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Abstract

This study is aimed at understanding the percemifdareign language learnean the use of internet-based tools in learning in
general and learning a foreign language in particular. Ty $6 focused on invéigating the learners’ view on
the strengths, significant uses and problems witlyiating internet-based todls classroom learning and personal
supplementary learning. A survey was used in collectiatpa cby providing a 35-item self-assessment
questionnaire to a whole clastrespondents who are taking a Mandarin language coursetlieo@ollege of
Business and Financial Science of the University of MaRdite data collected was analyzed by getting the
frequency and mean to determine which strengths, significasit aise problems with integrating internet-based
tools perceivedo be true for the learners. Although foreign learners hagereerally positive view of integrating
internet-based tools in foreign language learning, thep@rasing itsuficiently.

Keywords:Internet-based tool; foreign language; languagmieg; basic Mandarin

1. Introduction

Technology has paved the way for rapid advancement in églucahrough the integration of technology, the
teaching-learning practices have evolved from traditionakbias discussions with the teacher as the
primary source of knowledge to the students having the oppaortiartdirect their learning. The onset of
digital technology provided new learning opportunities and vatiee elements to language learning
(Evans, M. 2011). This states that through digital technologyjde range of strategies for learning
languages is now available. Letting the students be espts this kind of learning platform is an
opportunity to explore and try something new in learningrihigg opportunities likewise took a different
guisein the formof internet-based tools (IBTs) that catered to the varigagning needs and abilities of
the learners. These features of technology made fotaigguage learning comprehensive and suittile
individual learners. Furthermore, learning a language allowmdividual to be involved in effective and
creative communication which paves the way for thenpadicipate in real-life situations through the
language of a culture. (Moeller A. and Catalanad2015). Hence, foreign language students rtedok
exposed ande immersedin the language they wanted study for
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them to adapt to the nature of the language. In thisdethe internet opens vast opportunities for students
to understand, and to some degree, experience the cultere thle language they are trying to learn came
from.

With the intentionof keepingat par with such progress education and to address the above
mentioned learning needs, the University of Makati theeefmws to integrate the latest technologies
available as reiterated in its vision statement: “to mold Makati youth into productive citizens and IT-
enabled professionals who are exposed to the cutting étigehoology in their araaof specialization”. In
line with this, the study to be conducted by the researetigrs tounderstand the learners’ perception of
utilizing internet-based tools in learning foreign languadesy such tools assist them in effectively
understanding, practicing and applying their learning with rhain purpose of providing comprehensive
findings which will further benefit teachers and the adstiation. The researches would like to know what
types of internet-based tools are currently utilized leyabtwal learners of different foreign languages in
the university. Moreover, thessearchers will inquire of the students’ perception of the assistance these
tools are providing themas they hone their skillsin communicating in the language they are
learning.

2. Review of Related Literature

The advancement of technology in the'Z&ntury world has brought a massive change in the wahitepand
learning is done in a language classroom. Before the ohsethnology, educators and learners depend
heavily on the use of textbooks. This changed in the arrivaternet-based tools.

| nter net-Based Tools

Internet-based tools (IBTs) are materials, applications, antces that carbe accessed through any gadget
device that haaninternet connection. However, IBTs are not limited toralools, it also encompasses
applications that can be downloaded and installed in devitese tools were most often used by learners
in looking for learning materials thagan supplement their learning and hefpcreating, simulating and
applying their knowledge and skills. Examples of the IB¥&d are most commonly used are search engines
such as Google, Yahoo!, Microsoft Edge, Opera, and InternéoriexpOthertypes of IBT’s are those that
can be used for creating like Microsoft Word, PowerPointi Bxcel. Online dictionaries, E-books, and
simulation games are also includedier IBT’s.
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A study on the use of technology in English language legynstates that technology helps
learners address learning problems by finding effectivenagahingful methods which makes them learn
the language according to their own pace and self-uadéiag whichin turn creates high motivatian
learnerdor the effective development of their language skills (Ahmisidi,2018). It means that utilizing
these kindsof learning tools can help the learners maximize theiendiats in learning a particular
language. Furthermore, through having the necessary kigevend ampletraining, teachers will have an
edge in integrating this tool in teaching languages.

