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Tracer Study of Graduates in Doctor of Philosophy in
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Abstract

This study was conducted to find out how the Ph.D. graduates in Educational Planning and Adionnistr

have been doing in their professional life after they have completed their doctoral Spdicfically,

this study aimed to obtain graduates’ assessment of the graduate school program and the effect of obtaining

the degree in their professional life. The research utilized the descriptive survey métih@dsample

size of 42 PhD-Educational Planning and Management graduates from the school year 2011-2020. The
findings have shown that the majority of the participants are female, working in the pubtit @ctio
teaching at the basic education level. On the other hand, the majority were promoted afteoi3yeger

after obtaining the degree, and most are promoted from a teacher rank to an administratine\plosin

resulted in a higher salary grade. Likewise, all the graduates that were interviewgntonerted and

none was not promoted. Hence, the Ph.D. graduates consider Ph.D. in Educational Planning and
Management as a program relevant to the time, as “very high”, the quality of its program offering as

“high”, while the responsiveness of the curriculum to industry requirements ws “moderate”. In addition,

the Ph.D. graduatesttainment of USTP Institutional Graduate Attributes ranges from “moderately

attained” to “very greatly attained”. Moreover, the personal gains derived from pursuing the degree were

as follows: strong community engagement, promotion, self-confidence, higher self-esteem, and
confidence in dealing with personal problems. Further, the degree had enhanced the participants'
knowledge and skills in their teaching and managerial functions.

Keywords. Doctor of Philosophy in Educational Planning and Management; USTP; graduate school;
tracer study
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1. INTRODUCTION

It has been proven that education leads to a change in behavior, enhances one’s innate capacities as well as
the basis toward a successful professional life (Qureshi, 2017). é&silg education helps the individual to
further progress and develop its emotional, intellectual, and even spirituah,(R017) dimension®©n this
basis, it is reasonable to aver that education can equip the individual péttitess crucial in addressing the
challenges in the workplace in particular, and that of life in gerléfalon this consideration that we revisited
the old curriculum and crafted a new curriculum in educational plannsh@éministration. Nonetheless, the
new curriculum was still anchored on the strength of the old curnculn so doing, any innovations being
introduced in the new curriculum, its learning outcomes, and leaaaiinjties/strategies are anchored on the
existing strength of the old one. Consequently, this tracer studycwaducted to ascertain the overall
responsiveness of the old curriculum in light of the demandegirésent times. Hence, this study.

Given the fact that the world is now becoming more integrated thrglapalization and the ASEAN
integration, quality education is now a necessity. Thus, for an eduglgtimgram to respond to global, regional,
and local challenges, its educational curriculum must be able to respond to these ehdlleergfore, the
curriculum must also be updated and enhanced. One of the approachezhieducational programs become
responsive is to revise it to make it oriented towards innovationswags of thinking, and doing of things. In
a word, it should promote to its students an attitude of thinkirgideuthe box, so to speak so that the curricular
program itself will become more responsive to the societal changes occurtiigpresent as well as in the
future. Therefore, it is imperative that the curricular program, which ircse is the graduate program (both
Master and Ph.D. level) in Educational Planning and Management, mustisited and assesdat a regular
interval.

Corollary to this re-visitation and evaluation is the conduct of a tracdy akione means of ascertaining
the responsiveness of the curriculum so that a more objective benchmée garnered as to whether the said
curriculum is still responsive to the demands and challenges ofntks.tiAt stake in the assessment of the
curriculum, is the reputation of the program and the educational tiwstithat hosted the said program, which
in this case is the University of Science and Technology of SouBtglippines (USTP). It had been pointed
out that the alumni are supposed to bring encouragement, strength, andi@xgo an institution of higher
learning as well as reflect the reputations and progress of that inst{feéi@me, Ahmed, and Jabeen, 2015). For
they serve as the concrete example of the curricular program’s effectiveness in terms of employment and
positions. Consequently, they are a good source of information as to the program’s relevance to the labor market.

