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Abstract

Distance learning is the new mode of instructional delivedgy. Parents and their children are doing go hand
in hand to cope up with the educational set up.

The research sought to investigate the status of paieélement in the choseaiahool as well as the students’
interest and their relationship to academic performandgstance learning. The study used descriptive method
to identify relationship between the independent variabled®pendent variable. It used a random sampling
technique to gather needed data from one hundred and ninestifdants and parents in Liceo de Luisiana in
Luisiana, Laguna.

The findings of the study were the following: there was igaificant relationship on parental involvement,
students’ interest, and academic performance of the students. The null hypotheses “parental involvement had
no significant relationship to students’ interest”, “parental involvement has no significant relationship to
students’ academic performance”, and “students’ interest had no significant effect on the academic performance
of the students” were supported and accepted. It is evident in the findings that the null hypotheses are accepted.
Thus, parental involvement had no significant relationship to the students’ interest and academic performance

in distance learning. In this regard the following recomadations based on the outcomes of the study. Parents,
teachers and educational leaders may have list of kestqeis of parental intervention in the education ef th
learners. There also may be webinar or limited-face-faminar on the intervention of parents in distance
learning.Educational institution may empower parents in their involvement in their children’s education both

at home and school. They may also consider to monitde&neing of the students in both online and modular
classes to guarantee attendance to their studies.

Keywords: Parental involvement; students’ interest; academic performance

1. Main text

Introduction

The COVID-19 pandemic has brought so many challenges to thd.v@mé that has been greatly
affected is education. The schools have shifted from #uititbnal face to face classroom set up to online or
modular learning.

The Department of Education thought of a solution tortbeasing Covid-19 cases. The DepEd Order
No. 18, s. 2020 has been implemented and this is the Bds@ation Learning Continuity Plan that contains
the guidelines on delivering classes as well as the proceadifgudgets for its implementation.

The safety of the students has been considered. DepEd titbagstudents are safer at home than walking at
the streets toward school and studying together. Teacherangomemotely teaching the students. They are
doing their best to reach out to students in the best wajbbes
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Essentially, DepEd has developed flexible delivery of instructiostudents: making printed materials for the™ s
students who do not have stable internet connection; adabéngarning competencies according to the needs
of the situation; even reaching out to the students througt aad television broadcasting.
It is committed to its advocacy that no student should bééddfind. Despite these challenges brought by the
pandemic the department has made solutions to at leashdhstaducation of the students who are affected
by the pandemic.

All of these efforts will be effective when the school, teas and parents would help the students.
Now that students spend most of their study time at hamengs have become teachers and guides of the
learners. There are parents who have invested mudteioftime and effort to the present education set up.
Parents after their work would still find time to at leask their children about their studies.
Education is very important. This is the line which mosepts tell their children. There are parents who have
not finished their high school education yet they arg eensistent in getting the modules of their children.
There are parents who are eager to work well to provideetbds of their children in online class.
Parents’ intervention to the education of their children is part of their responsibility, aside from giving them
their other needs. The roles of parents as teacheitsearg tested this time.

Theoretical Framework

Piaget’s (1981) cognitive development theory states that a child is an active learner with constant desire
to relate his/her thought to the realities. It shows hohild idea defines his/her perception of the world. Piaget
understood that the process of the child development is Bimelgprogressive meaning that as the human person
grows so is his/her understanding of the world. Human mind ifixedtand is not stagnant.

The theory suggests that child development is continuoweshiiman person learns on his/her interpretation
and reflection on the events of his/her life. Rapes.€2019) said that in adolescence period there are severa
development of mental disorders which could affect tiveldpment.

In Piagt’s formal operational stage human person ages 12 and up already has the capacity to think
abstractly. This means that the child already knows horelabe himself/herself to the events of his/her life.
The child also has the capability to reflect on the thihgs are happening and be able to get the rationale
behind them.

Piaget’s theory supports the role of parents in the development and achievement of their children. One way of
doing this is an activity of parents with their childremaime. Human persons learn by experience. Parents may
process the experiences which they have with their childyealking to them, asking them about the school
works, their performance, and the ways in which they wileeta find solutions to their problem, etc. These
may help the children understand how to value experiencebartessons they have.

