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Abstract

The study aimed to determine which domains in school quality signify influence the self-esteem of CNHS
learners. The quantitative non-experimental design using the correlational techwvaguused in the study. It was
conducted in Compostela National High School involving 300 Junior Highdesarspecifically learners of grade 7, grade
8, grade 9, and grade 10 for the School Year 2018-2019. Moregbeestatistical tools used in the study were Mean,
Pearson Product Moment of Correlation, and Regression. The study revhajbdexvel of school quality and eesteem
in the learners. The study also found a significant relationship betsedeol quality and self-esteem. Further, the study
revealed that the combined domains of school quality significantly mfeuéhe self-esteem of Compostela National High
School learners. In the institution mentioned above, among the doofiaicisool quality, professionalism and capacity of
the system and responsiveness of the system has the greatest irdtuémeself-esteem of the learners.

Keywords: MAED Educational Management; school quality; self-esteeitipfthes

Introduction

In Saudi Arabia, Dr. Almistahiri (2020) mentioned that kids who latkczmfidence tend to employ unhelpful
tactics like bullying, giving up, dishonesty, and evading challengesle\iie occasional display of such behaviors is
normal among all children, the consistent manifestation of these actiayestag significant issue with self-esteem. Such
children may exhibit introversion or shyness in social settings,gtnggto experience enjoyment. Despite having a broad
social circle, they are prone to succumbing to peer pressure and bgctargets of bullying. In an educational
environment, they steer clear of different experiences due to a feauoé faild are quick to abandon task

As Olea stated that someone with high self-esteem encounters a multinaiitioe results and benefits. People
who maintain positive self-perceptions experience fewer instancesahiia, demonstrate stronger resilience against
yielding to peer pressures, possess a reduced inclination towards subssaises display heightened resolve when facing
difficult undertakings, derive greater levels of joy, exhibit improwedtiability, and notably, tend to excel more in
academic endeavors. (Cherry, 2022).

Self-esteem and school quality are intricately linked, as studies have studgwifigant correlation between the
two factors. A positive school environment characterized by suppteteders, strong academic programs, and a sense of
community fosters higher self-esteem in students. On the other bahools with inadequate resources, bullying, or a
negative culture can lead to lower self-esteem among students. Teauh@arents have a significant impact on students'
self-esteem by providing support and encouragement. However, facioys contribute to a student's self-esteem, and the
relationship between school quality and self-esteem is complex. The researicivereited in studying the connection
between school quality and learner self-esteem in Compostela because therenity mo research on this topic. This
study aims to explore whether school quality influences learner self-estdech, could be of concern to the study's
intended beneficiaries and potentially lead to the development of interventionisfrategnhance the teaching-learning
process. As a result, conducting this study holds great significance

Resear ch Objectives

A study was conducted that school quality significantly influences learswfsssteem at Compostela National
High School, Compostela, Compostela Valley. The specific objectives oiiheaste as follows:
1. To describe the level of school qualityterms of;
1.1. Standard based-learning;
1.2. Quality student support;
1.3. Professionalism and capacity of the system;
1JRP 2023, 131(1% 4 001910218 1hA58 0131820235389 wwwijrp.org
Responsiveness of the system;

1.6. Focused and sustained action;

1.7. Involvement;
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1.8. Satisfaction; and
1.9. Student safety and well-being.
2. To describe the level efudents’ self-esteem in terms of the following
indicators;
2.1. Internal locus of control;
2.2. Sense of belonging and acceptance; and
2.3. Sense of competence.
4. To determine the significant relationship between school quality aselfhe
esteem of
the learners.
3. To determine which of the domains in school quality significanflyence self-
esteem of the learners.

Hypothesis
The null hypotheses below were tested at the 0.05 alpha level.
1. There is no significant relationship between school quality and learners' self-
esteem.
2. There is no domain in school quality that significantly influences learners’ self-esteem.

Review of Related Literature

The independent variable is the school quality, which according to Spr@ig)(2is measured in terms of
standard based-learning, quality student support; professionalsimcapacity of the system, coordinated team,
responsiveness of the system, focused and sustained action, involvetiagtsm, and student safety and wgll-being.
On the other hand, self-esteem is considered in the study aspiiedent variable which measured includes internal locus
of control sense of belonging and acceptagngad sense of competence as all quality principles are interrelated and
facilitate each other (Muhammad, et al., 2019).

School Quality
Standards-based education differs from traditional methods primarilyginrthe grading process. Rather than

assigning an A-F score, students must show mastery through thedeangets. Implementing standards-based education
holds significance as it enables educators to formulate and convey préxjext matter that students must grasp before
completing the K-12 public school journey. All students will have equitable ocorelétional skills by teaching through
the standards. Standarbissed education is a style of education that measures students’ proficiency based on a set of
standards to determine mastery. The standards are developed by the statermined by a national curriculum
(Honeycutt, 2022).

Tait said, boosting student perseverance might be achieved by advocating déptimal execution of the three
key aspects of high-quality student assistance. These three facetgpassaognitive, emotional, and systemic forms of
support. Cognitive assistance entails the provision of diverse learnpprs services through various mediums.
Emotional support assumes a crucial role in cultivating a nurturing ateresgitat enhances students' drive, dedication,
self-worth, and belief in their abilities. Systemic support also ensures ariesellyf administrative process for students
along with efficient and transparent information management systems (2601i8).

As stated Outlined in Memorandum OUZ020307 issued in October 2020 by the Department of Education
(DepEd), Undersecretary for Curriculum and Instruction Diosdado Stomiéndelineated ten strongly suggested actions
for local education units to promote adaptability in the educational pradesse actions encompass reevaluating the time
allocated for learners to finish and hand in assignments and broadenjrg\iséon of mental health and socio-emotional
support to teachers, students, and parents via collective well-being sessiditi@nally, the learning tasks within the
SelfLearning Modules (SLMs) can be made more efficient to ensure that activiteesivedfy foster the development of
learning competencies leading to mastery.

Coordinating several groups of individuals with distinct emotions, gisceand approaches to tasks to
collaborate harmoniously is a significant challenge. Research also indicates thabeyemies are convinced of their
adeptness and generally have space for enhancement. Therefore, regafrdyess assessment of your teams'
collaboration, it is crucial for the achievement of your learners to agtsedk opportunities for enhancement (Cook,
2020).

Responsive learning environments are inviting and captivalimgy are personalized to eatdjrperde unique needs
and interests of learners. Educational settings encompass classrooestjomg areas, residences, and outdoor spaces.
They also involve other places that a child frequents in their daulyne. The most crucial element of any educational
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environment is responsive adults. This category comprises educaimes visitors, families, and caretakers (U.S. DHHS,
2021).

To foster students who can contemplate attaining a specific objective fantivefy regulate their cognitive
procedures. These skills aid students in enhancing their aptitude forimgssbues. Furthermore, educators establish a
classroom atmosphere that encourages students to tackle challenges as probleniTheliek between challenges and
methods helps to promote a strong work ethic and highlights thertamce of using creative and diverse strategies to
improve their techniques. (Mills, Kim, & NSWDOE, 2020).

When educators and families collaborate to support students’ success, students achieve improved academic
grades, maintain consistent school attendance, and opt for more advansed.cbhis partnership also cultivates higher
levels of student motivation. Young individuals uphold loftier educationdltadisms and experience reduced dropout
rates. Students whose parents are actively engaged exhibit enhanced attendlaaxwepmplish a greater amount of
homework (Pontz, 2019).

Also, parents can participate in school events by helping out andgtayiouch with teachers. Parents have an
essential role to play in their children's education at home, using diverse d@sreach as assisting with homework and
other tasks, as well as engaging in discussions about values andimiswplated to education. As parents become more
involved, students acquire crucial social and emotional learning skills (P48, 2

In the context of advanced learning, the level of service excellencedighificant importance in determining its
overall impact. Earlier studies on service excellence in higher education ensodipase elements such as the
competence of faculty, the standing of the institution, pedagogical appso@&chbraced by teachers, dependability,
tangible facilities, timeliness, resource accessibility, administrative backidgha attitude displayed by support services,
among other variables (Sibai, et al., 2021).

