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Abstract: Instructional leaders are consideradthe key contributors to the successthe
implementation of change in schools. This study determimedhstructional leadership practices
and learning lags of learners. The researcher utilizedlgberiptive- correlational method. This
research study employed the total sampling technique tondetethe sample of schools and
stratified random sampling in finding the respondents tdgizate in data gathering. Mean and
Pearson r were used statistical data analysis.

Findings revealed #t instructional leadership practices of school headsimg of
instructional supportfor teacher effectiveness and efficiency, enhancing teachpability
building, curriculum enhancement and assessment of learningnwegcwere rated always. The
school heads have very high degree of providing supportatthéesin improving teaching
learning and learning outcomes. Constantly involved and peglctheir instructional leadership
by giving technical assistance to the teachers in tme fimproving the teaching capability of the
teachers especially during classroom observation. Radist practice their instructional
leadership by enhancing the curriculum to make it relevant and responsive to the learners’ needs.
The level of learning lags of learners relative to lesgrskills, numeracy, literacy and critical
thinking were rated unsatisfactory.
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1. Main text

Introduction

Leadership in instruction is crucial in a strategic schotivities include organizing the
curriculum, creating clear goals, analyzing, assigninguress, and keeping track of lesson plans.
Teachers routinely encourage learning and development iin stuglents. As opposed to the
conventional leadership that exists today, instructiopablérship entails using non-coercive
influence to mold educational objectives and define. Itidpgethe vision of future, and strategies
for producing the changes needed to achieve that vision @Aua8i9).

Instructional leaders are considered the key contributordo the successn the
implementationof changein schools. However, public elementary school adminissatre
poorly equipped with the knowledge and skilts performing their instructional leadership
functions specificallyin developing programs and/or adopting existing programsblic
elementary school administrators are moderately competenassessmentof learning,
implementing programs for instructional improvement, istructional supervision respectively.
Instructional leaders are considered as the key cordgrittotthe success the (Basafies, 2020).
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Though everyone recognizes the importanoé the instructional leadership
responsibilities of the school head, in reality, goodtructional leadership skills are seldom
practiced. Therés a needor information about the skills and tasks requitegupport practices
of instructional leadership in schools so that they camige the best possible instruction to the
children.

One of the more significant outlook in basic educai®rearning gaps among the
learners because of pandemic. The learning gaps if left ursagdreo compound over time and
become more severe and pronounced, which can incteashdnces that a learner will struggle
academically and socially or drop out of school. Segiwpjrif foundational academic skills like
reading, writing, and math, as well as social and petexonal skills are not acquired by learners
early on in their education, it may be more difficult ioem to learn these foundational skills later
on. As learners’ progress through their education, remediating learning gaps tends can become
more difficult because learners may have fallen welirkltheir peers, or because high school
teachers may not have specialized training or expertiseaching foundational academic skills
(Scherer & Nilsen, 2019).

The prioritization of learning objectives and content #rables a better comprehension
of and response to the crisis, the incorporation of eak health-related aspects, critical and
reflective thinking with regard to information and reewunderstanding social and economic
trends, and encouraging behavior that is empathetigatd, and non-discriminatory, among other
things, should all be addressed by curriculum adaptationbifiexi and contextualization. In the
meantime, a balance was sought between determiningytmhigetencies that learners will need
to continue learning and strengthening the all-enconmassd humanistic nature of education
without having to pressute emphasize just instrumental learning (UNESCO, 2020).

Learning gaps happened when learners missed a skill and gedcte a new lesson
without any remediationon it. Since the lessons are arranged from simjplecomplex
competencies, any unmastered simple skills will hindetethmers to master, too, the higher level
of competencies, thus leaving a gap from the standaretmdsvel to what is expected of them
ontheir succeeding lessons (Torres, 2021).

Despite the boundless opportunities and efforts done byethehersin faceto-face
teaching, there are still learning lags occurred. Some stusigfiesed from losing the merit of
education due to being discouraged or not taking to attesskesldecause of fear. Ehen they were
in school, some of them were not engaging as much gsutberd to while attending classes
seriously.

