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Abstract

The study is entitled “Orthographic Errors in Japanese Vocabularies for Basic Level Pupils at Rizky
Home School Kindergarten”. The aims of the study are to identified the types, factor of orthographic
errors and how to deal the effect of the errors. The data was abfedone Rizky Home School
Kindergarten basic level pupils batch 2020/2021 totaled 20 peoples.The datalleeted by
gualitative and quantitative appoarch, observation method and tests(gresttest) with note-
taking techniques. The collected data was analyzed by theory of phobgl&gozono (2015),
error analysis by Fromkin (1973), Slip of the pen by Musfiroh (2008),lémtguage by Slinker
(1972), Cognitivism by Jordan (2008) and Jolly Fibdviethod by Lloyd (2007). The results shows
that determined orthographic errors exist in the classes of nouns, nourissaatwe adjectives.
Orthographic errors occuremh vowel phonemes and consonant phonemes. The types of
orthographic errors consist of 98 data omission, 35 data adition, 1 datsedhirgerlexeme
mirror,28 data inverted intralexeme mirror and 19 data invertedoghalthe factors causing
orthographic errors in Japanese vocabularies were due to 2 factoedy negative language
transfer and wrong teaching procedures. The treatment used tozmiontiiographic errors in
writing vocabularies using Japanese was by changing thentiomed teaching method into a new
way, namely inserting the theory of cognitivism ahd application of the jolly phonic method, which
was able to provide changes to a better directiderims of values and psychology with an average
value in first semester, those who had not beeangikeatment were at 55.75. Meanwhile, 6 months
later after being given treatment, the average score for leasicpupils at Rizky Home School
Kindergartenrose to 70.97, which indicatedthe sodbange was 35 % fairly effective.

Keywords: Error, Orthographic, Japanese Vocabularies

1. Introduction

Orthography is a writing system that is used by a laggwand must reflect the sounds, forms of words as
they are and are characteristic of a language.plihgose of orthographic knowledge refers to inforomat
stored in memory, then telling a person how to mprespoken language in the form of written language.
Orthographic knowledge is based on phonological amdastic processingSuparwa (2008: 182) e xplains
that a good orthography should have characteristics such amgnadabple not to get tired quickly in
reading, easy to get information, easy to spremimation, enabling people to be enthusiastic amdang and
people who understand a little about the language eaineasily. Keiko (1997:32) says that during the last
decade, there has been a growing interest in voggboriastery among second language (L2) researdhars,
relatively little attention has been padadorthography, even though the functioihorthographic knowledge
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plays an important role in lexical processing.Knowledfyerthography, especially in the second language
and even a new third language, can be obtainedgithilearning process in class. However, in theniag
process in order to acquire orthographic knowledwmy difficulties were followed which led to someces

in the language madbsy the pupils.

Orthographic errors frequently occurred, especialfyefementary level pupils when they applied one of
the language skills, namely writing. Writing is oofethe language skills that must be mastered by elmildr
before continuing their education at a higher leVétiting is an important activity for children tegse it can
train the activity of compiling or assembling worghirases, sentences. Learning to write also tidiildren's
ability to understand a concept. Finally, writing can trdiitdren's motor nerves.

One of the phenomena of orthographic errors thatroeat when writing vocabulary. Kridalaksana (1982:
98) says that vocabulary is a compongfiianguage that contains all information about the ingeamd use
of wordsin language. Vocabulary problems that were @ddarning materialso increase interesh writing
to children tendto be found and this was more common when providing foredgguage material.
Phenomena of orthographic errors that anseocabulary suclasaddition and subtraction of phonemes
visualized in the form of letters, not being aldenbld writing tools properly, inconsistent lettarhs, mixing

lowercase and capital letters in one simple seetdtadics and sloppy writing, and inefficient capy speed.
The problems above occurred in schotiiat apply foreign language learning, nameljapanese from an
early age, namely Rizky Home School Kindergarten. The schaologatedn West Denpasar and chose
Japanesasa second foreign languagebetaught after English to children aged 6 years on the grounds
which Japanese was ookthe foreign languages that has been includdtie K-13 curriculum as a language
of specialization in Indonesia. Japanese is still pepular, especially in Bali, because Bali has coopetatio
especiallyin the world of education suas exchanges between Balinese-Japanese pupils. Problems were
beganto arise when pupils have difficulty writing Japaneseabularies which haigs own rules suclsthe

