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Abstract

Pupils’ behavior in the classroom today takes various forms of behavior depending on the social and cultural context. This
study focused orhe pupils’ perception of the classroom behavior: Physical Aggression, Verbal ExpressiorNon-Verbal
Communication, Disrespecting Teacher, and Peer Presiseipipils’ academic performance for the second quarter, and
the relationship betweepupils’ classroom behavior and academic performance for the School Year 2022Fa323
study was conducted among the one-hundred-fifty (150) Gradep\Wsgn schools under South 1 District, Division of
Gingoog City. This study used an adapted questionnaire lfeonpasaran (2018). The researcher utilized the descriptive
correlational research. Statistical analysis like mean, standardtideyiand Pearson Product Moment Correlation
Coefficient wereemployed to analyze the gathered data.The results revealed that overall pupils’ perception of classroom
behavior was sometimes level. Non-verbal communication was ragethighest Majority of the Pupils’ academic
performance was at a fairly satisfactory levRipils’ classroom behavior has a significant impact on academic
performance except for physical aggression. Academic performance has a fafdgteayisevel which means that pupils
should improve their academic performance for better results The researcher recothatethds school, teachers, and
parents may help each other in improving pupils’ positive behavior and academic performance.

Keywords:Classroom Behavior, Academic Performance

1. Introduction

Classroom behavior has a significant impactagrupil’s academic performance. Pupitéassroom
behavior can significantly impact their ability to learn, engage with the curriculum, and inteeativeff
with peers and teachers. Numerous studies have been conducted to investigate the relationship between pupils'
classroom behavior and academic achievement. Despite significant advances in thisvéedd,challenges
remain, necessitating further research. Pupils' classroom behavior also helps tHem idgy@tant social
and emotional skills. Positive interactions with peers, empathy, and good communication skiteatiale
for developing strong relationships and fostering a supportive classroom community (Wills 2618).,
These abilities are not only useful in the classroom but also have long-term implications fomppugiisal
and professional lives. Classroom behavior influences individual learning outcomes, supports effective
teaching practices, and fosters social-emotional development in pupils (Herman et al.Ed02&)ors can
create a classroom environment that maximizes learning opportunities, promotes collaboratiohivates
pupils' overall growth and well-being by promoting positive behavior and addressing challenging behaviors.
The behavior of pupils in the classroom is one of the most pressing issues that teaehedaia
Pupils’ negative behavior affects the quality of teaching and interferes with peer learning (Gage et al., 2018)
It is observed thapupils’ misbehavior frequently disrupts the smooth operation of the classroom learning
process. This may make the teacher or other pupils in the class uncomfortable. The way pupils tiehave in
classroom significantly impacts their performance. The majority of teachers are unwillingl tavittea
disruptive pupils in their classrooms (Walker et al., 20A8hough many teachers have taken special courses
on classroom management, many of them have received no formal training on how to manage themclass
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activities. That is because teaching pupils who behave is typically not difficult, but teaching pupils who
exhibit disruptive behavior is a challenge for the teacher.

On the other hand, Deped Order 8, s. 2015 aims to measure learners’ progress on what learners know
and can do. It allows the teacher to track and measure pupils’ academic performance. Academic performance
is the measurement of pupils’ achievement across various academic subjects. It enables teachers to assess the
effectiveness of their teaching methods and curriculum. Teachers can identify aangih and weakness
in their instructional strategies by assessing pupils' performance, allowing them to make necessary
adjustments to improve learning outcombteasuring academic performance provides pupils with useful
feedback. It acts as an indicator of their progress, allowing them to evaluate their lenderdtanding and
mastery of various subjectBupils can use this feedback to set goals, track their progress, and make informed
decisions about their academic pursuits. Furthermore, assessing academic performessmntial in
identifying students who may need additional assistance or interventions. It aids in the identification of
struggling students who may benefit from targeted interventions such as tutoring or personaliasttbmsir
close learning gaps and ensure that no student falls behind.

Further, pupils' classroom behavior significantly impacts their academic performance and overa
learning experience. Positive behavior supports the development of social and emotional skills, promotes
effective teaching practices, and facilitates peer learning. Disruptive belavitne other hand, may hinder
the learning process and create difficulties for both teachers and pupils. Teacherstatlish edear
behavioral expectations, create a positive classroom environment, and address challenging bebagiors thr
proactive strategies and collaboration with parents. Teachers, indeed, aregeldally these students'
behavior. However, a teacher can remediate solutions in one way to lessen the problem. daadteak
progress, identify areas for improvement, and provide valuable feedback to pupilseessinassicademic
performance. It also aids in identifying pupils who may require additional support or intengeintiorder to
ensure that all pupils have equal chances for success.

Therefore, this study intends to shed light on the specific behaviors that argtnmogly associated
with positive or negative academic performance by investigating a broader range of behawetter A
understanding of the link between pupils’ classroom behavior and academic performance can help to develop
effective intervention strategies, classroom management techniques, and targeted support systems. This ca
result in better educational outcomes as well as a positive learning environment that fostérsquiadils
emotional, and cognitive development.

