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Abstract

Some learners who had untoward experience in life turn dug school leavers, either by their own choice or
through circumstance that they did not expect. But retgralfiter a year or more of being out of school is a new begjnnin
for them. This study focused on investigating the expeeiesf returning students amidst time of pandemic. Twelve
returning students from grades 8 to 11 became the partisiprarthis study. Through social media connectivitye th
researchers provided assistance to them in terms of peerdgutoudifferent subjects, having to stay at home while doing
modular tasks due to COVID 19. Seven qualitative questi@ne given on a weekly interval for the participants to share
their experience and idea on how returning learners castadj schooling through the aid of peers, teachergach
family and community. Data gathered were encoded, processeaylthword cloud generator, interpreted and analyzed
thematically in the light of sound principles so as tostarmtt meaningful conclusion pertaining to the assistaratecttn
be provided to returning students. Themes were developadhwsurround the concept of peer assistance, teacher
intervention, school program, and family and community patirsThe school system should provide safe and
motivating environment, practical implementation of curriculung aositive discipline to create a better ground for
returning students. Teachers should generally improve ttegies in providing moral support and showing compassion
to returning learners as part of their intervention. Peer encouragemntiea form of guidance and assistance academically
and morally helps returning learners pursue studies. Pametitsommunity can collaborate in bringing about projects that
promote close-family ties and academic assistance as well.

Keywords: returning student; peer; teacher; school; family; community

1. Introduction

COVID-19 Pandemic delivers us through different circumstwntes year, 2020. We almost
disengaged and lost our willingness to learn because ofwéhate facing and how hard it is for everyone to
cope up or to adjust to the new system. Thus, students resthivtkat they should be choosing right now and
what things are to prioritize. Most students that drop-ousatiool face this kind of dilemma. There are
reasons to consider, first is financial resources \tasethe major reason why students drop out of schbol.
also seems that, in terms of policies and practiceslent-teacher relationship, financial resources and
academic performance shows no significant difference wh#e @ivil status and sources of tuition payment
are primary factors that lead students to drop out of $choo

In the Philippines, one of the reasons why number ofadiiopwere enormous is due to the conflict or
war in the Mindanao Region and due to the Natural Calamisied to devastate the country which is typhoon
and earthquake. Second main reason is due to lack of fanodyne to support the education of the family. In
line with this, secondary school completion was signifigaotver for students who did not reside with both
parents, the family situation was not predictive of stbompletion. Furthermore, there are more factors why
they consider dropping out of school; lack of credits atih§ behind why students quit; moving, being
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bullied, language barriers, and a combination of the fagters also listed as recurrent reasons; students also
felt like monitoring progress, providing academic support, andtioge a safe and inviting learning
environment could prevent them from leaving prior to graduafitvere are also reasons for returning to
school, they were categorized as family, future oppdiésnipersonal goals, peers, and boredom. Decisions
to return were eased by elements of the new school, inglutie school structure and the new school
environment. Students also feel that having someone whd eaough to check on them and make sure they
were on the right track would have helped prevent them thapping out of high school and what has led
them, as adults, to re-enroll in an educational environmerdctically, 75% of high school dropouts
eventually finish their education. Being dropped out of higlosttioesn't mean it's the end of the line.

Stating all of the factors, this study focused on tbeds, progress and achievement our Balik-
Eskwela learners who re-enrolled amidst the pandemic COVIDAlltat motivated the Balik-Eskwela
learners to return to school this school year 2020-20212 #Weahe needs of our Balik-Eskwela learners to
make progress and attain their goals in this kind of sitnati

1.1 Background of the Study

Deped Order 74, series of 2010 stipedahe following: “Find them, Reach them, Keep them and
Make them Complete School” inspired the implementers of the Dropout Reduction Program (DORP) in the
secondary schools to perform better. The effectiverdsghe Dropout Reduction Program (DORP) in
reducing dropout rate, in the attainment of zero dropoefsrah increasing participation rate and improving
learning outcomes using formal, non-formal and informal aggres has been proven in many schools across
the regions. To share the best practices of this Progl@mBureau of Secondary Education (BSE), this
Department encourages all school heads to mainstream tegrate this Program in the
conceptualization/formulation of their school imprment plan (SIP) in all public secondary schools. The
DORP, formerly known as the Secondary Schooling Altérest(SSA) under the Secondary Education
Development and Improvement Project (SEDIP), is on¢hefholistic alternative delivery mode (ADM)
offerings of the BSE. The Drop Out Reduction Program ainfadilitate access of every Filipino to quality
basic education, which will equip the learners with thechbiiteracy tools and content that are essential for
the growth and development as a person and as a atizzdemocratic society. In the program, they stated
that likelihood of student leaving school could be reduced if the students’ felt need are being satisfied and
learning experiences are pleasurable. Approaches of Famdiyidual, Community and School (FICS)
analysis to facilitate the studsrat-risk of dropping out (SARDO) will help to build up their setirdidence
and the self-reliance. In able to understand and know the n@edsess and achievement of Balik-Eskwela
learners who re-enrolled amidst the pandemic COVID-19¢etbleould be a great collaboration of approaches
from family, individual, community and school teacherd thdl help and care for them to make sure that
they are in the right track. Having someone who will hegththrough their journey as a Balik-Eskwela
learner would be a great help for them to have more cotwagmntinue and perform better. This may not be
confined into guidance, supervision and monitoring, as this studidvike to explore. How much is the part
of having someone is needed in the collaboration thatgwile and check them through their progress as a
Balik-Eskwela learner in order for them to prevent frdmopping out of high school ? What are their reasons
why they chose to return school amidst the pandemic COVIDHK®V can providing academic support, and
creating a safe and inviting learning environment could prevent fhrom decisions to drop out ? What are
the strengths, weakness, learning difficulties and neeBalidEskwela learners?