Vygostky’s (1978) sociocultural theory shows the relationship of human beings and the environment. He holds

that social and cultural are always available as extdataors of influences. Also his zone of proximal
development (ZPD) holds that there are developmentelsleZPD proposes that the development of a child
should be guided by an independent thinker which is embodiad bylult guided or a more capable peers. He
added that there are two types of learning one is learningaendently and the other is learning under the
supervision of an adult or a learned adult.

In his ZPD, Vygostky emphasized the importance of a perstside of the learner that could serve
as a guide toward the development of the individual. Amgia is the household chores that a child could
learn. The child may already know how to wash the dishewieder, washing the dishes may need to be
supervised because it may not be totally cleaned and tliemhif be instructed on how to clean the dishes
properly.

Veresov (2017), in addition to the Vygostsky’ theory said that the development happens twice in the
human person in the cultural level. First is thatpfpens among human persons and second is that it happens
within the human person himself/herself. Meaning soeialtion is essential to the learning process. Human
development occurs when the person who is social becameslividual. This happens when the person is
able to reconcile the ideas and realities.
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Another is Bronfenbrenner’s (1979) ecological systems theory which says that the development of the (057'
child is not only a matter of internal factor but alsoftmaily and the world. He explained his theory using the
ecology which means as the setting or locale of deweént. He identified the setting of the learner as the
microsystem. This system contains the person’s pattern of activities. In this system the learner is mostly
affected. This consists of the persons near the leadnieh are the family, teachers, school, etc.

Bronfenbrenner holds a theory of ecological systefsitbheract with one another. He used this theory in order
to demonstrate relationship of the self to the environment vitichnsist of other external factors other than
the self. Family involvement is essential part of devalept for the family is within the system which is near
to the developing child.

The family as first who could mainly influence the developnudrihe child has the primary role in
inculcating the values to the learner. Next are the &raahd the school who could touch the overall
development of the child. In the mesosystem of Bronfenbrenner’s theory the connection between the immediate
surrounding occur. The parent, for example, could asketheher about the development of his/her child in
Math. Parents could make a way to help the child in hisiéseelopment by interacting with other contributing
persons in his/her child’s development. The process of interaction would make a better result for the issues
could be addressed and solutions may be provided.

The theories stated are the foundations of the nr&se@hese theories show how important parental
involvement is in the development of the learner. Bfethe theories show that parental involvement may have
an effect to the academic performance of the learners.

Statement of the Problem

The purpose of this research was to determine the relation of parental involvement and students’
interest to the academic performance of the studentstiande learning.
This study sought to answer the following question:
1. What is the status of Parental Involvement with @g&r?
1.1 School based
1.2 Home based
2. What is the extent of students’ interest in terms Of:
2.1 Parental Control
2.2 Parental Communication
2.3 Socioeconomic
3. What is the level of academic performance of the studspondents in terms of grades?
4. Does parental involvement have significant relationship to the students’ interest?
5. Does parental involvement have significant effect tatiaelemic performance in distance learning?
6. Does the students’ interest have significant effect to the academic performance in distance learning?

Research M ethodology

The research instrument used in this study was a survetiaqueesre. This is a research tool that is
always used to gather data. Also, this is frequently usedimstit in this kind of research. In addition, this
type of research is always employed in social scienedseducational survey. In this research educational
administration had been the focus and so questionnairaslirepthis matter were highlighted.

The total student population is 388. And to get the ideal sassip@®f respondents the researcher used
Slovin’s formula where n = N / (1+Ne2). The confidence was level 95% and the marfgémror is 5%. The
ideal size of the respondents was 194. There were one ffingt{t94) students and one hundred ninety-four
(194) parents. The researcher also limited the studyceplde Luisiana at Luisiana, Laguna. The school was
in distance learning modality in which students could cadosttend online classes or modular. The research
gathered data this school year 2021-2022. The average gradestfidents from first to second quarter were
obtained from class advisers. The questionnaires wéiikdrn scale format. Liker Scale according to Joshi et
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al (2015) is ‘the most fundamental and frequently used psychometric tools in educational and social sciences = (égl
research.” This format requires a thorough examination of the related literatusewhill be used to determine a
coherent conclusion that is based on the findings &mture. The reliability and validity of the data is the

focus of Likert Scale format.

