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Abstract

This study investigates the nexus between teacher manaigant parental support in the context of inclusive
educatiorfor learners, including those with special needs and ditsadi Drawing data from 90 Master Teachierthe DepEd
Division of Davao City, this descriptive and correlatiogiaidy elucidates the high levels of teacher managemanthority,
knowledge, individualization, time management, and patieittén mixed learner settings. Concurrently, it underscores th
commendable support exhibited by parents in terms of finlareaotional, and social facets for inclusive education.
Correlation analysis revealed a significant yet modéstioaship between certain aspeatseacher management (knowledge,
individualization, time management, and patience) and tareapport for inclusive education. The regression analysis
affirmed this relationship, illuminating how teacheamagement aspects predict parental support. Consequentiydiye s
highlights the potential impaof teacher managemeuort parental suppoit driving the implementatioof inclusive education.
The findings emphasize the need for educational instisitio bolster resources aiding teachers in addressiagsdilearer
needs while urging parental involvement for fosteangpsitive learning environment. Ultimately, this reskaecommends
enhanced traininfpr teachers, proactive measures by educational audisodnd increased parental engageneefurtify the
success of inclusive education initiatives.

Keywords: Inclusive Education, Teacher Managenmntnts’ Support

1. Introduction

The issue of inclusive education was very controveisigie field of education. As we enter the modern era of
technologyit also came along the teffinclusion” in education. Hencaye were givingall learners equal accetsseducation
despite their disabilities, far from discrimination, bullgj and racismAs we try to fill in the gap between normal learners and
learners with special needs and disabilities, we devépjidea of inclusive education. Through this, the impleatiamt of
inclusive education, together with the school stakeholdssgecially the teacher, was challenged to be momgiee
responsive, patient, and flexible to the changes in doeational system in managing the class with mixed grospirfig
learners. Parental support for inclusive education must also be considered because it will significantly impact learners’ lives
and the successful implementation of inclusive educatiorthis case, a question regarding teacher management and
preparedness still unclear, andois the supporbf parentdor inclusive education.

Teachers are key players in organizing educational envirosrneictter the diverse needs of learners and provide
them with equal educational opportunities. This situatemuires teachers to be competent in providing inclusilecation
(Navarro et al., 2016). An essential component of inclusducation is parents. Because there is no success iniviaclus
education in a structure where parents' support and activeigetitin cannot be provided (ERG, 2016b), cited in the articl
by Vural D, et al.(2021). Thus, lack of support from parentsteachers would result in the family's refusal tepttheir
child's situation, problems in language and communicatiith the family and their classmates, classroom gamant
problems, and hindrance to success for those learnerspétiial needs and disabilities. This arising problettimefsupport
for both teachers and parents cannot be met, willfgigntly impact the behavior and learning possibilitiethef learners. It
is a vice versa cooperation and participation of teechnd parents. How teachers manage their classroosseistial to
achieving an effective learning environment. Educators musivithat all learners learn differently, especiallgsth with
special needs and disabilities, and choosing the rigdttuictional style can mitigate behavioral issues matte good
instruction possible.

The study by Majok@2019)in Zimbabwe found that participants perceived screeningasessment, differentiation
in instruction, classroom and behavior management, ditabeoration to be the key competencies required ofhieracfor
inclusive education. Pre-service dneservice trainingf teacherss their key competencies that could facilitate the sisfaks
and effective implementation of inclusive education by gojng them to respond to child diversity. Alhassan and Abosi
(2014) study show that teachers have limited to moderate conggeite adaptive instruction. It highlights that those teache
must acquire additional training, personal development, esfdgsional growth to fully prepare for the implememtatof
inclusive education that will also serve as their adedrimowledge and competencies.