Prioritizing the safety and overall well-being of students, along witlipeing them with the necessary skills to
handle challenges, is imperative to prevent and address mental healthEdswwesional establishments bear a substantial
duty in enhancing the overall wellness of students. Nonetheless, ishgrsufficient definitive evidence concerning the
effectiveness of well-being endeavors within school settings, particalancerning the impact on student safety, well-
being, and academic accomplishments. Academic outcomes are considered @ loniied set of comprehensive
assessments, and current preliminary assessments of well-beingnzogna to have a restricted scope (Dix et al., 2020).

Self-esteem

Diverse needs prompt people to act, one of which is the desire émsa of personal importance, value, or self-
respect. Achieving self-esteem involves several crucial elements, such as we#hairsg internally accepting our identity,
having confidence, and accomplishing goals (Cherry, 2022).

According to Olea, having robust self-esteem leads to many positive @stillenefits. Students who maintain a
positive self-perception encounter fewer occurrences of sleeplessrasfesmhigher resilience against conforming to
peer pressures, show diminished susceptibility to substance abuse, shbeicddened resolve when tackling challenging
assignments, enjoy elevated levels of happiness and sociability, andaimilyprgenerally achieve improved academic
outcomes (Cherry, 2022).

A small number of people exclusively have either an entirely internal orlgmiernal locus of control; most of
us lie within the middle range of this spectrum. The degree ofatamientation can differ across various scenarios in
professional and personal settings, and it has the potential to shifirogeGenerally, individuals tend to lean towards a
more internal locus of control as they age and gain greater capachape the events in their lives. Developing a
moderately internal locus of control enhances the capability to graceftglypt situations beyond one's influence and
effectively handle them when they emerge (Mckinney, 2018).

The necessity for affiliation pertains to a fundamental human emotional deswartect with and be welcomed
by fellow group members. This aspiration encompasses seeking memberahgghool peer circle, receiving approval
from colleagues, becoming a part of a sports team, or joining giotedi community. Feeling a sense of belonging
encompasses more than mere acquaintance with others. It revolves aroumigattidation, acknowledgment, and
assistance from group members while reciprocating the same consideraitber This urge to be part of a collective
can also trigger shifts in behaviors, convictions, and viewpointdisiduals endeavor to align with the group's
established standards and norms (Cherry, 2021).

WwWw.1jrp.org

Competence involves having a strong belief in one's capabilities witlgrtiautar area. For students to willingly

overcome learning difficulties and recover from setbacks, possessligesteem and perceived proficiency is
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indispensable. The desire for competence drives them to exhibit persistéandedxommitment, and a determination to
improve. It inspires the yearning to confront fitting challenges. Wheople participate in challenging and complex
activities, it stimulates their skills and abilities to a level that promotes persondhgiidws creates a satisfying feeling of
competence in the present and encourages enthusiasm and motivatiogofog engagement (APA, 2020).

RRL of this study is about various aspects related to school qualitpjnigaenvironments, self-esteem, and
students' needs. It covers the significance of standards-basedhdeattme role of supportive adults in learning
environments, the impact of parental involvement on student achieyaimaansions of service quality in education, and
the importance of learners’ well-being and resilience. It also delves into self-esteem and its positaatsefin academic
performance. Additionally, it explores the idea of locus of controlt@deed to belong, both influencing human behavior
and social dynamics. Moreover, it highlights the importance of perceivetpetence in fostering persistence and
motivation in learners. Overall, it emphasizes creating a positive and Supgearning environment to enhance learner
success.

Theoretical Framework

The research is based on Franken's (1994) theory, which suggestgthating body of evidence supports the
idea that self-esteem can be modified. The empirical studies have establethiserin are several school quality factors
found within the school that could influence students' self-esteesecondary schools. Furthermore, the negldéct o
teachers' essential requirements also reflects the importance of Isaviable facilities to create the most favorable
learning conditions. It is of utmost importance to provide these educatomalities to ensure the delivery of quality
education.

Magbanua (2011) supports the independent variable, asserting that actiievilgiit combination of inputs leads
to the desired outcomes. This study identifies five primary in-scheakdbr enhancing school quality. These encompass
enhancing the curriculum, augmenting learning materials, extenditrgciti@nal time, elevating teaching standards, and
enhancing students' capacity.

The concept of the dependent variable finds support in the work of €retlal. (2004), which suggests that
individuals who tie their self-worth to a particular aspect become more susceptibieself-esteem becomes at risk when
adverse events occur in that specific area. When students tie their sefi-&stdee quality of their school, they are at
higher risk of experiencing low self-worth, negative effects, eghtive self-evaluation if they perform poorly, receive
low grades, or are rejected by schools.

Moreover, according to Nuer et al. (2004), many people aim for @ sémsmiportance and are motivated to excel
and avoid failure in their valued areas. This can make managing behadi@motions challenging for those seeking to
enhance self-esteem, as they must embrace failures and criticism agyleharioes. Conversely, if a task tied to self-
worth induces stress, and pressure and reduces motivation. §insilenxceeding in a personally vital area might create a
habit of positive emotions for those with high contingency. Over tthresse individuals might need more extraordinary
achievements for the same emotional satisfaction.

WWw.ijrp.org
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Conceptual Framework

Shown in Figure 1 is the conceptual framework of the study. Peseptation of the relationship between the
independent and dependent variables.

Independent Variable Dependent Variable
School Quality —> Self-esteem
e Standards-based learning e Internal Locus of control
e Quality student support e Sense of belonging and
acceptance
e Professionalism and capacity ¢
the system e Sense of competence

e Coordinated teamwork

e Responsiveness of the system
e Focused and sustained action
e Involvement

e Satisfaction

e Student safety and well being

Figure 1. Conceptual Framework of the Study

The independent variable School Quality is supported by Magbanua (2011}heitfollowing indicators:
standard-based learning, quality student support, professionalism aacityayf the system, coordinated teamwork,
responsiveness of the system, focused and sustained actiowemeal, satisfaction, student safety, and well-being.
Standards-based learning approach data assesses individual standasisgend proficiency rating that tracks a child's
progress and quality of student support involving cognitive, affecind systemic elements. Cognitive support provides
learning services, affective support creates a supportive environmentatecergtudents' motivation and confidence, and
systemic support ensures user-friendly administrative processes #idnefinformation management systems. The
professionalism and capacity of the system establish the foundation for hkrtegining and development programs,
ensuring that educators are adequately prepared to successfully imglemi€rio 12 programs. The key to your learners'
success lies in coordinated teamwork, where individuals actively smedrtonities for improvement; a responsive
learning system is designed to adjust to the unique requirements of studgnt and foster a collaborative learning
environment that emphasizes cooperation among learners instead of isdlatimgand taking focused and sustained
action helps students understand how challenges can be overcome thifegtjie strategies. This enables them to
appreciate the value of increased effort and more innovative approacheas sndhg different strategies and improving
their processes.

The involvement of teachers and families serves as a frameworkigbsasdents in attaining improved grades,
maintaining regular school attendance, enrolling in advanced coursasjrauning their self-esteem. Satisfaction denotes
the personal evaluation made by a student regarding the overall qualithaafi experience and student safety and well-
being involving ensuring the protection of all students from violgtiee presence of weapons and threats, theft, bullying,
harassment, and the sale or usage of illicit substances within the saisgs, as well as addressing other emergencies.

While the dependent variable self-esteem with the following indicators: interna lafceontrol, sense of
belonging and acceptance, and sense of competence. Internal locusalfindhis study means fulfilling needs including
the need for a sense of own significance and worth; the sensbofiing and acceptance pertains to the innate emotional
requirement of humans to connect with and be embraced by individitiails a particular group; a sense of competence in
this study acts as a driving force behind the persistence, consistehtagftbfocused attention neededrpefoster continuous
improvement.
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Significance of the Study

Determining the factors that influence school quabty students’ self-esteem is vital for thetudent’s
development (Guerrero, 2021). Thus, this study will provide relemémtation for the teachers and instructors. For them
to know and understand the factors that affect the self-esteem of tiokeintst

The findings from this research also hold significance for schaudsother educational institutions because
these may help provide information that can aid and enhance the compatesatfresteem of the students. This study
may serve as a basis for devising ways and means for the seifielgeelopment of the students.