Table 1. Population and Sample

Grade level Students Parents Total
(Guardian) Sample

42

Grade 7 42 84

Grade 8 57 57 114
43

Grade 9 43 86
52

Grade 10 52 104
194

TOTAL 194 388

There were two sets of questionnaires. One was for thentgéguardian that measured parental
involvement. The second was for the students which measwiedhterest.

The first part of the questionnaire was the demographic @refiich asked for the name, year level and section
of the student. The demographic profile for parents/guardiaireedo identify the name of their student/s.
The second part of the questionnaire was focused on pamemtdvement for parents/guardians. The
questionnaire for students was about their interest instefrparental control, parental communication, and
socioeconomic status.

The questionnaire for parental involvement was self-made bahkis of the questions was the actions
of parents that were already existing in the scho@s@&tactions had been considered as parental involvement.
The questions had two parts. One was home-based parentabimeat and the second was school-based
parental involvement. The questions had been analyzed tschio®| principal, academic coordinator, and
guidance coordinator of the school. The researcher abketto validate the questions to guarantee that the
questions were patterned to the usual parental involvementrped by parents/guardians. They were also
validated by experts to assure consistency.

Questions for students’ interest to parental involvement were also self-made. They were patterned to
parental involvements questionnaires. The questions seasethe validation to the existing parental
involvement and whether students really were interested émgahinvolvement. The questions were divided
into three parts: parental control, parental communicadioth socioeconomic status. These questions were also
validated by experts.

The questionnaires were transferred into Google formrtine gathering of data. This method was
used to avoid direct contact to the respondents and it was &gy to follow health protocol in this time of
pandemic.

Results and Discussion
Status of Parental I nvolvement

Presented in Table 2 is the status of parental involvewitntegards to school base was high denoted
by the grand (M=4.16). This further explains that parents took active participation in students’ activities in
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school. “’"‘“gg‘

The respondents strongly agreed that as parents thejdsio to school to pay the fees of their
son/daughter and ask about other fees that still need to sdtitdy obtained the highest (M=4.51, SD=0.77)
However, respondents agreed that they felt at ease wheaeteeir son/daught® school because they
understood the programs and procedures of the school, which gagrledst (M=3.98, SD=0.73). This further
means that parents gave priority to their school obtigatand were aware of the programs and operations of
the school.

This is in accordance to the study made by Hamlin and FI2848)( They said that parental school
involvement is the way parents show concern to their childseactively attending school programs and
activities. Parents are aware of their part in thecation of their children.

Table 2. Status of Parental Involvement with regardsto School-Based

Asaparent,| ... Mean SD Remarks

... feel at ease whenever I am at my son/daughter’s school because

I understand the programs and procedures of the school. 3.98 0.73 Agree

.. find time to talk to the teacher adviser of my son/daughter about

his/her progress and behavior during online class or lm4.14 0.90 Agree
making.
. attend meetings scheduled by the school whether it be hmlted
face to face or online. 404 0.93 Agree
. attend school programs like recollections and other programs 3.99 0.89 Agree

organlzed by the school.

. talk to the teacher of my son/daughter about the rules and
regulations on delivering classes online or on the scheafi4.29 0.83 Strongly Agree
distribution and submission of modules.

. pass the project of my son/daughter on the day and time set by 4.30

the teacher. 0.94 Strongly Agree
personally get the modules or materials at school 04 55 1.04 Strongly Agree
son/daughter or monitor his/her online classes.
. volunteer at my teenage son/daughter’s school whenever they 4.02 0.88 Agree
need extra help from parents/guardians.
. go to school to pay the fees of my son/daughter and ask about
other fees that | still need to settle. 451 0.77 Strongly Agree
. participate in fundraising activities of my son/daughter’s 4.08 0.90 Agree
school.
Grand Mean 4,16 High

Table 3 presented parents’ involvement in their home with an interpretation that was very high and
had a grand mean (M=4.35). This means parents were activelyed in the education of their children at
home.

Parents strongly agreed that they provided learning ralénat were essential to modular and online
learning like paper, notebook, pen, cellphone, laptop, compaterpet connection, etc. which gained the
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highest (M=4.60, SD=0.75). Nevertheless, parents agreethéyaare trying to help their children understﬁh‘d““”‘"' o
their module or online activity and check it to make sungas done which obtained the lowest (M=3.98,
SD=0.99).

This means that parents had really provided materials necessary in their child’s modular or online class
to accommodate distance learning and they were trying to hélghiidren to do their tasks at home.