With this in mind, the Department of Educational Planning and Manage(presently Department of
Educational Planning and Administration) conducted this graduate tracetatyeyerate empirical evidence
that can provide crucial information in evaluating the effectiveness of the department’s curricular offering, and
also to make such information the basis to further improve the old progeamculum (cf. Woya, 2019). The
information gathered served as the basis for determining the qualitytharextent of functionality of the
services being delived to the graduates of the said program. The rationale for this tracgristisdcollect
data on the employment situation of recent graduates to obtain indicatoesforafiessional performance (cf.
Teichler, 1998). Through this study, the data could be utilized teiderdnsights into the relevance and
appropriateness of the study conditions, services, and the two prograesthe Department. In short, it
provides an insight into the quality of the graduate product (Teichltet, Z8chomburg and Teichler 2011,
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Herrmann 2010). Furthermore, the Department will utilize the said data itndres¢ommendations from the
perspective of the graduates. It must be underscored that their perspectiealdarevolving a new practice,
andhas potential when it comes to policy change as to the direction the Departmentisihaaking in the
coming years (cf. Teichler, 2003; OECD, 1999). Finally, it enables the Departmenake informed and
evidence-based decisions about improvements in teaching and pedagogyim gneduates programs under
its patronage (cf. Schomburg, 2011).

In view of this, the Department of Educational Planning and Ahtnéttion of the University of Science
and Technology of Southern Philippines (USTP), has been offering gpetdityams for both master and
doctorate students in educational planning and management. Consequisritiycén study served as the basis
that informed the revision of the old curriculum in Master of Etianal Planning and Management into Master
of Science in Educational Planning and Administration, and the Doctor os8iilg in Educational Planning
and Management into and Doctor of Philosophy in Educational Plaanthgdministration. With this in mind,
it is then the purpose of this study to conduct a follow-up of it® Pgraduates in terms of productivity to
ensure the effectiveness and relevance of this program relative to thegémfiacing our society.

Statement of the Problem

The primary objective of this study, therefore, was to come up wthinpnt data as basis in the
assessment of the relevance and effectiveness of the Bfadnate’s in the Educational Planning and
Management program of USTP CDO-Campus.

In line with this, the study attempted to answer the following:
1. What is the profile of the participants in terms of:

1.1 Gender

1.2 The type of school i.e. public or private

1.3 The institution’s level of education (in which the graduates are connected), i.e. basic or
higher education

1.4 Their promotion details, such as
1.4.1 Promotion status
1.4.2 Waiting period before their promotion
1.4.3 Position
1.4.5 Salary

2. What are the graduate’s community engagements after having obtained their Ph.D. degree?

3. What are the graduate’s assessments on the extent to which they achieved the USTP Institutional
Graduates Attributes?

4. What are the graduate’s perceptions of the Ph.D. in Educational Planning and Management in
terms of relevance, quality of program offerings, and resporesgenf the curriculum to industry
requirements?

5. Participant’ perception of the contributions of getting a degree in Ph.D. EduabRtanning and
Management to the Enhancement of their personal and professional lives?

6. What are the graduate’s suggestions to enhance further the doctorate program and its
implementation?

Scope and Limitation of Study

This study limits itselto the assessment of some pertinent demographics ofoctordte gradatesin
Educational Planning and Management. The studydudklimits itself m termsof thar promadion rate and
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status, degreof satisfation concernng the changes that have ococed in ther lives as a result of her
attainment of the Ph.D. degree, ansome recommendations that can be utilized in the improvemeng of th
Department’s master and doctoral program in Educational Planning and Management.

Due to limitations imposed during the pandemic, the aim of getting all thosgr#tatated per school
year was not realized.

