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Abstract

This descriptive study determines the Physical Edaicainidst Pandemic: Contactless Interactions on Student’s
Remote Learning Tasks and Performance in Physical Educatiome hundred fifty-three randomly selected (353) students
were the subject of this study from grade 7 at Sta. Cataliegrated National High School, District of Majayjétyaimed to
answer the questions such as the level of Contactlessadtibns in terms instruction, feedback and suppearning
resources, performance assessment and performanceommgnitAlso, it sought answers the level of students Remote
Learning Tasks in terms of aesthetic sensitivity,videdge and practice of sports, motor and sports skills arfdrR&ance
Tasks, and lastly, the level of performance in Phy&chication of grade 7 students.

On the basis of the foregoing findings, the following casidn was drawn that there is a significant relationship
between theontactless interactions and the students’ remote learning tasks. The researcher then come up to the conclusion
that the null hypothesis of which states thatltivel of students’ contactless interaction in physical education classes has no
significant relationship on their remote learning tasks” is rejected. This calls for the acceptance of the alternative which incites
that there is a significant relationship.

On the other hand, study reveals that there is noaeédtip betweetthe contactless interactions to the students’
performance in physical education.

It can infer that thewll hypothesis stating that “The level of students’ contactless interaction in physical education classes
has no significant relationship on their performance” is true. Hence, there is no significant relationship between the two. Based
on the drawn conclusions resulted to the following recondiagons:

It is highly suggested that there must be modificationdrapdovement for the instruction use so that students may
be able to clearly understand their task despite of comsacthteractions. Differentiated instructions can dsoused to
enhance students’ comprehension in answering their tasks.

It is recommended that the performance monitoring basfmbon the students’ need and enable them to learn at
their own pace.

Furthermore, teachers may also emphasize the valuaeroirlg physical education and promotes its importance for
the learners. Enhancement program and/or extended physicaiescmay help them to fully understand the help of afs
education for their daily lives.

Grade 7 students may not that incline in their physical stnesngd activities, so that it is highly recommeddo
provide engaging activities wherein their can exhibit thgarts skills despite of contactless interaction. kattey may find
the meaning physical education out of the context if tagyexperience more hande-activities.

Keywords: Contacless Interactions, Learning Tasks, Performance Tasks

1. INTRODUCTION

One and a half billon students, according to UNESCO, were engagetidte learning at the height of the COVID-
19 pandemic in March 2020. In the Philippines, the coronavirus paodasiturned the spotlight on one of the problems in
the education system, making education accessible tmdkr any circumstances.

With this, all learning instructions were given through remetening where students and teachers interact not
physically but digitally. This situation offers various ckaljes to both students and instructional leaders espetiasly
with physical education subjects as the subject requirrest dnstruction, assessment and monitoring of learrasgst But
with the change in the educational trend, performandes tasre given, assess and monitored with remote instruation
teaching.

In addition, in-person classroom instruction has typjcalhployed a range of active learning techniques. These
include instructor-guided individual and group work to develop andaomiefconceptual understanding and participatory
presentations that are necessary in the teaching anthiparocess in physical education. Remote learning elimimatet
of that.
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location and time, whereas others experienced discobidgetuse of their limited digital literaoyr the absence
of physical human engagement and collaboration.

With this prevailing situation, the teaching force in phylsimhucation must think and discover new approaches to
teaching and learning to overcome the very real challetggsurrent reality gives rise to especially in the Spmtated
sector.

In line with the above discussion, as other studentiermpeslearning and remote instruction, it is necessary t
understand the importance of physical interaction amgtdinstruction to physical education as this can affestdearning
engagement in doing remote learning tasks and performanagvieq this research seeks to find out if contactlessaiction
has significant relationship atudent’s Remote Learning Tasks and Performance in Physical Education.

Some students prefer e-learning and remote instruction atimédptevailing health condition of pandemic. Truly, it
greatly affects education system particularly the deliadrinstruction. The physical and direct instruction in sibgl
education to their-learning engagement in doing remote learaisks and performance is paramount to education
administrators and all to joined hands together to addregzolblem.

1.1 Objectives of the Study

This study aimed to determine the relationship of Physical&iucAmidst Pandemic: Contactless Interactions on
Student’s Remote Learning Tasks and Performance in Physical Edncatio
1. What is the level of Contactless Interactiongerms of:
1.1 Instruction;
1.2 Feedback and Support;
1.3 Learning Resources
1.4 Performance Assessment; and
1.5 Performance Monitoring?
2. What is the level of Students Remote Learning Tastexins of;
2.1 Aesthetic Sensitivity;
2.2 Knowledge and Practice of Sports;
2.3 Motor and Sports Skills; and
2.4 Performance tasks?
3. What is the level of Performance in Physical Edanatf Grade 7 students?
4. Is there a significantlationship between the Contactless Interactions to the Students’ Remote Learning Tasks?
5. Is there a significant relationship between the Cdetxcinteractions to the Performance in Physical Edutatio

2.METHODOLOGY
2.1 Research Design

The research design used by researcher is descriptivey s@search method. According to Calmorin (2009),
descriptive method of research is concerned with gatheciassification and presentation of data and the ¢olfeof
summarizing values to describe group characteristics. fAdepéndent variable: that consist the students Contactles
Interactions in terms of Instruction, Feedback and Suppearning Resources, Performance Assessment and Part@ma
Monitoring and the dependent variable consists of AdstBemnsitivity, Knowledge and Practice of Sports, Motor gomutS
Skills and Performance Tasks and the performance in ¢hysducation in terms of grades. This method refetheo
collection of data from members of the population in whithct contact is made employing the survey questionnaires
checklist both in hard copy and in the google form.

