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Abstract

This study aimed to determine the level of teaching-related stress in termsriddatlp Students’
Behavior and Responsive-ness of the Stakeholders and the exthet lefel stress among the 120 Public
School teachers of Balingoan District, Misamis Oriental Division. The significant relaporhstween
teaching-related stress and extent of level of stress was also determinegtiTingents used in this study were
from Ferguson et al., (2017), for the teaching-related stress ankefdrevel of Stress, the Perceived Stress
Questionnaire of Levenstein et al., (2012) was utilized. Findingslexi¢hat teaching-related stress in terms of
Workload, Students” Behavior and Responsiveness of the Stakeholders have Significant Relationship to the
Levels of Stress experienced by the teachers in the school. Moreat@rrevealed that teachers are Most
Stressed in terms of Responsiveness of the Stakeholders. The high lestsdsothat teachers experience can
be attributed to the lack of support from stakeholders and excegsdemmbnding obligations that are associated
with the teaching profession. In general, stress among teachers i@eplace and is becoming an increasingly
significant problem. Therefore, it is recommended that the goverremehadministrators should look at the
possible intervention to minimize the level of stress of educators. Howétke stress is already pushing
teachers to their breaking point and is uncontrollable, it is strongly suddbstethey seek consultation and
advice from professional experts.

Keywords: stress; teachingtated stress; workload; pupils’ behavior; responsiveness of the stakeholders

1. Introduction

The role of a teacher is absolutely necessary for the accomplishrnamt eflucational endeavor to
be successful. The productivity of teachers, their attitudes toward theirrkaywaicand especially their
interactions with their students can all be negatively impacted by.s8tesss is the reaction of the body to a
change that requires an adjustment or response on a physical, mentaltionartevel. Any circumstance or
thought that provokes feelings of frustration, anger, nervousneasxiety to a person is a potential source of
stress. It is essential, in order for teachers to be able to triumphheveéetrimental effects of the high levels
of stress, they are subjected to on the job, to determine which afitrera@us potential stressors are the most
significant.

Teachers’ stress, according to Olson et al., (2017), is a state of pressure that arises from a perceived
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need to change adaptive behavior. Dunham et al., (2018) definesl adrasseries of behavioral, emotional,
and physical responses triggered by persistent pressures that are fiar tiiga the ability of adaptive
systems to cope. On the other hand, Wong (2020) saw stressosiive or negative arousal response to a
work-related or personal stimulus. Stress can be beneficial if it drives anperact in a certain scenario, but
it can also be harmful if it becomes excessive and causes a persomwto pedrly or not at all.

According to Gomes et al., (2019), teaching has been found to bethemessful profession or job
in comparison to other professions or jobs. Today's teachinfgsgion requires excellent physical,
intellectual, and emotional health to survive in the profession. Teachers’ personal distress has a negative
impact on their ability to teach students.

Teaching, according to Rotas and Cahapay (2020), is considered tireerobst difficult fields @
work in, requiring multitasking skills to deal with curriculum. Itasjob which plans lessons, manages
students’ behavior, comes up with ways to teach more than one subject at the same time, controls student s’
behavior, and prepares teaching tools. Teachers as information drsparesclearly exposed to excessive
teaching burdens, which cause them stressed. The rising probkodeht misbehavior has made stress a
common side effect of classroom experiences. Workload stress afe@sdety of aspects of teaching,
including cognitive achievement, school motivation and results-basemparfce.

Based on the researcher’s interview of several teachers during the conduct of the pre-validation on
the expansion of the Limited-fate-face program (LFTF) Program, it was found out that majorityhef
teachers experienced stress when: there are visitors coming in, excesdilgadgowith extra ancillary
services, misbehaving learners during the conduct of the LFTF, uncooperaéiespainen there are school
activities and unsupportive barangay officials.

Thus, such challenges observed, the researcher came up with this siddntify the level of
teaching-related stress and extent of the level of stress among teaddaisgrfan District.