In the Philippines, the law about inclusive education, knewplicitlyasR. A 11650, was passed last March 11, 2022,
and aims to create an enabling environment free from kacindiscrimination, which is essential in cultivatingealthy
learning space and protecting the welfare and dignitgashlers to enable them to focus on their education towd thiem to
flourishin sociocultural undertakinggVith this law, teacheris public and private schools are more challertgetiapto the
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changes in our educational system. In this regard, teacharspeitial education backgrounds have in low ritimty ‘gamel the
will beinstances teachers without special education backgraandsach learners with special needs and disabilitieedd
(2016), in his article, also said that the entire Philipgidiecation system is lacking in the knowledge and resouegesred
for high-quality inclusion. This research presents ademge-based picture of how inclusive education (IE) is peatiic
Quezon City, Metro Manila, Philippines, to give stakehddder IE how inclusion is conceptualized and practiced @ th
Philippines. Further, such essential information is ctuniaiding parents to maximize the learning opportunitietheir
children with special needs despite the limited external sumystem for IE. This implies that less support frime
government would result in the failed implementation of W @ affects the right of individual learners to ascgsality
education.

In Davao Region, the scientific journal of Zerrudo (2022) conclutiat inclusive education in Davao City School
Division is highly implemented. Moreover, she recommendsitthensive training and seminars on special educatiotetkela
topics for both regular and Special Education teachemebigned; intensify support to kindergarten teachers in terms of
professional and financial needs to help them perforin best, and child find should be conducted not only byc@ape
Education teachers but by the regular teachers as \kei§, The lack of training for teachers on inclusive educatiakes it
challenging to articulate the reasonable extent of ievroknt of learners inside the class, especially thibespecial needs,
and would resulin low-quality educatin.

Many studies have been conducted but only focused on teaaiméng and not on the importance of support from
the parents and teachers as a combination. Thus tha&rcker is interested in a study that will help evaluatetdhcher
preparedneder implementing inclusive education hénethe country and monitor the parents' perspective absintdupport
to their children, especially those learners with speaatis and disabilities.

2. Statement of the Problem

This studyaimsto evaluate teacher management inside the classroona witked groupin@f learners antb consolidate
parents’ supportfor inclusive education. More specifically, this study seelkanswer the following questions:
1. Whatis the levelof teacher management inside the classroom having a rgiceghingof learners, including
learners with special needs and disabilitie$ermsof:
1.1 Authority;
1.2Knowledge;
1.3Individualization;
1.4Time management; and
1.5Patience
2. Whatis the level oparent’s supporto their children on the implementation of inclusive educaitictermsof:
2.1Financial Support
2.2Emotional support
2.3 Social Acceptance
3.Is there a significant relationship between teacher gemant angbarents’ supportin implementing inclusive
education?
4. Which teacher management domains significantly inflagheparents’ supporin implementing inclusive
education?

2.1 Hypothesis

This study willbetestedat a .05 levebf significance.
Ho: There is no significant relationship between teacher management and parents’ support in implementing inclusive
education.

3. Review of Related Literature

Inclusive education ensures equal education for all indilgd{#ktekin, 2017), cited in the article by Vural, D.et al.
(2021). Inclusive education aim® ensure all individuals' participatiom education, increase learning, and remove
discrimination. Inclusive education strengthens theiogiahip between schools and communities. Educé&imcognizedis
a crucial element of society. It is aimed at developictgools for both the learners and the teachers. Irelasiucation aims
to benefit the whole school and community. When teactedte on the task of making their classes interaatink schools
more inclusive, they become more skilled and better edwscédmathis context, they help overcome barriers that hiadeess
to education and active participation. Teachers, paramissehools must give their best effort to ensure thetguaflithe
education gained tafl learners regardless their status.

Success in the classroom depends on how the teacher m#magésss. It is time for teachers to employ theit bes
practices so that all learners learn better. Their teadhyhgs, approaches, methodologies, and techniques camobés to
ensure learners will get good ideas and knowledge abowsbenl or subject being taught. According to the artichbbh
and Rashid (2020), cited in Jones and Symeonidou (2017), Téaoheegement should therefore be considered a key factor
for the successful implementatiaf inclusive educationAs Jones and Symeonidou have mentioned, inclusive educatio
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policies should be consistent with teachers’ managemdreaching practices. Teachers' management |ﬁ‘1ﬁ‘bﬁ&iﬂ@tlon

is determined by the rol& the teachein the inclusionof disabled students the inclusive educational environment.