1.2. Theoretical Framework

Little is knownabout the reasons of learners’ return to schooling after a year or more of being out of
school. If there are numerous studies on reasons ppithigp from the roll of enrolees, the reasons of refgrni
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have not been fully studied. Schools just focus on prejd@at will help them stay, not knowing if those
projects go side-by-side with the reasons of their drgpfsom school and return to study. But as Orr (1987)
puts it, “By learning why students leave, it has been reasoned we can more ably design programs that will
help them stay.” This principle was the guiding rule throughout the exploration in this book. The researchers
investigated on the different reasons why learners rédusnhooling after having a year or years of rest away
from the premises of the school. By understanding thige$ and reasons of the learners in returning to
school, administrators and partners can make a corjgeetieon strategizing to help these learners stay and
eventually finish a curriculum year or a level of stu@ige authors strongly believe that if there is a mishmat
with the expectation of the returnees and the projesitsy implemented in the school, sooner or latergethes
learners might be seen dropping again from the listhétssurvey could be implemented in school for
learners who are returning even before the school steats so as to capture or help them maintain their
eagerness and interest in studying. If returning students kKmatwhe school implements projects that may
not be available during their previous years in schooling, thasons for dropping again would be mitigated.

1.3. Conceptual Framework

This study looks at the lasting stay of the returnedbeacaschool until graduation as a collaboration
of several elements, as can be seen in the figure.

Parentand
Community
Support

o
A &
Peer i ‘
Encouragement F =8

NEEDS, PROGRESS
AND ACHIEVEMENT .

Fig. 1. The conceptual framework of the study

There are four contributing elements why returning studentsdwough through studying: school
system, teacher intervention, peer encouragement, aedt@ad community support. These four elements, if
parallel in effort with each other, would secure the sththe returning students, having no more reason to
leave again or drop, except possibly for inadvertent cistamces. When these four factors or elements go
handin-hand, returning students’ needs, progress and achievement would be given proper perspective. Needs
would be attended and be given solution. Progress would bd anteactions to maintain it would be the
focus. Achievement would be celebrated, thereby giving et to learners to continue reaching for
higher heights. On the other hand, if one of these foamehts would not function properly, returning
students’ needs may not be given attention, thereby creating problems that they may have encountered
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previously when they first leave the school. Progress dvbal evasive, that is, learners would be stagnant
academically. Achievement would not be realized, insteadltsesould be low level output, non-performing
status, or even failing grades.

1.4. Objectives

This book was written and conceptualized with the follgnsalient objectives in mind:

1. Identify key characteristics of drop-out students to tstded their unpredicted educational risk.

2. Investigate on drop-out studenagtitude and insights towards pursuing their education.

3. Begin building a net of support to drop-out students by ctingebome and school-based
education.

4. |dentify the national economic impact of having doyp-students to educational setting, and
commence comprehensive plan for the government to agsdents inside and outside of school.

1.5. Statement of the Problem

This project focused investigating the reasons of retuteashers after leaving school for a year or
more, and through that be able to maintain their intémeschooling through peer encouragement.
Specifically, it sought answer to the following questions:

What are the salient reasons why learners leave bahdao other things instead of school tasks?
What school aspects do learners dislike that contriboutfee factor of leaving or dropping?

What motivated the learners to return to schooling afieaa or years of not being enrolled?

How can the school system be improved so the returnargdes would pursue finishing a level of
study?

What teacher intervention can be strengthened tohreat to learners who have returned in
schooling?

How does peer encouragement help in boosting learners’ performance in this pandemic? And

What support can parents and community extend to learnerdiaugoreturned schooling this time
of pandemic?

PONPE

o

No

1.6. Significance of the Study

The study conducted in this research would benefit th@nafiig group of people:

¢ Balik-Eskwela Learners, as the prime beneficiary of this study, was déetm have better
encouragement in going back to learning because of the effbsslunteers that helped them, including
themselves as they chose to be back in learning again .

e Teachers would be part as also the encourager on the part ofdheels, especially that learners
would be having an adjustment in this situation.

e Parents would have quality time with their child, an opportunity to egsrtheir concern to their
future.

e School would be at its best in delivering quality education to learmass that the pandemic
seems to hamper this mission and vision of the Departohiéittucation.

e Community would have a pool of strong workforce in the near futurelmse of the responsible
young citizens that would be an inspiration for othenrgoing back to school despite of the hindrances.

2. Review of Related Literature

This portion of the study contains literature which isvaht to the topic being dealt with.
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Orion, Forosuelo and Cavalida (2014) had a study on the $aciggering drop outs from schools.
When compared to others factors, financial resources wanral fout to be the highest reason why learners
leave school. Across several school years, therathat were found out to have significant differences are
terms of policies and practices, student-teacher raktip, financial and academic performance, while the
variable which has no significant differences across sefmol years is the curriculum. Upon looking at the
factors that contribute to school drop outs, age, civistand sources of tuition payment were found out to
be contributing variables.

With a predictive tone in the study of Timbal (2019), themenarios were found out to be
significantly possible as to the dropping of learnerdeaving the school. The first scenario is when the
learner experienced being retained in a certain gradk theestudent is more likely to become a drop out or
school leaver. Second, if a student has greater tikasildings, then he is more likely to be drop out. And
third, if the student has not experienced being retained intaircgrade level neither does the students has
greater than six siblings, but has fairly satisfactongatisfactory performance in the previous grade level,
then the student is more like to be school leaver.