LanguageL earning

Language learning as defined by Oxford University Press (2019) is “the learning of any languages or of language
itself”. Recent studies prove that IBTs significantly improved the overall communicatiskills of the
learner, specifically, their speaking or oral commundeaskills. This isattributed to the ability of IBTs to
provide second language and foreign language learnersopjibrtunitiesto interact with the native
speakers of their target language. The availability @k learning materials also contributed immensely
to the developmendf the reading skills of learners. Translation featufegadous IBTs make it easi¢o
understand difficult words encountered their reading. However, with regard to the writing skdls
learners, a particular concern was prominent. Learnersemoming less critical in their writing due to the
autocorrect feature of most IBTs. This, in turn, lowérairtproofreading skills and they tend to commit
grammaticamistakes that can affect the credibility of their works @Dm\. and Miah, M. 2012). Added to
this is the fact that the language of the internet isIgnogbrmal which poses a difficulty for students to
switch into formal writing,as they were already usdd the language of the web. Furthermore, based on
Gallo-Crail, R., and Zerwekh, R. (2002), strategies aserdial in learning a language because they
“enhance students’ own learning, and students use them for active, self-directed involvement thas
essentialfor developingcommunicative competence”. This shows the importance of choosing a learning
strategy that supportearners’ different learning styles making language learning moretafée

Challengesin theuseof IBTs

There were a numbeaf challengesin integrating technologin the classrooms. A study about ICT integration in
education categorized thechallenges into three: envirdaimenltural and educational
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(Mbodila M., Jones, T., and Muhandji K. 2013). According to gh&l study, environmental challenges
include the absence of buildings and facilities housing the technology, lackf electricity, and
policymakers who doubt the importanaiesaid technologyo education. The latter is probably one of the
most difficult challenges to overcome since schools wealg dependingdn the policies and support the
government provides. Cultural challenges include the proklgmlanguage. English is the language of
the internet making it challenging to utilize in the sdhaaf countries with multilinguistic backgrounds
like India, Pakistan, and South Africa, to name a few. Etioigal challenges include a lack of trained
personnel who will facilitate the integration of teclogy and the general unpreparedness of the schools.
Having the technology without the proper system on How will be implemented will be futile. In the
end, it will just be a waste of resources. Moreovesistance to change, lack of hardware and guidance to
use them, kids-will-know-more-than-me attitude, feaechnology, lack of training opportunities and rigid
teaching models are some of the major challenges facetkdmhers and school administrators in
integrating technology in the classroom (Gupta, P. 2017). Tdsesbe attributed to the fact that integration
of IBTs requires ample knowledge on how it works, the prapachinery andan overall changeof
curriculumfor it to be efficiently utilized.

Furthermore, upon considering the available resourcesingeléo technologies in foreign
language learning, a number of issues arose. Firstredearchers noticed the lack of studies in the
Philippine context which madi¢ necessaryo gather sources from existing studies which are mostly o
foreign origin. Another is, though there were a femdats about technology in the Philippine context, they
gave emphasien the integratiorof the said technologig® the curriculum and classroom setting. There
were however not enough studies in the applicationhef mentioned technologies. Considering this
dilemma, the researchers chose to focus on providingdsg gtat will give emphasis on the perception of
FL students in the utilization of internet-based tools ie tbaching-learning process, whether in the
classroom or personal supplementary learning.

Theoretical Framework
This study is based on Jerome Bruner’s constructivism theory. Cullata, R. (2019) states that “learning is an active
process in which learners construct new ideas or conbegexrl upon their current or p&siowledge.”