The descriptive method is preferred since it yields validratmble results for a manageable number of respondents
and can be accomplished with limited resources. A survésuiment was used to obtain data from the randomly selected
respondents.

The process of descriptive survey research goes beyaedyathering and tabulation of data. It involves an elgm
of interpretation of the meaning or significance of whdiging described. The researcher believes that descriptiviod is
the best research method to be used in this research.

2.2 Respondents of the Study
The respondents of the study comprised of 353 three hunéisethfee (353) grade 7 students from Sta. Catalina

Integrated National High School, Majayjay District, Laguio gather the needed information and to answer therchsea
problem.
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The research instrument used in the study is a surveyianesre checklist and google form conducted and
administered s to the 353 three hundred fifty-three (353) grati@@nts from Sta. Catalina Integrated National Higlo8ich
Majayjay District, Laguna

The tasks of developing the questionnaire-checklisestarith a review of the Contactless Interactions wdehts
during the amidst pandemic. Reading books, published/unpublished tisssigadion, articles, magazines, journals,
newspapers, surfing the net and interviews were done intardenceptualize the ideas needed in developing the study.

The study aimed to determine the Contactless Interectié Students Remote Learning Tasks and Performance
Tasks in Physical Education for the school year 2021-2022rédpondents of the study comprised of 353 three hundred
fifty-three (353) grade 7 students from Sta. Catalina lategrNational High School, Majayjay District, Laguna

The questionnaire-checklist was composed of 2 parts: P8&tudents Contactless Interactions in terms of
Instructions, Feedback and Support, Learning ResourcesRarnfce Assessment and Performance Monitoring. Part I
Students Remote Learning Tasks in terms of Aesthetic 84tysiKknowledge and Practice of Sports, Motor and Sport Skills,
Performance Tasks.

The research instrument was presented to the grade 7 staddrteachers. The research instrument was content-
validated by the specialist consisting of the Panel Memiwkttee Thesis Adviser.

The researcher adapted the Vagias (2008). a five-point-fikateé was used in the questionnaire to determine the
level of Contactless Interactions of students Rerhetgning Tasks and Performance in Physical Education.

The five-point rating indicated below.

Point Range Remarks Verbal Interpretation
5 4.21-5.00 Strongly Agree Very High
4 3.41-4.20 Agree High
3 2.61-3.40 Moderately Agree Moderately High
2 1.81-2.60 Disagree Low
1 1.00-1.80 Strongly Agree Very Low

The researcher also gathered student’s grades in Physical Education for the first and second quarter used as a secondary data
to measure the level sfudent’s performance in Physical Education through a Likert fivimtpgcale.

Point Range Remarks Verbal Interpretation
5 90-100 Outstanding Very High
4 85-89 Very Satisfactory High
3 80-84 Satisfactory Moderately High
2 75-79 Fairly Satisfactory Low
1 74 and below Did Not Meet Expectations Very Low

In the construction of the questionnaire described gbawv extensive review of various books, publications, and
internet sites was used. An initial draft of the resetmohwas prepared and presented to the professors and panelrsiembe
for comments and suggestions. Validation was done to dhsagpresentation of the items with those of otHerding with
the same area of investigation. The assistance ofithigea relevant to the content of the questionnaire wasitedli

The final form of the questionnaire will be reproduced aahahinistered to the respective respondents.

2.4 Statistical Treatment

The statistical treatment of data was used to computeatedyize and interpret the data given by the respondents.
After administering the questionnaire to the respondenteatiata were gathered, analyze and interpreted. $henses
was tabulated using google forms as the basis for thistis&l treatment of the datdo analyze and interpret the data
gathered, the following statistical tools will be utilizedtle study.

To determine the level Contactless Interactions in tefrhsstructions, Feedback and Support, Learning Resources,
Performance Assessment and Performance MonitoringMEla@ and Standard Deviation were used.

To determine the level of Students Remote Learning Task&ens of Aesthetic Sensitivity, Knowledge and Practice
of Sports, Motor and Sports Skills and Performance TasksMdan and Standard Deviation were also used.

To determine the level of Performance in Physical Educati terms of grades. The frequency and percentage were
used.
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The Pearson Product-Moment Correlation Coefficient wad.use
To determine the significant relationship between Comts&lhteractions to the Performance in Physical Edurcati

The Pearson Product-Moment Correlation Coefficient wss aded.