Learners will get benefits from this study. The results will assisvighgils in identifying requirements for
building self-esteem and the factors that impact their competence c@ihdye having a better perspective on how to look
at the school quality factors that could affect their self-esteem. In partistudents can identify the notable connection
between the quality of the school and self-esteem. Additionally, r#sidan discern which specific aspects of school
quality have a significant impact on self-esteem.

Definition of Terms
The following terms are operationally described to enhance comprehehsi@research.

Self-esteem. It refers to standards-based learning, quality student support, jwofdissn and capacity of the
system, coordinated teamwork, responsiveness of the system, fangsedstained action, involvement, satisfaction, and
student safety and well-being.

School quality. Operationally, it refers to standards-based learning, quality student supptessmmalism and
capacity of the system, coordinated teamwork, responsiveness system, focused and sustained action, Involvement,
satisfaction, and student safety and well-being.

M ethod
Resear ch Design

This research employed a quantitative non-experimental frameworkoyntp the causal effect approach
through regression analysis. The quantitative research structure is a &vthénpartial methodology that employs
numerical data to gather insights into various factors. It is utilizeddpicting variables or ideas, exploring conneciion
among variables, and assessing the impact of an intervention on aCestdtational research is a prime example of a
quantitative research method that involves multiple quantitative variables withigla group of subjects (Gay, Mills &
Airasian, 2006)

The current study is well-suited for the descriptive survey method @Lgds on portraying the characteristics of
school quality factors and the self-esteem of the students.

Research Locale

The study was carried out in Compostela Valley, which is located in theoDRegion of Mindanao, Philippines.
ComVal, as it is commonly referred to, was previously a part of Daghblarte until gaining independence in 1998. It
ranks as the fourth most recent addition to the Philippine provinces, ifmjdWnagat Island, Zamboanga Sibugay, and
Davao Occidental. Nabunturan serves as its capital city. The province sharesshwittt Davao del Norte to the west,
Agusan del Sur to the north, and Davao Oriental to the east. To the southw&sviées Gulf. Its inaugural elected
governor was Jose R. Caballero, who previously worked as legal counsehiioing organization in the province.

The first and second legislative districts of Compostela Valley serve as thecpfsviapresentatives in the
Philippine House of Representatives. Before 1998, Compostela Valley was incluthedrapresentation of Davao del
Norte. However, in 1998, it became an independent province and gaididifitst representation.

Compostela is a top-tier municipality located within the Compostela Valley proviribe Philippines. Based on
the 2010 census, its population totals 81,934 individuals.

WWw.ijrp.org
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Figure Il: Geographic Location of the Study

Population and Sample

The research respondents were Grade VIl to Grade X learners. Responddwéslimvthe study are 75 Junior
High School learners in each grade level with a total of 300. Since the number of learners’ population is enough for the
study, the total enumeration technique will employ, thus, the entire popuilafiarposely included to respond to the items
on school quality factors and self-esteem domains. The actual nufmespondents is 8.6 percent of all grade levels from
the said school (from grade VII, VIII, IX, and X students).

Also, those who are not qualified to participate in the study are the leammrstiner schosisitpeaause this study
was solely specifically conducted at Compostela National High School.
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Furthermore, this study considers the precautions or guarantees desigreedeguard the privacy and
confidentiality of the respondents. The research utilized a random sampditipdn ensuring that individuals were
selected based on chance, and all students had an equal chance of beind@adrmple. The study took place between
the academic years 2018 and 2021. Additionally, respondents had the toptiithdraw if they experienced physical,

psychological, social, economic, or emotional distress during the study.

Distribution of Respondents

Grade Level Respondents
Vil 75
Vil 75
IX 75
X 75
Total 300

Resear ch I nstrument

The tool utilized in the research consists of two sections. The initial s@etitains to school quality and centers
on standards-based learning, quality student support, systemspoédism and capacity, coordinated teamwork, system
responsiveness, focused and sustained action, involvement, satisfactictudent safety and well-being.

The second part of the instrument deals with the learner'essdim with intrinsic and extrinsic indicators.
Questionnaires for independent and dependent variables are adopted; howeweeye¢heferred to expert validators for
the appropriateness of the items in the said questionnaires. The commerasngsdof experts were incorporated in the
finalization of the said instruments. After the validation and approval ofedearcher's adviser, the questionnaires were
administered to identified respondents of the study.

The study employs the Likert scale to depict the degree of schabtygiactors and the self-esteem of the
students. According to Santos (2011), the Likert Scale requires people toasblector space in response to a set of
statements about their attitudes, objects, or stimuli. Many people usentitensugenerated by a rating scale as actual
measurements by calculating averages or performing other arithmetic aperatie nine classifications of school quality
factors, along with their corresponding range of means and descrj@tierzovided below:

The Parameter Limits for School Quality are as follows:

Range of Means Descriptive Equivalent Description
4.20-5.00 Very High This means that the school
quality dimensions are
very much manifested.

3.40-4.19 High This means that the school
quality dimensions are
much manifested.

2.60-3.39 Moderate This means that the school
quality dimensions are
moderately manifested.

1.80-2.59 Low This means that school
quality dimensions are
less manifested.

1.00-1.79 Very Low This means that school
quality dimensions are
not manifested at all.

On the other hand, the information regarding the self-esteene dédiners is displayedwpelipwomccompanied by
their respective range of averages and descriptions.
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Range of Means Descriptive Equivalent Description
4.20-5.00 Very High This means that self-esteem is
very much felt.
3.40-4.19 High This means that self-esteem is
much felt.
2.60-3.39 Moderate This means that self-esteem is
moderately felt.
1.80-2.59 Low This means that self-esteem is
seldom felt.
1.00-1.79 Very Low This means that self-esteem is
not fdt at all.

Data Collection

Firstly, the researcher sought permission from the school's division r#epelént to conduct a study on the
school quality and the self-esteem of the learners. Upon approtte sthool division superintendent, the researcher,
together with her colleagues, administered the questionnaires to the respohtienttudy.

Moreover, before distributing the survey questionnaire, the researcher etisergdestionnaire's validation
through proficient evaluators within and outside the organizatiom.nTfdnuscript was evaluated by the UM Ethics Review
Center afterward. Additionally, a pilot test was conducted to ensure its reliaBiitgequently, the researcher elucidated
to the participants the methods and significance of the questionnaires, utitimmgunication channels such as Facebook
Messenger, text messaging, and faeéace interaction, adhering strictly to safety protocols.

Subsequently, the researcher distributed questionnaires to the participants ihfpeigion visits to their homes,
provided that their residences were accessible. For those whose homes wessilsiactige questionnaires were given to
the advisors and distributed to the students along with educational makth#eschools adhered to a weekly schedule for
releasing and collecting these modules. Furthermore, after the questisnmaieecollected, they underwent disinfection
and were stored in a box for seven (7) days.

In conclusion, following the collection of administered questionnaires, the reseawitierassistance from
friends, fellow educators, and school administrators, promptly ctediuhe tallying and tabulation of the gathered data
for subsequent statistical analysis. Subsequently, the data wasdssedsnterpreted. In light of the findings from this
investigation, conclusions were drawn, and recommendations were fornhdaesdi on the data.

Statistical Tools

Mean. This calculation was performed to depict the extent of school quality dimeraial the self-esteem of the
students.

Pearson r. This method was employed to assess the importance of the corrddatiwaen school quality
dimensions and learners' self-esteem.

Regression Analysis. This was applied to establish the substantial impact of school quality dimeonsidghs
self-esteem of learners.