2. METHODOLOGY
Research Design

A mixed-method research design was employed to obtain pertinent data on grapleetenal and
professional profiles and their school experiences based upon intervitgigraays. These data served as the

basis on which the assessment, as stated in the objective of this siteldech

Participants of the Study

The study participants included 42 graduates of the Ph.D. in Educatianairi® and Management from
school years 2012020. These 42 graduates served as the study’s respondents. The distribution of respondents
per school year is found in Takle

Table 1. Frequency and Percentage Distributions of Ph.D. Graduates Respoydemstdemic Year.
Acadenic Year Frequency Pecentage
2019-2020 6 14.3
2018-2019 4 9.5
2017-2018 4 9.5
2016-2017 5 11.9
2015-2016 4 9.5
2014-2015 3 7.1
20132014 4 9.5
20122013 4 9.5
20112012 4 9.5
20102011 4 9.5
Total 42 100.0
Instrumentation

The instrument used is a researcher-made questionnaire in a 5-pointsyifkestale that captures all
the relevant data for the questions that were being posited in the StatemerRmfitlem. This tool has three
parts. Part | on the demographic profile of the PlarBduates. Part II deals with the University’s Institutional
Graduate Attributeghe relevance, quality, and responsiveness of the program. Rartl Il are open-ended
questions to elicit information on the graduate’s perception concerning the contribution of having a Ph.D.
degree in their personal and professional lives as well as their suggestidugher enhancement of the
Department’s Ph.D. program.

Data Analysis

The following statistics were used in the treatment of the quantitative dehaas frequency count,
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percentages, and the mean. The latter servasasis in coming up witl descriptive interpretation of the
respondent's Likertype scale responses. As a way of determining the university’s institutional graduates'
attributes. The means were then interpreted using the following descriptive atd@mr particularly
concerning the extent of attainment of the institutional graduate's attributes:

Scale  Scores Descriptive Interpretation
5 4.20-5.00 Very Great attained

4 3.40-4.19 Greatly attained

3 2.60-3.39 Moderately attained

2 1.80-2.59 Low attained

1 1.00-1.79 Very Low attained

A similar Likert-type scale was also crafted to ascertain the level of the overdltsigre of the program
in terms of its relevance, quality, and responsiveness. The respbtisesespondents were then interpreted
in this manner:

Scale  Scores Descriptive Interpretation
5 4.20-5.00 Very high

4 3.40-4.19 High

3 2.60-3.39 Average

2 1.80-2.59 Low

1 1.00-1.79 Very low

On the other hand, in treating the qualitative data that were collected hhopeg-ended questions,
thematic analysis was used to organize the participant’s responses.

3. RESULTSAND DISCUSSION
Profile of the Respondents

As shown in Table 2, when the respondents were grouped accordermgpler git was found out that 54.8%
of educational planning and management graduates were female compared to d'e.2faduates.

Table 2. Frequency and Percentage Distributions of Ph.D. Graduates Stugsgasdents, by Gender.
Gender F %
Male 19 45.2
Female 23 54.8
Total 42 100.0

Profile of the Respondents by Type School and by Type of Education

In Table 3 when respondent’s demographics such as type of school and type of education were Cross-
tabulated, it was found out that 69% of graduates that work in the pubbolswere connected in the basic
education as compared to 53.8% of graduate respondents that woxlata pahool and connected in the basic
education. On the other hand, 31% of graduates that work in public sar@ot@nnected in higher education
institutions as compared to 46.2% of graduates that came from the mavatel and connected in higher
education.
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Table 3. Frequency and Percentage Distributions of Graduates Respondé&gf® bf School, and by
Type of Education.

Type of School
Type of Education Public Private
F % F %
Basic Education 20 69.0 7 53.8
Higher Education 9 31.0 6 46.2
Total 29 100.0 11 100

Profile of the Respondents by Promotion Details

In Table 4 below, when respond€npromotion details were grouped according to Promotion Status, it
was found out that 100% of graduates have been promoted at vaimdsafter they completed a doctorate
in educational planning and administration.

On the other hand, when those who were promoted were groupediagadorthe waiting period before
their promotion, it was found out that 33.3% waited after 3 yeadsrnger as compared to 28.6% that
respectively waited after 2 years to less than 3 years, and after 1 jes8 tioan 2 years. On one hand, 9.5%
of those that were promoted have waited after 1 year to less than 2 years.