The teacheis the one whas in authorityto discipline, teach, and make sure that learners learn very wainlthe hands
of the teacher that values and attitudes will be impadetie learners. With the authority teachers have, thitirences
primarily affect student behavior, ensuring that learnersraated equally despite being different from otharsnplementing
inclusive education, the teacher serasthe caretaker of the learner. A safe environment vat) &drnto better and smoother
learning. Recognizing the importanaigeacher authoritio inclusionis crucialfor understanding the effectivenedsnclusive
education in the school and community. It has been reghtinat teachers who are more optimistic about inalusawye more
controlled learning environments than teachers with moretinegattitudes toward inclusion (Boyle, Anderson, & Allen,
2020).

According to Dapudong (2014), Teachers' knowledge and attiturgéesf great value to the system because these
professionals can address any gaps between formally ddségiucation programs and the actual delivery of these prsgra
in terms of the curriculum modifications and adaptationt @@ appropriate for students with special educational needs.
Teacher knowledge is the real knowledge that a teaclseaththeir disposal at a particular moment which, by disim
underlies their actions.

Teachers know that all learners are diverse regardkids, learning pace, needs, and characteristics. Hence
individualized activities must be considered, thougls iaichallenge for teachers. Individualized activitiéé oost ther
potential to become successful in learning new thingsciedlyef the classroom has a mixed grouping of learn&rgacher
must ensure that the curriculussuitedto individual needs, especially inclusive education settings. The basfithe modern
student's training is the idea of individualization of hilsi@tional activities since the modern educational paradigsn
designated the personality of the student and his raexstde most critical linkn this system (Vaganovatal., 2020)

Timeis essential, especially setting goals and prioritig®u want the learnern® achieve. Teachers must maximize their
time in delivering a lesson and employing techniquesefamlers. In an inclusive education setting, each activityldhze
time-bound so that all the needs of the learners will be givech attention. The teacher must know that every lediasen
different learning pace, but we should not compromise thfangeof other learners who want to excel. Sahitd.ef{2016)
said that time management is managing time accordingetoetiuirements of different assignments and activitiensure
organizatiomal success and maximize benefits by utilizing, savingnahdvasting timer energy.

Patience may be the most important characteristi@athatitstanding teachers must possess. Teachers \withdgate
patience, or the ability to wait calmly when faceth frustration, adversity, or suffering, are essential for a child’s academic
success. Patiendge children is also a positive skill that can benefihdd’s academic and social growth and positively impact
peer relationships (Morris, 2020). Patience is undoubtedlyiiveosait that can lead to positive consequences. Ahera,
we must extend our understanding to our learners for thdeekahey belong and, at the same time to succeethds. A
teacher handling inclusive education maespatient since our learner needs the most care andstawuiding.

Parents’ support of inclusive education is crucial for its full implementation. Without their support, there is a possibility
that it will hinder themplementation. The parent is also a school stakeholder responsible for helping the school’s vision and
missionto achieve Parentof afflicted children tendo regard themselvessless competent, have more relationship problems,
and use more negative parenting strategies than paoémten-afflicted children. Parental school support hasnbee
demonstratetb be a key factoiin children’s academic outcometdra & Saracostti, 2019).

Parental support and care carry lifelong implicationdfonan development and well-being (Javakhishvili & \éazs
2021). In the same article cited by (Fan & Chen, 2001; Li e28l3a), Parents are essential for their protective irol
preventing various health-compromising behaviors theakrs may otherwise engage in, including those assaiatie
bullying, discrimination, and racism; however, theifiiences are also significant for supporting and agtieelcouraging
academic success. Thiggilies that the parents’ support plays a significant responsibility in nurturing and ensuring learners’
learning, especially those with special needs.

An inclusive education settirig crucialto parents, especiallff they have learners with special needs. Learners ae mo
motivated when their parents financially support themeftucational purposes Moneva, Pestano, and Vertulfo (202@8). Thi
shows a significant association between parental fiabsigpport andearners’ active participatiorn learning. The researcher
believes that parental financial support significantly impacts learners’ motivation and performance in learning, especially in
the contexbf inclusive education.