Ethical Considerations

The primary participants in this research were junior high school studemt£ompostela National High School.
To ensure fairness and impartiality, we collected potential responses fromartidipants using random sampling.
Consequently, strict adherence to ethical guidelines and protocols, as establithedJioyversity of Mindanao Ethics
Committee, was maintained throughout the study. The researcher sought anddobtaimequisite approval from the
school authorities to ensure compliance.

The researcher ensured that the chosen recruitment sources were appg@$sessing the potential physical,
psychological, and socio-economic risks involved. Adequate authorizatiomfanched consent wevérpbigined from the
study's participants, with a guarantee that their rights would be safeguardeakssSithiEnce extends to the handling of data,
encompassing, but not limited to:
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Voluntary Participation. Respondent's involvement in this studytiseBnoptional and treated as confidential to
preserve their privacy. Clear information is provided in cases where responeguire clarification before deciding to
participate or not. The names of respondents are kept confidential, anthenlgsearcher is aware of their specific
responses. If confidentiality is necessary, the researcher assigns a uniqtieritemitie answers, and the researcher alone
possesses the key to link each identifier with the respective respondent.

Privacy and Confidentiality. Learners should be recognized as autosoagents who can exercise their
autonomy to the utmost extent feasible including the right to privadytla® confidentiality of private information.
Maintaining privacy and secrecy safeguards participants from potdatizdges such as embarrassment or suffering on a
psychological level and social harm. Hence, to uphold the rights otutlg's participants, all data collected from this
research is kept private and confidential.

Informed Consent Process. The researcher ensured that the participants waronvedd about the potential
benefits of the study to themselves, the school, and the communitywd$idone through a survey questionnaire that was
designed to be clear and easy to understand. The survey was catri@ilhothe endorsement of the relevant school
officials and with the respondents' explicit consent. The researcher alsecetisar the respondents read, understood,
agreed, and signed ICF (informed consent form) and were allowed touaskiogs with support psychosocially.
Respondents have been provided with a copy of the mentioned docundgrassess the freedom to revoke their consent
and halt participation at any point without facing any negative consequences.

Risks. This study did not encompass situations of high risk thgbdpelation in the region might encounter,
whether related to physical, psychological, or s@dmromic matters. The research ensured the protection and
safeguarding of the rights of the individuals involved in theystu

Benefits. The results of this study can help the teachers since the findlhgsve them new information in
planning and implementing new methodologies based on the recalatioms. Also, learners will have a better
perspective on how to look at the school quality factors that could #ffectself-esteem. Remarkably, participants can
discern the noteworthy connection between school quality and their self-eMeemover, individuals have the option to
specify which areas of school quality have a noteworthy influent¢keinself-esteem. Lastly, administrators can also gain
new insight from this study since they have long beeraring the school quality and implementing the learner-centered
curriculum.

Plagiarism. To avoid plagiarism, you should first learn about they iyges of plagiarism and how to correctly
cite sources. Hence, the researcher guarantees the correct and precise attriicotioepi§ derived from other authors
and authorities was adhered to appropriately. Grammarly and Turriitwvas® were used to check this manuscript for
errors and plagiarism. The researcher's manuscript will also be subjecepldgiarism check before and after it is
conducted.

Fabrication. Given that this study draws upon various preexisting casehe researcher ensured that no
fabrications were created within the literature. Therefore, all the information preseadecheticulously composed and
referenced. The study's sources were exclusively acquired from reputaddensc publications and journals.

Falsification. This research adheres to the citation guidelines specified in the ARMiidn citation format,
ensuring no distortions of others' work or modifications of théeced data. The data and information acquired are
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Authorship. This study takes into account the qualifications for ashipduring its execution. The researcher,
along with the assistance and direction of the research advisor, madeaigrabntributions to the conception, design,
data acquisition, analysis, and interpretation. The collaborative effort betieeresearcher and advisor extends to
drafting the article and critically revising it for essential intellectual content. Indilgdplayed vital roles in the study
culminating in the publication of the research.

Technology Issues. Lastly, technology can help to develop this study #lso elaborate on the problems and the
result of the data collected from the respondents. With the ever-increasogt of data being collected by technology,
we must advance our methods for generating and gathering relevantatibn. Failure to do so would be a significant
hindrance to progress in this field of study. Furthermore, to aegctthological concerns, security precautions relating to
online panels, data gathering online, and how one views information @&ivgyed in an online environment have been
put in place and made comprehensible to the respondents.

Results & Discussion

The tables below display calculated standard deviations, ranging fromt6.82884, all of which fall below 1.0.
According to Wittink and Bayer's (1994) findings, the standard devidioa 5-point Likert scale typically falls within a
certain range. This indicates that the ratings obtained in this studyoarmate to the mean, implying a high consistency
in the responses of the participants.

Level of School Quality

The primary aim of the research focuses on assessing the degree ofBgiitp] with indicators comprising the

following: standard based-learning, quality student supportegsmialism and capacity of the system, coordinated team,

responsiveness of the system, focused and sustained action, involvetigfaton, student safety, and well-being.

Table 1 Level of School Quality

Indicators Mean SD Description
Standard-Based Learning 4.15 0.491 High
Quality Student Support 3.89 0.631 High
Professionalism and Capacity of the System 4.20 0.489 Very High
Coordinated Teamwork 4.13 0.586 High
Responsiveness of the System 4.33 0.514 Very High
Focused and Sustained Action 4.835 0.906 Very High
Involvement 413 0.630 High
Satisfaction 4.19 0.609 High
Student Safety and Well Being 4.05 0.605 High
Overall 421 0.607 Very High

Presented in Table 1 is an overview of the participants' feedback, revaalingerall mean score of 4.21,
indicating a considerably high level. The overall standard deviation i§.0T60s heightened level of school quality is
deduced from mean scores of 4.20 for the system's professiomaalisicapacity, as well as a mean score of 4.33 for the
system's responsiveness.

Among the indicators of school quality, the focused and sustained &utioator ranks first. As indicated in the
appended Table 1.8 has the least mean score of 4.88% very high level, and with a corresponding standard deviation
of 0.906, data indicate a mean value of 4.01 or high for agreeing that thel delie learners when they do good and
quality works 3.91 or high for confirming that school installed equipment/new techiesdor learners enhancement and
development, 3.89 or high for confirming that school helps leatndrgure out the answers to difficult problems, 3.78 or
high for agreeing that school thinks about learners as individuahatnstereotype them as parmﬁgﬂg% grand 3.75
or high for confirming that school allows learners to express teelinfs to others. Data indicate that the respondents are
very satisfiedwith how the school acknowledges learners’ voices, achievements, needs, difficulties, and differences.
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Responsiveness of the system was the ranks second indicatanedithscores of 83 or very high and with a
corresponding standard deviation obD4. As shown in Table 1.5, the itemized details for these ratings from highes
lowest were as follow: 80 or very high for agreeing that theheving rules and regulations for learner’s safety and
discipline, 429 or very high for having classroom settings or instructions anméesecentered, 28 or very high in
agreement that school keeps parents informed about informatioevants that are important, 4.27 or very high for
implementing classroom management for learners discipline and motivatidn423 or very high for agreeing that
school is having a curriculum adequate to learner’s development. Data indicate that the respondents were very high in
terms of responsiveness of the system and learners are very resporsshool rules and regulations for them to be safe
and disciplined. Data further indicate that the school is having classroomgsettimstructions that are learner-centered.

Professionalism and capacity of the system indicator rank third athengarameters of school quality with a
mean score of 20 and the corresponding standard deviation wd89.As shown in the appended Table 1.3, the details
supporting of professionalism and capacity of the syssfimw a mean score of38 or very high for the fact that having
rules and regulations is for the learner’s wellness, 4.29 or very high for agreeing that the school supporting andrwetpi
improve learners performance and skills, 4.19 or high thatofdeohaving appropriate and adequate approaches,
techniques and methods of teachind,14or high for agreeing thaichool is having a suitable system for everyone’s
welfare, and 4.08 or high for the thought that school carepastiand love the respondents. Data indicate a very
satisfactory school professionalism and capacity of its system.