rules when the pronunciation of Japanese words was differdme orthographic system such as the word

gunjin which means soldier. The last phoneme /n/ will g@ocombination of the phonemes /n/ and /g/ if it
was locatedat the endof the syllable, however, whenis written, they wrote gunjing accordirig what they
heard, even though the correct writing was guiimote isha which meant doctor, howeviérhas reduced
the letter Ho isa wherit is written. Vocabulary that had a similar pronunciation waistem upside down

even though previously it had been shown how to wriie ihe board and had been taught how to read the
letters likein Indonesian, when written in Japangsshould be basu, howevdrjs writtenasdasu. Then
write ebi which meant shrimp, however, the letter e wagemasthe number ® 9bi, and the pupils also
still didn't know the shape of the letters and the sound of tleedeéiven though soon they would hawve
enter the elementary school level which mhsableto read and write.

Keiko (1997:41) says that there is a difference in Japantgemgaphy compared to other languages
because it consists of orthography in the form fgmgraphic unit that represents the sound anchingaf
all words or morpheme kanji characters. Then syllabic orthography, wreaeh grapheme unit represents
a syllable with fewer symbols than logographic. Each Japay#lable consists of 46 basic letters and 2
forms of diacritical marks, which can be addedh® 20 basic letters to represent the 25 voicedlsgé. The
number of symbols for each syllable type of hiragand katakana script is 71, which is clearly memialler
than the number of symbols in kanji logographicsaliimthe third orthographic system is alphabetitelt
is, the unit of representation is the phoneme. Siheeorrespondence of symbols to sounds in theabkt is
reduced to the smallest sound units (phonemesihasl sumber of symbols are needed to write dowrkepo
language. The application of alphabetical ortholgyaig intended for foreign language pupils who ao yet
understand the formof Japanese characters.

Exa mining the writing errors that appeariedpupils attendingRizky Home School Kindergarten, as
well as the phenomena of language writing errors, especially forgigndges that have occurred before
outside this school, the research on handling orthographimgvetrorsin vocabularies was deemed
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necessary to continue after seeing the researekioRs research, namely that pupil's vocabulamnlag in a
second language or a foreign language at schdioiastly provides Japanese language, apart from looking
for types of errors and the causes of errors thee Ipreviously been frequently investigated. Itiportant to
come up with an appropriate way to deal with orthographic emoxsiting vocabularies, because if there
were pupils who make orthographic errors when wgjtthey would continue to make pupils experienceemo
serious language disorders, namely dysgraphia and adyséexd will worsen other language skills. Namely
reading. This study focused on using one language theory whidd ®eombined with the method of
utilizing application features as orthographic erandling, considering that learning Japanese hudeses
must be able to be taught offline and online, bseave have entered the COVID-19 pandemic, so we bave t
choose ateaching method that can be applied offtiarline.

1 .What werethe types of orthographic errorsin Japanese vocabularies for basic level pupilsat Rizky
Home SchooK inder garten?

2. What wer e the factor s that cause orthographic errorsin Japanese vocabularies for basic level pupils
at Rizky Home SchooK inder garten?

3. Howto deal with orthographic errors Japanese vocabulary for basiclevel pupils at Rizky Home
SchooKindergarten?

2. Theoretical Framework
Research required a theory to solve the problemutation. The theory consists of phonolog ical tyeo
errors analysis, slipfthe pen, interlanguage, cognitivismand the jolipmic method.