Skinner’s Theory is known as radical behaviorism, and it emphasizes the importance of
the environment in shaping human behavior. He believes that behavior is influenced by its consequences.
Positive reinforcement can be used in the classroom to encourage desirable behavi@as actbhe
participation, attentive listening, and on-time completion of assignments. Praising and rewapilsdor
their participation and efforts, for example, can reinforce these behaviors anddnbestikelihood of their
recurrence. Negative reinforcement, on the other hand, can be used to discouragebimdesiaviors.
Removing an aversive stimulus (e.g., additional homework) after students complete their tasks for tim
example, can reinforce their punctuality. Similarly, appropriate punishment, such as losing prisileges
additional assignments for disruptive behavior, may prevent unwanted behavior. Educators can shape
students' behavior in the classroom by using the principles of reinforcement and punishment.

Deped Order 8, s. 2015 is a directive issued by the Department of Education (BreiEo¢uses
on assessing learners' progress and measuring their academic performanceleiTlaénar to provide a
framework for teachers to effectively evaluate what learners know and can do in veades& subjects.

It emphasizes the importance of assessing and measuring learners' academic perfarpengdes a
structured approach for teachers to evaluate students' progress, improve teaching, pprotitkes
meaningful feedback, and ensure that every learner.

This study is anchored on Lapasaran's (2022) research, which emphasizes the sigmifaztraf
pupils' behavior on their academic performance. According to Lapasaran, whether positagatire,
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pupils’ behavior can have a significant impact on their educational achievements. Accordingsticdihe

pupils who exhibit desirable behavior practices in the classroom are more likely to achieveagwodiac
performance. When classroom behavior is unfavorable, it unfortunately contributes to poor academic
outcomes.

Classroom behavior significantly influences academic performance. Pupils' behavior includes poor
relationships, lack of cooperation, disrespect for others' belongings, disobedience, and irresponsibility.
Behaviorism is an important aspect for educators because it profoundly influences pupitshg ezt
behaviors in the classroom, claiming that teachers have the power to directly shape and impnowgilsieir
behavior.(Staddon, 2019). It also helps teachers understand that a pupil’s home environment and lifestyle
can be the result of their behavior, helping them see it objectively and work tandgtbsistprovement. As a
result, the concept of an individual's dispositions as influences on his responses to stindeivelaged.

These personal dispositions could occur as a result of events such as h&bitnqes, and interests. These
are the characteristics that justify his actions, as well as the personalitthait€luence almost everything
he does. When the stimulus situation affects the pupil's memory content, performance beclegarriers
have such a way that their performance varies over time.

The interaction between pupils' behavior and their academic performance is a cfitcalad the
educational process. DepEd Order 8, s. 2015 provides guidelines for assessing learness' andgre
measuring academic performance, while Lapasaran's research emphasizes the significaof popés’
behavior on their academic achievements. Understanding and addressing pupils' behavior in the classroom,
utilizing principles from behaviorism and Skinner's theory of operant conditioning, can positively iafluenc
their academic performance. By reinforcing desirable behaviors and appropriately addredssitable
behaviors, educators can create a conducive learning environment that supports pupils' aca@sssic succ

2. Methodology

The descriptive-correlational research design will be used in this study. According to Rodtigo et a
(2021), the use of a descriptive-correlational research design, which is appropriate foatiueargsearch, is
a methodical investigation of the relationship between the variables. A descriptive-correlational research
design is a combination of descriptive and correlational research designs that expkifi@a ghenomenon
that appears in the research paper and a systematic investigation into the interplay between tke variable

Descriptive-correlational research for this study used surveys to gathetbdatahe respondents’
assessment of the impact mipils’ classroom behavior and academic performance in terms of classroom
behavior towards classmates and schoolmates, behavior towards work and activities, and behad#or towar
teacher and person in authority.

Frequency, Percentage, Mean, and Standard Deviation were used for descriptiies,stiis

analysis, and interpretation. The pupils’ classroom behavior and academic performance were summed up
using this method. Pearson Product Moment Correlation Coefficiagutilized to establish a correlation
between ppils’ classroom behavior and academic performance in the learners of the South 1 District in
Gingoog City Division.

3. Results and Discussions

Problem 1. What is the pupils’ perception of the classroom behavior in terms of:
1.1 Physical Aggression;
1.2 Verbal Expression;
1.3 Non-Verbal Communication;
1.4 Disrespecting Teacher; and
1.5 Peer Pressure?
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Table 1presents the pupil’s classroom behavior on physical aggression. It has an Overall Mean of
3.08 with SD=0.67, which is described as Moderately Low and interpreted as Sometimanedimsthat
pupils' classroom behavior in terms of physical aggression is that they demonstrate the behavior sometimes.
This implies that pupils experience physical aggression in the classroom, and it is a seblews frat needs
to be addressed. It can have lasting effects on pupils' mental health, andeidd to bullying or even more
serious consequences. Pupils should be reminded thatyifvéh noticed physical aggression in the
classroom, it is important that they tell their teacher about it. When allowed to interact with thietsgve
demonstrated this behavior in the classroom. Physical aggression was still present in the cla$isksam.
(2022) stated that the environment is an important factor in controlling the use of physicasiaggEhey
are still faced with the challenge of providing a secure and supportive learning environmentaréupitse
aware of their classroom environment. The environment in which pupils and teachers arespdaoejar
contributor to how they feel.