Parents’ financial supportanimpactlearners’ persistencin studieso perform well academicallgt school (Lin, 2016).
As parents’ supporting the needs of learners is a significant contribution you can give. Hence, this would imply that you take
care of them, which would not make them overlooked begaaisnts did everything to make life possible despitenigavi
disabilities and special needs.

Parents must give their moral and emotional support &r ¢hildren to join activities related to academicdedirners
are morally and emotionally supported, they will retaformation quickly and not disrupt what they do, espéciahen their
parents will appreciate and be proud of their achievements and performances. For learners in a home with fewer parents’
emotional support, more excellent communication betweeretand school was relatedmnore significant behavior problems.
Among learners at home with more parents’ emotional support, this negative relationship was attenuated by McCormick, M.
etal. (2014).

Social acceptance is crucial for learners becausdlihelp them learn effectively and become functiomalividuals
despite being different from otheParents” support and involvemeii learners’ school activities matter most uplifting the
learner’s academic performancés school. Roy and Garcia (2018) emphasize the responsitifiljfarentg¢o support their
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children, bothin termsof academic achievement and social/emotional skillsave actual tangible de\%pn‘i’éﬁtﬁdm uals
prepared to interact with society on a global scalee Present authors believe that parent-supported develoghent
social/emotional skills should be encouraged in their children’s lives for them to achieve the highest standards, both in school
andin all other aspectsf their lives.

4. Research Design and M ethodol ogy

4. 1. Population/Respondents

The researcher will use random sampling to identify this study’s respondents. According to Cherry (2021), a random
sample is a subset of individuals randomly selected bypmdsers to represent an entire group. The goal is @ ggnple of
people representative of the larger population. This techisgoest for my study because it avoids bias and enptopsr
representation. This helpful becausi canensure the scientific process of selectingespondents. Using random sampling,
the researcher will identify 90 Master Teachers in orteeDistrict Areas of DepEd Davao City Division, cutiheteaching
in the public school and with at least three yearsadhing experience. The 90 samples are sufficienttiststally compute
the data that wilbe gatheredn preparatiorfor answering the questions and problems raisdluis study.

4. 2. Data Collection Procedure

The researcher will undergo the following steps andemoresn gathering the datr this study:

Asking for Permission to Conduct the Study. After passing tbpgsal defense, the researcher will secure ethical
clearance from the HCDC-REC. Once granted, the reseamihask permission from the Graduate School and Offidhef
Vice President for Academic Affairs to conduct the studgyce permitted, the researcher will seek endorsementtfrem
Department of Education, Division of Davao City. The aesker will then bring the endorsement to his localenie of the
public schoolsn the third districof Davao City.

Administration and Retrieval of Informed Consent. Beforsefisinating the survey instrument, the researcher will
first distribute the Informed Consent Forms to the redpats and allow them to ask questions related to #eaneh. Once
everything is clear and there are no queries from thgorelents, they will be asked to sign the Informed Corfsem to
ensure their approvad take parin the survey.

Administration and Retrieval of Questionnaires. Afterusieg the informed consent signed by the respondent, the
researcher will distribute the survey questionniitbe respondents. The respondeatsanswer the survey questionnaiegs
their most convenient time. The researcher will re¢rithe questionnaire after the respondent finished angywbiensurvey.

As a token of gratitude, the researcher will give ball e provide snacks to the respondents. They will, latebe
acknowledged in the acknowledgment section of the manus8hiptild some respondents wish to not continue, theyutill
be coerced nor chastised. They will ski#t eligible for the benefit®f the study.

Gathering and Tabulation of Data. After the successfatinistration and retrieval of the survey questionsattes
data will be collated and tabulated. Then, appropriatsstal tools will be employed to get the necessdata for
interpretation and further analysis.