A. Phonology

Phonology is a branch of linguistics that studies the sound $ymblanguage based on their functions.
Phonemeor onso & %) is the smallest unit of sound that functidisdistinguish meaning<ubozono
(2015:2-10) divides the types phonemesn Japanesaamely vowels (V) : /a,i,u,e,o/ , consonants (C) :
/k.g,s,z,t,d,c, n, h, p, b, m, r/, semivowels (Sv) : hand special phonemes : special phonemes symbolize
sound features. These special phonemes include /Q/ which expreksddeaconsonant or also called a
double sound{ &'sokuon'), /Rwhich is a symbolbf a long vowel soundg& £ & 'choubion'), and / - /or N/
namely &%& 'hatsuonwhichis usedorepresentthe phoneme kawa][

B. Errors Analysis

Error analysis or error analysis that leads to firexd construction according to Fromkin (1973: 246):
Omission (reduction of elements), Addition (additasrelements), Substitution (replacement of elements),
Transposition (change element), Movement (displacemearfielements), Blend (mixing elements).

C. Slip Of The Pen

Musfiroh (2008:234) describes slips of the pen as an unintentiortaigverror. Writing errors are
categorized as motor errors and due to lexicatele The following are the children's writing esan the
learning process according to Musfiroh (2008: 234): inclineah,fanrcomplete form, interpolation form, the
form similarto letter, invertedshadow, inverted intralexeme and interlexeme mirrors.

D. Interlanguage

Slinker (1972: 211) states that second language leacaimbegin to study psycholinguistic processes
that build knowledge in underlying behavior. SlinkE972:216-217) considers that the occurrencerofse
in learning a second language is caused by the central padédaaguage learning such as language
transfer, teaching procedures, second language learningistsadéend overgeneralization of the target
language.
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E. Cognitivism
Cognitivism based learning involves effective ways to bstldemata and information processing.
Learning with cognitivism is started from sensation, peiop@nd attention (Jordan, 2008: 48-51). The
implications of these three things are described as fslltive sensation step, the perceptual step and the
sensation step.

F. Jolly Phonic Method

The Jolly Phonics method is a correct method for developirgdiy skills, especially children's
writing, which uses a way of synthesizing sounds to teactotms of letters and doing a multisensory
approach and fun activities for children. This noeths suitable for children aged three to six ydafeyd,
2007).

The multisensory approach was better known as the WAt¢dality, visual, auditory, kinesthetic, and
tactile: Visual elements were represented by tlesgntation of images, posters, photos, films, kegs;cand
colorful writing. Auditory elements were representad presentation, reading aloud, dialogue -discnssio
audio recordings and music. Kinesthetic elementsiehaby changing positions / places, movementnggti
role-playing and practice. Tactile elements were tmgchr holding. Whereas association is a connection
between stimulus andresponse.

3. Methods

This research applied a mixture approach, namedyitgtive and quantitative with the source of théada

used was the written form. The data source was inothe éf pretest and posttest results carried out by 20
pupilsof TK Rizky Home School 2020/2021 foneyear. Data collection methods and techniques imsed
this study were the observation method and testefisaw tapping and note-taking techniques (Mah2005:
93). Data analysis used BUL technique is a data anaggdisitjue by dividing a construction into several
parts or elements (Sudaryanto, 2015: 31). The study applied aqieelar presenting the results of a
combined data analysis, namely between formal afatmal methods. The formal way is in the form of a
table while the informal waig in the formofa descriptive (narrative) explanation (Sudarya?®d5:145).

Pupil Individual Score

Score = Value obtainedby pupils x100 Total Score=_Pretest+Posttest Score
Maximum score 2
Average value Description: X= Average value
> X = Sumof values
X=X N = Number of studer
N

After comparing the results of the pretest and posttest on sdutleen the N-Gain test was
carried out to determine the handling using the theorgoghitivism and the jolly phonic method in
writing vocabulary in Japanese. The N-Gain teshésdifference between the pretest and posttestscore
(Hake, 1999:39).