Tablel

Physical Aggression

Indicators Mean SD Description Interpretation

1. Some of my classmates attacked us 281 114 dibdgler Sometimes
when they get mad. Low

2. | witnessed my classmates slap some 2.97 1.28oderately Sometimes
of my classmates. Low

3. If somebody hits my schoolmates, they 3.29 1.2Moderately Sometimes
hit back. Low

4. They get into fights a little more than 2.99  1.32Moderately Sometimes
The average person. Low

5. They resort to violence to protect their 3.11 1.2MModerately Sometimes
rights. Low

6. My classmates pushed some of my 3.17 1.38loderately Sometimes
classmates with no valid reasons. Low

7. My classmates have always reasons 3.185 1. Moderately Sometimes
for hitting. Low

8. They threatened people they knew. 2.74 1.38loderately Sometimes

Low

9. They become so mad that things are 3.26 1.29 Moderatelgometimes
broken. Low

10. If somebody kicks others, they kick 3.27 1.30 Moderatesometimes

back. Low
Overall 3.08 0.67 Moderately Sometimes
L ow
Note: 4.21-5.00 = All the Time 1.81-2.60 = Rarely

3.41-4.20 = Most of the Time 1.00-1.80 = Never
2.61-3.40 = Sometimes

In the same table, the indicator If somebody hits my schoolmates, they hit backlyghést Mean
of 3.29 with SD=1.29, which is described as Moderately Low and interpreted as Sometimaseartsighat
the pupils hit their classmates if they are being hit first. This implies that pupils beharespod based on
how they are treated in the class. It is important to encourage pupils to communicate and promade,a posit
safe classroom environment fostering a culture of respect, empathy, and understanding. $haalrs
encourage open dialogue and show fairness and equality in dealing with the pupils so that no one will feel
mistreated and jealous. Wangdi and Namgyel (2022) claimed that classroom management must be
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consistently implemented and imposed to reduce or prevent pupils from fighting each other.

In the same table, the indicator They threatened people they knew got the lowest M&dnaath2.
SD=1.35, which is described as Moderately Low and interpreted as Sometimes. This methiesphpils
have treats in the classroom. This implies that even if the indicator has the lowest meaindicstiéés that
the pupils have treats in the classroom. It is a serious matter that must be addressedas possible and
appropriately. Threats made by students to their classmates can have a variety of cadsgs, Qdlying,
personal struggles, and emotional distress are examples of such issues. Understandioteyltfieg causes
of these threats is essential for effective intervention and assistance. Hi2R&ah stated that children act
from their perspective and cannot think by putting themselves in other places. The pupilsyarenstitind
not mature; they will act according to what they think and feel. They tend to speak about how they feel and
say what they want to say. It is important to act quickly to ensure the safety and well-beingdiidihals
involved. This includes implementing effective intervention strategies, assisting both the individuals
threatened and the students responsible, and creating a safe and supportive school envirofiment for a
Table?2
Verbal Expression

Indicators Mean SD Description  Interpretation
1. They tell their friends openly when they 311 1.14 Moderate§ometimes
disagree with them. Low
2. They often find their selves disagreeing 3.12 130 rktele  Sometimes
with people. Low
3. When their classmates annoy them, 1.20 Moderately =~ Sometimes
they may tell them what they think of Low
them.
4, They can’t help getting into arguments 311 122 Moderately Sometimes
when my classmates disagree with them Low
5. Some of my friends say that they’re 311 123 Moderately Sometimes
somewhat argumentative. Low
6. They are an even-tempered person. 3.11 1.32 oderMely Sometimes
Low
7. They have trouble controlling their 3.1®9 Moderately Sometimes
temper. Low
8. When frustrated, they let their irritation 3.14 1.34 oddvately Sometimes
show. Low
9. They sometimes like to have an enemy. 3.12 1.32 erdfg Sometimes
Low
10. Some of my classmates are teasing 3.11 1.Mederately Sometimes
each other. Low
Overall 311 0.69 Moderately  Sometimes
Low
Note: 271500 = Allthe Time T81-2.60 = Rarely

3.41-4.20 = Most of the Time
2.61-3.40 = Sometimes

1.00-1.80 = Never

Table 2 presents the pupil’s classroom behavior in verbal expression. It has an Overall Mean of 3.11
with SD=0.69 described as Moderately Low and interpreted as Sometimes. This means that some pupils have
moderately low in terms of verbal expression. It implies that the pupils are resemedgctant to speak up.

They are sometimes open to expressing their feelings, thoughts, and ideas. Expresseditigsiafso helps
them understand what others are saying and how they feel about something. They must improve their verbal
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expression skillso be encouraged to speak up in class. Pupils must learn how to express themsellles verba
to find their voice and feel heard. It's also a good idea to learn how to express themselvgsseethallthey

can stand out in a crowd, which can be useful in different situations. However, fidgant to teach the

pupils the right way to speak up with a calm tone so that the classroom would have a better Warajdi

and Samten (2022) revealed that verbal expression could be disruptive during the teaching and learning
process. For both teachers and pupils. If this case becomes consistent, the deacheake seating
arrangements wherein those pupils doing disruptive behaviors like verbal expressions argeaeabethem

so that it’s easy for the teacher to call its attention or reprimand them and other intervention strategies for

making sure that it will not affect more pupils in the future.