4. 3. Data Gathering Instrument

To gather datfor the independent variable, whiidteacher management. The researcher will adopt therGoimgst
Learning Environment Management Skills Scale of Yildirim (20d4) was asked permission from the author by sending an
email to adapt their questionnairdt is a 30-item instrument with the following indicatorsutlaority, knowledge,
individualization, time management, and patience. In evaly&mcher management, the respondents will use the fotjowi
in rating the questionnaire: 5 as strongly agree, 4Be®ea3 as neutral, 2 as disagree, and 1 as stronglyesdhe Likert
scale below willbe usedto analyze the result.

Range of Means Description Interpretation

4.50-5.00 Very High This means that the teachers are excetlermmtanaging learneria
aninclusive education setting.

3.50-4.49 High This means that the teachers are outstaratintanaging learners
in aninclusive education setting.

2.50-3.49 Moderate This means that the teachers are gabshanaging learneis an
inclusive education setting.

1.50-2.29 Low This means that the teachers are fflaimanaging learneris an
inclusive education setting.

1.00-1.49 Very Low This means that the teachers poorly manage leamaninclusive

education setting.

To gather data for the dependent variable, which is the parent’s support, the researcher will also adapt the Parenting
Practices Scale of Kahraman, H., Irmak, Turkan., as&bBcu, T. (2016) and was asked permission from the authsesd
an email to adagt their questionnairdt is a 15-item instrument with the following indicatorsidncial support, emotional
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support, and social acceptanteevaluating the parents’ support, the respondents used the following rating':”S’"é‘s”"é“ti"%glgly
agree, 4 as agree, 3 as neutral, 2 as disagree, arair@nagy disagree. For the analysis of the result, tkert. Scale below
will beused:

Range of M eans Description Interpretation

4.50-5.00 Very High This means that the parents are exceiestipporting théearners’
needs imninclusive education setting.

3.50-4.49 High This means that the parents are outstanaisgpporting the
learners’ needsn aninclusive education setting.

2.50-3.49 Moderate This means that the parents are gabdupporting théearners’
needs in an inclusive education setting.

1.50-2.29 Low This means that the parents are firsupporting thdearners’
needs in an inclusive education setting.

1.00-1.49 Very Low This means that the parents poorly supporti¢fs@ers’ needsin

aninclusive education setting.

In summary, the research instruments will have a tot#Ddfems. The independent variable will have 30 items. The
dependent variable will have 15 items. To ensure cregfiliilithe research, the data were converted into tiewrdocument
after they were collected. Researchers have sttosgmain neutral throughout the procdssaddition, the opinions obtained
from the participants were presented directly in the rekedihe expert examination was used at all stages ofutlg. §to
ensure transferability, the selection of the workingug, the development of the data collection tool, andi#t& collection
process are described in det@ih.ensure consistency, opinions, and suggestions wexiweddrom panel experis the field,
both during the process of creating the questions imtieeview form and during the coding of the data. In addifianthe
reliability of the study, the same data set was coded aehaby the researchers, and a consensus was deactong the
researcherim the coding. Afterward, it wilbe pilot-testedo establish reliability.

4.4. Ethical considerations

Research Ethics provides guidelines for the proper corafuatstudy to protect the dignity of subjects and the
publication of information in the research. The reseasciollowed specific ethical guidelines while conducting #tudy.
The researchers made sure that the elements oflatbitsiderations, such as but not limited to Social¥sa] Privacy, and
Confidentialityof information, have been complied with.

5. Result and Discussion
5.1 Summary of Levebf Teacher Management Inside the Classroom having a Mixed @faeprners
The first objective of this study wasdetermine the level of teacher management insidedksroom having a mixed

grouping of learners, including learners with special needs andbilities, in terms of (1)Authority; (2)Knowledge;
(3)Individualization; (4)Time management; and (5)Patience.eThlprovides the answar this objective.

Table 1. Summary of level of teacher management insidethe classr oom having a mixed grouping of learners

Indicators Mean Description
Authority 4.47 High
Knowledge 4.28 High
Individualization 4.27 High
Time Management 4.35 High
Patience 4.44 High
Overall 4.36 High

The level of teacher management inside the classroomghavmixed group of learners in terms of authority,
knowledge, individualization, time management, and patiensteoisnin Table 1.