The satisfaction indicator ranks fourth among the measures of spaldy. As indicated in the appended Table
1.8, the mean score as bases for satisfactiori&ot.at a high level, and with a corresponding standard deviation ©9,0.6
data indicate a mean value of 4.51 or very high for agreeing thatctiool has rules and regulations for safe83 dr
very high for confirming that school giving health services, goodaquadity education, 3.95 or high for confirming that
school is having adequate facilitiegand 3.83 or high for agreeing that school is having a goadsinficture or
environment. Based on the data, it appears that the respondents are contia gdtiool's regulations, safety measures,
health services, and educational quality.

The standard based-learning indicator ranks fifth among the measusebaufl quality. As indicated in the
appended Table 1.1, the mean scores as bases for standard based-leafriirg & High level, and with a corresponding
standard deviation of 491, data indicate a mean value4#1 or very high for agreeing that teachers find other ways to
make one understands when having trouble in learni@@,of.very high for confirming that their teachers ask to review
one’s work so that learners can improve, 4.15 or high for confirming that their teachers meet or fulfill the leayrn
standards, 87 or high for agreeing that their teachers are aware of how tiag ¢th school and keep track of their
progress, 46 or high for the respondents’ belief that their teachers asking to demonstrate what has been learned in
different ways and 4.03 or high for that teachers know wheni®moing well on school works. Data indicate that the
respondents are satisfied with how teachers reinforce them regardingahieie in school work.

Coordinated teamwork and involvement indicators rank sixth amongehsures of school quality. As indicated
in the appended Table 1.4, the mean scores as bases for coordinated teami8rkr a high level, with a corresponding
standard deviation of 0.586. In Table 1.7, the mean score as basesoleerment is 4.13, or a high level, with a
corresponding standard deviation of 0.630. For coordinated teamvetakindicate a mean value of 4.58 or very high for
having a principal that supports school activitié=l5 or very high for agreeing that their school teachers encourage
learners to do their best,20.or very high for confirming that theteachers are very committed to their profession, 4.03
or high for having approachable teachers and principal if stuttents problems, and 3.41 or high for having enough
supplies and learning materials in all classes to complete ones’ assignment. Data indicate that the respondents are satisfied
with how the school principal supports school, learners-teachers activities.

For involvement, data indicate a mean value of 4.41 or high for congunéetings to inform parents about the
performance of their childred,.20or very high that the school invitgarents to witness students’ performance, 411 or
high for confirming that the school collaborates to the stakeholders tte gremyrams for students welfare, 4.06 or high
that the school provides the learner's family knowledge of how their chilrendoing, and 3.87 or high means
confirming that schodkachers talk to someone in the learner’s family about school. Data indicate that the respondents are
satisfied with how thechool informs the learner’s family about school.

Student safety and well-being was the indicator ranks eight with meeanes of A5 or high and with a
corresponding standard deviation of 0.605. As shown in TableHedtemized details for these ratings from highest to
lowest were as follow: 83 or very high for agreeing that school should respect all races\diuges, 418 or high for
disciplining learners who misbehaveQ&or high in agreement that school should have anti-buiiyirig@e& or high for
allowing learners to share opinions or concerns with at least eriearcther or other school staff, and 3.80 or high for
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agreeing that school is safe and clean. Data indicate that the respondensatigéied in terms of their safety and well-
being at school. Data further indicate that the school respect differences gV quality education.

Quality student support indicator was in the last rank among the msasuschool quality. As indicated in the
appended Table 1.2, the mean scores as bases for quality student isup@@or high level, and with a corresponding
standard deviation of (33, data indicate a mean value of 4.30 or very high for agreeinghbatchool cared when
someone is injured, @7 or high for confirming that school discipline learners fairly, 40@4high for confirming that
school cares and gives help when learners need it, 3.85 or highrfeeireg that school is safe and clean and 3.18 or
moderate for confirming that school is safe from bullying. Data inditetethe respondents are satisfied with how the
school secures their welfare.

Level of learner’s self-esteem

The second objective of the study concerns the leviueiers’ self-esteem. Included measures for this variable
are internal locus of control, sense of belonging and acceptanceemrs®l &f competence in which responses from the
respondents are reflected in Table 2. Based on the calculations of self-esteeasptindents’ overall mean score was
3.89, which indicates a high level of satisfaction with the quality of eucgrovided by the school. The standard
deviation was 0.635.

Among the types of self-esteemternal locus of control has the highest mean score0&fdescribed as a high
level with a standard deviation of 0.619. This value was obtained baskd oreén scores as appended in Table 2.1, for
4.28 or very high for believing that grades are the result of one’s effort, 4.18 or high for agreeing that they feel safe,
guided, and cared for by their teacherd24r high for confirming that they feel supported and enjoyedigiaating in
school activities, 4.08 or high for believing that the school system or cumridsladequate to learners and they feel good
when one’s family is asking about school, 3.89 or high for feeling like a person of worth, at least ore@uel plane with
others, 3.75 or high for being satisfied with the school environngnicture, and facilities. This means {?&t the
respondents demonstrate desirable feelings of worth towards their selvesetibesuare cared for, guided, and stpported
by the school.

Table Il. Level of Self-esteem

Indicators Mean SD Description
Internal Locus of Control 4.05 0.619 High
Sense of Belonging and Acceptance 3.84 0.716 High
Sense of Competence 3.77 0.699 High
Overall 3.89 0.635 High

The second among the types of self-esteem is the sensemjibgland acceptance with an overall mean score of
3.84 or high level and with a standard deviation ofl& This value was generated based on the mean scores as appende
in Table 2.2, fort.150r high for the feeling of being belonged and being accepted aolsetD6 or high for agreeing that
they el comfortable in participating and joining school activities and organizat®83% or high for feel equally treated
as other learners by the school syster@5®r high for conforming that they are satisfied with the love eanck that
school was given, 87 or high for their being comfortable sharing work programs woftter people, 3.54 or high for the
feeling emotionally safe inside and out of the classroom and 3.80derate for the feeling safe from bullying at school
This means that the respondents feel belonged and are accepted becaase dbmfortable in participating and joining
school organizations, they feel equally treated by the school systenarthegtisfied with the love and care that school
was given, they are comfortable sharing work school programdghew feel safe from bullying at school.

The third among the types of self-esteem is the sense of compefitmes overall mean score of73.or a high
level and with a standard deviation 0699 This value was generated based on the mean scores as appended in ;Table 2.
for 4.04 or high for practicing a positive approach and attitude towarddeata performance, 3.94 or high for being
confident to show what one has learned in different ways, 3.87 bifdrigigreeing that they feel that as a being of value,
at least they are on the equal with other893r high for being confident to one’s abilities, talent and knowledge and for
being capable of sharing work programs with others, 3.70 dr foig being confidently involved and participated in
competitions and activities; and 35 or moderate for confirming that they feel smart as othetigpiigans that the
respondents feel positive about academic performance, confidence to slabwhey learned, and confidence in their
abilities, talent, and knowledge.
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Significance on the Relationship between School Quality and Self-esteem

Another essential objective of the study is to determine whethet &chool quality influences the Self-esteem of
the learners. Computations as shown in Table 3 yield an overall r-valugd8f with p<0.01. This means that indicators of
School quality such as Standard-Based Learringlity Student SupparProfessionalism and Capacity of the System
Coordinated TeamworkResponsiveness of the SysteRocused and Sustained Actjoimvolvement Satisfaction, and
Student Safety and Well Being were significantly correlated to Self-esteem imdiiclators include Internal Locus of
Control, Sense of Belonging and Acceptance, and Sense of Competence.