In the same table, the indicator When they are frustrated, they let their irritation show got the highest
Mean of 3.14 with SD=1.34, which is described as Moderately Low and interpreted asn&smdthis
means that pupils are not afraid to show if they feel frustrated or irritdtéaiplies that this display of
irritation serves as a non-verbal communication of their struggle or dissatisfadtiotne task, situation, or
their own abilities. When pupils are frustrated, they sometimes openly express their drudtatiils need to
develop the ability to say what they feel when they are frustrated so that their teashedd, as their
classmates, can understand them. Wang and Calvano (2022) claimed thathiés trole in making sure
that the pupils behave in class appropriately is important. Teachers should make interaptoialyesith
those pupils that have mixed feelings or emotions. Talking to them allows them to express their e@mdtions
eventually release them and get away with it. In this way, the pupils can get back to theitatbenfond
stable state. It helps them to become more confident and express their emotions, which will help them to
understand other people’s feelings.

In the same table, the indicators When their classmates annoy them they may tell thehewhat
think of them and they have trouble controlling their temper both got the lowest Means of 3.10 with SD=
1.20,1.29, respectively, which is described as Moderately Low and interpreted as SonTétough the data
shows that it happens sometimes, pupils had a higher chance of experiencing these féidingsially
happens when they are frustrated when they cannot get what they want, or they do not want to do something
they need to doThis implies that When pupils are irritated by their classmates, they may feel conipelled
express their feelings or frustrations to them directly. This can manifest as sharingethéire opinions,
criticism, or even confrontations. Furthermore, some pupils may struggle to control their temper in such
situations, resulting in emotional outbursts or impulsive reactions. Tremblay (2018) claimed phatlas
mature, they develop the ability to control their anger. Since they are not mature enough, they have trouble
controlling their emotions. Herman et al. (2022) claimed that pupils nowadays express what they feel to
someone they feel annoyed or disturbed. In this way, they can easily move on and continue to focus on the
task at hand and give full concentration to it. Thus, effective classroom management belpupds aflows
them to focus and achieve in their studies.

Table 3 presents theypil’s classroom behavior in non-verbal communication. It has an Overall
Mean of 3.12 with SD=0.57,which is described as Moderately Low and interpreted as Sonigtimemans
that non-verbal communication, which includes facial expressions, body language, gestures, and eye contact,
is essential in the classroom. It has a significant impact on the classroom climate, with positivieahcoes
fostering a supportive environment and negative cues preventing engagement and learning. It implies that
Non-verbal communication cues help the teacher communicate with pupils, especially misbehaving ones. In
the teaching-learning process, when a teacher observes that their pupils misbehave, the wagrtheotesach
moves, and reacts will tell the pupils whether their teacher cares or not. Ozcan (202%) that the
nonverbal language of a teacher conveys an extremely strong impression of a teacher's management and
disciplinary intentions to pupils. Non-verbal behavior among pupils serves as a chaneehofiwnal
expression, allowing them to express their feelings and emotions without using words. The nonesrbal c
teacher uses to communicate, including the way they listen, look, move, and react, let the pupils know
whether or not the teacher cares, whether or not the teacher is being truthful, anglhtve teacher is
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listening. When nonverbal cues and spoken words are in sync, rapport, trust, éyndueaall improved.

When they do that, it might lead to conflict, distrust, and uncertainty. It’s crucial for the teacher to develop

greater awareness of their own body language and nonverbal indicators if they wish to improve their
communication skills (Segal et al., 2021).

Table3
Non-Verbal Communication
Indicators Mean SD  Description Interpretation
1. Teacher maintains eye contact with 3.11 1.25 Moderately Sometimes
misbehaving pupils. Low
2. Teacher smiles at misbehavior pupils. 3.11  1.48  Moderately Sometimes
Low
3. Teacher raises his/her eyebrows 3.12  1l.M®derately Sometimes
Towards Misbehavior pupils. Low
4. Teacher forms wrinkles on his forehea®.12 1.45  Moderately Sometimes
While looking at misbehavior pupils. Low
5. Teacher avoids eye contact with 3.12 1@derately Sometimes
misbehavior. Low
6. Teacher rolls his/her eyes towards 3.12.40 Moderately Sometimes
Pupils’ misbehavior. Low
7. Teacher stares at misbehavior pupils. 3.12 1M8derately Sometimes
Low
8. Teacher mkes “OK” sign with a 3.12 1.45 Moderately Sometimes
thumb when Misbehavior pupils Low
givearesponse.
9. Teacher sits beside the misbehavior 3.10 1.22 Moderately Sometimes
Pupils while teaching. Low
10. Teacher points to the door by means 3.13 1.50 Moderately Sometimes
of asking Misbehavior pupils to go Low
out of the classroom.
Overall 313 057 Moderately Sometimes
Low
Note: 4.21-5.00 = All the Time 1.81-2.60 = Rarely
3.41-4.20 = Most of the Time 1.00-1.80 = Never