This means that students from a new meaning of thinggmdrthem by evaluating through their own
experience. Hence,this theory puts importance on contdgaraing or real-life learning.
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Constructivism emphasizes the discovery of the main adeaderivationrof meaning rathethan teaching
concepts and rules (Aljohanil. 2017); thus,it is known as discovery learningfor students who are
involved in problem-solving situations. It only meansthair past knowledge is required in order for them
to understand new concepts. Furthermore, it developsboodiion among learners by discovering new
thingson their own.

Most IBTs adhere to the characteristics of constructivione of which is Influent; a simulation
video game where a fictional inventor lost his languagening device. This device is used by the players
to locate objects. Each object indicates names, descriptiadsactions known as nouns, adjectives, and
verbs which are to be collected and customized tdya®a vocabulary list (Powell, D. 2015). The players
will then learn basic vocabulary in the target language &it ttwn pace since this video game can be
played in any language anyone desiteslearn. This tool enables playete hear audio from the
native speaker, and it has a function to provide thergymous words (Three Flip Studios, 2015). Tools
such as this provide for learning engagement and requidedheers to think critically. It also allows the
students to discover things on their own and supply diffefieritions where students’ knowledge can be
applied to learn new things.

Conceptual Framework

Foreign Perception Internet-based
language tools
learners

Knowledge and
experiences with
technology

Figure 1 Sequential framework showingtherelationship of variables

Figure 1 shows the relationship between the perceptiorespondents (independent variable) regarding thefuse
the internet-based toois foreign language learning (dependent variable). The learners’ knowledge and experiences
with technology serve as a moderating variable thatctsftheir viewon the useof internet-based tools. The
researchers take into considasatthe backgrounaf the respondentas foreign language
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learners and their prior experiences and knowledge in usthgdlgy which serveasan intervening factor that
causesan impacton their perception in the use of internet-based tools. diigik that students’ backgrounds have
an effecton their perceptions regarding the wseénternet-based tools.

Resear ch Questions

This study aims to discuss the students’ perceptions of the strengths and weaknesses of utilizing internet-based tools
for foreign language learning. This study seekiind answergo the following questions:

1. What are thdearners’ perceived strengthsf using internet-based tooidearning?
2. What are thdearners’ perceived significant uses internet-based toas foreign language learning?
3. What are thdearners’ perceived problems the useof internet-basedtoola foreign language learning?

Significance of the Study

The resultsof this study will be beneficial and relevani education stakeholders, namely, the teachers, the
University of Makati administrators, students, and ottesearchers. This study will provide insights
teachersn howto improve foreign languageteaching by integrating internetebssols. These tools will
help teachergor the teaching and learning procéssbecome more interesting and meaningful than the
traditional way of teaching language. This study alsbkss teachers to innovate materials to support the
learning of the students using internet-based tools. University okatlaadministrators would be
encouraged to invest in internet-based technologies razmporate such technologiés enhance the
curriculum. As for the students, this will provide ideas be tools they can utilize to improve their
language learning. This study will benefit the studentprbyiding alternatives to classroom activities in
learning foreign languages suitable to cater to differeatning styles and will bring advantagestheir
learningin all areas of education. This will also serve as a basistfer researchers to conduct further
studies on the topics under study that might help to fuuh@erstand the effecf internet-based tools.

Scopeand Limitation

This studyis limited only on determining foreign languadearners’ perceptionof the strengths, significant uses,
and problems

WWw.ijrp.org



&%, IJRP.ORG

Jackielou E. Cansancio / International Journal of Research Publications (1JRP.ORG) D i

ISSN: 2708-3578 (Online)

214

encounteredn using the internet-based todis foreign language learning. The respondents of this study
included students from the Collegé Business and Finance Science during tftesdmesterof

S.Y. 2019-2020 studying Mandarin.

3. Methodol ogy

Resear ch Design

This study used a quantitative descriptive research desigsmd€&hign isadministered to distinguish the students’
perceptions of the use of internet-based tools in forlEigguage learning. The variables under this design
were mathematically measured such as the frequency ead and the data analyzed were interpreted,;
thus, this design is regarded objective.