2. Conceptual Framework

This study was based on the research conducted by Ferguson et al. (A0th@),Teaching-related
stress. Accordingly, edu-cators rarely discussed their stress witHahwlies, friends, colleagues, and even,
on occasion, with their principals. The number of times that teacherssadctheir various social support
networksdid vary depending on the types of stressors they experienced. It may be Workload, Students’
Behavior, Professional Relationships, Societal Attitudes, and Employment Cosditiomhis study, the
researcher included only the Workload, Students” Behaviors and Societal Attitude on which the latter, the
researcher referred it as the responsiveness of the stakeholders to the schoo

On the other hand, to confirm the respondents’ Levels of Stress, a Perceived Stress Questionnaire
(PSQ) from Levenstein et
al., (2012) was also used. Respondents were given a set of instructidrsvato score the PSQ. The
questionnaire asked about stressful feelings and experiences frtasttiear or two. Respondents rated how
often they feel certain stress-related feelings

3. Method

The study utilized descriptive quantitative research method which were appedpr determining
the Teaching-related Stress and the Extent of the levels of Stress aniingSBhool teachers in Balingoan
District. According to Bhandari (2021), quantitative research is the pradessllecting and evaluating
numerical data in order to uncover patterns and averages, predict the finthreausal connections, and
extrapolate findings to a larger group of people. Quantitative research igdbesg of gathering and
evaluating numerical data. Additionally, according to Bhandari (2021), ttategyr can be used to find
patterns, averages, predictions, causal links, and generalizations.
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Furthermore, the primary objective in a quantitative study is to dscthe link between two

variables such as the Independ-
ent Variable and a Dependent or Product Variable (Babbie, 2020). Subjects armeithered only once, as
in descriptive research, or twice, as in experimental research. A descriptive investigddiblishes merely
correlations between variables, whereas an experimental study demonstrasdisycdastly, a correlational
research methodology was employed to assess teachers' levels of stprefeasibnal satisfaction at work.

The data gathered by the study provided a basis for possible interventigifttteachers' morale, thus
reducing the impact of stress in their daily lives. That eventually brdugtitl outcomes in the operation of
the district where the research was conducted. The method involvedingc@mnalysis, and interpretation of
the prevailing conditions. The investigation of the effects of teachifafed stress on the professional
satisfaction of teachers during pandemic served as the focus of tlyis stud

This study was conducted in the District of Balingoan. It is locateéldeirMisamis Oriental province
of the Philippines. Balingoan is formally known as the MunicipalityBafingoan (Cebuano: Lungsod sa
Balingoan; Tagalog: Bayan ng Balingoan). The town is divided into nirmndays, five of which are located
in the hinterland (uptown) and four of which are situated along\tit@onal Highway (downtown). Nine
elementary schools, an integrated school, a senior high school, @asddendary schools make up the school
system.

The following is a list of the schools that fall under the purview of thentgcestablished Balingoan
District. Balingoan Central School, Bauk-bauk Elementary School, Dahilig Elemethool, Kabangasan
Elementary School, Kauswagan Elementary School, Mantangale Elementary Schpo§ Elamentary
School, San Alonzo Elementary School, Kabulakan Integrated School, Mantangale Nationakthtigh
and Mantangale Senior High School.

Each of the educational institutions in the Balingoan area has actliSthool-based Management
Level. Only six of the eleven schools are in the SBM Level 2, or "matlirstage of practice. This is the
case in 55% of schools. To put it another way, this means thasctiool is committed to a culture of
continuous development that includes the participation of the entire commuitgér to make major gains
in student achievement and academic success. More than half the sckaostil in SBM Level 1 practice,
which is also known as Developing Level of practice, at five (5) oetenfen (11). Systems and methods are
being put in place that will allow the community to get involved and havesdiye effect on student
learning.

The respondents of the study were all the elementary and secondaslyRghlic School teachers of
Balingoan District, Division of Misamis Oriental for School Year 2021-2022ftstal of One hundred and
twenty (120). The number of respondents were purposively etkdidr the researcher's proximity and
convenience in administering the instrument.

Located in the Division of Misamis Oriental, Balingoan District is a recently forigtdct. Eleven
schools that includes: (8) Elementary Schools, one (1) Integrated Sahedgl) Junior High School, and one
(1) stand-alone Senior High School make up the district. It has 120rtgesthif and eight (8) non-teaching
staff members in total. Total enrollment in the Balingoan District for the 202P-school year was 2,791
students.