Pek and Mee (2020) were right when they said that the effdabme-based parental involvement
may vary depending on the socioeconomic status and tBedé paents’ education. Parents may provide
materials that their children need in their studies but &éintethe level of education that parents have acquired
may also affect the interest and focus of the studerstsitty.

Table 3. Status of Parental I nvolvement with regardsto Home-based

Asaparent,| ... Mean sD Remarks
... try to help my son/daughter understand his/her maut
online activity and check it to make sure it is done. 3.98 0.99 Agree

.. talk to my son/daughter about what he or she is le¢

and to be updated about his/her education and progres4.30 081 Strongly Agree

.. provide materials that are essential to modular or online
learning like paper, notebook, pen, cellphone, 1a}4.60 0.75 Strongly Agree
computer, internet connection, etc.

let my son/daughter finish his/her modules or online
classes before | ask him/her to help me with some cho/4-43 0.77 Strongly Agree

.. limit my son/daughter TV watching, gaming and social
media use during modular or online class. 4.27 0.80 Strongly Agree

.. share to my son/daughter my story when I was in school
and my realization on the importance of studying. 4.35 0.85 Strongly Agree

. ensure that my son/daughter has a space to study at home
where he/she can make his/her modules or online clas4-55 0.75 Strongly Agree

... set rules at home that would help my son/daughter know
his/her priorities. 4.36 0.80 Strongly Agree

... make sure my son/daughter has a daily schedule for
him/her not to waste time and to accomplish his/her es4.26 0.83 Strongly Agree
or online classes.
.. talk to my teenager about the things that I could still
provide to help him/her in his/her school work. 4.39 0.80 Strongly Agree

Grand Mean 4.35 Very High

Extent of Students’ Interest

Table 4 shows students’ interest in terms of parental control. The result shows that students were very
interested which has a grand mean (M=4.15).

This means that students allowed their parents to cohgioldchedule to be able to attend to the needs
in their studies.
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The students strongly agreed that their parents remindedtthfinish their projects so that they could”™ g
pass them on time, this obtained the highest mean (M=83€0.79). While students agreed that their parents
told them to do household chores before attending their atlisees or doing their modules which gained the
least mean (M=3.70, SD=1.06). This means that students weiredezl to do and finish their projects, and
they were given much time to focus on their online claasel modules.
This is in accordance to what Won et al. (2018) said. Pdramttrol has a positive effect over procrastination.
Students may avoid cramming. This may help students to bedndoing their school requirements. This
means that parental control takes an active part in the students’ focus on their studies. This study also means
that parental control helps students to perform well in #egidemic requirements by focusing on their essential
task.

Table 4. Extent of Students’ Interest in terms of Parental Control

My parent/guardian. ... Mean SD Remarks

... encourages me to attend my online classes or to finish my
modules of the day. 4.34 0.81 Strongly Agree

... reminds me to finish my school projects so that I can pass
them on time. 4.39 0.79 Strongly Agree

... tells me to do household chores before attending online
classes or doing my modules.
... persuades me to focus on my modules or online class

3.70 1.06 Agree

and monitors my TV viewing and social message usac4.06 0.89 Agree

... helps me to understand the house rules and prioritize

things and my studies. 4.27 0.83 Strongly Agree
Grand Mean 415 Very Interested

In Table 5students’ interest in terms of parental communication gained a very interested result which
was shown by the grand mean (M=4.16). This explains thahigai@ok an active communication to their
children.

Table 5. Extent of Students’ Interest in Terms of Parental
Communication

My parent/guardian....

Mean SD Remarks

... asks me to share my experiences or progress.
v exp prog 3.91 1.00 Agree

... shares his/her story to inspire me to be more focused in
my studies. 4.06 1.00 Agree
... asks me about school programs and activities. 4.22 0.83 Strongly Agree
... asks me about the things | need for my studies.

4.32 0.83 Strongly Agree
... discusses about the importance of studying and wii
need to focus on my studies. 4.30 0.89 Strongly Agree
Grand Mean 4,16 Very Interested
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The respondents strongly agreed that their parents asiedabout the things they needed for their ‘62
studies, which gained this is the highest mean (M=4.32, SD=0&8)ever, the respondents agreed that their
parents asked them about their experiences and progress gaimed the lowest mean (M=3.91, SD=1.00).
This means that students were asked more about their mektEss on their experiences and progress

Cervantes (2021) was right when she said that positive coroation among parents, teachers, and
students may result to a positive outcome. Parentslgheonsider talking to their children about their
experiences and progress as well for this may help thenmeepwre focus to their studies. This could also
have a positive effect to their performance aside frdamgshem their needs at school.

