**), Psychological Feedback (.736**) and Emotional SGEA%].

This indicates that when school heads provide strong leader’s support, it tends to result in better self-efficacy.
Leaders who are self-sufficient may depend on their own resources and ability to overcomesoastheldapt to
changing circumstances, which can help them support the teachers. High levels of leadership suppoecieel ¢
to self-efficacy. It has influence on both personal leadership effectivandske effectiveness of the team through
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enough support. Leadership support includes wise decisions, motivation, persistence, and wellbeirig which
transferred among the teachers.

For teacher’s performance, the leader’s support shows positive and significant relationships. Content
Knowledge and Pedagogy shows significant positive correlations with Tedokingag Process (.546**), Pupils’
Outcome (.540**), Community Involvement (.543**) and Professional Growth and Development (.371**). [iversit
of Learners & Assessment and Reporting shows significant positive correlations with Teadrimgg-€rocess
(.562**), Pupils’ Outcome (.602**), Community Involvement (.618**) and Professional Growth and Development
(.407**). Curriculum and Planning shows significant positive correlations with Teaching-Learning Rrb8a8sy),
Pupils’ Outcome (.576**), Community Involvement (.584**) and Professional Growth and Development (.384%%*).
Community Linkages shows significant positive correlations with Teadhéatring Process (.559**), Pupils’
Outcome (.606**), Community Involvement (.636**) and Professional Growth and Development (.373**, Lastl
Professional Engagement & Personal Growth and Professional Development shows significant positive correlations
with Teachingbearning Process (.532**), Pupils’ Outcome (.539**), Community Involvement (.556**) and
Professional Growth and Development (.375**).

This indicates that when school heads provide strongrieadpport, it tends to result in better teachers’
performance. Teachers are strengthened through coaching and genuine learning as a form trtbaufipmschool
head. School heads provide assistance and chances for professional growth among tlke Aehitieiquality
educational environment for teachers is fostered in schools through effective leadership Bypaootiiring the
essential abilities required of school heads to provide support, teachers at all leveleductiteonal system may
enhance their performance.

This is supported by Atsebeha (2016) wherein school heads’ support affected the productivity of teachers.
Teachers are inspired through leader’s support. The supportive school head leads to the increase of teachers'
performance. Teachers' work satisfaction was shown to be significantly related to seldsbstpport. Sirisookslip
et al. (2015) also agreed with it that teachers' productivity and performance is affected by the leader’s support.
Teachers' productivity was shown to be strongly influenced by a supportive leadership style.

4.3 On the Extent of Self-Efficacy and the Level of Teacher’s Performance

Table4
Test of Relationship Between the Extent of Slficacy and the Level of Teacher’s Performance

Teachers' Performance

Self- Efficacy Eaacr?]li?]g' Pupils' Community Professional
P g Outcome Involvement Growth & Devt.
rocess
Mastery Experience 542" 549™ 507" 4147
Vicarious Experience 481" 478" 484" 382"
Verbal Persuasion 539" 495™ 536" 425”
Physiological Feedback 470 475 508™ 426"
Emotional Status 487 581" 485™ .366™

**_ Correlation is significant at the 0.01 level (2-tailed).
*. Correlation is significant at the 0.05 level (2-tailed).

Table 4 shows the relationship between the extent obfalfcy and level of teacher’s performance. Self-
efficacy shows positive and significant relationships with teachers’ performance. Mastery Experience shows
significant positive correlations with Teachihgarning Process (.542*%*), Pupils’ Outcome (.549**), Community
Involvement (.507**), and Professional Growth and Development (.414**). Vicarious Experience shows significant
positive correlations with Teachidgearning Process (.481**), Pupils’ Outcome (.478**), Community Involvement
(.484**), and Professional Growth and Development (.382*%). Verbal Persuasion shows significaive posit
correlations with Teachinfiearning Process (.539**), Pupils’ Outcome (.495**), Community Involvement (.536%%*),
and Professional Growth and Development (.425**). Psychological Feedback shows significant postiatormr
with Teachingkearning Process (.470**), Pupils’ Outcome (.475**), Community Involvement (.508**), and
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Professional Growth and Development (.426**). hgdEmotional Status shows significant positive correlations with
TeachingLearning Process (.487**), Pupils’ Outcome (.581**), Community Involvement (.485**), and Professional
Growth and Development (.366*).

This indicates that when school head manifest a high level of self-efficacy in terms of mastagnespe
vicarious experience, verbal persuasion, physiological feedback, and emotional status, it will gradtter devel of
teacher’s performance in terms of teaching-learning processpupils’ outcome, community involvement, and
professional growth and development. It is because the self-efficacy of the school ttedieqgiswer to control their
motivation and behavior which can affect the performance of the teachers. If the schoohigtayg imotivated and
shows good behavior, it will result to a greater work productivity among the teachers.