In the study made by Brooks (2015), three important interviewtiqneswere solicited to the
participants. The first question deals with the reagdeawing the school. Respondents provided three salient
reasons- (a) they lived in an unstable environment, (b) they are keken cared of single parents, and (c)
there is lack of number of guidance counselor in scfidw. second question deals with the program that can
be initiated so that learners can stay in schooll dinfshing a level. Participants motioned that having
someone who really cares, whether it is a teacher,godamily, would make them finish study and perform
well. The last issue in Brooks’ study is the motivating factor why school leavers decided to re-enrol
Participants stated that they realized that not havinglanda would give them difficulty in being hired n a
certain job, or that they will be having difficulty to be promoted if hey haven’t finished the required level of
studies.

Doll, Eslami and Walters (2013) conceptualized that thexgpash, pull factors and falling factors
that cause drop outs. The push factor includes school-comseqae attendance and other school disciplines
on seeming misbehavior. The pull factors include out-béstenticement like jobs and peer groups. Falling
factors on the other hand are those elements which néigheng to push nor with pull factors. These are
disengagement problems that are mainly caused by poor detiaking of the students despite of proper
guidance at home and at school.

The result of the study made by Moore (2017) seems to atsavith the other studies being
mentioned earlier. The primary reasons for leaving the school are: “(a) a lack of credits and falling behind was
the most common reason why students quit; (b) moving, beiligdy language barriers, and a combination
of the factors were also listed as recurrent readoaests dropped out; (c) respondents felt like monitoring
progress, providing academic support, and creating a safe atidgriearning environment could prevent
students from leaving prior to graduation.”

Haley (2006) had a comprehensive look at returning students’ feat or experience before, during and
after returning in school.

“Reasons for leaving school fell under the five categories of care, relationships,
school/class size, policies, and professionalism. Reasons for returningcategorized as family,
future opportunities, personal goals, peers, and boredom. Decisions to return seer&yealements
of the new school, including the school structure, school environment, and the AmeriCorps Program.
Influences on the participants’ continuation in school since re-enrolment included family, personal
goals, &d the new school environment.”

Burrell (2020) found a light in the midst of the discussid school drop outs. It was observed that
around 75% who dropped from the roll and return to school ealyfinish their education. This shows that
the educational setting somehow offers hope, guidancergodimgement to returning students.

Whannell (2011) has a different notion with regards to éemee of school leavers. Residential

WWw.ijrp.org



Elymar A. Pascual / International Journal of Research Publications (IJRP.ORG) ‘.\ IJRP.ORG

ISSN: 2708-3578 (Online)

31

situation and quality of student-teacher relationship weredfdonbe contributing factors why learners
experience drop outs, with the student-teacher relatiprising prevalent among the two. With regards to
residential issue, secondary school completion ralewisr for those who is not leaving with both parents.
Nevertheless, family situation is not predictive of schomipletion; rather, it is the family dysfunction that
causes discouragement among learners. This means that the=learner is not leaving with both parents, if
he is still having good relationship with the both the raotdnd the father, it is more likely that the student
will still finish study, rather than the student who i8rlg with both father and mother but experiences family
conflict the radiates in his social interaction in sdhoo

Re-enrolment in itself is not the contributing factor to thecess of a student, but what he does
when he reenrols. The poor attendance of the re-enrategées it difficult for to cope up with testing
requirements, graduation or completion and other accolityabguirements for them to succeed, according
to Berliner and Barrat (2008).

Philippines is known for close-family ties and therefohere are other reasons for school dropouts.
Different calamities have always been constant visitorthe Philippine archipelago. Add to that is the
conflict between Muslims and Christians that hamper smdetivery of education in the southern part.
Another main reason according to Kadil (2017) is the ladkmofly income to support the needs of education,
though public education in the Philippines if free. Allowance atlieroexpenses makes gives parents
difficulty in sending students in school, in some sase

Once again, the previous factors that were mentionedisgjliout in the study made by Torres and
Saromines (2016). Through focused group discussion the followaspns were found out to be contributing
factors for school drop-out: (1) hostility in thenfdy, (2) adversities at home, (3) peer influence, (4)nieg
difficulty, (5) low self-esteem and poor disposition, andn@jative social interaction.

Three questions interests many researchers with regasgbdol drop-outs and returning students,
and they are the following: ( (1) what do students dislikaubohool; (2) what factors about the school lead
to the students’ decisions to drop out; and, (3) what motivated the students to return to school? Both the
studies of Ekstrom, et. al. (1987) and Tanner, Krahn and H@it(E995) deal with these three questions and
it was interesting that learners dislike in school wersmdbout to be the highest contributing factors why
learners leave. But it was not clear in the studies meedi what specific aspect of dislike were the learners
referring to— was it the school system, the environment, the teathdent relationship, the school facilities,
the programs, or the curriculum. Many would mention thist the teacher-student relationship but would not
spoke of it plainly probably because the learners themsealede he blamed about it.

All the above-mentioned readings would provide insight on exglanation, interpretation and
analysis of the qualitative data that would be gatherdukirxploration of the topic.