2.61-3.40 = Sometimes

In the same table, the indicator The teacher points to the door by means of askingvnispebéds
to go out of the classroom got the highest Mean of 3.13 with SD=1.50, which is dessrMedeaxately Low
and interpreted as Sometimes. This means that in order for the concerned pupil not to disttirnieg the
class, the teacher sometimes uses and communicates nonverbal communication in classroom management.
When a teacher points to the door and asks misbehaving pupils to leave, the classroom is anoindicator
disciplinary approach in the classroom. It may also convey to other pupils the importance of adhering to rules
and maintaining a respectful learning environmend maintain classroom order and discipline, the teacher
may use a variety of strategies. The teacher may also establish clear routines and prdceatthrers have to
balance maintaining discipline and creating a positive and welcoming classroom environment, focusing on
positive relationships, promoting independence among pupils, and fostering a sense of belonging. Garcia
(2019) claims that recognizing pugikfforts or even the smallest task completed will boost their confidence
in participating in the work given to them.
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In the same table, the indicator The teacher sits beside the misbehavior pupils while teachimg got
lowest Mean of 3.10 with SD=1.22,which is described as Moderately Low and interpr&ethetimes.
This means that when a teacher chooses to sit next to a misbehaving pupil while teaching, iteveedbesy
an alternative method of dealing with disruptive behavior in the classidamplies that sitting next to the
misbehaving pupils, the teacher expresses their willingness to assist, understand, and redngei'sh
attention to the lesson at hand. Sitting beside the misbehaving pupil allows the teacher to provide immediate
feedback and redirection. Wang and Calvano (2022) stated that when the teacdhesidésa disruptive
behavior pupil, they behave immediately, realizing that they might get into further trouble should they
continue to misbehave or cause disruption in the class. The teachers find it manageahkatatsit pupils
so that they might feel important.

Table4

Disrespecting Teacher

Indicators Mean SD Description Interpretation

1. Somebody cheating in class during 3.13 1.63derskely Sometimes
Final exam Low

2. Some of the pupils playing electronic 3.12 1.27  Moderately Sometimes
games during school lessons. Low

3. The pupils fail to do their homework. 3.12 1.0Moderately Sometimes

Low

4. Some of the pupils call a teacher 3.12 1.37 Moderately Sometimes
some names. Low

5. Some of the pupils read magazine 3.12 1.M®derately Sometimes
when the teacher is teaching. Low

6. Selected pupils pretend to be sick 3.12 1.6®derately Sometimes
to stay away from school. Low

7. Certain pupils dominate the 3.12 1.38  Moderately Sometimes
discussion. Low

8. A particular mobile phone ringing 3.12 1.09 Moderately Sometimes

in class during discussion. Low

9. Some of the pupils are eating during  3.12 1.28  Moderately Sometimes
class session. Low

10. Selected pupils entering the 3.11 1.Moderately Sometimes
classroom loudly. Low

Overall 312 0.82 Moderately Sometimes
Low
Note: 4.21-5.00 = All the Time 1.81-2.60 = Rarely

3.41-4.20 = Most of the Time 1.00-1.80 = Never
2.61-3.40 = Sometimes

Table 4 presents thapil’s classroom behavior in disrespecting Teacher. It has an Overall Mean of
3.12 with SD = 0.82, which is described as Moderately Low and interpreted as Sesndthis means that
the teacher is being disrespected in the classroom. It means Pupils manifest this behavior sometimes.
Disrespecting teachers is highly unacceptable because pupils are taught the valuestadinésgeedience.
Disrespecting teachers includes a variety of behaviors, such as refusing to follow instractiogsin the
opposite direction, not listening to teachers, giving rude answers, confronting teachess,oandPupils are
at school to learn. Thompson (2018) claimed that respect is an essential component of batipupéche
relationships. Respect and caring relationship between teachers and pupils result in improvei acade
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performance and discipline. Pupils misbehaving with their teachers reduces the effect{/¢emssing and
also prevents the entire class from learning. Furthermore, such behavior leadsacapeonic performance
and encourages delinquent behavior among thespupil

In the same table, the indicator Somebody cheating in class during the final exam got the highest
Mean of 3.13 with SD= 1.63, which is described as Moderately Low and inter@et8dmetimes. This
means that pupils sometimes display this behavior. It implies that pupils resort to cheatdes to improve
their grades and meet these expectations. There are numerous reasons why pupilegheat. @ne reason
could be that they are unprepared for the exam, don't care about their studies, andsueceged or pass at
any cost. Cheating could be a way to ensure that one passes the final exams. They rhaitagegrade or
simply pass the exam if they do not get caught and manage to avoid all of the obstacles thdthctrize
challenge. This attitude demonstrates that the person is ambitious and wants to find a waseta gosd
grade. Apart from the desire to succeed, this also demonstrates that these afilfiezjuantly afraid to fail.
The behavior of peers can play a significant role in cheating incidents. If pupils oliseirvelassmates
cheating without consequences or receiving advantages, they may be more inclined to engasgn che
themselves to level the playing field or conform to group norms. Felisilda and Torreon (2020) tteaitibd
learner’s attitude and behavior influence academic success. Pupils who perform poorly in school have a
negative attitude toward learning and believe that school and learning will not help them succetdurethe
Some students nowadays do not prioritize their studies. This is why, during the exam, they dute fireat
to pass.