It is supported by the study of Cai et al. (2022) that teachers megsi@dtheir motivation and commitment
to their job through the self-efficacy of the school heads. School heads should emphasize sha@seandor
collaborative accountability when implementing changes since they help form a growth-oriented schodhatilture
encourages teachers' desire to cooperate and enhances their confidence in performinggheir dutie

4.4 Mediation Analysis of Self-Efficacy to the Relationship Between Situational Leadership Style and the Level of
Teacher’s Performance.

Table5
Test of Mediation Analysis of Self-Efficacy to the Relationship Between Situational Leadetdkiu®i the Level
of Teacher’s Performance

95% Confidence Interval

Effect Estimate SE Lower Upper t P
Direct 2338 1029 .0306 4370 2.2727 0244
Indirect 3279 1214 .0965 5729 2.7010
Total 5617 .0605 4422 6811 9.2862 .0000
95% Confidence Interval
Effect Estimate SE Lower Upper t P
Situational LS --> Self-Efficacy 9053 0491 .8082 1.0023 18.4198 .0000
Situational LS --> Performance 2338 1029 .0306 4370 22727 0244
Self-Efficacy --> Performance 3622 0939 1767 5476 3.8581 .0002
SLS --> SE -->TP 3279 1214 .0965 5729 2.7010

Note: Partial mediation exists

Table 5 presents a mediation analysis examining the self-efficacy to the relationship between bituationa
leadership style and the level of teacher’s performance. The analysis aims to determine if the extent of self-efficacy
of school heads significantly mediate relationship between situational leadership style and the level of teacher’s
performance.

The direct effect represents the relationship between situational leadership style and the level of teacher’s
performance without considering the mediating role of the extent of self-efficacy. In thisignthe direct effect
estimate is 0.2338, with a 95% confidence interval ranging from 0.0306 to 0.4370. The t-value isgh@7#h@,
associated p-value is 0.0244. This implies that situational leadership style directly anchsitypifnpacts the level
of teachers’ performance. This finding highlights the importance of situational leadership styles of the school heads.

The use of various leadership styles that depends on the school’s situation can boost the teachers’ performance. This
suggest that the school head can change their situational leadership styles depending on the negubf the s

Furthermore, the indirect effect represents the relationship between situatiomshlpatgle and the level
of teacher’s performance, mediated by the extent of self-efficacy of the school heads. In this analysis, the indirect
effect estimate is 0.3279, with a 95% confidence interval ranging from 0.9650 to 0.6@29value is 2.7010. This
suggests that extent of self-efficacy of school heads play a significant role in situationahlipadigie into the
enhancement of teachers’ performance. Manifesting the self-efficacy of the school heads by controlling their own
level of motivation and behavior will reflect on their situational leadership style. Their confidenceusa tifevarious
situational leadership styles can enhance the teachers’ performance on teaching-learning process, pupils’ outcome,
community involvement, and professional growth and development.

Based on these results, there is partial mediation in the relationship betweemaltlestdership style into
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the enhancement of teachers’ performance. In addition, the extent of self-efficacy mediates a significant portion of
this relationship, as evidenced by the indirect effect estimate. However, theraisigtiiificant direct effect between
situational leadership style and level of teachers’ performance, even when accounting for the mediating role of the
extent of self-efficacy of the school heads.

4.5 Mediation Analysis of Self-Efficacy to the Relationship Between Leader’s Support and the Level of
Teacher’s Performance

Table6
Test of Mediation Analysis of Selfficacy to the Relationship Between Leader’s Support and the Level of
Teackr’s Performance

95% Confidence Interval

Effect Estimate SE Lower Upper T P
Direct 3939 .0890 2182 5697 44270 .0000
Indirect 1596 0793 0247 .3346 2.0126
Total 5535 .0495 4557 6513 11.1746 .0000
95% Confidence Interval
Effect Estimate SE Lower Upper T P
Situational LS --> Leader’s Support .8064 0423 1229 .8900 19.0665 .0000
Situational LS --> Performance 3939 .0890 2182 5697 44270 .0000
Leader’s Support --> Performance 1979 .0921 .0160 3799 2.1483 .0332
SLS--> LS ->TP 1596 0793 0247 .3346 2.0126

Note: Partial mediation exists

Table6 presents a mediation analysis examining theeséfacy to the relationship between leader’s support
and the level of teacher’s performance. The analysis aims to determine if the extent of self-efficacy of school heads
significantly mediate the relatiohip between leader’s support and the level of teacher’s performance.