Of the many concerns that teachers express about tfoenpance of the learners and
giving intervention on the learning lag is that it takes aofgprecious time. Certainly, it takes
significant amounts of time to develop the learninglskiLearning gaps are to be eradicated
through the effective instructions and embracing diffeisetrventions.

Locally, experiences and observations speak out thigyrefischool heads instructional
supervision and academic gap of learners. From tear2lag of schooling, learners’ knowledge
was deteriorated and has low learning level. Several lsamdnigher grades, could not read,
write and even do simple math calculations becaugedtheot understand their modules.

The instructional leadership approach requires schodipails to give top priority to the
continuous improvement of teaching quality and acadentmomes. Thus, there is a limited body
of knowledge on academic gaps of learnershe new normal. This study find® have a
significant contribution in the existing literatures.eThesearcher aims to conduct this study to
determine the instructional leadership of school headthanéarning gapsf learners.
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Conceptual Framework

Learning gaps are often the discrepancy between what stuslesuld know by the end
of a particular school level and what they actually know.rhe@ are likely to fall further and
further behind as a result of the skills and knowledgg Hawe lost because these learning gaps
are frequently increasing. As students go to a higher tdv&udy, this compounding phenomena
presents a significant problefor teachers and students alike (Torres, 2021).

As a result of instructional monitoring, Professional Learning Commesitiwere
eventually established in each institution. These guideforesupervision must center on the
teachers' support, reciprocal trust, and accountabllfigrefore, assistance in enhancing teachers'
professionalism is always needed. The enhancement ofgimialism can be accomplished, for
example, by instructional supervision. A critical steghia process of implementing educational
managemenin schoolss the adoptiorof supervision (Hussein, 2019).

The goal of instructional supervision is to continuouslgoemage, organize, and direct teachers
in schools, both individually and in groups, so theay batter comprehend and be able to achieve
the function of learning in action. As a result, thera idirect connection between instructional
supervision and teacher professional development. A letbt@inalysis has focusedn the
connection between teacher supervision and profedisiondn recent years (Mudawali &
Mudzofir, 2017).

The above cited concepts anchored the present undgdasinthe studyon the
instructional leadership practices of school heads and pupils’ learning gaps. This research study
follows the INPUT-PROCESS-OUTPUT model. The input of #tisdy includes the data to be
taken from the school heads and teachers on their instraicteadership practices and learning
lags of learners. The output of the study includes the lusifferent data processes like the
survey questionnaire, statistical analysis and discussitimedindings. The output of the study
will be a program that could eradicate the learning gafize learners.

The following diagram depicts how the variables will beated to determine the extent
of the instructional supervision practices, and respditgbiof master teachers.

Input Process Output

(I nstructional Leadership\ ( Survey through a \ ( \

Practices Validated Data
Gathering Tool

e Instructional
support for teacher ; ;
effectiveness and Encoding, Tabulating

efficiency and Data Analysis

e Enhancing teacher
Capab"ir y building Statistical Treatment *

e  Curriculum _
enhancement Crafted Learning

e  Assessment of - Mean &SD Recovery Plan
learning outcomes

, - Analysisof Variance
Learning Lagsof Learners

e Learning Skills Discussion of R@ults
e Numeracy and I nter pretations
e Literacy

°

K Critical Thinking J \ j \ J

Figure 1. Resear ch Paradigm
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Statement of the Problem

This study determined the instructional leadership practiodsearning lags of learners
in Lake Sebu 3 district. Findings serve as springboard irgriegi a learning recovery plan.
Specifically, this study souglt answer the following questions:

1. Whatis the extenbdf the instructional leadership practices of school hgatésmsof:
1.1Instructional suppotfior teacher effectiveness and efficiency;

1.2 Enhancing teacher capability building;

1.3 Curriculum enhancement; and

1.4 Assessmentf learning outcomes?

2. Whatis the extent learning lagf learners in termsf:

2.1learning Skills;

2.2Numeracy;

2.3Literacy; and

2.4 Critical Thinking?

3. Is there a significant differencen the instructional leadership practicesschool heads
across schools?
4. Basedon the findingsof the study, what recovery program could be proposed?