Table Il Significance of the Relationship between Levels of School Quality and Sel&s

Self-Esteem
. Overall Self-
School Quality Internal Sense of Belonging Sense of esteem
L ocus of and Acceptance Competence
Control ep P

Standard-Based 0.588* 0.524* 0.529* 0.582*
Learning (0.000) (0.000) (0.000) (0.000)
. 0.668* 0.641* 0.538* 0.655*
Quality Student Support ) 55, (0.000) (0.000) (0.000)
Professionalism anc 0.665* 0.642* 0.568* 0.665*
Capacity of the System (0.000) (0.000) (0.000) (0.000)
. 0.679* 0.651* 0.573* 0.675*
Coordinated Teamwork ) 4, (0.000) (0.000) (0.000)
Responsiveness of th 0.651* 0.570* 0.482* 0.602*
System (0.000) (0.000) (0.000) (0.000)
Focused and Sustaine 0.733* 0.689* 0.668* 0.742*
Action (0.000) (0.000) (0.000) (0.000)
Involvement 0.682* 0.612* 0.565* 0.658*
(0.000) (0.000) (0.000) (0.000)

Satisfaction 0.734* 0.686* 0.595* 0.714*
(0.000) (0.000) (0.000) (0.000)

Student Safety and We 0.709* 0.612* 0.579* 0.711*
Being (0.000) (0.000) (0.000) (0.000)
Overall 0.811* 0.686* 0.678* 0.798*
(0.000) (0.000) (0.000) (0.000)

*Significant at 0.05 significance level

The correlation between standard-based learning and the internal locugrof ebthe respondents results in a
computed r-value of 0.588 and p<0.01 or significant, r-value5#40and p<.01 or significant for the correlation between
standard-based learning and sense of belonging and acceptance of leaaiaespf 0.529 and p<.01 or significant for the
correlation between standard-based learning and sense of competentamdantihased learning is significantly related
to overall self-esteem with an r-value of 0.582 and p<0.01. Dataeisalran r-value of 0.668 and p<0.01 or significant
for the correlation between quality student support and internal loaxenobl, r-value of 0.641 and p<0.01 or significant
for the correlation between quality student support and sense afjbgjcand acceptance, r-value of 0.538 and p<0.01 or
significant for the correlation between quality student support ane sgnsompetence, and quality student support is
significantly related to the overall self-esteem with r-value of 0.655&Ad1.

The correlation between professionalism and capacity of the systeintarhl locus efveopir®@g reveals an r-
value of 0.665 and p<0.01 or significant, r-value of 0.642 and0d<0r significant for the correlation between
professionalism and capacity of the system and sense of bdoagd acceptance, and the computed r-value for the
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correlation between professionalism and capacity of the system esrsg ®f competence is 0.568 and p<0.01 or
significant, r-value of 0.665 and p<0.01 or significant is correlatddieen professionalism and capacity of the system and
overall self-esteem.

The computed r-value for the correlation between coordinated teamworki@maiocus of control is 0.679 and
p<0.01 or significant, r-value of 0.651 and p<0.01 or signifidanthe correlation between coordinated teamwork and
sense of belonging and acceptance, r-value of 0.573 and p<0dignificant for the correlation between coordinated
teamwork and sense of competence, and the correlation between coordinaiedrkeand overall self-esteem sha
revealed r-value of 0.675 and p<0.01 or significant.

The correlation between responsiveness of the system and interrsabfamntrol of the respondents results in a
computed r-value of 0.651 and p<0.01 or significant, r-valuesf®and p<0.01 or significant for the correlation between
responsiveness of the system and sense of belonging and accept@aceers, r-value of 0.482 and p<.01 or significant
for the correlation between responsiveness of the system and secwm®pEtence and responsiveness of the system is
significantly related to the overall self-esteem with r-value of 0&@2p<0.01. Data also reveal an r-value of 0.733 and
p<0.01 or significant for the correlation between focused and sustaitied acd internal locus of control, an r-value of
0.689 and p<0.01 or significant for the correlation between focusedwsidined action, and a sense of belonging and
acceptance, r-value of 0.668 and p<0.01 or significant for the correlziween focused and sustained action and sense
of competence and focused and sustained action is significantly relaieer#d self-esteem with an r-value of 0.742 and
p<0.01.

The correlation between involvement and internal locus of control revealsauoer of 0.682 and p<0.01 or
significant, r-value of 0.612 and p<0.01 or significant for theatation between involvement and sense of belonging and
acceptance, and the computed r-value for the correlation between involverdesgrse of competence is 0.565 and
p<0.01 or significant, r-value of 0.658 and p<0.01 or signifieathe correlation between involvement and the overall of
self-esteem.

Data also reveal an r-value of 0.734 and p<0.01 or significathdazorrelation between satisfaction and internal
locus of control, r-value d#.686and p<0.01 or significant for the correlation between satisfactionears# ®f belonging
and acceptance, r-value of 0.595 and p<0.01 or significanthforcorrelation between satisfaction and sense of
competence, and satisfaction is significantly related to the overall self-esiterrvalue of 0.714 and p<0.01.

Lastly, the computed r-value for the correlation between student saifetywell-being and internal locus of
control is 0.709 and p<0.01 or significant, r-value of 0.612 ar@@Qd or significant for the correlation between student
safety and well-being and sense of belonging and acceptance, 6¥#8l8&9 and p<0.01 or significant for the correlation
between student safety and well being and sense of competence, anmueflatiaio between student safety and well being
and overall self-esteem has revealed r-value of 0.711 and p<Gs@hificant.

The collective outcomes of the assessments demonstrate a notable connection $eftwekQuality and Self-
esteem within Compostela National High School. As a result, the initial hypothesiessngao significant relationship
between these two variables, is now rejected.

Linear Regression Analysison the Influence of School Quality and Self-Esteem

Table 4 displays the regression coefficients aimed at examining the notphle whthe overall school quality on
the self-esteem of learners. Using the Multiple Linear Regressionathereleal an F-ratio of 42.41 and p<0.01. This
means that school quality significantly influences learners’ self-esteem. The R2 value of 0.817 implies that 81.7% of the
self-esteem of the respondents was influenced by standard-basedgleguality student support, professionalism and
capacity of the system, coordinated teamwork, responsiveness of thm, sfecused and sustained action, involvement,
satisfaction, and student safety and well-being while the other 18.3B& déctors contributing to the other factors not
included in the study.

It is also presented in the table that school quality and standard based-lbaxgrayt-value of 0.15 and p-value
of 0.884, and quality student support respectively with a t-valdedofand p-value of 0.320. Furthermore, professionalism
and capacity of the system has t-value of 1.30 and p-valdd 84, coordinated teamwork has t-value of 139 and p-value
of 0.166, responsiveness of the system has t-value of ah@@-value of 0.074, focused and sustained action has t-value
of 3.56 and p-value of 0.000, Involvement has a t-valuea# and p-value of 0.056, satisfaction has a t-value of 1.86 and
p-value of 0.064, and lastly, student safety and well-being hali¢-wf 2.99 and p-value of 0.003. Based on the result,
among all the school quality domains only focused and sustained acticstumient safety andwweliipeigg significantly
influenced self-esteem domains.
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Table IV. Regression Analysis on the Influence of School Quality on Self-esteem

. Standardized
. Unstandardized . o
Indicators Coefficient (B) Coefficient t-value p-value Decision

Beta
Constant 0.2754 0.1240 0.45 0.653
Standard-Based Learnin  0.08347 0.01219 0.15 0.884 Fail to reject Null (Ho)
Quality Student Support 0.07204 0.07190 1.00 0.320  Fail to reject Null (Ho)
Professionalism and . .
Capacity of the System 0.1032 0.1345 1.30 0.194 Fail to reject Null (Ho)
Coordinated Teamwork 0.07893 0.10988 1.39 0.166  Fail to reject Null (Ho)
Responsiveness of th o769 .0.15752  -1.80 0.074  Fail to reject Null (Ho)
System
igggf\ed and Sustaine ) 45981 024820  3.56 0.000  Null (Ho) is rejected
Involvement 0.06921 0.13284 1.92 0.056  Null (Ho) is rejected
Satisfaction 0.08167 0.15217 1.86 0.064 Fail to reject Null (Ho)
St;i'gg”t Safety and We ;7865 023523 2.9 0.003  Null (Ho) is rejected
Dependent Variable:  Self-esteem
R =0.667 R? =0.817
F=42.41 P = 0.000

Finally, since the P-value of the indicator for School Quality and theeSeleém of learners is less than the
significance level of 0.05, it significantly influenced tbéf-esteem of the learners. Therefore, the null hypothesis of no
domain in school quality significantly influences self-esteem learneegeisted.