Lastly, when those promoted were grouped according to promos#ibppit was found out that 38.1%
were promoted from Teacher Rank to Administrative Position as compad&drth, 14.3%, and 11.9% who
were respectively promoted from Higher Level Rank (Administrative Pojitioom Higher Level Rank
(Within Teacher Level Promotion), and those with No Change in position.

Table 4. Frequency and Percentage Distributions of Graduates RespondentoRrDetails, by
Promotion Status, by Waiting Period Before Promotion, and by ProrRasitons.
Promotion Details
Promotion Status F %
Promoted 42 100
Not promoted 0 0
Total 42 100
Waiting Period Before Promotion F %
After 3 years or longer 14 33.3
After 2 years to less than 3 years 12 28.6
After 1 year to less than 2 years 12 28.6
After 1 year to less than 2 years 4 9.5
Total 42 100
Promoted Position F %
No Change in Position 5 11.9
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Table 4. Frequency and Percentage Distributions of Graduates RespondentoRrDetails, by
Promotion Status, by Waiting Period Before Promotion, and by ProrRastons.
Promotion Details

Higher Level Rank (Administrative Position) 15 35.7
Teacher Rank to Administrative Position 16 38.1
Higher Level Rank (Within Teacher Level Positon) 6 14.3
Total 42 100

Profile of the Respondents by Salary Range Before and After Promotio

In Table 5 below, when respondent’s salaries were grouped according to Promotion Status, it was found
out that 4.8% of graduates before their promotion had a salary that range between 66,000-and above, and those
with such a salary range have increased to 6.8% after some of thasgegabt promoted to this salary range.

Similarly, 4.8% of graduates before they completed their promotion had a salary range between P61,000-
65,999, and those with such a salary range have increased to &B%oafe of these graduates were promoted
to this salary range.

Moving on, there were 21.4% of graduates had a salary range between 56,000-60,000 before promotion
while those with such a salary range have decreased to 15.9% aftesfsbese graduates with such pay scale
moved to a higher pay grade. This decrease therefore may iraplgdtfar during the conduct of this research,
no graduate was promoted to this level of pay grade.

On the other hand, 23.8% of graduates hadaaysrange between P51,000-55,999 before their promotion

while those with such a salary range have increased to 27.3% afeeio§tmese graduates were promoted to
this pay grade.

Furthermore, 4.8% of graduates had a salary range beR¥€c®00-50,999 before their promotion while
those with such a salary range have increased to 18.2% after sdmseofitaduates were promoted to this pay
grade.

On one hand, 26.2% of graduates had a salary range between P41,000-45,999 before promotion while those
with such salary range have decreased to 11.4% after some of thesgeagadth such pay scale moved to a
higher pay grade. This decrease therefore may imply that, soriiag the conduct of this research, no graduate
was promoted to this level of pay grade.

In addition, 9.5% of graduates had a salary range between £36,000-40,000 before promotion while those
with such salary range have increased to 13.6% after some of thesstegatdere promoted to this pay grade.
Lastly, 4.8% of graduas had a salary range between £31,000-35,999 before promotion while those with such
salary range have decreased to nil after some of these graduates wihpsyycbcale moved to a higher pay
grade. This decrease therefore may imply that, so far duringttldy, no graduate had remained within this
pay grade.
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Table 5. Frequency and Percentage Distribution of Graduates Respond&#karig Range, by Salary
Before Promotion, and by Salary After Promotion.
Salary Range Salary Before Promotion Current Salary
®) F % F %
66,000.00 and above 2 4.8 3 6.8
61,000.00-65,999.00 2 4.8 3 6.8
56,000.00-60,000.00 9 21.4 7 15.9
51,000.00-55,999.00 10 23.8 12 27.3
46,000.00-50,999.00 2 4.8 8 18.2
41,000.00-45,999.00 11 26.2 5 114
36,000.00- 40,999.00 4 9.5 6 13.6
31,000.00 - 35,999.00 2 4.8 0 0.0
Total 42 100 44 100

Respondents Extent of Attainment of USTP Institutional Graduate Attributes
The six institutional graduate attributes of USTP undergirded all the currictdangt of the University.