The direct effect represents the relationship between leader’s support and the level of teacher’s performance
without considering the mediating role of the extent of self-efficacy. In this analysis, thedfiest estimate is
0.3939, with a 95% confidence interval ranging from 0.2182 to 0.5697. The t-value is 4.42'H& assbtiated p-
value is 0.0000. This implies that leader’s support directly and significantly impacts the level of teachers’ performance.
This finding highlights the importance of leader’s support in terms of content knowledge and pedagogy, diversity of
learners and assessment and reporting, curriculum and planning, community linkages, andralofesmgement
andpersonal growth and professional development. Leader’s support enhances the motivation of the teachers leading
the improvement of their performance. Leader’s support should be sustained in the school so that teacher will always
be empowered in the line of their duties.

Furthermore, the indirect effect represents the relationship between leader’s support and the level of teacher’s
performance, mediated by the extent of self-efficacy of the school heads. In this atiyisdirect effect estimate
is 0.1596, with a 95% confidence interval ranging from 0.0247 to 0.3346. The t-val0426.2This suggests that
extent of selfefficacy of school heads play a significant role in leader’s support into the enhancement of teachers’
performance. The support of their leader will be reflected in how well the school headke doenaanage their own
level of motivation and conduct. Their confidence on expressing leader’s support can enhance the teachers’
performance on teachirigarning process, pupils’ outcome, community involvement, and professional growth and
development.

Based on these results, there is partial mediation in the relationship between leader’s support into the
enhancement of teachers’ performance. In addition, the extent of self-efficacy mediates a significant portion of this
relationship, as evidenced by the indirect effect estimate. However, there is igtilifigaat direct effect between
leader’s support and level of teachers’ performance, even when accounting for the mediating role of the extent of self-
efficacy of the school heads.
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5. SUMMARY OF FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS

This chapter summarizes the findings, conclusions, and recommendations based on the data that was
gathered, analyzed, and interpreted.

Summary

The study yielded the following findings:

1. Selling style, participating style and delegating style were highly observed compare to tglinghich
was only observed by the respondents regarding the dominant situational leadership stythobttheads.

2. The school heads are highly supportive among the teachers in terms of content knowledge and pedagogy,
diversity of learners and assessment and reporting, curriculum and planning, communitys liskete
professional engagement and personal growth and professional development.

3. The self-efficacy of the school heads in terms of mastery experience, vicarious expeeenal persuasion,
physiological feedback, and emotional status were highly observed by the respondents.

4. The teacher-respondents were highly performing towards work in terms of te&elnitigig process, pupils’
outcome, community involvement, and professional growth and development.

5. There is a significant relationship between situational leadership style of the school heads xedtiof e
selfefficacy and level of teacher’s performance.

6. There is a significant relationship between level of leader’s support of the school heads and the extent of self-
efficacy and level of teacher’s performance.

7. There is a significant relationship between the extent ofeg@dlacy and level of teacher’s performance.

8. There is a partial mediation exist on the extent of self-efficacy to the relationdlipebesituational
leadership style and the level of teacher’s performance.

9. There is a partial mediation exist on the extent offéifacy to the relationship between the level of leader’s
support and the level of td&r’s performance.

Conclusions

The study yielded the following conclusions:

1. There is a significant relationship between situational leadership style of the school heads sedttlo e
selfefficacy and level of teacher’s performance.

2. There is aignificant relationship between level of leader’s support of the school heads and the extent of self-
efficacy and level of teacher’s performance.

3. There is a significant relationship between the extent ofegétficy and level of teacher’s performance.

4. There is a partial mediation exist on the extent of self-efficacy to the relationgiipebesituational
leadership style and the level of teacher’s performance.

5. There is a partial mediation exist on the extent of self-efficacy to the relatidiethiperthe level of leader’s
support and the level of teacher’s performance.

Recommendations
Based on the findings and conclusions made, the following recommendations are hereby offered:

1. For the top management of School Division Office, they may continuously provide continuous trainings
and seminars on situational leadership styles and self-efficacy as it will lead hémeement of their
provision of support leading to the increase of teachers’ performance. It is revealed in the study that self-
efficacy parially mediates the situational leadership style and leader’s support onto the level of teachers’
performance.

2. For the school heads, they may interchangeably use the situational leadership style and miaifgst a s
self-efficacy as it is needed depending on the situation happening in the school. It is becais@oher
single type of situational leadership style which can be use in all setting. It shoulchbeedran the case-
to-case scenario. It is the key to a successful utilization of situational Iegdstde.

3. For the teachers, they may continuously attend various level of seminars and trainings damtheir
personal and professional growth and development. Through this, they will be able to learn new knowledge
and skills for the betterment of the delivery of quality education among all their pupils.

4. For future researchers, that another research be conducted involving a much wider poptéaticnah
experimentation and acceptability of the research output. Also, to utilize different resesagcis dach as
gualitative or mixed method (qualitative-quantitative approach) to further strengthen the findings of the
study.
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