In the same table, the indicator Selected pupils entering the classroom loudly got the lowest Mean of
3.11 with SD=1.41,which is described as Moderately Low and interpreted as Sometimes. Tisigshata
though it is in the lowest mean, the data indicate that this behavior manifests in the classroom sohimétimes.
implies that selected pupils entering the classroom loudly can have a negative impactclassiioem
ervironment andpupils’ engagement. The disruptive behavior of entering loudly can disrupt ongoing
activities, draw attention away from the teacher, and create a chaotic atmosphérantpets learning.
Moreover, such behavior can affect the mood and concentration of other pupils, leadingetsate
academic performance and increased stress levels. Chamber and Rost (2020) claimed thatphiysical
learning environment in the classroom is conducive, pupils develop a positive attitude toward schaml and ar
always attentive in class during instruction. It is important for the teacher to be vigildrgsenthings to tak
appropriate action towards it so that it will be immediately reprimanded or solved.

Table 5 on the next page presents the pupils' classroom behavior on peer dtdsasi@n Overall
Mean of 3.12 with SD= of 0.77, which is described as Moderately Low and interpe®dmetimes. This
means that the pupil’s behavior demonstrates sometimes. This implies that sometimes they need to give in
because everyone wants to fit in and be liked especially when everyone appears to be doing it

Sometimes they give in to peer pressure because they do not want tomeone’s feelings or
because they do not know how to get out of a situation, so they simply say “yes.” Peer influence significantly
impactspupils’ attitudes, actions, and decision-making in the classroom. Peer pressure caartakerms,
such as encouraging risky behavior, conformity to group norms, and adherence to social hierthiegs.
(2022) states that peer pressure is the process through which members of the samelgppiatgiade their
fellow members to take actions that they may otherwise choose not to or may be resistanptessgeris
typically used to describe actions that are not regarded as desirable or acceptabletyylscactuality,
peers, or a group of peers' influence over others, can be either positive ol.HEnmteacher must guide the
pupils in choosing the right peers or friends they will go with so they will not be in vain.
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Table5

Classroom Behavior on Peer Pressure

Indicators Mean SD Description Interpretation
1. My classmates were skipping 3.12 1.55 Moderately Sometimes
classes with their friends. Low
2. My classmates get into trouble due 3.12 1.20 Moderatdy  Sometimes
to their friends’ fault. Low
3. My classmates go outside and play 3.13 1.40 Moderately Sometimes
computers with their friends. Low
4. During the vacant time, my 3.11 1.54 Moderately Sometimes
Classmates stay outside while Low
eats and hangs out with others.
5. My classmates were wearing 3.121.33 Moderately =~ Sometimes
Appropriately attire inside the Low
school premises.
6. My classmates are using mobile 3.12 1.14 Moderately Sometimes
phones inside the classroom. Low
7. My classmates pass notes from 3.12 1.21 Moderately Sometimes
one classmate to another. Low
8. My classmates called the attention 3.12  1.29 Moderately Sometimes
the other classmates who did not Low
get it right during oral recitation.
9. My classmates do vandalism inside 3.121.49 Moderately Sometimes
the school campus. Low
10. My classmates stole money from 3.12 1.48 Moderately =~ Sometimes
her/his parents to buy snacks together Low
with her/his friends.
Overall 3.12 0.77 Moderately Sometimes
L ow
Note: 4.21-5.00 = All the Time 1.81-2.60 = Rarely

3.41-4.20 = Most of the Time
2.61-3.40 = Sometimes

1.00-1.80 = Never

In the same table, the indicator My classmates go outside and play on computers witketioksr fr
got the highest Mean of 3.13 with SD= 1.40, which is described as Moderately Low apdetatéras
Sometimes. This means that such cases may be less frequent. There are instaaqagpidescape or skip
classes to engage in computer games with friends. This implies that there is a potential obsesgicoram
pupils. It is crucial for teachers to be aware of this behavior as it can significaupihct their academic
performanceWills et al. (2019) claimed that pupils doing activities like this must be given intervention to
avoid becoming a major concern. Teachers must provide various classroom management interventions and
can even ask for assistance from the parents of the concerned pupil for betteufoflad actions.

In the same table, the indicator During the vacant time, my classmates stay outsidmtiviglend
hanging out with others got the lowest Mean of 3.11 with SD= 1.54 , which is described as Moderately L
and interpreted as Sometimes. This means that the pupils do not give more time to their classmates outside the
room during their vacant time but rather stay and stltdiynplies that the pupils interact with one another.
They develop their social aspects, especially at this stage. They enjoy meeting new people (RE®)ey
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stressed that the influence of peers can be very high, so teachers must make monitoringpopilbaseting
classes or not attending their classes at all just to be with their friends or peers doirtist.way, the
possible development of negative habits like cutting or skipping classes is mitigated.