As shown in Table 6, the six (6) institutional graduates' attributes of USTireary reflected. We found
out that of the six graduate attributes the graduates in the educational gplandirmanagement doctorate
program have moderately attained innovative thinking and critical thinkimth&other hand, they have greatly
attained the attributes of resilience and communication skills while very greatly ragtéina attributes of
empathy, and teamwork, and collaboration.

Table 6. Weighted Mean Distributions with Interpretation on Ph.D. Educationalifeannd
Administration’s Graduates Relative to the Attainment of USTP’s Institutional Graduates Attributes.
Graduate . :
Code Attributes Description Mean | Interpretation
Institutional , A USTP graduate generates new ideas
Innovative . . Moderately
Graduate Thinkin new ways of approaching things to 3.19 attained
Attribute— 1 9 create possibilities and opportunities.
A USTP graduate objectively examines
Institutional ? S|tua|t||on bybglathermg mfordmatloln t Voderatel
Graduate Critical Thinking rom all possibi€ Sources and evaluate) - 5 54 oderately
Attribute_ 2 both the tangible and intangible aspect attained
B as well as the implications of any cours
of action.
Institutional A USTP graduate thrives, grows, and Greal
Graduate Resilience develops competence in the face of 4.03 atly
. ) attained
Attribute— 3 adverse circumstances
Institutional A USTP graduate identifies and Verv areal
Graduate Empathy understands another’s situation and 4.42 Y9 y
) ) ) ; attained
Attribute—4 feelings allowing for caring
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Table 6. Weighted Mean Distributions with Interpretation on Ph.D. Educationailifisand
Administration’s Graduates Relative to the Attainment of USTP’s Institutional Graduates Attributes.

Code A(\St'::gﬁtae}: Description Mean | Interpretation
A USTP graduate works effectively an
Institutional T kand | respectiully with diverse teams. This v "
Graduate (Ze;g\évgr;tizr:] includes assuming shared responsibilif 4.75 ear%g:]i% y
Attribute— 5 for collaborative work and valuing the
individual
A USTP graduate presents and
Institutional articulates views, thoughts, and ideas
Graduate Commqnication effeqtively using oral, written, 381 Gre.atly
Attribute — 6 Skills multlmec!|a, gnd nqnvgrbal _ attained
communication skills in a variety of
forms and contexts.

Respondents Perceptions of the Program’s Relevance to the Time, Quality of Program Offerings, and
Responsiveness of the Curriculum to Industry Requirements

The study also asked the Ph.D. graduate respondents as to what they #dimghthe offering of
educational planning and management at USTP in terms of the following imgjazmely, the relevance of
the program to the present time, the quality of the program ofedsthe responsiveness of the curriculum to
industry requirements. The result is shown in Table 7.

As depicted in Table 7, it was the area of the relevance of the progragathated a mean of 4.75 that
can be interpreted to mean that the curricular offering is indeed very relevatiie Quality of the program,
the graduates rated it as being high with a corresponding mean of 3.58, tadtie responsiveness of the
curriculum to industry requirements, the graduates rated it as moderateméan score of 2.89.