3. RESULTSAND DISCUSSION

This section presents the data gathered which were stdtistreated, presented, analysed in tables and intedprete
in relation to the problems and hypotheses specified inttioly.sThe results were presented in the same sequericéherit
research questions posed in the study.

Table 1 shows the students level of Contactless Intensdh terms of Instruction. It presents the statemenean,
standard deviation and verbal
Interpretation in terms of Instructions.

Table 1. Leve of Contactless Interactionsin termsof Instructions

REMARKS Verbal
Statement Mean SD I nter pretation

Instructions are easy to understand by the students. .

4.20 0.80 Agree High

Instructions can stimulate student’s interest to learn. 4.16 0.75 Agree High
Instructions use imperative mood to give directions .

doing their activities. 4.17 0.78 Agree High

Instructions provides clear and specific commands.  4.11 0.86 Agree High

Instructions are supported by precise explanation: 413 0.96 Agree High

that students can easily understand their tasks.
Overall Mean = 4.15

Standard Deviation = 0.83

Verbal Interpretation = High

Table 1 illustrates the level of contactless interaciiorierms of instructions. Among the statements above,
“Instructions are easy to understand by the stutlgiitkled the highest mean score (M=4.20, SD=0.80) and was remarked
to a very great extent. Thisfisllowed by “Instructions use imperative mood to give directions for dtyie@ activitie$ with
a mean score (M=4.17, SD=0.#3}H was remarked to a great extent. On the other hand, the statement “Instructions provides
clear and specific commaritseceived the lowest mean score of responses with (M=4.11, $B¥Qet was also remarked
to a great extent.

Overall, the level of contactless interaction in terof instructions attained a mean score of 4.15 and dasthn
deviation of 0.83 and was High among the respondents.

Findings shows that students clearly understand instruimhs
Activities however, the mastery of stills depends on student’s focus and capabilities. And the result shows high among the
contactless interactions in terms of instructions Whieans that is given effectively. Despite the colgsgtinteractions it
is evident based on the data gathered shown on table gtutants are able to clearly understand their learning tasks.

Instructional experiences on online instruction are desigma planned manner, over weeks and months, most often
with support of an instructional designer and a mediwics team as online instruction is defined as the fa@litahat
occurs in a course that has been developed with thetiontefor fully online delivery. The learning experiences and
instructional objects in an online course are typicalllyfdeveloped before the start of a semester (Priego, 2020)

Table 2 shows the level of students Contactless Intensdn terms of Feedback and Support.

Table 2 illustrates the level of contactless interadtaierms of feedback and support. Among the statemente abo
“Feedback and support make a good flow of communication withifetirners and educatdrgielded the highest mean
score (M=4.28, SD=0.83) and was remarked to a very greattexte

This is followed by “Feedback and support give the students an explanation othelyaare doing correctly and
incorrectly’ with a mean score (M=4.25, SD=0.85) and was also remarked to a very greattexten
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Statement Mean SD Remarks Verbal
Interpretation

Feedback and support allowstudents to learr

metacognitive strategies such as goal setting and  4.18 0.85 Agree High
planning

Feedb_ack and support help the st_udents to develop 417 0.83 Agree High
reflection and self-regulated learning.

Feedback and support give the students an explan .
of what they are doing correctly and incorrectly. 4.25 0.85 Agree Very High
Feedback and support help the students to change .
make adjustments when needed. 4.23 0.78 Agree Very High
Feedback and support make a good flow .
communication within the learners and educators. 4.28 0.83 Agree Very High

Overall Mean = 4.22
Standard Deviation = 0.83
Verbal Interpretation = Very High

On the other hand, the statement “Feedback and support help the students to develop self-m@flact self-regulated
learning’ received the lowest mean score of responses with (M=4.17, SD=0.83) and was remarked to a great extent.

On the level of contactless interaction in termgeeflback and support attained an overall mean score of 4122 an
standard deviation of 0.83 and was Very High among the respsnden

Findings present that feedback and support is highly manifesteaching Physical Education during the contactless
interaction. It enables the student to fully appreciate kmowledge and fully understand their strengths and weskises
a learner.

Quality feedback is immediate, focused on one or two gdg®mthat can make an impact, and phrased positively.
Teachers need not compare students to each other but &muddn helping students master a skill. One type of teddb
includes descriptive.

Table 3 shows the level of students Contactless Interactions in terms of Learning Resource

Table 3. Level of Contactless Interactionsin Terms of Learning Resources

Statement M ean SD Remarks Verbal
Interpretation
Learning resources are appropriate for the stude 4.97 0.76 Verv Hiah
' ' Strongly Agree yrig

Learning resourceiscorporate deliberate learning
supports that help learners understand key 4.20 0.71 Agree High
concepts.
Learning resources organize material as clearly . .
possible to avoid overloading the students. 4.14 0.82 Agree High
Learning resources provide specific and general .
information for the learner’s understanding. 4.18 0.79 Agree High
Learning resources enable to transfer and skills .
knowledge to the students. 4.23 0.86 Agree very High

Overall Mean = 4.21
Standard Deviation = 0.79
Verbal Interpretation = Very High

Table 3 illustrates the level of Contactless Interastio terms of Learning Resources. Among the statemeote a
“Learning resources are appropriate for the stutlgmtkled the highest mean score (M=4.27, SD=0.76) and was remarked
to a very great extent. This is followed by “Learning resources enable to transfer and skills and knowledbe students
with a mean score (M=4.23, SD=0.86) and was also remarkeds¢oyagreat extent. On the other hand, the statement
“Learning resources organize material as clearly as possileitboverloading the studeiit®ceived the lowest mean score
of responses with (M=4.14, SD=0.82) and was remarked to aaxtesit.