Table6

Overall Classroom Behavior

Variables Mean SD Description Interpretation
Physical Aggression 3.08 0.67 Moderately Low Sometimes
Verbal Expression 3.11 0.69 Moderately Low Sometimes
Non-Verbal Communication 3.13 0.57 Moderately Low Sometimes
Disrespecting Teacher 3.12 0.82 Moderately Low Sometimes
Peer Pressure 3.12 0.77 Moderately Low Sometimes
Overall 311  0./0 Moderately L ow Sometimes

Note: 4.21-5.00 = All the Time  3.41-4.20 = Most of the Time
2.61-3.40 = Sometimes ~ 1.81-2.60 = Rarely  1.00-1.80 = Never

Table 6 presents the overall classroom behavior. It registered an overall Mean of 3.13Dwith
0.70, which is described as Moderately Low and interpreted as Sometimes. Moaflaver variables are
rated with sometimes level. This means that it is strongly advised to implement behavioral ioterventi
programs and effective classroom management strategies to address the misbehavior @fdplugdsing
these issues during their elementary years is crucial, as it becomes increasinghgiclgatte address them
effectively in higher studiesThis implies that in the classroom, some pupils show disruptive behavior. The
teacher must have consistency in discipline and, at the same time, show fairness to the popisgAo
the report of Caballes and Palma (2022), tardiness in submitting assignments and projects)d/pthssical
aggressiveness, derogatory language, lack of attention, and bullying of fellow puphie anest frequently
seen behavior issues.

In the same table, the highest variaisl@on-verbal communication with Mean of 3.13 withSD=
0.57, which is described as Moderately Low and interpreted as Sometimes. This meansahonver
communication in the classroom is a powerful tool that significantly impacts the learning environment. This
implies that nonverbal cues such as body language, facial expressions, gestures, and wamdmplayant
role in conveying emotions, attitudes, and engagement. Bhatti et al. (2021) claimed that teashkrarm
strategies and interventions to address various behavior cases in the classroono seisierg their command
and authority so that pupils will continue to respect them and behave accordingly inside the classroom.
Creating a supportive learning environment, encouraging open communication, and implementing
interventions to address disrespectful behavior and peer dynamics can all help improve pupils’ performance
and academic outcomes.

In the same table, physical aggression got the lowest variable with a mean of 3.08 with SD=0.67,
which is described as Moderately Low and interpreted as Sometimes. This means that making physical
contact or attack is the last resort of the pupils when getting irritated or angmetialy. They control their
emotions and thoughts carefully to avoid further violent actions. Hamsho (2017) stated that pupils
contemplate before making actions like physical aggression as it can further cause more probieiths that
lead to more sanctions. Thus, they think a lot of times before making their moves.

Problem 2. What is the pupils’ academic performance for the Second Quarter of the School Year 2022-2023?
Table 7 shows theupils’ academic grformance. It reveals that 54.67% of the pupil’s academic
performance was at a fairly satisfactory level, followed by 26% atry satisfactory level, 11.33% at a

satisfactory and 8% at an outstanding level. This méanghe majority of the pupils’ academic performance
was at a fairly satisfactory level. This implies that the pupils need to give mordditheir studies to
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improve their academic performance. Moreover, teachers should also use various teaafeigigsstand
remedial activities to enhance the pupils’ interest in studying their lessons. Armentano and Comighud (2020)
claimed that there are several factors why pupils have low academic performance. This includes
environmental factors, physical factors, and even themselves. It is important for the teabhages proper

and accurate diagnosis so that proper actions and interventions will also be implemented

Table7

Pupils’ Academic Performance

Range Frequency Percentage Description

90-100 12 8.00 Outstanding

85-89 39 26.00 Very Satisfactory

80-84 82 54.67 Fairly Satisfactory

75-79 17 11.33 Satisfactory

Below 75 0 0.00 Did not Meet the Expectation

Total 150 100.00

Note: 90-100 = Qutstanding 85-89 = Very Satisfactory
80-84 = Fairly Satisfactory 75-79 = Satisfactory

Below 75 = Did not Meet the Expectation

Moreover, Ozcan (2021) stressed that in terms of operations and attitude, the schastrationin
has an impact on pupils' academic progress. In terms of motivation, social effects;iaadanomic effects,
the school environment has an impactgmupil’s academic progress. In terms of professional ability, serving
as a role model, communication, attitude, motivation, and direction, teachers have anampampils'
academic progress. Thus, everyone in the community must do their part in ensuring thatreupdd a
supported and guided.

Problem 3. Is there a significant relationship between the pupils’ academic performance and the pupils’
classroom behavior?