Discussion
Level of School Quality

The major components of school quality used in the study amdastd based-learning, quality student support,
professionalism and capacity of the system, coordinated team, responsbfahessystem, focused and sustained action,
involvement, satisfaction, student safety, and well-being as indicators. dEabkse indicators has five items that are
positively stated, thus, the higher the mean score generated from thedesggpthe better the school quality. Responses
of the respondents indicate the overall, level of school quality is hijbatmg respondents declare that school is very
much involved in their education. Data imply that the respondentsadeantaged in school since its quality always
encourages them; they always give quality education to learnessclBim entails the statement of Pontz (2019) that
collaboration between educators and families drives student sucesgdting in improved grades, attendance, advanced
course selection, heightened motivation, and elevated educational aspirationsarirt@sspip lowers dropout rates, as
engaged parents contribute to enhanced attendance and increased hocoemmetion. Active parental involvement
extends to participating in school events and maintaining communication witlerteaglaying a pivotal role in fostering
essential social and emotional skills in students through diverse apgsoldah homework assistance and discussions
about educational values.

The preceding chapter revealed that the institution's level of school qual#yhigh due to the majority of
respondents assigning high ratings to the various indicators. Profdissiorend Capacity of the System and
Responsiveness of the System are the only two indicators that achieved ahkdeydl and the rest just achieved a high
level. The professionalism and Capacity of the System was veryTiggmeans that the school has rules and regulations
for wellness and teachers support and help learners to improve aré@@and skills. Anchored to Memorandum OUCI-
2020307 DepEd (2020) outlined ten recommended actions for local educaitsrta enhance educational adaptability.
These actions include reassessing assignment deadlines, expanding mentalnideatibio-emotional support through
well-being sessions, and optimizing Self-Learning Module tasks to bett@iopr competency development.

WWw.ijrp.org

Also, the responsive learning system was very high. This meanhgshth school has rules and regulations for

learners’ safety and discipline. It implies NSWG's (2020) statement that a suitable curriculum should be established for the
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development of learners. Classroom management techniques must be impletmestsdre learners' discipline and

motivation. The classroom settings and instructions should be focuséie dearners. Parents should be constantly
informed about significant information and events. Additionally, fostetire development of students into individuals
poised for success beyond the confines of the classroom holdsnkdes/el of significance as delivering the curriculum.
From the start of the school year, carefully choose your languagacénidies to create a classroom environment that
encourages problem-solving.

Level of Self-Esteem

The preceding chapter unveiled a heightened level of self-esteem. Thighigedtto the elevated ratings given
by participants in categories such as internal locus of control, sense gfibgland acceptance, and sense of competence,
signifying a satisfactory level of self-esteem. Human actions are motibgtedrious needs including the necessity for a
feeling of individual significance, worth, or self-esteem. As Gh€022) stated that an individual with high self-esteem
has many positive effects and benefits. Students who feel positivetabmselves have fewer sleepless nights, succumb
less easily to the pressure of conformity by peers, are less likelg tdrugs and alcohol, are more persistent at difficult
tasks, are happier and more sociable, and most importantly they tesrfotorpbetter academically.

Self-esteem in terms of internal locus of control was high. It meanselsafeel safe, guided, and cared for by
teachers in school. Learners believed that grades are the result of theiardfechool system or curriculum is adequate
for them. They also feel good when family asks about sciiodlbecause of that they feel their worthy and equal with
others. Parallel to the study of Mckinney (2018) that only a few ing#l#d possess either a completely internal or
completely external locus of control; the majority of people fall within tiddha range of this continuum. The level of
control orientation varies across different situations in personal ariespional contexts and is subject to change over
time. Typically, individuals tend to incline toward a more internal locus otrabas they grow older and acquire a greater
ability to shape life events. Nurturing a moderately internal locus of comtatoves the capacity to gracefully
acknowledge situations beyond one's control and adeptly manage theay asdé.

Moreover, the sense of belonging and acceptance in Compostela National Highvahddadgh. This refers to
the feeling of belonging and acceptance among learners, where thaydase in participating, joining, and sharing their
work in different school activities, programs, and organizationssdt aleans that they are treated fairly and equally, just
like any other learner in the school. They feel loved, cared and safe aml outside of school. Results imply that digers
needs prompt people to act, one of which is the desire for a sensearfgié@mportance, value, or self-respect. Achieving
self-esteem involves several crucial elements, such as valuing atiensally accepting our identity, having confidence,
and accomplishing goals (Cherry, 2022).

Lastly, a sense of competence also got high in this study. It meansarners are confident to show their
learning in different ways. They are competent in showing their abjlitedent, and knowledge in participating in
competitions and activities they are capable of sharing their workothihrs in programs, and learners practice a positive
attitude toward academic performance. For that reason, competence irheles a strong belief in one's capabilities
within a particular area. For students to willingly overcome leardiffigulties and recover from setbacks, possessing self-
esteem and perceived proficiency is indispensable. The desire for comp#igasehem to exhibit persistence, extended
commitment, and a determination to improve. It inspires the yearning nivonb fitting challenges. When people
participate in challenging and complex activities, it stimulates their skills and abiliteeseie| that promotes personal
growth. This creates a satisfying feeling of competence in the presemnandrages enthusiasm and motivation for
ongoing engagement (APA, 2020).

Significance on the Relationship between School Quality and Self-Esteem

The current research unveils a noteworthy correlation between school qualitgelf-esteem, corroborating
Franken's (1994) notion that a mounting body of research suggestmlieability of self-esteem. As demonstrated above,
empirical investigations have identified numerous school quality elemethtis wecondary schools capable of impacting
students' self-esteem. Moreover, the oversight of essential needs fotoeslypeaallels the importance of facilities in
establishing an optimal learning environment, encompassing aspects such asrolgsseating, teaching materials, water
and sanitation facilities, as well as modern resources, among other factors.

Ensuring the availability of these educational resources holds immenséanggoin guaranteeing the delivery of high-
caliber education. Textbooks are lacking in the Philippine education systémesmurces are insufficiently provided due
to the inadequate quantity and placement of schools. In Metropolitan Masilatem of daily class rotations is in place to
address the shortage of schools and classrooms, as well as instructionahgtaficcommodatingvthéjtaxge population of
learners. This is also connected to Mabunga et al. (2011) assertion thatgattegrproper blend of resources will yield the
intended outcomes. The study pinpointed five key internal factors faaneimy school quality. These encompass
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enhancing the curriculum, augmenting educational resources, exteindingctional duration, refining pedagogical
methods, and enhancing student capabilities. Investigations into inpugsphienarily concentrated on resources like
textbooks, desks, and chalkboards, alongside the roles of teachensdamisst

The link between overall school quality and self-esteem is significathitaiting that self-esteem is connected to
school quality. These findings confirm Crocker et al.'s (2003) reseahith showed that people who tie their self-worth
to a specific aspect are more vulnerable to self-esteem threats when nema/eStudents basing their self-worth on
school quality dimensions were more likely to experience lowered stelém, increased negativity, and pessimism in the
face of academic challenges or rejections. This resonates with Nuer(20@4) work, revealing that those valuing
importance in a specific domain strive to succeed and avoid failure.ddigingent individuals can become addicted to
the positive emotions of success, leading them to chase extraordinanyeawdngés over time for the same satisfaction.
Therefore, some individuals may find themselves on an endless gussttess.

Regression Analysison the I nfluence of School Quality and Self-Esteem

The regression analysis focusing on the substantial prediction afssedm by school quality indicated that each
of the domains including standards-based learning, quality studppors, professionalism and capacity of the system,
coordinated teamwork, responsiveness of the system, focused arideslistztion, Involvement, satisfaction, and student
safety and well-beingignificantly influenced most to the learner’s self-esteem.