The research devices in this study were from Ferguson et al., (201fHe feaching-related stress
and the Perceived Stress Questionnaire (PSQ) of Levenstein et al., (012e Level of Stress. The
researcher emailed the above authors for permission to use the @msubecause the details of the
guestionnaires were considered standard up to this day. Questions wetedeticGoogle Form for easy
retrieval of responses from the respondents who are from elementasgamdiary Public School teachers of
the District of Balingoan, Misamis Oriental, for the school year 20022.

Through a letter of request that was duly signed by the Dean of the Gr&aatel of Southern
Philippine College, the researcher was able to obtain permission from thdsSbhasion Superintendent,
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Division of Misamis Oriental, for the School Year 2021-2022. This [sion was granted for the research
project. After that, the researcher approached the Public Schools District Soperfithe District of
Balingoan, Division of Misamis Oriental, for the School Year 2021-2i22equest permission for the
approval and launch of the instrument as well as the collection of data. After rgogle@mance from the
PSDS, the school principals gave their faculty members the instruction tqaakén the survey. The
researcher asked the teachers to respond to the survey using the GoodleaFovas sent to them via the
District Group Chat messenger. The link to the Google Form was includesl émiil. After that, the data is
gathered for subsequent analysis.

After all the questionnaires were collected, the gathered data were subjected to statidticahttrddne
scale, range of interval, and qualitative description used in this study wereegxhtiéiar a Likert-type scale.

A. Teaching Related Stress

Scoring Scale Description I nterpretation

4 3.25-4:00 Strongly Agree Extremely Stressed
3 2.50-3.24 Agree Very Stressed

2 1.75-2.49 Disagree Slightly Stressed

1 1.0-1.74 Strongly Disagree Not At All Stressed

B. Level of Stress

Scoring Scale Description I nterpretation

4 3.25-4:00 Usually Extremely Stressed

3 2.50-3.24 Often Very Stressed

2 1.75-2.49 Sometimes Stressed

1 1.0-1.74 Almost Slightly Stressed

The following are some of the methods that the researcher utilizedentorthterpret the data that
was gathered: Mean
value and Standard Deviation were utilized for Problem 1 and 2. Pearson ProduentviGorrelation
Coefficient was used to determine the Significant Relationship between the ¢esalhted stress to the
extent of the level of stress among Public School teachers of Balingoan District.

4. Resultsand Discussions
Problem 1. What is the level of teaching-related stress among Public $elacsbers of Balingoan District in
terms of:

1.1 Workload,;

1.2 Handling Pupils Behavior; and

1.3 Responsiveness of Stakeholders?

WWw.ijrp.org



Clark Clyde M. Querequere/ International Journal of Research Publications (IJRP.ORG) @ JJRP'ORG

ISSN: 2708-3578 (Online)

472
Tablel
Teachefs Workload

Indicators M ean SD Description I nterpretation
I am stressed in...

1. Too much work to do 2.58 1.17  Agree Very Stressed
2. Not enough time to do the work 2.73 1.13  Agree Very Stressed
3. Administrative paperwork/ ancillary work 2.74 1.14  Agree Very Stressed
4. Taking courses / attending seminar whi2.87 1.07  Agree Very Stressed
having full teaching load

5. Being accountable for students’ achievement 2.69 1.24  Agree Very Stressed
Overall Mean 2.72 115 Agree Very Stressed

Note: 3.25-4.00 Strongly Agree-Extremely Stressed; 2.50-3.24 AgreeSteggsed;
1.75-2.49 Disagree-Slightly Stressed;1.0-1.74 Strongly Disa@¢peat All Stressed

Table 1 presents the distribution of respondents’ Level of Teaching-related Stress in terms of
Workload. It reveals the overall Mean of 2.72 (SD=1.15) described as Agdeiaterpreted agery Stressed.
This suggests that respondents are Very Stressed in their WorkloadefBeagperienced this burden of
workloads in their daily lives as part of the sworn duty. HoweWayne learns to managne’s workload
along with time management it will be possible that one’s burden will become lightweight. According to
(Odunlami et al., 2017), teacher’s workload contributed to the levels of stress experienced by teachers.
Furthermore, he pointed out these stressors had a significant impact on teacher’s performance along the
way.