METHODOLOGY

Research Desgn
The researcher utilized the descriptive- correlaionethod. In descriptive survey, this

study involves the description and analysis of the charsiitsmf the populationslt described
the level of instructional leadership practicdsschool heads and learning laafslearners. The
study conducted at Lake Sebu 3 District located at the muliigiphLake Sebu, South Cotabato.

The respondentsf this research study were regular permanent teaciéake Sebu 3
District composed of one hundred (120). Mean was used to deteting instructional leadership
practices of school heads and learning lags of learners. fafygariance (ANOVA) was used
to determine the significant difference on the instamal leadership practices of school heads
across schools.

RESULTSAND DISCUSSIONS
I nstructional Leadership Practices of School Heads

The level of instructional leadership practices of schimads in terms of instructional
support for teacher effectiveness and efficiency. Asveh@roviding professional, technical and
instructional assistanc teachers was rated always with meain3.62. This followed by
motivating and supporting teachers to attain peak perfarenamich obtained the mean of 3.58
and describedas always. Takenas a whole, the mean of instructional suppéwt teacher
effectiveness and efficiency was 3.52 and rated as alagsconsistent ratings for all indicators
substantiate the overall results. This means thatt mbghe school heads always practice
instructional support for teacher effectiveness and dfifigieThe school heads have very high
degree of providing support to teachersmproving teaching learning and learning outcomes.
The result indicates that school heads always sdethatitheir teachers were given appropriate
instructional support towards effective classroom inswocend improve their competence
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teaching. Moreover, result implies that instructional lestdp practicesof school heads
manifested very high in guiding, assist and improverteeuctional capability.

The level of instructional leadership practices of schoaldeen terms of enhancing
teacher capability building. As shown, serving as citasuand resource speakers in INSET was
rated alwaysas manifestedin the meanof 3.50. This followed by organizing school-based
seminars, workshops and school learning action cell anducting action research designed to
improve instruction and academic performance were rawed/a with mean of 3.40 respectively.
Taken as a whole, the mean of enhancing teacher dgphbilding was 3.38 and rated as always.
The consistent ratings for all indicators substantiagedverall results. This means that school
heads constantly involved and practiced their indooat leadership by giving technical
assistance to the teachers in the form improvingehehing capability of the teachers especially
during classroom observation. The implication of the figdi stated that school heads play a
significant role promote teacher capability.

The level of instructional leadership practices of schwads in terms of curriculum
enhancement. As shown, reviewing the competenciegedtiin classroom instruction was rated
always as manifested in the mean of 3.41. This followed bggsing innovations to improve
instructions and acting as consultant in the subjectthar dields assigned on his/her expertise
were rated always with meaof3.37 respectively.

Taken as a whole, the mean of curriculum enhancement3\8&sand rated as always.
The consistent ratings for all indicators substantiagedverall results. This means that school
heads persistently practice their instructional leadershipnbancing the curriculum to make it
relevant and responsive to the learners’ needs. The result implies that major ideas that need to be
included in the essential curriculum must be understood by Iskkbads. They are knowledgeable
enough to assess whether students are learning the bodforhation, the concepts, and the
abilities that are required by the core curriculum. Thellef instructional leadership practices of
school heads in terms of assessment of learning outcohseshown, assisting and ensures
utilization of a range of assessment processes for lsapeeformance and assisting teachers in
identifying strengths and growth areas through monitorirdyabservation were rated always and
obtained the means of 3.41 respectively. This followed by leading in the evaluation of learners’
achievement and utilizes results to improve learningratesl always with mean of 3.41. Taken as
a whole, the mean of assessmehtlearning outcomes was 3.40 and ratedlalways. The
consistent ratings for all indicators substantiateaberall results. This means that school heads
effectively and constantly practice their instructiomadership in assessing the learning outcomes
through effective assessment and giving technical assistarice teachers on how to assess the
learning outcomes of their learners.