Presented in Table 6 is the students’ interest in terms of socio-economic status which is extremely
interested and has a grand mean (M=4.27). This explainsttidents were aware and concerned about their
socio-economic status.

Table 6. Extent of Students’ Interest in terms of Socioeconomic

My parent/guardian....

Mean SD Remarks
. provides me things that | need in my modules or o

classes. 4.47 0.72 Strongly Agree
.. pays school fees on time for me to focus in my stud

4.40 0.82 Strongly Agree
.. is on time in paying my school contributions. 4.05 0.78 Agree
... gives me comfortable space at home to do my modt
online classes. 4.28 0.86 Strongly Agree
.. contributes things needed for the beautification o
school classroom. 4.15 0.85 Agree
Grand Mean 4.27 Extremely I nterested

The students strongly agreed that their parents providedttiegs that they needed in their modular
or online classes this got the highest mean (M=4.47, SD=0.72)eépbndents agreed that their parents were
on time paying their school contributions this had the lbwesan (M=4.05, SD=0.78).

In addition, this means that students were aware ofltbatgarents were providing them their needs
in their studies and they were also aware of the inesawtien paying school contributions were late.

Laurin & Engstrom (2020) stated that motivation is affddig socioeconomic status. Students have
come from different socioeconomic status that is wiey thave differences when it comes to accomplishing
their school payments and needs. This may affect theesttof the students in such a way that they may lose
focus on their studies. There also may have been dkiaygecomplishing their school tasks when they do not
have resources.

L evel of Academic Performance

Table 7 presents the student’s level of academic performance in terms of their average grade. It could
be seen from the table that 86 out of 194 (44 percent) studhoiged an outstanding performance.
Furthermore, 69 out of 194 (36 percent) respondents got asadisfactory performance, 36 out of 194 (9
percent) respondents obtained a satisfactory performahde only 3 out of 194 (2 percent) respondents
performed fairly satisfactorily. The mean grade of 88.43 atditt that the performance of the students was very
satisfactory. This means that majority of the studentmptied with the school requirements beyond
satisfaction.
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Table 7. Level of Academic Performancein termsof Average Grade

Grading Scale Frequency Per centage Descriptors
90- 100 86 44% Outstanding
85-89 69 36% Very Satisfactory
80-84 36 19% Satisfactory
Fairly Satisfactory
75-79 20
Below 75 0 Did ~ Not — Meet
Expectations
Mean 88.43 Interpretation Very Satisfactory

Significant Relationship between Parental Involvement and Students’ | nterest

Table 8. Significant Relationship between Parental Involvement and Students’ Interest

%, 1JRP.ORG
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Variables r-value Degree of p-value Analysis
Correlation
Parental Control o o
020 Negligible 0.786 Not Significant
School- Parental Negligible L
Based Communication  0-033 0.644 Not Significant
Socioeconomic Negligible o
0.009 0.898 Not Significant
Parental Control Negligible o
0.002 0.975 Not Significant
Parental Negligible o
Home-based communication ©0-022 0.762 Not Significant
Socioeconomic Negligible o
0.004 0.954 Not Significant

Table 8 presents the relationship betwp@Rntal involvement and student’s interest.
It could be seen that school-based parental involvemenhdaignificant relationship taudents’ interest in
terms of parental control, parental communication, sowo-economic with r-value ranging from (0.009 to
0.033) which implied a negligible correlation and p-values of (0.898344) which were higher than the 0.05
level of significance. This further expound tipatent’s participation in the school activities was not in relation
to the interest of the students. Parents may be highbied in school undertakings of their children but the
students did not show interest of the same level.

Similarly, home-basegarental involvement had no significant relationships to students’ interest in
terms of parental control, parental communication, sowlo-economic with r-value ranging from (0.002 to
0.022) which implied a negligible correlation and p-values of (0.90362) which were higher than the 0.05
level of significance. This explains that parents’ involvement in school works was not related to the interest of
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the students. The parents might be intervening to theobaluks of their children at home but it did not give™ g,
engagement on the part of the students.