Table8

Test Correlation BetweePupils’ Classroom Behavior and Academic Performance

Pupils’ Classroom Behavior Academic Performance Interpretation
r P

Physical Aggression -0.117 0.154 Not Significant

Verbal Expression -0.192 0.019* Significant

Non-Verbal Communication -0.171 0.037* Significant

Disrespecting Teacher -0.190 0.020* Significant

Peer Pressure -0.237 0.003* Significant

Note: r = correlation coefficient; P = probability value; * = Significant at 0 .05 Level
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Table 8 projects the test correlation between pupils' classroom behavior and acadenmapegtor
The correlation analysis reveals that physical aggression has an r-value of -0.a17-ealde of 0.154. The
computed p-value exceeds the critical p-value of 0.05, indicating that no significant relationstsp exis
between physical aggression and academic performance. Therefore, the null hypothesepted,acc
suggesting that physical aggression does not impact pupils' academic performance. Dekgaiteahdirect
effects, it is crucial for teachers to remain vigilant regarding such behaviors, as théavea broader
implications for pupils' overall well-being. Wangdi and Namgyel (2022) emphasized the importance of
behavior and attitude in a child's development, particularly during their formative years. idenessential
to establish a foundation of positive behaviors and attitudes to support their holistic growth.

For verbal expression, it registered an r-value of -0.192agmdalue of 0.019. The computed p-
value is lower than the critical p-value of 0.05 level of significance, indicatingtsighificant relationship
was registered between verbal expression and academic performance. Thus, Hiapothaisis is rejected.
This implies that verbal expression h@abearing on pupils’ academic performance. Teachers and parents
must give emphasis on providing interventions to minimize, if not totally eliminate, this kindafitwehs it
indicates negative effects ahe pupils’ academic performance. Wangdi and Samten (2022) reiterated that
verbal expressions can affect the teaching and learning process which in turrieatsotiaé performance of
the pupils. Thus, it must be addressed immediately and carefully.

For non-verbal expression, it registered an r-value of -0.171 and p-value of Dh@3@omputed p-
value is lower than the critical p-value of 0.05 level of significance, indicating that a significant réigtions
was registered between non-verbal expression and academic performance. Thus, the nullishypothes
rejected. This means that non-verbal expressions &avearing on pupils’ academic performance. Teachers
and parents must give emphasis on providing interventions to minimize, if not totally elimiratenthof
behavior as it indicates negative effectsth pupils’ academic performance. Non-verbal communication
must be properly implemented to avoid misconceptions and misunderstandings as it can rcause ba
between parties (Ozcan, 2021).

For disrespecting teachers, it registered an r-value of -0.190 and p-value of 0.020mpled p-
value is lower than the critical p-value of 0.05 level of significance, indicatingtsignificant relationship
was registered between disrespecting teachers and academic performance. Thus, Hieothelbis is
rejected. This means that disrespecting teachers significantly influences pupils' acadeanimaped.
Therefore, it is essential for teachers and parents to prioritize interveritiwets & minimizing or completely
eradicating such behavior. Disrespectful conduct towards teachers demonstrates negatsv@refbupils'
academic performance, emphasizing the need for focused attention and intervention. disyesaetiers
has a bearing on pupils’ academic performance. Singla (2017) claimed that there are plenty of things to
consider regarding why a pupil disrespects a teacher. Thus, the teacher should talk to theccpopérand
further investigate before giving conclusion and sanctions as it may develop further negatively instead of
solving it.

For peer pressure, it registered an r-value of -0.23AgAdalue of 0.003. The computed p-value is
lower than the critical p-value of 0.05 level of significance, indicating dhsigjnificant relationship was
registered between peer pressure and academic performance. Thus, the null hypotiesisdsThis means
that peer pressure significantly impacts pupils' academic performance. Peés icdinential figures for
individuals, regardless of their age, as they often share social circles. To navigate peee,pratividuals
can reflect on their actions and consciously choose to engage in behaviors that align with their own values
despite external influences. Listening to one's inner voice and abstaining from participating iesathiait
cause discomfort is preferable (Saxena, 2023). For pupils, it is essentiahdbers and parents to provide
guidance and support, recognizing that their ability to make mature and informed decisions is stillrgvelopi
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4. Conclusions and Recommendations
The following conclusions were drawn considering the findings of this study:

1. Nonverbal communication is important in the classroom because it complements and enhances
verbal communication, allowing for effective and holistic communication between teachensupife
Teachers can promote active engagement, facilitate effective learning, and inopered classroom
dynamics by recognizing and applying the power of nonverbal communication.

2. The level of Pupil’s Academic Performance for the Second Quartesf the School Year 2022-2023
was Fairly Satisfactory level.

3. Pupils’ classroom behavior has a significant impact on academic performance, except for physical
aggression.

Based on the findings and conclusions of the study, the following are the recommendations :

1. Teachers may implement proactive behavior management strategies in the classroom. Encourage
open communication, establish a zero-tolerance policy for physical aggression, andtretspuils are
aware of the consequences of such behavior.

2. School administrators and teachers may proactively address the needs of students who are
performing at a satisfactory level academicalggular communication and updates on the child's progress
support learning and encourage parental involvement in school activities.

3. Teachers may establish clear expectations for respectful behavior and address amg ioktanc
disrespect as soon as possible. Implementing social-emotional learning programs that emphasize empathy,
self-awareness, and conflict resolution can provide pupils with the skills they need toelffeatinage peer
pressure. Promote positive peer interactions, a supportive classroom environment,imptethentation of
peer mentoring programs can all help to reduce negative peer pressure and psenséedd belonging and
support among pupils.
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