3. Resign Design and M ethodology

3.1. Research Design

The exploration design used to accomplish the purposefattolg of this study is qualitative.
Robson (2011) characterizes qualitative study as an pregergide in which design is flexible rather than
fixed. The characteristics of qualitative research usegkpdore the validity of the data is: (1) qualitative data
collection is open-ended and adequately represented by dhmin prior topic ,(2) qualitative data analysis
is based on text and centralized the significant goahefstudy ,and (3) qualitative process is iterative in
which it involves repetition in expressing a verbal actibime type of qualitative research accommodated was
phenomenology for a reason that this book concentmatebe interactive nature and experiences of Balik
Eskwela Learners. Maxwell (2008) address that his focus on degigmualitative study is to arrive at valid
conclusions and efficiently achieve its goals- alsertphasizes only the essential truth as a valuable
component.
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3.2. Participants

The table on the next page shows the participants ofttitly svhose experience on leaving and
returning the school would be noted, analyzed and be dghe&mes. There were 1 returning learner from
grade 8, four from grade 9, four from grade 10, and three reguledmners from 11. Three of the authors
were grade 12 learners, making their age with the partigpanitfar from each other. Having same stage of
adolescents, they can easily communicate with each witferegards to their ideas, thoughts and emotions.

Table 1. Participants of the Study

Subj ect/Participant Frequency
Grade 8 returning students 1
Grade 9 returning students 4
Grade 10 returning students 4
Grade 11 returning students 3

Total 12

3.3. Data Gathering Procedure

The figure below shows the four main stages that lead teeiglag of necessary data, enabling the
authors to create comprehensive and meaningful conclusion.

Project
Proposition

Initial
Communication

Deepening
Relation

Surface
Association

Fig. 2. Flowchart of data gathering procedure

The first step idProject Proposition. In this stage, permission is asked form the schoal kngén
regards to the conduct of this study. Also, informed consentse@asred from the participant learners and
their parents as well. This would ensure support from parengs $0 attain the objective of this project.
Second islnitial Communication. Through this the authors seek to establish a friendly torgiving
academic assistance to returning learners. Peer encouragemehus be realized on this stage of the study.
Third, Surface Association opened up the door for participants to share the reasontheynyeft schooling,
and during this pandemic decided to return and study again. Hge sf communication gave way for
gathering data that answers Statement of the Problem rnsirhlier3. The last stagBeepening Relation,
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geared toward gathering qualitative response on learners’ expectation from the school, teachers, peers, parents
and community that answers Statement of the Problenbens to 7. The last three stages covered eight (8)
weeks that were part of the first quarter for this schoat 2620-2021.

3.4. Data Gathering Technique

Qualitative questions were channelled to the respondemggtin Facebook messenger. Soliciting
questions started at first quarter of the school year (2020r2@&ich from then on, every week another
qualitative question and an academic assistance would be mtolidgdt weeks comprised seven questions to
be answered in at least three complete sentences intorgeve a comprehensive thought of the idea towards
gathering responses on learners’ reasons and expectations from the school, teachers, peers, parents and
community that the Balik- Eskwela learners wished to ewvole of the issue being raised. A private
messaging (PM) with their respective authors that was@ated to contact them weekly was designed for the
Balik-Eskwela learners. Whenever there are unclegorees from the participants, different techniques of
proving were employed. Encouraging was one way the resesrolas able to lead the participants in
expounding on their answers. Challenging made the partisipdepend their answers. Showing
understanding was also a way of making the participantscfe@fortable in providing their ideas and
thoughts about question being raised. Responses were put insoripg ready for processing by an
electronic Word Cloud generator.

3.5. Data Gathering Instrument

Qualitative questions were the main instrument in gathetdimta for this study. As there were
probing questions when the responses were not yet clémsdranging thoughts, so there are also beginner
questions that would make the participants at ease in catieersn social media. Listed here is the general
group of questions that the researchers gave to the partici The term “general” signifies that the
researchers developed probing questions during the interview wiaghnot be recorded here, but these
questions guided them in smoothly manoeuvring the coniamsiat order to gather important data for the
topic of the topic. The first questions were light isstid®e second questions were linking ones that were
related to the third ones (leading questions), the main foctie aesearchers to explore. Only the leading
questions were analyzed and interpreted so as to develop tfuerttes study.

Table 2. Instrument of 8 weeks of exploration with returning learners

Light Question Linking Question L eading Question

Week 1 How is your study? What is you| Aside from having modular What are your reasons of leaving the
favorite subject? distance learning, what else do | school in the previous year/s instead o

you do in a week? doing school tasks?

Week 2 Were you able to finish all the | What made you decide to choos{ What school aspects do you dislike thg
tasks last week? What gave yo{ Talangan Integrated National contribute in leaving the school before
difficulty if there is? High School in returning to

study?

Week 3 Maybe we have similar hobbies| How many months or years did | What motivated you in returning to
and pastimes. What are yours?| you stop schooling before you school after a year/s of not being
Do you also love learning new | enrolled again? enrolled?
things?

Week 4 When was the last time you What initiative of the school do | How do you think the school system bg
visited our school? Were you you know already that is helping | improved so the returning learners like|
able to see our school head you in your modular distance you will pursue finishing high school?
already? learning?

Week 5 Do you always communicate Aside from the self-learning What teacher intervention do you think
with your adviser? How about | modules, what else are the needs to be strengthened so teachers
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your subject teachers? interventions of your teacher so | reach out to returning learners like you
you can understand the topic?

Week 6 Who among your classmates h{ What help are you getting from | How does peer encouragement boost
already become your close your classmates in doing the taslf your academic performance in this
friend? in modular distance learning? pandemic?

Week 7 Is your community in strict rules Do your parents assist you in What support can you think parents an
about COVID-19? Are you able| getting the module from the community extend to learners who ha
Lo go out(Ijlke for ex?jmple you | school or from the barangay? returned schooling this time of

ave academic needs or pandemic?
materials?