In particular, among the five indicataséteacher management inside the classroom having a micepdaj learners,
respondents perceived that authority has the highest ma@nodel.47or high, which means that the teachers are outstanding
atmanaging learneis aninclusive education setting. This further implies thatdhta implies that theacher’s authority sets
standards for educating betterinclusive settings.
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These findings substantiate the idea of Badley (2017), which states that the importance of understaﬂsdizr’f“g‘s‘t"é"%%ers’
authority is obvious; classrooms without teacher authostially sink into chaos. While almost everyone intely grasps
the importance of teachers’ authority, many miss its complexity. Hence, authority must be visible inside the classroom, not to
the point that learners was not free to express theessehstead, it must be enforced firmly but by the béshe learners,
most especially those learners with special needs atily heed attentioto caterto them.

The second highest indicator is patience, with a meare safo#.44 or high which means that the teachers are
outstanding at managing learners in an inclusive educationgséktirs implies that teacher management greatly affaets t
patience of a teacher and how they handle learners ittsdelassroom. A teacher must be understanding athall
circumstances happeningthe class.

Morris (2020) supported this by stating that having patiénchildrenis also a positive skill thatanbenefit achild’s
academic and social growth and positively impact paationships. Further, a teacher who handles a classtitbna mixed
group of learners should always consider the possilfildlysometimes inside a classroom, there are alwaysdrs who are
hardheaded and show a lagknteresin education. With this, teachers must possess high paf@ribeir learners considering
that these learners need special attention.

The third highest indicator is time management, with amseore of 4.35 or high which means that the teachers are
outstanding at managing learners in an inclusive education séftiegdata revealed that teacher management inside the
classroom having a mixed group of learners must be capdidene management in presenting the lesson and @eatin
activitiesasa holistic approach. Knowing the learning patthe individual capacitgf the learners, the teacher should always
look for strategies and approaches that was not timasnong so that they can maximize the time focusing oroltiective
a teacher want® achieve.

The findings of this study, according to Olivo (2021) time maregy is a crucial aspect of teacher management.
When teachers learn to control their time, they impttbed ability to focus. This implies that working as adeer requies
excellent time management skills. Teachers need @ntalthe long-term goals of the classroom, and theebiate
educational needs the learners, especiattythose with special needs, and consider the large vabfipagperwork that comes
with every assignment.

The fourth highest indicator is knowedge with a meanescdr4.28 or high which means that the teachers are
outstanding at managing learners in an inclusive educatitingséVith regards to knowedge, the data revealed dzathier
management were perceived to have a great impact in ihguadtilassroom with a mixed group of learners. It indg#tat
teacher management must be utilized and so their kdga/lBy exploring other means in equipping a more reliable esadirc
informationto better teaclin aninclusive education setting.

A teacher knowledgeable about the lesson they discudsecarore effective in imparting a lesson to the leatner
This confirms the statement of Dapudong (2014) that teachers’ knowledge were of great value to the system because these
professionals can address any gaps between formally désidneation programs and the actual delivery of these pnggra
in terms of the curriculum modifications and adaptationsdhatappropriate for learners with special educationadsieA
teacher who were equipped with more knowledge implkettar understandingf the lesson.

The lowest indicator, albeit still high, is the individization which gained a mean score of 4.27 which means the
teachers are outstandiaginanaging learners aninclusive education setting. The data shows that iddalization constantly
impacts the learning progresklearnersn an inclusive education. Thus, teachers radiexible in modifying activities that
create positive resulfer the learners.

5.2Summary of the Level dfarent’s Support to their ChildrenOnthe Implementationf Inclusive Education

The second objective of this study was determine the level ofarents’ supportto their childrenon the
implementation of inclusive education in terms of (1) Finansigbport; (2) Emotional support; and (3) Social Acceptance.
Table 2 provides the answirthis objective.

Table2. Summary of the level of parent’s support to their children on theimplementation of inclusive education

Indicators Mean Description
Financial Support 4.06 High
Emotional Support 4.15 High
Social Acceptance 412 High
Overall 4.10 High

The level of parents’ support to their children on the implementation of inclusive education in terms of financial
support, emotional support, and social acceptanstieownin Table 2.