N-Gain=  Posttest Score-Pretest Score Y centage Commentation
Ideal Score— Pretest Score <40 No effective
40-55 Less effective
56-75 Fairly effective
>75 Effective
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4. Discussion
4.1 Types of OrthographicErrors

After conducting the pretest by providing Japanese voaahitlwas found that there were some
errorsof kindergarten childrein writing Japanese vocabularies, namely:

A. Omission

(4-1) shirgi—— siroi
(Dzaky, 2021)

Omission is an error with the omission of elementsshatid not occur according to the rules of a
language (Fromkin, 1973: 243%hiroi is a class of i-adjectives that are oftefiemmed to by the Japanese term
keiyoushior 2 & &Awhich means whiteThe word shirois a word that has been reduagdmitted ands not
in accordance with the rules in Japanese in particlifle omission or reduction of the element was the
absence of the phoneme /h/ in the word shiroi @mitty the student. Data (1) found that the pupilstevsiroi
instead of shiroi. The consonant /h/ is a voicefesative sound, therefore, this rule was alsoliggpwhen
pupils wrote vocabulary that used the phonerharil automatically because the pupils heard the phoneme
/n/it was not very cledn pronunciation, therefore, they also made erpgraot including the phoneme /h/.

B. Addition
(4-2) gunjin—— gunjing
(Fiyah, 2021)

Addition is an error by adding an item or elemdatt tshould not exist according to the rules of a
language (Fromkin, 1973: 243). Gunijin is a clasa@ins that are often referred to in Japanese feramsely
meishior 4 & which means soldier§he word gunjinis a word that has additional items with the additén
the phoneme /g/ at the end of the word. The adtiedgme /g/ was a consonant phoneme that shouldenot b
needed. If there was a phoneme /n/ or the letteasilocated at the end of the word, when it was quooed
will sound like a combination of the phonemes tmd &/, however, when the phoneme /n/ was writtengthe
was no need to add other elements. Therefore, tpiéwho wrote the data made a error by writing gogiji
accordingo the pronunciationrules.

C. Inverted IntralexemeMirror
(4-3) bass—— _dasu
(Hafiz,2021)

Changesin the shape of letters, namely inverted intralexxemirror, refer to individual letter shapes
or lettersin words that are reversed, such as the reflecfarbjects in a mirror, both upside down from the
left and right sides (Musfiroh, 2008:234). Basu is a class of nouns thdteareederred to by the Japanese
term meishior 4 &Awhich means bus. The word basu changes the shape ttters. The change in shape is
found in the form of the consonant phoneme /b/ Wwigcwritten inverted into a consonant phoneme fldi
such as data (3), namely the change of writing hatudasu. The phoneme /b/ depicted in the fornthef
letter bis reversedo the leftto formthe letted.
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D. Inverted InterlexemeMirror
(4-4) keisatst— _ustasiek
(Dewa, 2021)

Changesn the shapef the letters that are invert@athe formof interlexeme mirrors refdp the
form of words that are inverted when viewed from tight side towards the left side (Musfiroh, 2058).
Keisatsuis a classof nouns that are often referréalby Japanese termsamely meishor 44 Z/lwhich means
police. The word keisatsu has changed the shathe détters. This form change was found with allndroes,
be it vowels or consonants, writtenthe reverse direction. Data (4) described the error in the ofder
phonemes in writing keisatsu, it should be writen/e/, /il, Is/, lal, It/, Is/, lul , howeverwas written in the
direction the opposite becomes /u//t/{al, Is/, I, 1€ IK/ .

E. Inverted Shadow
(4-5) kuruna——  knrnma
(Ayin, 2021)

Changes in the shape of the letters, namely indestteadows, refer to the shape of the letters tleat ar
upside down seen from top to bottom like objects and théectefns in water (Musfiroh, 2008:237).
Kurumais a clasf nouns that are often referremlby the Japanese term meishi slwhich means car. The
word kuruma changed the shape of the letters. The changemnaas found in the form of the vowel
phoneme /u/ which was written upside down into ssonant phoneme form /n/, as in data (8), namely the
change in the writing of kuruma to knrnma. The e /u/ which was depicted the form of the letter u
and was inverted downwartisformthe letten.

4.2 Factors Causing Orthographic Errors

There were several factors that cause orthographicdrrdapanese vocabulary for basic level
pupils of Rizky Home School Kindergarten. These factors ineliashguage transfer and teaching procedures.