Week 8 This week was designed for continuous encouragement for returaimgie, giving them free tutorial online ¢
subjects they were having difficulty, and appreciating their effort in being part dirhe s

3.6. Ethical Considerations

To protect the rights of the Balik-Eskwela learnerg fbllowing ethical considerations were
followed:

® Respondents’ freedom of cooperation — Balik-Eskwela learners received an invitation to be part
the exploration. They were not forced or given a mandatoly to share ideas and thoughts of their
experience as a returning student amidst pandemic.

¢ Informed Consent - Those who positively responded tontigation to be part of the study were
informed of the terms and approach in gathering respoosethem, and the showed consent through digital
consent of the terms and conditions.

¢ Expert Validation- The qualitative questions were confirmed by the expertriiational Research
Reviewer) as appropriate and will elicit the needed infoionaowards arriving at a concrete conclusion.

® Responses were sent in privacy through Private Messaghy {Phe responses were kept
between the author and every single respondent becauseatier in which responses were gathered or
harvested is through private messaging. Ideas were all mettand included in the process of formulating
themes for this study.

e Token of appreciation for valuable contributien All respondents were mentioned in the
acknowledgement portion of this book. Their participati@s given importance.

¢ Disclosure of salient findings to the respondenBalik-Eskwela learners who participated in this
study were updated with the findings and conclusion so thatitbald be able to apply the learning that they
can acquire out this study.

3.7. Data Analysis

Responses of Balik Eskwela Learners that were gathenedFacebook Messenger through private
message were rendered in a Word Cloud generator availabfe.ofiie Word Cloud and word frequency
table formed from the online application lead the study topéet@ data analysis and formulate themes. These
coded themes show the features of the Balik Eskwela lsaima particular question posted at the beginning
of the study. No statistical tool was used since qualitapipeceach already shows explicitly the transparency
done in this research. Subjectivity do not affect thenfing of conclusion because the outcome of Word
Cloud generator application could not be controlled and mamguuldhe themes drawn were applicable to
the community, vicinity or school where this exploratisas conducted.

4. Presentation, Analysisand Interpretation of Data

This portion of the study highlights the findings in thisdst The presentation is through graphics of
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the mostly appearing words from the participants, summarthefresponses, internal analysis, external
analysis, and the theme that emerged.

4.1. Reasons for Leaving School

The figure shows the eight frequently appearing words whenp#nicipants were asked this
question, “What are your reasons of leaving the school in the previous year/s instead of doing school tasks?

<

QuUIT

EVERYTHING

Fig. 3. Word cloud on reasons for leaving school

Eight words frequently appear in the responses of the 12 participants: “school”, “studying”,
“choose”, “family”, “always”, “time”, “quit” and “everything”. Their responses were summarized into four
ideas:

a. Learners associate their decision leave school taelational problem they have with their

family or parents who are nalways there to support them.

b. Having the consciousness of expenses associated with daig lithile studying, learners’
choose to work and earn for a living, or stop studying so as not tblémed for financial
problems.

c. Learners’ peers have a strong influence not only in attitudes, ways and choices, but even to the
extent of thinking tajuit in going toschool.

d. Because of the desire to explore many thingstithe that should be spent in studying is wasted
in trivial things, in which, little by little gverything about studying is clouded with the desire of
belongingness with peer groups.

Consequently, the pull factors that Doll, Eslami and &/al{2013) are mentioning in their analysis
of seven representative studies is the same withitkdéndgs in this study. They said that pull factors for
having drop-out in schools include mftschool enticements like jobs and family problem. Othesaes
relate to peer influence or pressure in which at firstnErardo not o recognize it as something that would
affect their desire to pursue finishing study, but when theyaleady hooked into the routines of their peers,
their choices are already affected as to the real dlseidying.

Based from the frequently appearing words, summary of participants’ responses, and the external
analysis, the first theme developed is this:

“Learners’ misguided desire to prove something worthy with their family and peers causes them to
quit schooling.”
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4.2. Aspects of School that Hinders Learners’ Stay

The figure shows the eight frequently appearing words whenpé#nticipants were asked this
question, “What are your reasons of leaving the school in the previous year/s instead of doing school tasks?

SCHOOL

TEACHERS

Fig. 4. Word cloud on aspects of school hindering learners’ stay

Eight words frequently appear in the responses of theadipants: “school”, “teachers”, “rules”,
“problem”, “pushes”, “cutting”, “previous” and “facilities”. Their responses were summarized into four ideas:

a. Conflict within theschool environment and indirect relation teachers contributes to the aspects
that the learners dislike.

b. Pressure from classmatpashes them to docutting classes even they don't like to do this kind of
action.

C. Some of the learners’ previous school might have inadequdtilities, leading the learners to feel
uncertain and leave their school.

d. Strict schookules also giveproblem to learners in dealing with their school days.

Moore (2017) has similar observation with the findingshie study. Her study lined up three main
factors: (1) lack of credits from teachers and sch@l,bulling and distraction from peers, and (3) school
rules, system of monitoring and provision of support. heghsimple senses, they are teachers, peers and
school rules. The present study adds one to this lidtjtae the school facilities. It can be said that these
factors make them inconvenient and probably hinders them &m geir utmost performance in school. It
can be surmised that at the beginning, before actually leghengchool, they are having irregular attendance,
until such a time that they are not anymore seen inctieo$ premise. This eventually results into drop out of
school enrolment.