Learning Lagsof Learners

The level of learning lags of learners relative to learrskills. As illustrated in the
results, ability to absorb written material sufficigntapidly and at a level of accuracy was rated
unsatisfactory with meamf 2.49. This followed by willing and abléo hear and actively
comprehend verbal messages was rated unsatisfactbrynean of 2.49. Taken as a whole, the
mean of learning skills was 2.49 and describe as wfeettry. This means that learners were
assess to have learning gap in learning skills because dbthee of schools for the past 2 years.
The result implies that when learners have low learnkilts shey have also low performance
level and find lack of interest in education. Many of tb# skills have heard that how it can be
compared to lifelong learning skills. They relate to how wteract with one another and the
outside environment. They are also, in many ways, atexeéloping relationships. In light of this,
let's examine the abilities that are uséfulall parties—students, teachers, parents, etc.

The level of learning lags of learners relative to numerAs explained in the results, Statistics
and Probabilityas a strands all about developing skill; collecting and organizing data using
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charts, tables, and graphs; understanding, analyzing maiedprieting data; dealing with
uncertainty; and making predictions about outcomes wiad nsatisfactory with mean of 2.23.
This followed by geometry as a strand includes propertiéa@f and three-dimensional figures
and their relationships and spatial visualization wittamef 2.18 describe unsatisfactory. Taken
as a whole, the mean of numeracy was 2.09 and descrilmesatisfactory. The consistent ratings
for all indicators substantiate the overall resultssTheans that numeracy level of learners was
low because of the absence of the face to face cléwsése last two years. The result implies
that the learners have high learning gap on their litee®} bf effective address and recovery of
learning is considered to enhance their performance.

The level of learning lags of learners relative to ditgt As shown, Alphabet knowledge
has a mean of 2.36 and describe as unsatisfactoryfdlloiwed by Fluency and Comprehension
which rated unsatisfactory with mean of 2.23. Takea aole, the mean of literacy was 2.19
and rated unsatisfactory. This means that learnershigkidearning gaps when it comes to their
literacy skills. Furthermore, unsatisfactory resuigdi¢ate that learners have low literacy level that
includes reading skills, comprehension and commuaicakills. This implies that learners
were lack of literacy foundation skills and need to havelepth practice and exercises. The
achievements are evaluated well in reproducing of kradyy@dend skills on literacy of learners.

The level of learning lags of learners relative to @altibinking. As shown, the Alphabet
knowledge has a mean of 2.36 and describe as unsatisfattisyfollowed by Fluency and
Comprehension which rated unsatisfactory with mean of ZaRen as a whole, the mean of
literacy was 1.66 and rated poor. This means that threelesahave high learning gap when it
comes to their critical thinking skills. The critical thinki skills were not develop and practice
even at home in the past two years. This implies tlahée have lack of foundation skills to
express themselves and think critically.

Significant difference on the Instructional Leader ship of School Heads acr oss Schools

The computed F-value of 12.005 and the p-value of .000 are knaer0.05 level of
significance. There is a significant difference existm the instructional leadership practices
across schools. The result further implies that éwvellof instructional leadership practiced by
school heads differ from one school to another adrake Sebu 3 District. This means that every
school head has different style of addressing the inkinat leadership towards learning
development and progress.

Conclusions

The instructional leadership practices of school headsfestad very high in guiding,
assist and improve the instructional capability. Thdgy a significant role promote teacher
capability. The major ideas that need to be included irgkential curriculum must be understood
by school heads. They are knowledgeable enough to adsef¥er students are learning the body
of information, the concepts, and the abilities thatraquired by the core curriculum. The school
heads effectively and constantly practice their insional leadership in assessing the learning
outcomes through effective assessment and giving tettassistance to the teachers on how to
assess the learning outcomes of their learners. When riedraree low learning skills they &
also low performance level and find lack of interestdimication. The learners have high learning
gap on their literacy level of effective address and regowef learning is considered to enhance
their performance.
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Recommendations

1. The instructional leadership was very high; howevertena®f the quality instructions
mustbeready.

2. In the learning lags, the recovery strategies nwestitilized to help the struggling
readers.

3. All learning lags musbe given DTRto comply the needed data.

4. Monitoring and assessmeoftthe teachers mubt consider.
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