Overall, the level of Contactless Interaction in terof Learning Resources attained a mean score of 4.21 and a
standard deviation of 0.79 and was Very High among the respsnden
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specific lesson for them. It can also shows that leamgisgurces are able to further enhastadent’s skills.

Learning Resources that are used in the education of unyvstsdents are often available online. The nature of
new technologies causes an interweaving of formal andniigfdearning, with the result that a more active islexpected
from students with regard to the use of ICT for their learning. (Lebeni¢nik, Pitt and Starc¢ic, 2019)

Electronic resources have become a dominant featuregloérheducation, both traditional and distance learning
based. Unlike in the past when universities relied majorhihermphysical library and hard copy of books, e-books accessibl
through e-libraries are the dominant featurethsfcentury’s institutions of higher learning.

Table 4 shows the level of students Contactless Intensdn terms of Performance Assessment.

Table4. Leve of ContactlessInteractionsin terms of Performance Assessment

Statement M ean SD Remarks Verbal
Interpretation

Performance assessment allows the effective us

general and specific rubrics for every activity. 497 0.76 Strongly Agree Very High
Performance assessment helps with the alignme 4.0 0.79 High
instructions and the learning targets. Agree

Performance assessment supports the students

various kinds of activities that can improve thi  4.17 0.82 Agree High
abilities.

Performance assessment let the students to &

their authentic knowledge in constructinget  4.26 0.74 Strongly Very High
concepts. Agree

Performance assessment allows the studen .
demonstrate their knowledge. 4.19 0.80 Agree High

Overall Mean = 4.22
Standard Deviation = 0.78
Verbal Interpretation = Very High

Table 4 illustrates the level of Contactless Interactiorterms of Performance Assessment. Among the statsme
above, “Performance assessment allows the effective use ofsd@mel specific rubrics for every activityielded the highest
mean score (M=4.27, SD=0.76) and wasaaiked to a very great extent. This is followed by “Performance assessment let
the students to apply their authentic knowledge in construttégonceptswith a mean score (M=4.26, SD=0.74) and was
also remarked to a very great extent. On the other, hlnetatement “Performance assessment supports the students with
various kinds of activities that can improve their aletit received the lowest mean score of responses with (M=4.17,
SD=0.82) and was remarked to a great extent.

While the overall level of contactless interactioniémrms of performance assessment attained a mean $eb22 0
and a standard deviation of 0.78 and was Very High amongdperndents.

Students may have different level of interest and lef/@cus and attention in their studying but the study fingling
reveal that in contactless interaction of studenemate learning, performance assessment are highly vadeeffactively
affects the students. It shows that learners are abl@&rierce activities and performances that appropriaté&don.t

Difficulties in conveying the value of sports in online pisyal education classes remained in the modified tedhnica
practice. This value included maintaining health through paysictivities, cultivating community consciousness through
physical activities with friends, and developing sports ettguéhrough sports participation. Students engaged in online
physical education classes often cannot secure enoughtspedfestively take part in physical activity and also haweted
access to supplies and equipment needed to follow onlinecphgsliucation classes (Park et. al, 2020).

Table 5 shows the level of students Contactless Irtenadn terms of Performance Monitoring

Moreover, form the remarks given, the verbal intettion can be determined as Very High, High, Moderately
High, Low and Very Low.

Table 5 illustrates the level of Contactless Interactioterms of Performance Monitoring. Among the statement
above, “Performance monitoring allows the student to reinforce thithstandardized test and assessment which include all
the benchmarks that is neetsdkclded the highest mean score (M=4.27, SD=0.70) and was remarked to a very great.exten
This is followed by “Performance monitoring help the students to get their &xdénd opinions about the lesson they have
learned with a mean score (M=4.26, SD=0.78) and was also remarked to a very greattegtemhe other hand, the statement
“Performance monitoring allows frequent and consisteatuations received the lowest mean score of responses with
(M=4.07, SD=0.83) and was remarked to a great extent.
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Table5. Leve of Contactless Interactionsin Terms of Performance Monitoring
Statement M ean SD Remarks Verbal

I nterpretation

Performance monitoring allows the student to reinfa
with the standardized test and assessment which inc 4 57 0.70 Strongly Very
all the benchmarks that is needed. Agree High

Performance monitoring permits the students to not
use written exams rather also with the use of observe 4.21 0.77 Agree High
and interaction.