Based from the frequently appearing words, summary of participants’ responses, and the external
analysis, the theme developed is this:

“Unexpected or inconvenient school experiences and environment can highly contribute to a learner's
decision about leaving the school."”

4.3. Reasons for Returning after Leaving School

The figure shows the eight frequently appearing words whenpé#nticipants were asked this
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question, “What motivated you in returning to school after a year/s of not being enrolled?”

BACK

PARENTS.

Fig, 5. Word cloud on reasons for returning after leaving school

Eight words frequently appear in the responses of the 12 participants: “hard”, “life”, “back”,
“parents”, “dream”, “future”, “finish”, and “study”. Their responses were summarized into four ideas:

a. Learners experiences and realization hend life is when they tried stop studying helped them
to be more dedicated to study hard.

b. Having the desire to givieack for all the hardships of theparents and provide them a high
quality of life, keeps them motivated to return to schodlstnive more.

c. Eagerness to achieve thdittam becomes their initial motivation that pushes them te haore
courage in building a brightéuature.

d. Because of the desire to achieve their goals in &&gners become motivated about the possible
out comes when theynish to study and how it can truly change their life.

Burrell (2020) declared a relevant information that majaf those who were dropped from school
roll were able to return and finish study. Most leardeoked at it as not yet the end of their dream to attain
something in their life. This is in consonance with éixperience of the participants with regards to returning
school. Their reasons can be summarized as follows: realization in life, recognizing parents’ effort, following
dreams, and desire to achieve goals. The society somehgigdgzdiope whenever someone stumbles. The
people around gives energy to someone who has expeatiéfecadversity, making them to stand again and
reach heights they have never stepped on before.

Based from the frequently appearing words, summary of participants’ responses, and the external
analysis, the theme developed is this:

“Learners’ realization in life, parents’ effort, and desire to build a better future provide school leavers’
motivation in returning school”.

4.4. Improvisation of School System for Returning Learners
The figure shows the eight frequently appearing words whenpénticipants were asked this

question, “How do you think the school system be improved so the returning learners like you will pursue
finishing high school?
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EDUCATION

TIME

Fig. 6. Word cloud on school system to facilitate learning

Eight words frequently appear in the responses of the 12 participants: “school”, “system”,
“education”, “time”, “rule”, “student”, “grade”, and “understand”. Their responses were summarized into four
ideas:

a. Theschool itself should be conducive for learning and haveysiem that will emphasize and
protect learners from discrimination.

b. It is also important to evaluate téducation being provided by the school system during a certain
time to try giving overload works for the learners.

c. Implementation of strict schonliles affects the positive mind-set of a learner that catisem to
guestion themselves and it should be monitored for thecddake student that they're obeying those.

d. Because of high competition around them, encouragernosenttie school will give a great chance
of attaining a desirablgrade because it will aid them to bettenderstand the lessons being taught.

Four words ring-out in understanding the ideas of theqiaatits: security, study-load, rules, and
ambiance. These are included in the push factors of Dalfintt and Walters (2013). Returning learners still
need to adjust in the system when they return to schablb@ing bombarded with so many tasks or study-
load may not be beneficial to them. Some of the natgrlearners may still be working to earn a living while
studying to fulfil their dreams. Proper guidance and an otient¢éo the system should be provided to them.
It would be helpful if the guidance office would provide progre aid them in proper time management so
that they can go along with the phasing of other learn@onstructive, positive discipline should also be
implemented because these returning learners may have &adopte concepts outside the school which may
estrange them because they are considered new comefsoml. dt is important to note that they may not
want to disobey some rules; it’s just that some school rules are not yet fully explained to them, therefore they
are reluctant to submit to them.

Based fromthe frequently appearing words, summary of participants’ responses, and the external
analysis, the theme developed is this:

"The school system should provide safe and motivating environment, practical implementatiorcofum,
and positive discipline to create a better ground for returning students."

WWw.ijrp.org



Elymar A. Pascual / International Journal of Research Publications (IJRP.ORG) @ JJRP 'ORG

emational Journal of Research Publicatic
ISSN: 2708-3578 (Online)

39

4.5. Teacher Intervention to Returning Learners

The figure shows the eight frequently appearing words wherp#ncipants were asked this
question, “What teacher intervention do you think needs to be strengthened so teachers can reach out to
returning learners like you?

LESSONS

SITUATION

Fig. 7. Word cloud on teacher intervention to returning learners

LE RN

Eight words frequently appear in the responses of the 12 participants: “teachers”, “understand”,
“communication”, “strengthened”, “encourage”, “students”, “lessons”, and “situation”. Their responses were
summarized into four ideas:

a. Connection to the life of learners can be meakeffectively if theteachers can expand their
strategies to clearlynderstand the state of returning learners.

b. To specify a good relationship, tkemmunication between teachers and learners should be
strengthened.

c. Teacher's improved interventions shoefitourage the students to embrace the nature of
education.

d. Easiest way for teachers to implement lgssons to returning students is to appreciate them
despite of theisituation.

In simple terms, the respondents desire for the ézadb (a) be acquainted with their situation, (b)
have a good relationship with them, (c) encourage thath(& show appreciation. Moore (2017) reported
that teachers should provide or create safe and invitingitggenvironment so that they would not anymore
leave school until they finish a level of study. Thigrue because returning learners have already had enough
of negative experiences when they were out of school in previous year/s, and they don’t want to encounter
another negative experience, this time that they redtinnoling. In our pandemic situation in which distance
learning is being applied in almost all institutions around dglube, teachers can send encouraging text
messages or words of wisdom to returning learners, and amgswees about the subjects in school in a
gentle manner. Advisers can inquire of theres’ status every now and then, to let the returning learner
know that someone is having concern about him. They canpadvide a notepad messages inserted in the
module or supplemental materials being provided to them.