Locale

The research was conducted at the University of Madiat, known asUMak, locaedat J.P Rizal Extension, West
Rembo, Makati City, Philippines involving respondents from AMarketing Management studertsthe
College of Business and Finance Science. The Univeo$itakati boasts of its free-for-all facilities
including ITC, Multiple Libraries, Speech Lab, MultimediadaLCD Monitors in every classroom. These
facilities provide students with conducive learning envirents. These facilities also provide an
opportunity for studentw use IBTsin their studies.

Participants

The researchers commissiones entire classof IV- A Marketing Management consistingf 28 students
(12 males and 16 females)from the CollefeBusiness and Finance Science (CBFS). The respondents
were selected through Purposive Sampling. The researaimse students from IV- A Marketing
Management who were taking a Basic Mandarin coursefiar fthe topic under study for studying foreign

language involved.

Instruments

The researchers used a self-assessment questionnahie form of a Likert scale. The questionnaire was a
combination of standardized and researcher-made questionnaires. The dizediaguestionnaire was
adapted from the researabf Kia Heirati, J. & Ahmadi Alashti, L.
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(2015), which they also adapted from the master thesis ahdu2004) and were modified to suit for the
study undertaking and for the studettsinderstand each question. The researcher-made quesgonaair
constructed to answer the research questions under Jtuelygquestionnaire composed of three parts as
‘Strengths of Using InterneBased Tools in FLL’ which included 23 items, ‘Significant Uses of Internet-
Based Tools in FLL” which had 6 items, and ‘Perceived Problems of Foreign Language Learners in Using
InternetBased Tools.” which subsumed 6 items which were randomly plaocethe questionnaire. The
guestionnaire consisted of 35 statements in total. Earstat was answered by putting a checkmark on
the scale they thought was most appropriate for thém.s€ales ranged from 4-strongly agree, 3- agree, 2-
disagree, and 1- strongly disagree.

Data Gathering Procedure

Prior to the administratiorf the questionnaire, the researchers had ameeting witbetre of the college were the
respondents came from to seek permission for the gathafrid@ta, then provided a letter of intent along
with a sample of the self-assessment questionnaire ufied.tide approval, the researchers conducted the
survey to the given class. Or@f the researchers introduced the topic under studygdhleof the
research, and explained the structure of the questiorarairbow they are going to answer it. Respondents
were also informed that their response will be keptidenfial and it is for the sole reason of providing data
for the research. The respondents cooperated and intamilyered the questionnaire which covered
approximately 15 minutes of their time. With that, altaf 28 questionnaires were successfully returned
with an equivalenbof a 100 percent return rate.

Method of Analysis

After the data was collected, arranged and tallied, the stext was to analyze the data using mathematical
procedures by getting the frequency and mean. The frequerscyusea to know the total number of
respondents who chose a certain scale for each stdatérhermean was applied to show the average score
of each statement. This was to distinguish which obthengths of internet-based tools, the significarfce
internet-based tools and problems encountered usiegpéttbased tools in foreign language learning were
appealed to the students of the College of Business arahdé Science (CBFS). After analyzing, the
researcher interpreted the meaning and implicatbtise results.
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4. Results

This part presents the analysis and presentatidataefcollected from the self-assessment questionnage tp V-
A Marketing Management students, followed by the interpogtaf the findings.

Table 1: Strength®f Using Internet-Based Todls Learning

Statement Mean

1. Promotes Students Higher Order Thinking Skills 3.36
2. Provides alternative learning approaches 3.57
3. Makes learning more interesting 3.39
4. Promotes autonomous learning 3.29
5. Provides non-native speakers with a rich learningenvieabhm 3.18
6. Helpsto achieve future learning purposes 3.46
7. Alternativego textbooks 2.5
13. Provides current information 3.14
15. Could speed up learning 3.21
14. Indispensable tool 3.18
16. Efficiency 3
17. Convenience 3.21
18. More beneficial than the traditional method 3.07
21. Useasan integral pardf the educational process 3.07
22. Retains student attention 2.93
24, Provides accurate information 2.75
25. Easyto use 3.21
26. Areliable sourc®f information 2.89
27. Makes learning easier 2.96
30. Provides a wide selectiofilearning materials 3.14
31. Accuracy of learning materials 3.04
33. Easyto understand 2.82
35. Provides a wide variety of activities 3.11