The indicator,“Taking courses / attending seminar while having full teaching load”, got the highest
Mean of 2.87 (SD=1.07) which is described as Agree and interpreted as Verg®tiEsis means that
teachers are Very Stressed when attending seminars or taking short edilksekey were in full teaching
load (Sarabia & Collantes 2020). This links to several factors that includdgtcoh$chedule, distance from
the seminar venue, access to public transport and or connectivibyof® who are doing seminars online or
webinars. To lessen the above areas of concerned, one should leactindze and optimize the resources to
achieve one’s goals. On the other hand, the indicator,“Too much work to do”, got the lowest Mean of 2.58
(SD=1.17) which is described as Agree but still with the interpretation of S&Eegssed This implies that
teachers are also Very Stressed with the amount of workload they arag.abging non-teaching paper
work is one of the most common agony of teachers nowadhaisrdsulted to overwork among teachers. As
teachers, we should learn to understand first the nature of oursadtat we can easily cope up with the
above-mentioned stressor. According to Hadadian (2018), overwqe@pole usually have unreasonable
workloads; work long (and/or odd) hours; undergo a more chatigngorking pace; feel pressure to work
overtime (paid or unpaid); and receive shorter breaks, days dffyarations (or none at all). All these are
experienced by teachers firsthand.

Table2
Students’ behavior

Indicators Mean SD Description | nterpretation

I am stressed in...
1. Poorly motivated learners 2.63 1.20 Agree Very Stressed
2. Impolite and disruptive behavior of learners2.77 1.09 Agree Very Stressed

Slightly

3. Mixed ability of Learners 2.48 1.18 Disagree Stressed
4. Learners with difficulty at home 2.43 1.28 Disagree Slightly
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Stressed
5. Learner’s lack of participation 2.70 1.13 Agree Very Stressed
Sub Total 2.60 1.18 Agree Very Stressed

Note: 3.25-4.00 Strongly Agree-Extremely Stressed; 2.5@-3@ree-Very Stressed,;
1.75-2.49 Disagree - Slightly Stresséd1.74 Strongly Disagree-Not At All Stressed

Table 2 presents the distribution of respondents’ Level of Teaching-related Stress in terms of
Students’ Behavior. It reveals the overall Mean of 2.60 (SD=1.18) respondents’ Level of teaching related
stress in terms oftudents” Behavior which is described as Agree and interpreted a¥ery Stressed. This
suggests that teachers are Very Stressed in managing learners’ behavior inside the classroom. Teachers
sometimes find themselves confronted with a classroom full of stuttexitsome from diverse backgrounds,
have a wide range of interests, behave in a variety of ways, and uasgag levels of ability. Being a
teacher, one should extend patience beyond limits so that one can manage our learner’s behavior along the
way. Patience and resilience are the key to a successful classroom managemmamavoidable for the
teacher to be responsible for the careful management of the classroomastivelsurrounding environment
in order to address these discrepancies (Adedigba & Sulaiman, 2020).

The indicator, “Impolite and disruptive behavior of learners”, got the highest Mean of 2.77
(SD=1.09) which is described as Agree and interpreted as Very Strébsedignifies that these teachers are
Very Stressed due to impolite and disruptive behavior of the learners adféict the teaching and learning
process inside the classroom (Sezer, 2017). This scenario now ciesssfor teachers. As person in
authority inside the classroom, one should exercise maximum toletartbe learners at the same time
impose discipline to them without harming and depriving their cotistii@l rights. Teachers should always
base his disciplinary measure to the school manual so that he can bersad@yrproblems that may arise in
imposing such discipline to the learners.

On the other hand, the indicatotl.earners with difficulty at home” got the lowest Mean of 2.43
(SD=1.28) which is described as Disagree and interpreted as Slightly StrEsisenplies that teachers are
just Slightly Stressed in dealing with learners with difficulty at bBoroearners experiencing difficulty at
home due to various factors such as home pressure, living whdexi family, poor mental and physical
health, issues surrounding public security, unemployment aneremgloyment, as well as low levels of
unity, respect, and resources (Pinoncely, 2016). With this, teaclsesscond parents, can be of assistance to
students by offering moral comfort, fostering healthy relationshigth friends, and interacting
schoolchildren with other teachers and administrators who may b&ilhilpthis situation. In addition,
providing learners who are dealing with challenges at home with steds$efthg and psychosocial
orientation will assist those students in releasing some of thaupgesand strains that they are bearing. As a
result, the effect will be eradicated along the way.