Based from the frequently app@® words, summary of participants’ responses, and the external
analysis, the theme developed is this:

“Teachers should generally improve the strategies in providing moral support and showing compassion to
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returning learners as part of their intervention
4.6. Peer Encouragement as Academic Booster

The figure shows the eight frequently appearing words whenpthticipants were asked this
question, "How does peer encouragement boost your acadenoimpan€e in this pandemic?"

Eight words frequently appear in the responses of the 12iparits: "someone", "encouragement”,
"help", "keep", “harder”, “learning”, “pandemic”, and “time”. Their responses were summarized into four
ideas:

a. There is an effect to a learner wremeone leads and gives theencouragement to pursue
studies.

b. Giving help is a way tokeep their confidence up in studying and striving hard to be acadegnicall
good.

c. Learning is quite challenging in this situation but tharder it gets, the more willing peers want
to help them and be someone to lean on.

d. In thispandemic, keeping up with studying and getting into shape taikes for learners to be in
tune again, but peers are instruments to guide them ingybtak.

. ENCOURAGEMEN

HELP

'HARDER

Fig. 8. Word cloud on peer encouragement as academic booster

The four ideas show that returning learners expect froenspi® encourage them, enkindle their
confidence, provide them assistance and guidance. It isurmising that most returning learners have low
confidence because of the probably new environment, new yaeeg fn the classroom, either online or
faceto-face. They might be looking for former peers thavehadvanced to higher grade level, and so,
building up new friends would be another challenge for tHemsouragement may come as peer tutoring or
boosting up morale when one seems to lack energy becausabdity to cope up with lessons in school.
Torres and Saromines (2016) mentioned negative social dtitaraas barriers so that learners can
enthusiastically focus on their studies, thereby rewgulio, or having a risk of dropping out. This negative
social interaction being mentioned includes the learners’ skirmishes with his classmates or peers that when
not given attention, might lead to learners’ collapse of energy to continue and finish a certain level of study.
They suddenly become absentees in school or learners f@mgperformance. Therefore, it is a need of
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returning learners to find encouragement among their peers.
Based from the frequently appearing words, summary ofcjpaits’ responses, and the external
analysis, the theme developed is this: Peer encouragement boost learners’ confidence
"Peer encouragement in the form of guidance and assistance academicaldyralhdhelps returning
learners pursue studies."

4.7. Parent and Community Support to Returning Learners

The figure shows the eight frequently appearing words whenpérticipants were asked this
question, “What support can you think parents and community extend to learners who have returned
schooling thd time of pandemic?”

Eight words frequently appear in the responses of the l1Zciparis: "support”, "parents”,

"encourage", "enough", “study”, “pandemic”, “needs”, and “learners”. Their responses were summarized into
four ideas:

SUPPORT

PARENTS

Fig. 8. Word cloud on parent and community support

a. Moral support from parents and community gives the returning learners the power of
encouragement that helps them cope up with the differes & their lives during these times.

b. Encourage learners by saying hopeful and optimistic languagmasigh for them to boost their
eagerness on achieving their goal as they returned safpoloibntime of pandemic.

c. Having personal relationships with the learners arguehi positioned to guide and support the
returning learners at home $tudy during this globapandemic.

d. Parents and Communityeeds to providelearners a strong guidance and deep understanding
during these exceptional times.

Family problems are hypothesized to cause poor school experi@ieceby resulting into under-
achievement in studies, or even non-performance andegaduromplete secondary school (Whannell, 2011).
Together with the community, family should bring about fesilearning experience to returning learners
especially in this time of pandemic so that they maytbe @ survive and emerge successfully till the end of
school year. Smooth personal relationship at home thaits geward having close family ties can be
strengthened specially in this time of pandemic when peopl# teealways stay at home. On the other hand,
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holistic rules and regulation in the community candbdearners enthusiasm to do worthwhile things at home,
including focus on studies. Community can do some reach outaonegsr academic assistance to returning
learners so that they can cope up with requirementschimol. Para-teachers can be installed in small
communities with whom learners can ask assistansalijiects or topics they are having difficulty with. In
some areas in Metropolitan Manila, mayors have irstdbarning hubs where learners can call or connect
and ask free tutorials for learners’ modular activities.
Based from the frequently appearing words, summary of participants’ responses, and the external
analysis, the theme developed is this:
“Parents and community can collaborate in bringing about programs that promote close-family ties and
academic assistance as well.”

5. Conclusion, Recommendation and Reflection

This portion of the study intends to summarize all theegedings of the study, and thus provide
conclusions, recommendations and reflection at theemd.

5.1. Summary

It would have been a tough time for students who have lefiotdoecause of dropping, or just
leaving, to return during this pandemic, and therefore this o was conducted with the struggles of
returning students in mind. Twelve participants were chosen fn@ades 8 to 11. As they receive modules
and other materials from school, it is not impossitilat they will have difficulty in different subjects,
especially that there would be no teacher in front to ansisejueries. The researchers provided assistance to
them, guiding them if there are topics they can’t comprehend. Alongside peer tutoring through social media
connection, seven qualitative questions were provided to theoouraging them to share (1) why they left
school in the first place, (2) what is it that theyra like in school, (3) what made them decide to return after
a long absence in school, (4) how can peers help them stinisvimugh times of schooling, (5) what teacher
intervention can be done to encourage them, (6) whabbphograms need to be strengthened that will assist
them in finishing their schooling, and (7) how can parents @mmunity develop projects that will ensure
their continuous education.