Specifically, among the three indicators of the parents’ support to their children on the implementation of inclusive
education, respondents grasp that emotional support has thethigten score of 4.15. The data revealed that emotional
support gets a measf 4.15 or high which means that the parents are outstaralisgpporting théearners’ needsin an
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inclusive education setting. This implies that giving eom@l support helps children grow up at Iower risks: of" RS

violent behavior, and anxiety. Moreover, good emotionppert enriches learners to develop socially and learrsk

McCormick, M et al. (2014) supported this by stating that among learners at home with more parents’ emotional
support, this negative relationship was attenuated.

The second highest indicator is social acceptavitea mean score of 4.12 or high which means that the parents’
support were outstanding at supporting the learners’ needs in an inclusive education setting. This emphasized that parents’
support significantly impacts the social well-beingloé children, most especially learners with special ndegither, this
will create a warm and nurturing environment where learfesl loved and accepted.

The finding is manifested in the study of Roy and Gardd.82 emphasizes the responsibility of parents to support
their children, both in terms of academic achievenaamt social/emotional skills, to have actual tangibleelbpment as
individuals prepared to interact with society on a dlgbale. In connection with the study, learners whaeeeted by their
classmates can result in negative socio-emotional adkatc outcomes inside the classroom having a mixed grouping of
learnerslt is evidence that social acceptaimcdeterminedy the social acceptancélearners.

The lowest indicator, although still higk,the financial support which gained a me#d.06 which means the parents
are outstandingt supporting théearners’ needsn aninclusive education setting. Despite being the lowelitator,we can’t
deny the fact that financial support contributes to theravement of every learner since all of us have needsvants. It
implies that the parent support motivates their childemdtively engage in all the activities by providing gveeed
financially.

This finding substantiates the idea of Moneva, Pestartb\artulfo (2020), that learners are more motivated when
their parents financially support them for educationappses. In addition, when parents provide financially el of the
learners, it motivates them to learn and actively gigate in school activities and do better in their acadgraiformance
than those who participated less or a@ll. Parents' financial support has a positive impaatudent success.

5.3Summary of Relationship between ManagemeatParent’s Supportin Implementing Inclusive Education
The third objective of this study was to determine thaifiggnt relationship between teacher management and

parents’ supportin implementing inclusive education. Table 3 provides thevant® this objective.
Table 3. Test of relationship between teacher management and parents’ support in implementing inclusive education

Predictors Pear son Strength of the Sig. Inter pretation Decison
Correlation Relationship (2-tailed)

Authority .187 Weak Positive .078 Not Significant  Failedto Reject H
Knowledge .280** Weak Positive .008 Significant Reject H
Individuation .386** Weak Positive .000 Significant Reject H
Time Mgt. .292%* Weak Positive .005 Significant Reject H
Patience .240* Weak Positive .023 Significant Reject H
Teacher Mgt. .334 Weak Positive .001 Significant Reject H

Outcome: parents’ support in implementing inclusive education
**_ Correlation is Significant at 0.01 Level (2-tailed)
N =90
Correlation coefficients measure the strength (direcéiod magnitude) of association or relationship betviwen
variables. It can be high or low (magnitude), and positiveegative (direction). Correlation coefficients vary freinto +1:
whereas -1 and +1 indicate perfect negative and perfeitivearrelation coefficients respectively, a corriglatcoefficient
of 0 implies no correlation (zero relationship). Furtherrelation coefficients lower the + 0.40 (whether negadivpositive
0.40) are saitb below, between + 0.40 and + 0.60 are moderate, and abBv&D-are high, Obilo and Amadi (2018).
Basedon the data shown, the tesf the relationship between teacher management parghts’ supportin
implementing inclusive education is significant in term&mfwledge, individualization, time management, and patience. In
the same manner, data revealed that there is a smrallation since most of the indicators lie at +.2%haligh there is one
indicator of teacher management interpreted as not signifiand the decision failed to reject the hypothesiseher, this
does not affect the resasa whole.