Performance monitoring let the students experie

various kinds of evaluation. 4.15 0.78 Agree High
Performance monitoring allows frequent and consis .
evaluations. 4.07 0.83 Agree High
Performance monitoring help the students to get t

feedback and opinions about the lesson they I 4.26 0.78 Strongly Very High
learned. Agree

Overall Mean = 4.19
Standard Deviation = 0.77
Verbal Interpretation = High

Overall, the level of Gntactless Interaction in terms of Performance Moniip@attained a mean score of 4.19 and
a standard deviation of 0.77 and was High among the respondents.

In the process of physical education, a person not otifisa the need for physical education, but also gergrate
interests, motives, feelings, norms and rules of hureaiabor with the means of monitoring (Uher et.al, 2017).

The statement of the problem two (2), What is thelle¥eStudents Remote Learning Tasks in terms of Aestheti
Sensitivity, Knowledge and Practice of Sports, Motor goolrS Skills and Performance Tasks.

The following table shows the statement, Mean, Standarchfi@mviand the Verbal Interpretation.

Level of Students Remote Learning Tasks

The statement of the problem number two (2), Whaheslevel of students Remote Learning Tasks in terms of
Aesthetic Sensitivity, Knowledge and Practice of Sportstovand Sports Skills and Performance Tasks.

Table 6 shows the level of students Remote Learning Tasksms of Aesthetic Sensitivity.

Moreover, form the remarks given, the verbal intetation can be determined as Very High, High, Moderately
High, Low and Very Low.

Table 6 illustrates the level of students learning tasksrins of aesthetic sensitivity. Among the statemergseab
“l amable to appreciate the beauty of everything in my surroundings” yielded the highest mean score (M=4.47, SD=0.72)
and was remarked to a very great extent. This is followed by “I am able to develop self and mutual respedth a mean score
(M=4.30, SD=0.85xnd was also remarked to a very great extent. On the other hand, the statement “l am able to emphasize
different sensory combinations and degrees of intéhsidyeived the lowest mean score of responses with (M=4.19,
SD=0.80) and was remarked to a great extent.

Meanwhile, on the level of students learning tasks ingarhaesthetic sensitivity, it got an overall meaare of
4.28 and a standard deviation of 0.82 and was Very High amongsiiendents.

In terms of aesthetic sensitivity, students are @svgre with their physical environment and able to intedtutie
skills in understanding the nature of their sensory &itid.s

If sports can promote aesthetic experiences, and iiqaiysducation has a role on the development of thhagc
sensibility of students, so important to a global educatias it seems to aspire when we look at most of weptgysical
education programs, even though not that much in praxis,ewther seems to be conveyed only to dance and rhythmic
activities— then we need to deepen the aesthetic potential and cafes@veral sporting activities, and to search ways of
taking it in account in physical education classes in eemdde and concrete means.
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Statement Mean SD Remarks Verbal
Interpretation

| am able to appreciate the beauty of everything in  4.47 0.72  Strongly Agree Very High
surroundings.

| am able to comblne my mind and emotion, cognition 422 0.87 Very High
sensory experience. Strongly Agree

| am able to analyze intuition toward understand 4.24 0.84  Strongly Agree Very High
something as a whole.

Strongly Agree

4.30 0.85 Very High

| am able to develop self and mutual respect.

| am able to emphasize different sensory combinat  4.19 0.80 Agree High
ard degrees of intensity.

Overall Mean = 4.28

Standard Deviation = 0.82

Verbal Interpretation = Very High

Table 7 shows the level of students Remote Learning Tasksms of Knowledge and Practice of Sports.

Moreover, form the remarks given, the verbal intetation can be determined as Very High, High, Moderately
High, Low and Very Low.

Mean score and Standard Deviation obtained from the pgivies by the respondents for each statement can be
remarked as Strongly Agree, Agree, Moderately Agree, Diésagind Strongly Disagree.

The level of students Contactless Interactions im$eof Knowledge and Practice of Sports is analyzed and
determined.
Table7. Level of Students Remote Learning Tasksin terms of Knowledge and Practice of Sports

Statement Mean SD Remarks Verbal
Interpretation

| am able to develop tactical ability in sports to orgar

and get the best out of me. 4.16 0.86 Agree High

| am able to integrate sport content in sporting life. 4.09 0.87 Agree High

| am able to use my personal knowledge in sports

apply it for my everyday lifestyle. 4.23 0.82 Strongly Very High
Agree

| am able to pinpoint the areas that | need to improve  4.12 0.86 Agree High

| am able to enhance my sporting knowledge and ak

by consistently doing related activities. 4.22 0.78 Strongly Very High
Agree

Overall Mean = 4.17
Standard Deviation = 0.84
Verbal Interpretation = High

Table 7 illustrates the level of students learning tasksrinst®f knowledge and practice of sports. Among the
statements above, “I am able to use my personal knowledge in sports and apply it for my everyday lifestyle” yielded the
highest mean score (M=4.23, SD=0.82] was remarked to a very great extent. This is followed by “I am able to enhance
my sporting knowledge and ability by consistently doing relatgibities” with a mean score (M=4.22, SD=0.78) and was
also remarked to a very great extent. On the othet, hhe statement “I am able to integrate sport content in sporting’life
received the lowest mean score of responses with (M=8090.87) and was remarked to a great extent.