5.2. Findings

Each of the qualitative question solicited to the partitipalicit at least four main ideas. Here are
two of the ideas for each of the interview question:
® a. Learners associate their decision leave schodietadlational problem they have with their
family or parents who are not always there to support them.
b. Having the consciousness of expenses associittedaily living while studying, darners’
choose to work and earn for a living, or stop studying so e blamed for financial problems.
¢ a. Conflict within the school environment and indireciatieh to teachers contributes to the
aspects that the learners dislike.
b. Pressure from classmates pushes them to do cu&ssgs even they don't like to do this kind
of action.
® a. Learners experiences and realization how haréslifienen they tried stop studying helped them
to be more dedicated to study hard.
b. Having the desire to give back for all the hardshipgbeir parents and provide them a high
quality of life, keeps them motivated to return to schodlstrive more.
¢ a. The school itself should be conducive for learninglene a system that will emphasize and

WWw.ijrp.org



Elymar A. Pascual / International Journal of Research Publications (IJRP.ORG) ‘.\ IJRP.ORG

Inte escarch Public
ISSN: 2708-3578 (Online)

43

protect learners from discrimination.
b. It is also important to evaluate the education bphogided by the school system during a
certain time to try giving overload works for the learners
¢ a. Connection to the life of learners can be measeifedtively if the teachers can expand their
strategies to clearly understand the state of returningdesa
b. To specify a good relationship, the communicabietween teachers and learners should be
strengthened.
® a. There is an effect to a learner when someone Eatigives them encouragement to pursue
studies.
b. Giving help is a way to keep their confidence up in stgdynd striving hard to be
academically good.
® a. Moral support from parents and community gives the mietgirlearners the power of
encouragement that helps them cope up with the differes & their lives during these times.
b. Encourage learners by saying hopeful and optiniéstguage is enough for them to boost their
eagerness on achieving their goal as they returned salptlortime of pandemic.

5.3. Conclusion

The seven themes developed were the following:

® | earners’ misguided desire to prove something worthy with their family and peers causes them to
quit schooling.

e Unexpected or inconvenient school experiences and envirdrmaxehighly contribute to a
learner's decision about leaving the school.

® | earners’ realization in life, parents’ effort, and desire to build a better future provide school
leavers’ motivation in returning school.

¢ The school system should provide safe and motivatingament, practical implementation of
curriculum, and positive discipline to create a better gidanreturning students.

¢ Teachers should generally improve the strategies in pravidbral support and showing
compassion to returning learners as part of their iat#ion.

¢ Peer encouragement in the form of guidance and assistaademically and morally helps
returning learners pursue studies.

¢ Parents and community can collaborate in bringing amgirams that promote close-family ties
and academic assistance as well.

5.4. Recommendation

Through the themes developed in this book ,the recommendatid targeted people or group of
people are now laid:

® Student leaders initiate reaching to returning students in their school, ughoprograms and
activities they have in their respective organizatidiapping the returning learners for specific fruitfidks
would energize returning students and give them a senserti. wo

® Teachersregularly check returning learners with regards to theigiass in school, whether it be
modular distance learning or other approach. This timerafgraic or even future ones when learners need to
stay at home is a fine time to communicate with thathteave a time of meaningful conversation.

® School heads mobilize classroom advisers in having a profiling of theirrees, thereby securing
the needs of every learner to be given proper atterfionool learning action cell should have a slot on the
discussion on how best care for learners who have $peeids.
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® Education higher officials initiate programs that would highlight the importance adsel
collaboration with families and the community towardsihg learners who look at themselves with great
future. Education has a great role in inculcating to thredmof the youth today that they are not just heaps to
be gathered and thrown, but they are future strong workfdrte mation.

® Future researchers should investigate on the effect of the collaboratibpeers, teachers, school,
family and community to the academic performance of learfigris would entail quantitative study wherein
figures and statistics would be used to establish effebiedhteraction these different elements.

5.5. Reflection

It is not always that we have a pandemic, especially natwticcines have been created by several
pharmaceutical companies and different countries havesdyaihd are now testing the use of vaccine to their
citizens. But the sure thing is that, no matter how we don’t like the idea, there would always be school leavers
because of numerous untoward reasons that even therkeatid not want to happen in their life. And
because there will always be school leavers, therednvalsb be returning students. In the small book by
Antoine de Sainte-Exupery, a French writer and aviationnerg, the author narrates an event in his life
when he was traveling and he noticed a small child with smualyésce and seems to be hungry. The book
entitled “Wind, Sand and Stars” recorded the imagination of the writer in which he considered the small child
as probably the next Abraham Lincoln, a great leadiarnly that child would be properly taken cared off,
given quality education, raised with moral and uprightuatat he can be someone who has a great destiny.
But the truth is, many children and youth nowadays are Idffiowi guidance, without being given importance
or encouragement to be at his best. No one has throwreona quality time for them to see their worth and
be able to see life wonderful and worth living for. This gtgdve the writers a sense of pride in being of
service to returning learners who may be seen by others as someone who won’t have a great future ahead, let
alone to finish study and that would be all for their. [if&de authors learned a lot in such a way that they are
blessed enough to have not experienced leaving school bed¢augpaortive people around them, while these
returning learners have less opportunity to grow, unless otfeiguided by someone who really cares. And
s0, in these ponderings, the words of the Lord Jesusirdahg hearts of the authors of this book,

“For the Son of man is come to seek and to save that which was lost.”
Luke 19:10
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