Palma et al. (2021) affirmed that there are some fattatsinfluence parental involvement. One is
socioeconomic status wherein parents have a hard tommplishing both school needs and fees. Second is
self-efficacy. This is when parents know how to teadirtbhildren on their subject matters and not only
providing them their needs. This is why we have to consid®y parental involvement does not have
relationship to students’ interest in this study.

The no relationship result between parental involvement and students’ interest may have been the
result of several factors. According to Kapur (2018), rolpavénts play an important part in the education of
children. It is important that parents encourage their childoebe active at school. When students are
experiencing difficulties, parents have to guide their childventheir problem. Parents are expected to
communicate to their children. This should have beendha®n practice at home. However, this was less
observed by the respondents from their parents. The result was shown in Table 5 in the extent of students’
interest in terms of communication. Parents asking théldren about their experiences and progress gained
the lowest. This@uld be one of the factors why students’ did not show too much interest because their parents
were not interested about their experiences and progrégsand in the school. This might have affected the
positive outlook of the students about their dive

Significant Effect of Parental Involvement on Students’ Academic Performance

Table 9. Significant Effect of Parental Involvement on Students’ Academic

Performance
Variables t-value p-value Analysis
School Based -0.19 0.847 Not Significant
Academic
Performance
Home-based 0.60 0.547 Not Significant

*significant at .05 level of significance

Table 9 presents the significant effect of parental involvement on students’ academic performance.

Parental involvement had no significant effect on aceclperformance of the students. School-based
parental involvement obtained p-value (0.847) at (0.5) le/slgmificance got a not significant difference.
While home-based parental involvement got a p-value (0.547) wiaisthigher than (0.5) level of significance.
This means that both school-based parental involvementhantk-based parental involvement had no
significant effect to the academic performance of the stsd@®arental involvement has no direct effect on
students’ academic performance. Meaning students grades are not affected by the involveroéparents.

This is in contrast to what Otani (2020) said which was educational outcomes is the result of parents’
involvement. The attitude of students as well as their goalpositively affected by the involvement made by
parents in their children’s education.

There was no relationship between parental involvement and students’ academic performance which could be
the result of ineffective parental involvement.

According to Boonk et al. (2018) not all kinds of parental involvanpssitively affect academic
performance. Parental involvement is not the same etlaliicity and race. Also, according to Tan et al (2020)
parental learning support is essential to parental home inelvie Parents who put more emphasis on learning
and are more knowledgeable as well as educated had a stelatjenship to academic excellence. This may
seem contradictory to the result in the status of paramntolvement with regard to home-based in Table 3. The

WWw.ijrp.org



JOHN CHRISTIAN C. APUADA / International Journal of Research Publications (IJRP.ORG) IJRP ORG
lowest was parents were trying to help their children undetstair module or online activity and check |t'“"°““"‘"é5'
make sure it is done.

Table 10 presents the significant effect of students’ interest on academic performance.

Students’ interest in terms Of parental control, parental communication, and s@oinemic had no
significant relationship to academic performance. Thelpevabtained ranges from (0.279 to 0.838) which
were higher than the level 0.05 level of significance. Timplied a not significant relationship between
academic performance and students’ interest in terms of parental control, parental communication, and
socioeconomic status. This further clarified that patetatrol, parental communication, and socioeconomic
status did not affect the school performance of the stsiden

Table 10. Significant Effect of Students’ Interest on Academic Performance

Variables t-value p-value Analysis
Parental Control 1.09 0.279 Not Significant
Parental Academic -
Communication Performance 0.86 0.393 Not Significant

Socioeconomic 0.21 0.838 Not Significant

*significant at .05 level of significance

The result was in contrast to Bubb & Jones (2020) statemeinstudents were interested in distance
learning. The effect of distance learning on students vegsltbcome more creative learners and progress had
also been observed in them. Through this, educationag¢reddve had an innowen to amplify students’
interest.