Table 7. Weighted Mean Distributions with Interpretaton Ph.D. Educational Planning and
Administratim’s Graduates Relevance, Quality of Curricular offering, and Responsiveness to Industry
Indicators Mean | Interpretation
1. Relevance of the program to the time 4.75 Very High
2. Quality o programoffering 3.53 High
3. Regporsiveness bthe curiculum to indwstry requiremeris 2.89 Moderate

Graduates Engagements in the Community after Getting their Ph.D. Degree

After getting their Ph.D. degree in educational planning and managemegitaduates have been actively
engaged in their community activities, particularly in their active participatiorifottowing initiatives of the
barangay: symposia on health and wellness, education, and greefeandorogram. Our graduates got
involved and likewise initiated socio-civic activities like fund-raising ainthg of relief goods. Given this, 87
percent of our graduates are engaged in public services such as asuiesatudent parents and out of the
school of youths. The graduates also assisted in the barangay dribesKgard gardening, environmental
stewardship, community projects, anti-drug campaign, maintenapeaoé, and order.
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Graduates' Perceptions of the Gains of having a Degfelen to their Personal and Professional Life

A Personal Gains

In terms of the gains of having a Ph.D. degree. Accordirigbgntributed to their personal life, it was
underscored by the graduates that it facilitated their promotion, helpedvinpheir relationship with
colleagues and administrators, boosted their self-esteem and self-confgiéned, respect from their peers,
and gave them better perspectives in handling life’s situations by being more resilient, and confidence in facing
their problems. The degree has endowed them with high ethical valuesdamgp sense of duty as public
servants.

B. Professional Gains

In terms of the gains of having a Ph.D. degree in educational ptaanth management, the graduates
underlined that it enhanced their knowledge and skills in their teachinmamnagerial functions. They also
claimed that it boosted their present information relative to the teaching professiocpfs and fundamentals
of a public servant, specialized knowledge for career advancement, in-ddptistanding of the profession,
and educational management. By having such a degree, they gasteghtficonfidence in public speaking,
and become a competent leader since it boosted their leadership andagoweskills, and their
competitiveness. In addition, they also learned how to deal effectiitblgtakeholders and understand broader
aspects of school governance. In having the Ph.D. degree, they weeed & chairperson of committee
training, facilitator in group discussions and workshops, and co##drsr with internal and external
stakeholders. In addition, having such a Ph.D. degree has enltheteatkcision-making skills, helped them
inspire others, made them more professional in words and acimhgndowed them with good management
and organizational skills.

Graduates Suggestions to Improve Further the Educational Planningaanady®ment Curriculum

The following were the recommendations offered by the graduates to imfundkrer the Doctor of
Philosophy in Educational Planning and Administration. These were as $ollow

First, master’s and doctorate students should be oriented and as well as able to put into practice the, while
still being a student, the institutional graduate's attributes of USTP.

Second, open more opportunities for students to widen as wellramtorce their sense of community
service.

Third, blended learning should be sustained to meet the needs of logatesindtional students.
Fourth, strengthen and sustain the practice of research-based projects.

Fifth, revisit and revise the curriculum with stakehotdgrarticipation so that it will be more responsive
to the demands of the time.

Sixth, institutionalize the inclusion of professors from outside thatepto become adjunct professors of
the program.

Seventh, Conduct lecture series relative to pertinent topics, issues, and challengeshégjiudal
education system as well as our local education system to make mastehsiaratiRlents updated with what
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is currently happening within and outside the Philippines.
4. CONCLUSION

Therefore, based on the findings, we reached the following conefugibe Ph.D. in Educational Planning
and Management program of the College of Science and TechnologytiBdiicdJSTP CDO Campus indeed
has contributed to the enhancement of our graduates in both their peasdnatofessional lives. However,
given that our alumni assessed the quality of program offering aresisnsiveness to industry requirements
as merely high and moderate, respectively; and, also taking into considénati,mcommendations of our
alumni to revisit and revise the program, we, therefore, find semdbmmendation as appropriate. Hence, it
must be acted accordingly. Given this recommendation from our altheniDepartment of Educational
Planning and Management has undertaken the review and revisisrcofriculum.

5.RECOMMENDATIONS

Because of the findings, the following recommendations are diieavonduct a review of the educational
planning and management curriculum in response to the recommesdztiour alumni to make the quality
and responsiveness of the program very high. Since the last tergrotiram was revisited and reviewed was
more or less ten years ago.
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