The outcome revealed a noteworthy impact of standards-based learnsejf-esteem. This aligns with the
research by Frechette (2017), where students receive regular feedbaer advancement and chances for repeated
practice. Generally, in the context of standards-based learning, every stendaatliated using various data instances,
assigning an overall proficiency level to indicate whether a studermgsgssing toward mastery, has attained mastery, or
has surpassed mastery in that specific standard. This information &yednw parents, students, and relevant educational
entities when necessary. Additionally, evaluations of behavior areictmaindependently from academic standards.

Moreover, the results showed that effective student support significamplcts self-esteem, aligning with
Arifin's (2018) study. This study suggests that promoting tfiree core functions of quality student support at a
satisfactory level enhances student persistence. These functions arevepgfidictive, and systemic support. Cognitive
support includes diverse learning assistance services, like providingidity-dearning materials, resources, and prompt
assignment feedback. Affective support is pivotal for fosteringraironment that boosts students' motivation, dedication,
self-esteem, and self-confidence. Lastly, systemic support deesarstudent-friendly administration and efficient,
transparent information management systems.

Furthermore, the outcome revealed a noteworthy impact of professionatid the system's capacity on self-
esteem. This is consistent with the principles outlined in D.O. 42,19, 2thich introduces the Philippine Professional
Standards for Teachers (PPST). The PPST explicitly outlines thedawgey skills, and values teachers should possess to
attain competence, enhance student learning outcomes, and ultimately ensuye eqguakittion. Rooted in teaching
philosophies such as learner-centeredness, lifelong learning, and ingl@siviing others, the PPST functions as a guiding
framework for all teacher training programs. It ensures that edueatossifficiently trained to efficiently implement the K
to 12 programs.

Furthermore, the research showed that working together as a team hadi@siggifect on one's self-esteem.
This mirrors Cook's (2020) research, which emphasizes that effgctinélng teams or multiple groups with distinct
emotions, ideas, and approaches is a significant challenge. Research also itinditatesn organizations that believe they
have achieved cohesion often have opportunities for enhancement. Hgarejess of whether you believe that your
teams are working together effectively or not, it is essential to alstaiwe to improve teamwork for the benefit of your
learners' success.

In the same vein, the adaptability of the system significantly itapsadf-esteem. This aligns with the research
conducted by OECD (2017), highlighting that meaningful learningdfrin an environment where creativity, awareness,
inquiry, and thinking are integral to the educational system. Respgolesivtning systems tailor their approach to suit the
unique needs of each student, fostering collaboration rather thannigdidrners. To promote effective teaching and
learning, learning systems should be designed with an emphasis o @atiicipation, whether it be in classrooms,
schools, or other settings. However, to be truly adequate for allnssudbe classroom learning environment must be
flexible enough to accommodate a wide range of requirements within aedsteident population. These varied needs
encompass cultural and linguistic differences, developmental levels, acadenmessadnd diverse learning styles. A
responsive learning system engages every student by providingeatfelsptmosphere where ingtwgtiomgand curriculum
are specifically designed to address the backgrounds and needs of each learner
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The subsequent outcome revealed that sustained effort significantly inspHetsteem, echoing Mills' (2020)
emphasis on nurturing students for success beyond clasbmamdaries, akin to curriculum instruction. Right from the
outset of the school year, purposefully choose language and actteitfester a problem-solving culture within the
classroom. This aims to develop students' capacity for strategittiakd cognitive management towards specific goals,
known as meta-cognition. The research underscores how meta-cognitlseeskance effective problem-solving.
Additionally, teachers cultivate an environment encouraging students to tacklengks as problem solvers. $hi
connection between challenges and strategies highlights the wonitredsed dedication and the importance of working
by exploring innovative approaches and refining methods. Thrihigprocess, students enhance their potentid X¥or future
achievemerst.

In addition, the findings demonstrated that engagement significantigicis self-esteem. This resonates with
Pontz's (2019) study which emphasizes that when educators and damuilaborate to bolster student accomplishments,
learners achieve higher grades, maintain regular school attendance, and enoodl edvanced courses. This partnership
also nurtures more outstanding student motivation. Adolescents ulafftidal educational aspirations and experience
reduced dropout rates. Students with involved parents exhibit better attendaccengietion of homework assignments.
Students cultivate crucial social and emotional skills like self-awareness, relgtibngting, and responsible decision-
making. Parents can participate within the school context by assistingweitits and activities or by communicating with
teachers. Additionally, they can contribute at home in various wagls,asuguiding their children in managing homework
and other commitments and engaging in conversations about educagioesl and attitudes.

Moreover, the research revealed that satisfaction holds a noteworthy swaglbesteem. This is linked to Sibai
et al. (2021) findings in the educational domain, where service gigaéitpivotal influencer of its effectiveness. Within the
extant literature focusing on service quality in higher education, humeacats femerge including staff competence,
institutional reputation, teaching methodologies of tutors and lecturers, reliatilitgibility, responsiveness, resource
adequacy, administrative services, and support services attitudes, amorigattiner

Lastly, the research indicated that student safety and overall well-bgmificsintly impact self-esteem. This
aligns with Dix et al.'s (2020) assertion that safeguarding student welj;teziauring safety, and fostering resilience are
pivotal in averting and mitigating the repercussions of mental health .isSubeols hold a crucial responsibility in
enhancing student well-being. Nonetheless, the effectiveness ofeimij-programs within schools, especially regarding
their influence on students' safety, overall well-being, and acaderhievaments, lacks substantial evidence. Few
systematic reviews address academic outcomes, and existing reviews abdetivgetire often limited in scope.

Conclusion

Based on the findings from the study, conclusions can be drawis isetttion. The assessment of school quality
indicates a high level in categories such as standards-based leauaility, sjudent support, professionalism and system
capacity, coordinated teamwork, responsiveness of the systermredamg sustained action, involvement, satisfaction, and
student safety and well-being. The overall mean for school qualibhgnearners is 4.21, indicating a very high level.
This suggests that the different domains of school quality were exceptibiggdlat Compostela National High School.

Similarly, the evaluation of self-esteem reveals a high level in the demdiinternal locus of control, sense of
belonging and acceptance, and sense of competence. The overall nesdiadsteem is 3.89, signifying a high level. This
indicates that the various aspects of self-esteem were notably elevated at Composteh Hilgtidschool.

A noteworthy relationship exists between school quality andess#em. This suggests that the elements
comprising school quality including standards-based learning, gealilent support, professionalism, system capacity,
coordinated teamwork, system responsiveness, focused and sustaingdiraailgement, satisfaction, and student safety
and well-being, significantly impact the self-esteem of learners.

Recommendation

Based on the information and findings discussed earlier, the folleiggestions are proposed. According to the
findings presented in Table 1.6, schools should assist students iimgsoiallenging problems and encourage them to
express their emotions constructively toward others. Vice versa, influestinalities should also express when learners
do good and quality work. According to the data in Table 2.3, ¢$etsbhmuld develop programs that allow students to
confidently demonstrate and share their skills, talents, and knowlEdigewill help them feel that they are valued equally
to their peers. As educators, it is important to display a positive attibwdard students and prioritize their well-being.
This includes implementing effective programs that can enhanceattsemic achievements. Ewsiirmgotheir safety and
welfare should also be a top priority.
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Furthermore, it is recommended that DepEd officials should introdusgragms, additional facilities, and
activities for teachers, parents, society/other stakeholders, and the saitlanstitugnite and improve the school quality
and self-esteem of the learners. Likewise, the school heads sbguldrty monitor the programs, facilities, and activities
to ensure that all are actively engaged. It is imperative to establish an opguealialnoong the school head, teachers,
parents, students, and stakeholders to cultivate robust partnershipsaticedurhis is the only way to achieve more
favorable learning practices in school, and it must be prioritized above all else. Withakdbmsmended that students
should continue their high level of self-esteem through active engaxémschool quality. Also, schools should remain or
beat the high level of school quality to ensure a greater propensitpariencing success in the future.

Finally, upcoming researchers can initiate further exploration into the resehreldth by incorporating
additional variables beyond those covered in this study. Alongside thessbscindicators, they can consider including
other factors influencing self-esteem.
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