Internet-based tools offer a wide rangfebenefits and advantagés teachers as well as to the learners. Table 1
shows the perception of FL learners regarding the stremdtimtegrating IBTs to learning in general and learning a
foreign languagen particular. Internet-based toods alternative learning approaches have a mefmalmost
4.00. It indicatesthat IBTs can be integrated into the uswaahiag and learning process inside the classrimom
supply strategies that will addredsarners’ difficulties to learn a foreign language. Meanwhite table also shows
that IBT helps to achieve future learning purposes of the lesatinat have the second-highest mean of almost 3.50.
However, despite the immense supmdrinternet-based toolslV-A Marketing Management students believe
that
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IBT cannotbe an alternativeto textbooks which gained the lowest mean. This implies the emergence of
various tools to learn a language, books or any physiadirmg materials is still preferable and can be helgful t
supply knowledge in the teaching and learning process. Tt moncludes that both IBT and physical reading
materials are useful in foreign language learning.

Table?2: Significant Uses of Internet-Based towi$-L learning

Statement Mean
8. Sourceof learning materials 3.21
20. Creation 3.18
23. Translation 3.39
28. Research 3.14
32. Simulation 3
34. Application 2.82

Table 2 shows the learners’ perceived uses of internet-based tools in foreign language learning.l@tiansgarnered

the highest mean of nearly 4.00, which means that forkagguage learners use translation to acquire the
vocabularieof a target language (Al-Musaw. 2014). One wayo understand and learn a foreign language is to
translate terms from the first languagehe target language and vice versa, especially foregpondents who have
just started studying basic Mandarin language. They neddntibiarize themselves with the basic words and
grammar formation of the language. On the other handjsbef internet-based tools for the applicatdérwhat

has been learned received the lowest nafdass than

3.00. This may be because the respondents are studyingMzasilarin language, which means that, their only
focusis on building their vocabularies and basic daily conversatiuth ot on the application of the language
itself.

Table3: Problems Perceived B learnersn using IBTs

Statement Mean
9. Lacks competenady using internet-based tools 3.11
10. Competento use internet-based materials 3.11
11. Needs more technology training 2.96
12. Lack of knowledgen integration 3.18
19. Cannot improve the quality of learning 2.64
29. The validity of learning materials 3.07

Table 3 shows the problems perceived by students regardings¢hof internet-based tools in FL learning. As can
be seen, the lack of knowledge in the integratbrinternet-based tools learning got the highest mear
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almost 3.20. This, therefore, shows that learneraasge of the deficiency of their knowledge and abiliabsut
technology which affects their confidence in integrgutiBT in their learning. Limited knowledge of the use of
technology in general also contributes to the fact #elers are having a hard time integrating internés.tGmn

the contrary, the statement about IBTs inability improve the quality of learning accumulated the lowest
mean of not more than 2.65. This implies that learagree that internet- based tools, with its featuresafiging
various activities and the vast amount of learning maserégak able to promote understanding of the concept that
leads to the better acquisition of the target language. éttdoased tools provide opportunities for the learners to
improve and be more skilled through its integratioithe teaching and learning process. However, with&ble |

of knowledge with the integration, learners will find intetdbased tools ineffective in improving the quality
learning.

5. Discussion

Theresults of the study conducted show the students’ perception regarding the strengths, significant uses and the
problems posed by utilizing internet-based tdolslearning a foreign language. Based the survey
conducted, respondents from IV-AMM believe that intermated tools promote learners’ higher-order
thinking skills. This is arindicator of the respondents’ positive regard for IBT in its ability to hone their
critical thinking skills and creativity. Moreover, intet- based tools are perceived as a provifer
alternative learning approachtsaddress the different learning needsstudents, therefore allowing for
autonomous learning. This finding supports the vieW&allo-Crail, R., and ZerwekiR. (2002) which
cites the significance of hawg learning strategiesto individual language learning efficiency.
Furthermore, they also considess one of the strengths of the said tools is its ability be
incorporated in other learning purposes aside from languageirig making it beneficial to learning in
general.