There was no significant effect of students’ interest on the academic performance of the students which
might have been brought about by some hindrances in disksanming. According to Adelantado-Renau et al
(2019), television viewing and playing video games are relatdg:tadademic performance of the students. In
distance learning students are responsible to their learnitigutenly the junior high school. Students are
divided on their preferred mode of learning which are onlireraadular. In this case students have to show
their interest aside from studying and focusing on treoles

Summary of Findings

The study aimed to determine the relationship of parental involvement to students’ interest and academic
performance. The respondents of the study were one liladdeninety-four (194) students and one hundred
and ninety-four (194) parents of Liceo de Luisiana in LusiBistrict, Luisiana, Laguna for the school year
2021-2022.

Parents had high level of school involvement. Paremi® active to participate in school activities
which had been developed and implemented by the school. Theyigtadevel of involvement in settling
school fees of their children. Parents’ awareness of school programs and procedures helped them in their
involvement. However, they were not too comfortable whenwerg at the school.

On the other hand, home-based parental involvement hady&high level. Parents had very high
involvement when it comes to providing school supplies artriat connection to their children. They were
very involved in the education of their children at hometaeg were also trying to help their children in their
school works.
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Parental control had a very interested level of students’ interest. The students were extremely interested ~ g6
when their parents reminded them of their school tdsksthey needed to accomplish on time. Their parents
let them focus to their school works by giving them fewer bbafl duties.

Also, parental communication had a very interested level of students’ interest. Students were extremely
interested when parents were communicating to them abouhitigs that they still needed to accomplish at
school. And students were very interest when their paugsited them about their progress and experiences at
school.

Moreover, socioeconomic status had an extremelyesited level of interest to students. The students
were mindful and concerned of their financial status.yThere extremely interested when their parents gave
them their needs in their studies and they were awatetttbee are times that there were lapses and late
payments.

Academic performance in terms of mean grade had a satisfactory level. The students were
complying with the school requirements and were giveroredsie grade for their performance.

There was no significant relationship between parental involvement in and students’ interest. There
was no significant relationship between schiaskd parental involvement and students’ interest in terms of
parental control, parental communication and socioevanstatus. The same happened to home-based
parental involvement and students’ interest in terms of parental control, parental communication and
socioeconomic status which had no significant correlatitven though parents had high school and home
involvements the students exhibited less interest in these

Likewise, parental involvement in terms of schoatdzhand home-based had no significant effect on
the academic performance of the students. Parental@meht did not affect the grades of the students. Both
school-based and home-based parental involvements hadeobeatfect on the performance of the students.

Students’ interest in terms of parental control, parental communication, and socioeconomic status had
no significant effect on the academic performancé@ftudents. The grades of the students were not affected
by their interest in parental control, parental commuitinaand socioeconomic status.

Conclusion

Based on the data gathered, the following conclusions faereilated:

School-based parental involvement had no significaatiseship to students’ interest in
terms of parental control, parental communication, smcioeconomic. The same was true to home-based
parental involvement. It had no significant relationship to students’ interest. Thus, the null hypothesis that
“parental involvement had no significant relationship to students’ interest” is accepted. Since significant
relationship was not observed between parental involvement and students’ interest the null hypothesis was
accepted. The test of relationship indicated to accept and stippaull hypothesis.

Parental involvement in terms of school-based and eHoased had no significant
relationship to the academic performance of the students. Hence, the null hypothesis “parental involvement had
no significant relationshigo students’ academic performance” was supported. The result of the test of
relationship indicates to accept the null hypothesis. Therg no relationship observed between parental
involvement and students’ academic performance.

Students’ interest in terms of parental control, parental communication, &wibsconomic
status had no significant effect on students’ academic performance. Therefore, the null hypothesis “students’
interest had no significant effect to the academic peddoce of the studeritsvas supported. Based on the
findings, the null hypothesis was accepted.

Recommendations

Based on the findings and conclusions formulated in thig shedfollowing recommendations were
proposed:

1. Parents, teachers and the educational leaders mayakagesment of the best practices of
intervention and involvement in the education of thenless. This may happen when parents are empowered
through webinar or limited face-face seminar.

2. High school students may be re-oriented on the impatafsupport exerted by their parents which
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may happen through their annual retreat or recollectioa.t@pics which could be given are the benefits 0 67
parental control, the power of parental communicatiod,iaspiration in family socioeconomic status.

3. The administration and faculty of the school marysider to monitor the learning of the students in
both online and modular classes to guarantee attendanasristtidies.

4. Parents need to give more effort on their task tinekthe students on their requirements and school
works. They may also have time to communicate to thematdheir future, progress, and about their plans in
life.
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