A. Language Transfer
(4-6) ran—— rang
(Putri,2020)

Language transfer as seen from the data (6) shdwtdhere was a negative language transfer made
by pupils. This happened because when giving Japasabjects , it was facilitated by the Indonesian
language. It occurred because of pupils transferred the ofilésdonesian linguistics, namely the
pronunciation provisions that applied in Indonesian wéte gimple, namely the sounds in Indonesian was
the same when they were pronounced as well as whemwdreywritten. However, Japanese was different
because pupils heard when the Japanese teacheupoed the orchid flower, namely ran, with the soahd
rang, they finally equated the rules when it is writing.réf@e, they added an element g, which should
orchids in Japanese was written only ran, howeleptonunciation had become rang.
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B. Teaching Procedures

First, the shadow teacher mistakenly taught how ttewlidpanese vocabularies whose rules were the
same as the sound or pronunciation of Japanese. This error waseslippdhe educational background of
the shadow teacher who was not a graduate of Jagieesare therefore, the shadow teacher's knowledge
of linguistic rules was not complete. Second, basiell pupils only learned from what the teacher wrote on
the board, then practice writing in their respective baakis without being given a real form of written
vocabularies. Finally, poor teaching procedures were seen tige pupil's sitting position was not

comfortable when the learner was learning.
4.3 Dealing Orthographic Errors

The treatment that had been applied was to comhméheory of cognitivism with various elements

of the jolly phonic method.
A. Making the New Steps of Learning Process
Tabel. 1 Implementation Steps Combination Cognitivism Theoryand Jolly Phonic M ethods

Figure 1. Japanese Vocabularies L ear ning Process in Class

Cognitivism

Process
Sensation Using material as well as| Pointing directly if the Japanese vocabulary matevesd in the school
Step interesting experiences environment
relatedto the senses. Example:
Teacher: “ Today we are learning Japanese about flowers. Does any
know a flower thais whitein color, smells good..yes, lo@k sensei's
hand..that flower is outside, can you see? Anyormvwhat floweris
in Indonesian?"
Per ception Linking learningto context.| Relating the context of the perceived situation adogrtb the theme.
Step For example, when learning the theme of weather edneher would
relate the materiab the situation that was felt during the learning
process, such as when he wanted to explain the dspancabulary of
rain (ame) the pupil was asktallook at the window and pay attentio
to the cloudy clouds and explain thatvould rain
Attention Aesthetic Designing art learning activities such as colorinigkatg letters
Step (Strengthening artistic accordingto word forms and others.
sensitivity)

Experienced (Through
experience)

Provoking children's questions about the vocabulabettearned,

such as:
Teacher : "whatdoyou usually use when you return home?"
Pupil :"usea car , bus , motorbike "
Teacher :" have you ever seen a car ? So, now we are fearn

Japanese car , namely kuruma , kuruma becomes &tirum

594
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Jolly Phonic Visual Presentationf images , Made audio-visual teaching videos howto write Japanese
M ethod dements posters , photos , films, vocabulary therefore, the procedures and letter forrme net reversed
video and colorful writing. with the application Benime handwriting and couédapplied offline
oronline. Video contained text, images and sound/@apeaker

Provided vocabulary practice and askedolor the letters

Auditory Presentation presentationd Listenedto the audio about what letters wenethe video madby the

elements reading aloud, dialogue- application handwriting.

discussions, audio recordin
and music.

Asked pupilsto spell out the Japanese vocabularies lettetise video
made by the application handwriting.
Kinesthetic | Changing positions /places, Asked all pupils to move positions facing straighéad when
elements | movement, acting, role- watching the learning video.
playing and practicum.

Giving games practices such as asking pupils to domerd to
match Japanese vocabularies @adranslations,

Giving gamego pupilsin which children were skeg answer
Japanese from the vocabularies they have learnedakddr letter
pieces and arrange them

Tactile Touchor hold. While the Teaching pupilgo hold a pencil correctly therefore, their motoric
dements association is the connectio] nerves were trained by seeing and practicing whatewesiplified in
between the stimulus and the video made by the application handwriting.
response. If the child had difficulty imitating, the teacher wdulirect and held

the pupil's hand and told thelmowto hold the pencil correctly, the

distance between the pencil and paper (the hafispils and teacher:

had been washed and gave hand sanitizer, if stydyihome parents
were requiredo direct) The

The teacher could touch or pat slowly and gentlypilygil's shoulders
while saying motivational words suas"Come on, you cadoit,
you're right, také slow. If it's wrong, it's corrected againg problem.