Finding reveals that students can to apply their knowledge antigar of sports in their daily lives. It can be helpfu
for them to develop their physical strength and improveiegs in sports and physical education.

As physical activity is related to improved physical fitness body composition it is of interest whether these
variables are also associated with the awareness andeklg@nof the recommendations.
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Table 8. Level of Students Remote L earning Tasksin terms of Motor and Sports Skills
Statement M ean SD Remarks Verbal
Interpretation

| am able to engage on more physical and perforn 4.18 0.81 Agree High
activities
| am able to develop greater range of independe 4.10 0.85 Agree High

towards my daily activities.

| am able to do some work-outs that can help me impi 4.20 0.85 Agree High
my muscle strength.

| am able to spend time doing physical activities 4.16 0.90 Agree High
improve my motor and sports skills.

Strongly
| am able to learn skilled task and apply it on my d¢  4.22 0.88 Agree Very High

works.

Overall Mean = 4.17
Standard Deviation = 0.86
Verbal Interpretation = High

Table 8 illustrates the level of students learning tasks mstexf motor and sports skills. Among the statements
above, “I am able to learn skilled task and apply it on my daily works” yielded the highest mean score (M=4.22, SD=0.88)
and was remarked to a very great extent. This is followed by “l am able to do some work-outs that can help me improve my
muscle strengthwith a mean score (M=4.20, SD=0.85) and was also remarked to a very great extettie@ther hand, the
statement “| am able to develop greater range of independence towardailyyactivities’ received the lowest mean score
of responses with (M=4.10, SD=0.85) and was remarked to aextest.

Grade 7 students, as a respondents of this study mayostiiat conscious on their physical strength and aetviti
Thus, the application of their motor and sports skills matythat manifested but still learned in context.

Various factors contribute to motor skill learning in PE, sugpractice time and teacher optimization. One of the
essential factors that may affect motor skill learnmfgedback. Feedback has been defined as an actiorbtakaragent to
deliver information about one or more aspects of studefdrpgnce.

Table 9 shows the level of students Remote Learning Tatksms of Performance Tasks.
Table9. Level of StudentsLearning Tasksin terms of Performance Tasks

Statement Mean  SD Remarks Verbal

I nterpretation

| am able to answer performance task without distres

myself. 4.20 0.72 Strongly \I{'eir)r/]
Agree g
| am able to demonstrate my own knowledge by dc .
performance tasks. 4.20 0.73 Agree High
| am able to develop deep understanding and proficiency .
the concepts. 4.16 0.78 Agree High
| am able to work independently and pay attention to 419 0.81 Agree High

quality of my work.
| am able to develop cognitive skills through answer

various kinds of Agree .
Performance tasks. 4.18 0.83 g High

Overall Mean = 4.19
Standard Deviation = 0.77
Verbal Interpretation = High
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“l am able to answer performance task without distressiygelfi and “I am able to demonstrate my own knowledge by
doing performance tasks” yielded the highest mean score (M=4.20, SD=0.72) and (M=4.20).3B}respectively, and were
remarked to a very great extent. This is followed by “lI am able to work independently and pay attention to the guliny
work” with a mean score (M=4.19, SD=0.81}nd was remarked to a great extent. On the other hand, the statement “l am able
to develop deep understanding and proficiency with the conaeptsved the lowest mean score of responses with (M=4.16,
SD=0.78) and was remarked to a great extent.

Overall, the level of students learning tasks in termsddépeance tasks attained a mean score of 4.19 and a standar
deviation of 0.77 and was High among the respondents.

Since the respondents of this study is from grade 7 dwjddeir level of independency in answering task,
understanding the lesson and comprehension may variedyvémo¥irding still shows that performance task has a high
contribution on developing students’ skills, knowledge and abilities.

Performance tasks enable teachers to gather evidengestabout what a student knows, but also what he or she
can do with that knowledge (Darling-Hammond and Adamson 2018).

Level of Performancein Physical Education of in terms of Grades.

The statement of the problem number three (3), Whakisevel of Performance in Physical Education of grade 7
students in terms of grades.
Table 10. Leve of Performancein Physical Education of Grade 7 Students

15T QUARTER V.i 2D QUARTER
RANGE FREQUENCY PERCENTAG FREQUENCY PERCENTAG V.
E E
90-100 20 5.67 Outstanding 22 6.23 Outstanding
. Very Very
85-89 129 36.54 Satisfactory 176 48.86 Satisfactory
80-84 186 52.69 Satisfactory 141 39.94 Satisfactory
Fairly Fairly
7579 18 5.10 Satisfactory 14 3.97 Satisfactory
Did Not Meet Did Not Meet
Below 75 0 0.00 Expectations 0 0.00 Expectations
353 100.00 353 100.00
Total
Mean 84.17 85.12
SD 3.11 3.05
Verbal Satisfactory Very Satisfactory

Interpretation

Table 10 presents the level of Performanc®lgsical Education of the grade 7 students in the first andnse
quarter.