Table3
Responsiveness of Stakeholders
Indicators Mean SD Description | nterpretation
1. Lack of Cooperation with parents 3.32 0.77 Strongly Agree Extremely
Stressed
2.Lack of respect in society for schools 3.27 0.82 Strongly Agree Extremely
teachers Stressed
3. Lack of recognition for the contributions3.32 0.80 Strongly Agree Extremely
teachers. Stressed
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4. Undeserved criticism of teachers and schc3.33 0.82 Strongly Agree Extremely
Stressed
Extremely

5. Lack of participation among stakeholders 3.37 0.88 Strongly Agree Stressed

OVERALL MEAN 3.32 0.82 Strongly Agree  Extremely Stressed
Note: 3.25-4.00 Strongly Agree-Extremely Stressed; 2.5@-Bdtee-Very Stressed;
1.75-2.49 Disagree-Slightly Stressed; 173+1Strongly Disagree-Not At All Stressed

Table 3 presents the distribution of respondents’ Level of Teaching-related stress in terms of
Responsiveness of Stakeholders. It reveals the overall Mean of 3.32 83Pwhich is described as Strongly
Agree and interpretedis Extremely Stressed. This suggests that teachers are Extremely Stréssead of
the responsiveness of the stakeholders. This implies that not allselnedaving generous stakeholders to
support them. There are other stakeholders whom instead of helpiaghti@ they are the ones criticizing
and putting the school in bad light for no good reason. Inntlaisner the one that is greatly affected are the
teachers. It becomes a source of stress among teachers. Accordiygrtde (2022), uncooperative
stakeholders can lead to a decrease in learners’ performance. This merely indicates that stakeholders play an
important part in the process of shaping the minds of our yogegerations into more responsible members
of the community.

The indicator, “Lack of participation among stakeholders”, got the highest Mean of 3.37 (SD=0.88)
with a corresponding description of Strongly Agree and an interpretatiextraimely Stressedrhis implies
that teachers are Extremely Stressed on the lack of participation among stisehiddcher's productivity
will suffer if they're working in an environment where its stakebrddare very unsupportive, and this could
have a negative impact not only to the students, but on society as a(udite & Kaya, 2017). With this,
teachers need to make sure that everyone is well cared for. This will Bedphtbol build strong partnerships
with all of its stakeholders. Giving awards and recognition to ktdllers will help build their trust and
confidence in the school to carry out programs and projecthidogood of its students and stakeholders as
well.

On the other hand, the indicatofUndeserved criticism of teachers and school”, got the lowest
Mean of 3.27 (SD=0.82) with a corresponding description of Strongly Aameeinterpreted as Extremely
Stressed.This implies that teachers are Extremely Stressed in having such wedkeseticism from its
stakeholder. Teachers are targeted with unsolicited criticisms and negative feédibagkarents, local
officials and even other entities without due process. So as teachstrbave a lengthy patience and tons of
understanding so survive.

Table4
Overall Teaching-related Stress

Indicators Mean SD Description I nterpretation
Workload 2.72 0.43  Agree Very Stressed
Pupil’s behavior 2.60 0.42 Agree Very Stressed
Responsiveness of stakeholders 3.32 0.26 Strongly Agree Extremely Stressed
Overall 2.88 0.38 Agree Very Stressed

Note: 3.25-4.00 Strongly Agree-Extremely Stressed; 2.5@-3dtee-Very Stressed;
1.75-2.49 Disagree-SlgBtressed;1.0-1.74 Strongly Disagree-Not At AeSsed

Table 4 presents the distribution of respondents’ Overall Levels of Teaching- related Stress among
Public School Teachers in Terms of Wad, Students’ Behavior and Responsiveness of Stakeholder. It
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reveals the overall Mean of 2.88 (SD=0.38) with a description of Agree derprigted as Stressed
Undoubtedly, sources of stress stated in the literature may nottha@veame impact on every teacher.
However, these sources of stress might cause different problena$fact the school environment negatively
by expending gradually. That is why attempts for providing te@cto realize reasons for methods for coping
with the stress should be enhanced.