B. Training for Shadow Teacher
Figure 2. Training for Scene Shadow Teacher

Figure 2 described the training for shadow teacherthe different rules of writing with Japanese
pronunciation. The training emphasized the use of the phonémith changed when it encountered
several phonemes whénwas pronounced however, whigrwas written down the rules had no effect.
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Therefore, asking the shadow teacher not to gerertile rules of Japanese linguistics with Indcaresvhen
teaching writingo basic level pupils.

C. The Effect of Dealing Cognitivism and the Jolly Phonic Method
Table. 2 Obtaining Values Beforeand After Handling

NO | Name Values
Average Pretest Posttest Average
Semester 1 Semester | Semester Semester 2
2 2

1 Putri 70 80 100 a0

2 Mila 75 80 100 90

3 Qonita 70 60 85 725
4 Dzaky 50 60 100 80

5 Dewa 35 40 40 45

6 Hafiz 62.5 65 85 73.5
7 Azizah | 45 50 47,5 50 80 65

8 Danan 525 45 80 62.5
9 Daffa | 60 65 62.5 65 85 73.5
10 | Raffa | 60 60 60 65 75 70

11 | Intan 60 75 675 80 100 90
12 | lzza 55 60 85 725
13 | Dipta 475 50 70 60
14 | Sinta 50 50 70 60

15 | Fiyah 50 50 80 65

16 | Moksha| 50 60 50 60 85 725
17 | lca 725 65 85 75

18 | Salsha | 40 50 45 65 100 825
19 | Abriel | 45 45 45 50 85 67.5
20 | Ayin 475 45 60 525

Average 55.75 Average 70.97

Average grade in semester 1 which had not beem greatment was at number 55, 75. Meanwhile, 6
months later after being given treatment, the ayeralue of pupils at the basic level of Rizky Ho8whool
Kindergarten up to 70.97 which indicated the scdlehange at a levébirly effective. Changes could be seen
in the understanding shown by pupils who had begun to ket@blistinguish Japanese linguistic rules from
their first language, which mostly used Indonesian. When there washbulary ending in the phoneme /n/
they no longer addded any phonemes or letters whesssitvriting. Then, in Japanese it was not possible to
combine the phoneme /s/ with the phoneme /i/ inviteabulary, because idapanese only the syllable found,
shi not si, unlike in Indonesian it could be condaintherefore, when you found Japanese vocabulsuids as
hashi which meant star, the learner did not subtrattiecbhoneme /h/ while writing. Finally, pupils weezely
found writing backwards and forwards.

Table 3. Results of Effectiveness Before and After Dealing Cognitivismwith Jolly Phonic M ethod

First Semester Second Semester
Fairly effective 0 % Fairly effective 35 %
Less effective 0% Less effective 25%
Total = 100% Total= 100%
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In the first semester, basic level pupils only achieveddttet value below 40%. These results were
obtained from the total value of the pretest and postteghiSin first semester is on no effective scale.
However, during the second semester, which has bigen the handling of the theory of cogtivism witheth
jolly phonic method, the results of the pupils' scores haveased at most on a fairly effective scale of 7
pupilsor 35%of the total population.

Table 4. Results of Psychological Changesfor Basic L evel Pupils Rizky Home School Kinder garten

Attention Interest Willing Pleasure
Old way New way Old way New way Old way | New way Old way New way
pupils pupils pupils pupils
L[ 11 L7 L[ 12 L[s6 L 12 L 9 pupils L[ 11 L[5
pupils pupils pupils pupils pupils pupils pupils
A | None Al 13 A | None Al 14 A None A 10 pupils Al 2 A | 15
pupils pupils pupils pupils