During the first quarter, of the three hundred fifty-th(@83) students, 52.69% of the population or one hundred
eighty-six (186) performed on a satisfactory level with gsadenging from 80-84. This is seconded in frequency by the
students who achieved grades between 85-89 and had performedatisfgctorily which accounts to 36.54% of the
population. On the other hand, only eighteen (18) respondebt&0% of the population garnered grades between 75-79 and
had performed on a fairly satisfactory level.

During the second quarter, of the three hundred fifty-tH868)(students, 48.86% of the population or one hundred
seventy-six (176) performed on a very satisfactory lestdd grades ranging from 85-89. This is followed in frequemgyhe
students who achieved grades between 80-84 and had performexttisatigfwhich accounts to 39.94% of the population.
On the other hand, only fourteen (14) respondents or 3.97#teogpopulation garnered grades between 75-79 and had
performed on a fairly satisfactory level.

Despite of contactless interaction of students duringe¢h®te learning, findings show that students have a high
level of academic performances. Their grades manifestshinatare able to learn, practice and physical educatidrein t
real-life situations.

Field studies investigating self-determined motivation éfation to learning strategy use and its educational
outcomes in physical education are lacking. The purpabe giresent study was therefore to test a Self-DeterminBieory
(Deci & Ryan, 2016) process model of learning strategy useedated to participation and performance in physical educat
courses in eighth through tenth grades. In this modelnaoty support from teachers was hypothesized to be positively
related to basic psychological need satisfaction.
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The statement of the problem number four (4), Is taesignificant relationship between the Contactlessdot®ns
to the students’ Remote Learning Tasks.

The table show the Contactless Interactions and Swdeatrning Tasks. Pearson R Correlation was utilized to
measure the significant relationship between the indepeaddrdependent variables.

Table 11 belowpresents the significant relationship between the contactless interactions to the students’ remote
learning tasks.

Instruction is observed to have a significant weakticahip with the Performance Tasks (r=0.253), Motor and
Sports Skills (r=0.270), Knowledge and Practice Sports (r=0.288)Aasthetic Sensitivity (r=0.286) with the p-value of
0.000 across the tests.

Similarly, Learning Resources is observed to have a signifiweak relationship with the Performance Tasks
(r=0.279), Motor and Sports Skills (r=0.260), Knowledge and PraSpoets (r=0.345), and Aesthetic Sensitivity (r=0.345)
also with the p-value of 0.000 across the tests.

Table11. Significant Relationship between the Contactless Interactionsto the Students’ Remote Learning Tasks

Contactless Learning Tasks Computed r Strength p-value Analysis
Interactions value
Performance Tasks 0.253 Weak 0.000 Significant
Motor and Sports .
Instruction Skills 0.270 Weak 0.000 Significant
Knowledge and 0.283 Weak 0.000 Significant
Practice Sports
Aesthetic Sensitivity 0.286 Weak 0.000 Significant
Performance Tasks 0.279 Weak 0.000 Significant
Motor and Sports o
Learning Skills 0.260 Weak 0.000 Significant
Resources Knowledge and I
Practice Sports 0.345 Weak 0.000 Significant
Aesthetic Sensitivity 0.345 Weak 0.000 Significant
Performance Tasks 0.323 Weak 0.000 Significant
Motor and Sports 0.306 Weak 0.000 Significant
Performance Skills
Monitoring Knowledge and 0.308 Weak 0.000 Significant
Practice Sports
Aesthetic Sensitivity 0.360 Weak 0.000 Significant
Performance Tasks 0.336 Weak 0.000 Significant
Motor and Sports 0.324 Weak 0.000 Significant
Performance Skills
Assessment Knowledge and 0.288 Weak 0.000 Significant
Practice Sports
Aesthetic Sensitivity 0.393 Weak 0.000 Significant
Performance Tasks 0.309 Weak 0.000 Significant
Motor and Sports L
Feedback and Skills 0.296 Weak 0.000 Significant
Support Knowledge and 0.290 Weak 0.000 Significant
Practice Sports
Aesthetic Sensitivity 0.397 Weak 0.000 Significant
Legend:
Range Verbal Interpretation
0.80-1.00 Very Strong
0.60-0.79 Strong
0.40-0.59 Moderate
0.20-0.39 Weak
0.00-0.19 Very Weak
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The same is true for Performance Monitoringtds observed to have a significant weak relationshif wie
Performance Tasks (r=0.323), Motor and Sports Skills (r=0.30&wledge and Practice Sports (r=0.308), and Aesthetic
Sensitivity (r=0.360) with the p-value of 0.000 which is lgem the significance alpha.

Performance Assessment is observed to haveificagt weak relationship with the Performance Tasks 836),
Motor and Sports Skills (r=0.324), Knowledge and Practice Spef@s288), and Aesthetic Sensitivity (r=0.393) due to the
p-value of 0.000 are less than 0.05.

This pattern is also seen with Feedback and Suppibis abserved to have a significant weak relationship thie
Performance Tasks (r=0.309), Motor and Sports Skills (r=0.2a&)wledge and Practice Sports (r=0.290), and Aesthetic
Sensitivity (r=0.397).

