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Abstract

This study applied the concepita descriptive type of research. Likewise, 80 Grade 11 studleDtm Manuel Rivera
Memorial Integrated National High School, Pila, Lagun¥, 8020-2021 were selectadthe respondentsf the study. Similarly,
the study aimed to identify the status of the learners’ performance in pre-writing; the learners’ performance in post-writing
following the concept of the three paragraph strategieb as clustering, outlining and freewriting; lastly, thgngicant
difference in the status of the learners’ paragraph writing performance after being introduced to writing strategies. Weighted
Average Mean and Standard Deviation was used to determine the level of the learners’ writing performance both in pre-writing
and postwriting. While, Anova was used to identify if there was difference in the status of the learners’ performance after being
introduced to the writing strategies. As the result shows, the learners’ performance in pre-writing was interpreted as Average.
Meanwhile, during the post-writing, the learners perforiviey Good using the clustering writing strategy, Good follayihe
concept of outlining and also Good applying the freewritinigivg strategy respectively. Likewise, based on the edatipn,
the learners’ performance in the pre-writing and post-writing was significantly different wehi explains that there was an
improvemat in their writing performance after being introdudegbaragraph strategies. Thus, there was significanteliféein
the learners’ writing performance after being introduced to the writing strategies; theretbeehypothesis stating that there is no
significant differencén thelearners’ writing performance after being introdudedparagraph writing strategiesrejected. Based
on the results and findings of the study, it is highhonemended that Learners from all grade levels shall bedinted to the
paragraph writing strategies.
Keywords: Writing, Writing Skill; Paragraph Writing\riting Strategies

1. Main Text

I ntroduction

An effective paragraplts similarto a short essayt has a distinct start, middle, and end. Focus and attdnté®etail are
combined in an excellent paragraph to fully develop one thAdigitionally, it aids in the reader's movement frone tmought
to another (Andres, 2017). On the other hand, a paragraptd dbeulnified with the main point, and it should be cleaht®
reader.

Writing an assignmentfor academic purposesiay be a difficult processfor the beginning writer. As welhs
understanding how to interpret what is required in thiggasgent, the student needs to have efficient and planninggstrstdt
also helps to realize that it is very useful to weeweral drafts, rather than attempting to write the fumssion in one step.
Another important strategy is managing time, so thaetiesufficient time for reflection and getting feedkaln this way the
final version will have advanced from the initial idéasn edited and more polished version. Understanding hovartage the
partsof the process is therefoamimportant parbf assignment writing.

Reading and Writing is one of the subjects offered in Setiigih School curriculum, the subject leads the learrters t
critique a chosen sample of pattern of development focusirigfammation selection, organization, and developmentyrite
1000-word critiqueof a selected texin the basiof its claims, context, and propertiasa written materialto produceeachtype
of academic writing and professional correspondence foilpwhe properties of well written texts and procegpreach to
writing.

With the above sedf performance standards,is very clear that senior high school students are expé&zteduce
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numerous written outputs sualbook review, literature review, research report,guigproposal, posmon pé’ﬁé"r“”é"\ﬁggther forms
of academic writing. Thus, effective writing skills mbstpossessed among the students. However, losigbe anecdotal reports
done by the researchérwas found out that students were having difficulitiegroducing the following outputs.

As respond to the occurring observed problems, the cisrawvas highly motivated to utilize different techniques in
paragraph writing sucaspost-writing, free writing, clustering, and outlining. Thgrwill determine the significant differenae

the statusf learners’ paragraph writing performance after being introduoedriting strategies.

Background of the Study

In accordance to the legal mandate of this study, it Beadnchored to Department of Education Order No. 21 s. 2019,
entitled, “Policy Guidelines on the K to 12 Basic Education Program”. Learners are expected to be holistically developed with
21 century skills ready for higher education, entrepreneurahighwork. In addition, learners should be well-roundegpha
and smart.