5.4 Summary of Regression Analysis: Influence of Level of Teacher Management To Parents’ Support in
Implementing Inclusive Education

The fourth objectivef this study waso determine the influence levef teacher managemetatparents’ supportin
implementing inclusive education. Table 4 provides the antthis objective.
Table 4. Regression Analysis: Influence of Level of Teacher Management to Parents’ Support in Implementing
Inclusive Education

Model Summary R R2 Adjusted R SEE
1 .406 .165 115 44399
Coefficients
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Model Unstandardized Coefficients ~ Standardized t Sig. 5,
1 Coefficients
B SE B B

Authority 2.838 .506 5.611 .000
Knowledge -.132 .178 -.140 -. 744 .459
Individuation 351 .208 398 1.683 .096

Time Mgt. 147 214 174 .686 .494

Patience -.090 .196 -.090 -.457 .649

Teacher Mgt. .026 .566 .025 .046 .963

As shown in Table 4, the regression results indicdtatithe predictors explained 16.5% of the variance [R2= .165,
F (5,84) = 3.320, p = .009b]. This suggests that the overallssigremodel is statistically significant. This medmast he
relationship between the predictors and parents' suppionplementing inclusive education is unlikely to have ocdiby
chance alone. It was found that although Knowledge, ichaation, Time Management, Patience, and Teacher Management
are significantly correlad with parents’ support in implementing inclusive education, none of the indicators significantly
influences the outcome variable.

6. Conclusions

Drawing upon the comprehensive analysis conducted, $é&esraonclusions emerge:

e The management of teachers within heterogeneous classrenpompassing learners with diverse needs,
demonstrates an exemplary standard. Effective teacheagement not only fosters a positive learning
environment but also proactively mitigates disruptivehaviors while setting clear and achievable
expectations for learner conduct.

e Simultaneously, the commendable level of parental suppartplementing inclusive education is evident.
Parents exhibit a profound and affirmative attitude tdwiheir children, actively endorsing their pursuit of
higher educational achievements. This supgorultifaceted, encompassing financial, emotional,souigl
encouragement, abif which play integral roles nurturing a conducive learning atmosphere.

e Statistical significance underscores the likelihood tieacher management significantly influences the
implementation of inclusive education, particularly through matesupport. The correlation between these
variables implies a substantive relationship that extéregend chance, emphasizing the pivotal role of
teacher managemeint shaping parental involvement and support.

e Teachers possess a vital opportunity to leverage vatgaching styles, techniques, and approaches to
optimally serve diverse learners. By fostering meanirayidl inclusive learning experiences, educators can
enhance the educational journey for every student, ensurimgaimleft behind.

e In synthesis, the amalgamation of robust teacher mareageractices, unwavering parental support, and
versatile teaching methodologies cremtenriched educational landscape condutivaclusive education.
These findings not only reinforce the importan€eollaborative efforts between educators, parents,tend t
educational system but also highlight the need for woatimprovement and adaptation in the pursuit of a
truly inclusive learning environment.

7. Recommendation
The following recommendations are presented basedeoiindings and conclusiorier future research:

e For the Departmertf Education Officialatthe National Levelit isrecommended that they help the teacher
better manage the classroom by providing resources tomusabhing and necessary activities that capture
their interest for the welfare of the learners, espigagace a lot of teachers has no background knowledge
about handling learners with special needs and disabilitiesddition, the laws about inclusive education
were alreadyn place. These are highly beneficiat sustaining the quality of education in the Philippines.

e The school administrators are strongly advigeditiate school-baseah-service trainindo improve the use
of instructional tools addressing the needs of leamraldifficultiesof teacherdn their respective areas.

e The parents are highly encouraged to support their childrproviding for their needs so that the learners
will be intrinsically and extrinsically motivated to penfn and to achieve more in pursuing their studies
especiallyif this learner needs special attention coming from thenaanity of family.

e Future researchers may conduct another study to deteteaicteer experiences and their effect on handling
learners with disabilities and special needs, andtba#ttendto their needs. A qualitativer mixed-research
studyis highly recommended.
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