From the findings above, we can infer that at 0.05 level of significance, the null hypothesis “The level of students’
contactless interaction in physical education classesdsignificant effect on their remote learning tasks” is rejected. This
calls for the acceptance of the alternative whichtésdihat there is a significant relationship.

Significant Relationship between the Contactless Interactions to the Students’ Performancein Physical Education
The statement of the problem number four (4), Is theigraficant relationship between the Contactless &at@ns

to the Performance in Physical Education.
Table 12. Significant Relationship between the Contactless Interactions to the Students’ Performance in Physical

Education
Contactless Performance Computed r Strength p-value Analysis
Interactions value
Instruction 15t Quarter 0.022 Very Weak 0.684 Not Significant
2" Quarter 0.035 Very Weak  0.517 Not Significant
Learning 18t Quarter 0.034 Very Weak 0.521 Not Significant
Resources 2" Quarter 0.051 Very Weak 0.337 Not Significant
Performance 15t Quarter 0.007 Very Weak 0.896 Not Significant
Monitoring 2" Quarter 0.064 Very Weak 0.231 Not Significant
Performance 15t Quarter 0.041 Very Weak 0.448 Not Significant
Assessment 2" Quarter 0.045 Very Weak 0.397 Not Significant
Feedback and 15t Quarter 0.026 Very Weak 0.630 Not Significant
Support 2" Quarter 0.063 Very Weak 0.234 Not Significant
Legend:
Range Verbal Interpretation
0.80-1.00 Very Strong
0.60-0.79 Strong
0.40-0.59 Moderate
0.20-0.39 Weak
0.00-0.19 Very Weak

Similarly, Learning Resources is observed to have no signifiedationship with the 1Quarter (r=0.034) and'2
Quarter (r=0.051) grades as it also incurred the p-valuesaithareater than the significance alpha of 0.05.

The same is true for Performance Monitoring &sdbserved to have no significant relationship withifh®uarter
(r=0.007) and ? Quarter (r=0.064) grades as it resulted with the p-values Or8P6.231 respectively.

Performance Assessment is observed to have ndaagiifelationship with thesIQuarter (r=0.041) and'2Quarter
(r=0.045) grades for it was able to incur the p-values 0.448 86d.0.

This pattern is also seen with Feedback and Suppibit adserved to have no significant relationship with 1
Quarter (r=0.026) and"2Quarter (r=0.063) grades as it is with the p-values tleageeater than the significance alpha of
0.05.

From the findings above, we can infer that at 0.05 level of significance, the null hypothesis “The level of students’
contactless interaction in physical education claBasso significant effect on their performahéetrue. Hence, there is
no significant relationship between the two.

4. CONCLUSION AND RECOMMENDATION
On the basis of the foregoing findings, the following casicn was drawn.
The study shows that there is a significant relatignbbtween th€ontactless Interactions and the Students’ Remote

Learning TasksThe researcher then come up to the conclusion that théaypdthesis of which states that the level of
students’ contactless interaction in physical education classes has no significdatioaship on their remetlearning tasks”
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hand, study reveals that there is no significantioglahip betweeithe contactless interactions to the students’ performance
in physical education. It can infer that thel hypothesis stating that “The level of students’ contactless interaction in physical
education classes has no significant relationshipheir performance” is true. Hence, there is no significant relationship
between the two.

Contactless Interactions do affect tedent’s remote learning tasks in terms of performance tasks, madosport
skills, knowledge and practice of sports and aesthetgitadty. From the findings above, all variables are ks the 0.05
level of significance. With this, the researcher came up to the conclusion that the null hypothesis stating that “There is no
significant redtionship between the contactless interactions and the student’s remote learning tasks” is rejected.

Nevertheless, in terms of performance in physical edutahe variable is less than 0.05 level of significaide
researcher therefor concludes that itull hypothesis stating “There is no significant relationship between the contactless
interactions and performance in physical education” is true. Hence, there is no significant relationship between the two.

1. The level of Students’ Contactless Interactions in Physical Education classes has no significdatioaship on their Remote
Learning Tasks.

2.The level of Students’ Contactless Interactions in Physical Education classes has no significant relationship to the students’
Performance in Physical Education.

Recommendations

Based on the drawn conclusions resulted to the followingmewendations:

1. It is highly suggested that there may a modifications and irepment for the instruction use so that students willdie a
to clearly understand theitsk despite of contactless interactions. Differentiated instructions can also use to enhance students’
comprehension in answering their tasks.

2.1t is recommended that the performance monitoring fo@y on the students’ need and enable them to learn at their own
paced.

3. Furthermore, teachers may also emphasize the o&learning physical education and promotes its importémcthe
learners. Enhancement program and/or extended physicafiastmay help them to fully understand the help of phajsic
education for their daily lives.

4.Grade 7 students may not that incline in their physicatgtineand activities, so that it is highly recommend to provide
engaging activities wherein their can exhibit their spekiis despite of contactless interaction. Lastlgytimay find the
meaning physical education out of the context if they canreeqee more hands on activities.
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