As of the significant uses of internet-based toolspaedents most often use the internet for
translation purposes compared to other uses of IBTs ldeareh, simulation, application, and creation.
This can be attributed to the idea that in their fardanguage course, Basic Mandarin, the lessons are
more focused on learning vocabularies and basic conwarablanguage. They are giving emphasis
acquiring the vocabularies of mandarin before they caneptb¢o the more complex communicative
competencies of the language. That is also the reasprGabgle Translate is one of the most used IBT
amongFL learners that were surveyrthis study.
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The study also shows findings on the problems perceivdeldgarnerdan incorporating IBT in
their learning. Majority of the respondents showed intaresntegrating IBT in their learning, yet also
admits that they lack the skills and competencies reduio thoroughly take advantagef the
technology. It is closely relatedto the findings garnered by Arika. and Ozel,A. (2015) which
conducted the studipo EFL instructors from Schools of Foreign languages ofedifit universities in
Turkey. The study shows that EFLinstructors have posititieides toward the us# Internet andVeb

2.0 yet; they are not using them sufficiently in thedicténg and are not satisfied with the little opportunity
their schools give them to hone their skills in usimg $aid technologies.

One surprising finding the researchers learned is @egptprevalent use of gadgets and the
internet; students are still not united with the notioat these technologies have the ability to completely
replace textbooks. These may be due to the fact thatriafmn gathered from textbooks and other printed
media go through rigorous measures to ensure its relialabtyagainst the dangers of getting faulty
information which is undeniably common in the World &/\eb.

6. Conclusion

The findings of this study revealed a number of significasights regardintiie learners’ perception in the use of
IBTs in learning. Upon carefully examining and interpreting tesults collated, the researchers came to
the conclusion that FL learners have a generally pegitérception towards the use of internet-based tools
whether it be for classroom teaching or personal supplamelearning. The results of this study showed
that the respondents have a high expectatibrihe benefits of integrating IBT® their FL classes.
Unfortunately, they rarelyincorporate technology inrtluigiily classroom lectures and activities. They also
admit that they depend heavily on textbooks and classreciurés insteadf looking for more innovative
ways of learning. Furthermore, FL learners feel thakthere not opportunities for them to utilize the said
tools. Some students have the intention of further infegrélBTs in their other learning tasks. However,
the findings also showed that the respondents feelthtegt are lackingthe necessary knowledge and
skills in technology integration to fully take advantagehef$aid technology.
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7. Recommendation

Having understood the students’ view on the strengths, significant uses and problems with using IBTs in FL learning
the researchers found certain areas that tebe given attentiorfor themto achieve the competencies
required in LL and fully take advantage of the availabbinelogies provided for thefoy the university,
specifically the Information Technology Center and Complgbs. First, they shoulte provided with
more opportunitieso be exposedo IBTs by integrating it into their lessons. The leasn@cognize their
lack of knowledge and skills in using IBTs. Thereforeeminar or workshop focusiran the topicof IBT
integration and applicatiocanhelpsignificanly to aid the learner@ this concern. Teachers and instructors
should also be equipped with the knowledge and skills inviBich will only be achieved if they will be
given proper training in the usef these technologies. They will benefit from atteigdEducational
Technology (EdTech) conferences and conventions whiltremtiance their knowledge and motivation to
incorporate IBTs in their teaching. Lastlg the next researchers whoay be interested in delving
deeper into this subject to focus on discovering the typEsToivhich can be integrated into FL learning in
the classroom setting. Tools that can be used by therélessors as an alternative or supplement to
lectures to properly address the different learning stpi@seeds dfL learners.
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