The variable,“Responsiveness of stakeholders”, got the highest Mean of 3.32 (SD=0.26) with a
corresponding description of Strongly Agree and interpretdekiemely Stressed. This implies that teachers
are Extremely Stressed on the Responsiveness among Stakeholdersedisthat teachers are suffering
from stress due to many factors that involve stakeholders’ participation. For instance, when it comes to
instructing a student, a teacher's most significant ally is frequently trenstudarents or guardians; however,
in certain circumstances, parents and guardians can add a great deal ofostesguation. It is not
uncommon for parents to be short-tempered, demanding, or eweh(Pereda & Diaz-Faez, 2020). As
results, teachers resorted to be silent for them not to get involved in acandaleus action.

On the other hand, the indicato®® upils” Behavior” got the lowest Mean of 2.60 (SD=0.42) with a
corresponding description of Strongly Agree and interpreted as Eetfré8wessed. In most cases, pupils’
behavior has contributed significantly to the teacher’s stress. The impolite and disruptive behavior of the
students causes stress for the teachers because it interferes with the teadHearning that takes place
inside the classroom (Sezer, 2017). That is why as teachers, asideefranpatient, one should also exercise
the authority inside the classroom to manage the behavior of the student

Problem 2. What isthe extent of the level of Stressamong Teachers of Balingoan District?

Table5
Levels of Stress among Public School teachers in Balingoan District
Level of Stress Frequency Percentage
Extremely Stress 27 22.5%
Very Stressed 4 3.333%
Stressed 24 20%
Slightly Stressed 65 54.167%

Overall Mean 120 100%

Table 5 presents the extent of the Levels of Stress among Public SchobkfBeimn Balingoan
District. It reveals that 54.167%, or 65 out of 120 respondents, armdlst number of teachers who are
Slightly Stressed. This means that majority of the Public School Teacheyslar@lightly Stressed in their
respective tasks. This implies that teachers, although Slightly Stressed in gssiproktill able to keep their
feet on the ground and surpass challenges head on. This level of lstessathers experience can be
attributed to a number of different causes such as a lack of support@ssiezly demanding obligations,
are reportedly responsible for the significant amount of stress thaosiaed with teaching, as reported by
Jennings et al., (2017).

On the other hand, 3.333% or 4 out of 120 respondents isasienumber of teachers who are Very
Stressed in the teaching profession. This implies that teachers experiéglbetbviels stress in the
profession. The high levels of stress that teachers experience can be atiilautednber of different causes.
Several crucial factors, such as a lack of support and excessively demabtgagions, are reportedly
responsible for the significant amount of pressure that is associateteagtiing, as reported by Jennings et
al.,, (2017).
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Problem 3. Isthere a significant relationship between teaching-related stress and to the level of stress
among the Public

School teachersin Balingoan District?

Table6
Level of Significance between Teaching-Related Stress and Level of &messy Public School
Teachers
Teaching Related Level Of Stress  rvalue P value Remarks Decision I nterpretation
Stress
Workload Level Of 0.761 0.000 Very High Reject Null Significant
Stress Positive Hypothesis Relationship
Correlation
Pupils’ Level Of 0.634 0.000 Moderately High Reject Null Significant
behavior Stress Positive Hypothesis Relationship
Correlation
Responsiveness of Level Of 0.823 0.000 Very High Reject Null Significant
Stakeholders Stress Positive Hypothesis Relationship
Correlation

Note: Significant at 0.05 level.

Table 6 discloses the Significant Relationship between Teaching-related Stleestemt of the
levels of stress among Public School teachers in the Balingoan District.aldneedealed that teaching-
related stress of teachers has Significant Relationship towards the extkatlefels of stress since the p-
value is below 0.05 level of significance. This means that the nulithgpis is rejected since the probability
value was lesser than the set level of 0.05 with Very High Positive Correl@tianfurther implies that there
is Significant Relationship between teaching-related stress and extent of theflstedss among Public
School teachers in Balingoan District.