Table 4 explained when the old way was applied, th@lgpwho rarely showed their attention were 9
pupils. Then, there were 11 pupils who showed less attention. Fithellgtudent who always showed his
attention was not present at all. However, when usliegnew way, the number of pupils who always shibwe
their attention increased to 13 pupils. Pupils who shoessladttention increased to 7 pupils. Learners who
rarely showed their attention wemet presengtall. When using the old way, there were 8 pupils who rarely
showed interest, 12 pupils who showed less interest. Meanwtghe, were no pupils who always showed
interest in learning using the old way. Howevergewlgiven treatment, there was a change, namelyupisp
who always showed interest, 6 pupils who rarely showed interesbnéndne student who rarely showed
interest in ongoing Japanese language learning. The number & whpilrarely showed their will were 8
pupils. There were 12 pupils who they sometimes showed high will, aild pino always wargdto show
their will were none. Therefore, the handling of new method wpsoariate method to attract intention of
pupils in concerning on their materials for beirj conduct errors. The number of pupiido alwayswanted
to show willingness rose to 10 pupils. There wegupils who started sometimes to show their will, arab
only 1 pupil who rarely showed willingness to learn. When udiegold way, there were 7 pupils which
showed the pleasure rarely or was only occurredfge. Then, the number of pupils who sometimes stiowe
their joy were 11 pupils. Meanwhile, only 2 pupils whways showed their joy. However, when using new
learning, namely by using handwriting especially suppdrtedpplications handwriting that could produce
videos or known as audio-visual teaching materthks,number of pupils who always showed pleasure Wgre
pupils who showed rarely their enjoymefnew teaching materials that weretpresenatall.

Changes in the attitude of basic level pupils at Rizky eswhool when participating in Japanese
vocabularies learning, especially when writing canddrr because they were given a lot of activities tid
not make them felt bored. In addition, they founthsthing new that was able to pique their new cityiofhe
teaching materials used by utilizing the applicatieatures, pupils were taught slowly to see how tape of
the sound was visualized in the form of letters. &fuee, they can distinguish the rules when the souas w
pronounced and when the sound was written. It was caused becsemsehing materials that used videos
produced by applications online that could be used anytime and anywleeeeywere pictures of letters and
sounds from native speakers Japanese, therefesenthlonger used the rules of the first languageriting a
secondrthird languagen particular when writingn Japanesi alphabetical form.

5. Conclusion

Orthographic errors were found when writing vocatyula the class group of nouns, adverbial nouns
and adjectives. Orthographic errors occurred in vowel phesemnd consonant phonemes. This type of
orthographic error conds of reducing this element which was called omissiadireg an element called
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adition and changing its shape which consists of inverted shadmuteid intralexeme and interlexeme
mirrors.The factors which caused orthographic errors in &apavocabulary due to 2 factors, namely
negative language transfer and wrong teaching procedurese@bment used to minimize orthographic
errors in writing vocabulary using the theory of dtigism and the application of the jolly phonic meth

was able to provide changes to a better directiderims of values and psychology. However, treatmeatl

the theory of cognitivism and the jolly phonic method did lmte much effect on children with special
language disorders such as experiencing speech delay, dyagaaghithers. It could be seen from the
progress of grades that did not increase significaiiring the year, namely the results of gradeseme

still far below 60, and the attitudes shown by bdsvel pupilswho had special language disorders also did
not show major changes. The first suggestion isetalile to find a shorter treatment method, bueffect is

the same or even better. Second, look for ways to minimib®graphic errors in writing Japanese
vocabulary that can be used for children with speeiadjliage disorders such as speech delay, autism,
dysgraphia or other language disorders . Orthoggaginors in Japanese can be reexamined with other types
of letters, not just words in alphabetical form, but like words orazitars of hiragana, katakana, and even
kanji with different ages, education levels and foreigmglege proficiency levels. Finally, the fourth
suggestion is that the factors that occur in orthograghics in Japanese can be investigated not only from
the interlanguage factor, but also by looking &t ititralanguage. This is suggested because th@iibs®f
errors when acquiring a second language is notddrto only generalizing the rules brought from tiether
tongue into the target language, but the linguistic miidékse second language that the learner acquires are
indeed difficult and can make errors in the targetdagg. Then orthographic errors in Japanese vocabulary
can not only be related from a psycholinguisticnpaif view, but can also be seen from sociolingesstir his

can be recommended because when providing foreign languagidesr class still uses 2 languages,
namely Indonesian and Japandssis. often called bilingual, some even multilingual.
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