According to Greco & Fischetti (2018), people may experience job-tekttess when they are
confronted with work expectations and pressures that exceed theitekige and skills and challenge their
capacity to manage. These are the things they encounter in the workpktoey conducted by Judge et al.,
(2018), found out that teaching-related stress is a severe issuet Alireraployees suffer from work stress.
No one is excused, and everyone is vulnerable to suffer from weds gjiven that they are acted upon by
different work stressors. That is why as teachers, one should learal twith stressors properly. Proper diet,
physical exercise and time management will be an effective way to reduce stress

Additionally, data revealed that the results in teaching related stress g @éfResponsiveness of
the Stakeholders with-value of 0.000, has the highest significant relationship towards th& ekthe levels
of stress among Public School teachers in Balingoan District since the pisahsow 0.05 level of
significance. This means that the null hypothesis is rejected sincecthabpity value is lesser than the set
level at 0.05. This indicates that not all schools are given generousddtitshto support them. There are
other stakeholders whom instead of helping the school they are¢heriticizing it for no good reason. In
this manner the one that is greatly affected are the teachers. It can beea dfostress among teachers.
Uncooperative stakeholders can lead to a decrease in learners’ performance as well. Therefore, as teachers we
should learn to adapt to our surroundings and blend with the woitynfor us to have a harmonious
relationship with them.
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On the other hand, Students’ Behavior and the extent of the level of stress among Public School
teachers in Balingoan District with Moderately High Positive Correlation. TeaEnmthat the null hypothesis
was rejected since the probability value was lesser than the set level at 0.05. Lastly, pupil’s behavior (p =
0.000) has the lowest Significant Relationship on the levels of stresggammchers in Balingoan District.
This shows that managing the behavior of students while they dhe iclassroom is not quite as easy as
managing the behavior of young pups at home. When dealingawstident's behavior, there are several
factors to take into consideration. The welfare of the learners should befdhe first things to be
considered. According to Asio et al.,, 2020, teachers should be awarduthants also have their own
personal rights and must be very careful in imposing disciplineasdheir rights are safeguarded and at the
same time they behavior are well managed.

5. Conclusions

Based on the findings of the study, the following conclusions waserd

1. The Public School teachers in Balingoan District are stressed more in the Respgmssioén
Stakeholders. This means that teachers are suffering from stress mha@ytdactors that involve
stakeholders’ participation. Based on the indicators under Responsivenes of Stakeholders, teachers
are stressed because parents and other stakeholders lack cooperation in school.

2. More teachers are Slightly Stressed than Extremely Stressed. This mearBultha School
Teachers have already adjusted themselves and embraced their profegsaanéachers, they have
many works other than teaching. They have ancillary works and theyhale responsibilities in
dealing with diverse parents, stakeholders and students.

3. Teaching-related stress has significant relationship towards the extewt lef/¢s of stress among
Public School Teachers in Balingoan District. Teachers are stressed when thegfareted with
work expectations and pressures that exceed their knowledge and skillsaBedgehtheir capacity
to manage.

6. Recommendations

From the findings and conclusion obtained in the study, the foltpreicommendations were referred:

1. There are ways the school with the teachers can do to improve theraton of the stakeholders
especially the parents.

Teachers can make sure that everyone is well cared for. This will helgchioel build strong
partnership with all of its stakeholders. Giving awards and recogrii@takeholders will help build their
trust and confidence in the school to carry out programs arjéctgofor the good of its students and
stakeholders as well.

2. The Government and School administrators must create a program to hefrdeamge with the
stressors around them as this will have a negative effect the teacher’s performance along the way if
not given care. They must be on the lemk-of their teachers’ well-being and ensure that teachers
are satisfied with their job and if they see or know some teashriggling, they must attend to
them and give them immediate assistance and supervision in any famavent further problems
along the way. Also, school leaders are encouraged to establish a rewhrésagnition system
that gives due credits to the teacher for their valuable efforts that contribukediietterment of the
community and to the entire nation as a whole.

3. Teachers should enhance themselves by attending activities that willpiaftssional growth such
as but not limited to enrolling in graduate studies to uplift their moralebaast their self-esteem.
Further studies should be conducted in the future using more respoadédraswider locale from
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public and private schools to compare relationship. Future studies caroteser anothervariables
which can measure the factors affecting the levels of stress amongrgeach
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