In order to meet the above standards, learners must acogsams responsive to their needs and consistenthréih
interests and aptitudes; learners actively participadel@arner-friendly environment; and learner completesptete education
and attain learning standards. Thus, senior high schoohssudeder the Reading and Writing subject dhefiroducing academic
writing and professional correspondence following thg@eresof well written text.

Learners who understand the paragraph writing strategy fregueatite written works that have theme, depth, and
clincher phrases. Their sentences are weliten, using a consistent point of view, consistent teoggally-ordered concepts,
and suitable transitions (Paragraph Writing Strategy,)

Ramzan and Hafeez (2021) analyzed the improvement of students’ writing skills in writing paragraphs through the
outline strategy. Results of the study showed that the outline strategy can improve students’ writing skills in terms of paragraph
heading, usef proper grammar, correct spelling, and lergjtharagraphs. Another related study by Laud and E20&B)proved
that writing strategy enhanced the organization and @mhe$ paragraphs written among by students with writinficdities.

The researcher aims to determine the status of learners’ performance in Pila, Laguna in paragraph writing, utilize the
different strategies in paragraph writing, and its significant difference in the status of learners’ performance in paragraph writing
after being introducetb writing strategies.

Theoretical Framework

Since this study focuses improving the paragraph writing strategy of learnesmsyésearcher aimedlook for theories
that talk about writing and writing strategies.

These theories may support the concentratfdahis paper.

Accordingto Hodges (2017), the sociocultural theory of writisghphasizes motivation, affect, and social influencas
components of writing” (p. 141). Sociocultural theory builds on Vygotsky’s social development theory which identifies social
interactionasessentiato achild’s cognitive development. Also, Vygotsky identifies thgportance of a learner having access
a more knowledgeable other (MKO). For many, this could behta or parents, but MKO can also be. With regardriting
instruction, the sociocultural theory applies when studesitaborate. In the past, writing has been viewearnaisdividual task,
but by integrating collaborative writing and peer feedtstckients have the opportunity to improve their writing thropggr
interaction. (Vygotskyscited by Hodges, 2017)

The research also builds upon self-efficacy as articulatedcial cognitive theory. Social cognitive theoryhwitelf-
efficacy is rooted in Bandura’s social learning theory. Social learning theory involves students learning through the observations
of peers' behavior, attitude, and outcomes of these a@tgervHodge$2017)when students improve their self-efficacy, through
the implementation of writing instruction, they segprovements in writing outcomes. Writing strategies thatude social
cognitive theory with self-efficacy involve classabrstorming sessions and student discussion about ttiegagrompt. Another
method allows students to critique another writing sarppeactice revising and editing.

Statement of the Problem

The main purpose of the stuiyto determine the significant differenoe the statusf the Grade 1learners’ writing
performance after being introductxthe paragraph writing strategies.
Specifically,it seekgo answer the following questions:
1. Whatisthe statusf thelearners’ performancén pre-writing?
2. Whatis the statusf thelearners’ performancein post-writing in termsof:
2.1 Freewriting;
2.2 Clustering; and,
2.3 Outlining?
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3. Isthere significant differenda the status ofearners’ paragraph writing performance afteF belng 3@5rodt10ed
writing strategies?

Research Methodol ogy
This research explores the different writing strategidsarning paragraph writing. However, specifically, itredded
the effectivenessf writing strategies such as clustering, outlining aeéwritingin teaching paragraph writing.

Research Design

This research study will use the descriptive researdgrisdetermine the significana# the writing strategies among
the selected Grade 11 students of Don Manuel Rivera Mahtotégrated National High School, Pila, Laguna, spzdly, to
further determindf the paragraph writing strategies are helpiiimprove their writing skill.

According to Key (2011) descriptive research was used to obtfirmiation concerning the current status of the
phenomena to describe “what exists” with respect to variables or condition in a situation. The methods involved range from the
survey which describes the status quo, the correlatioly sthich investigate the relationship between variabdagevelopmental
studies which seelo determine changes over time.

Descriptive research design was used since this stedyaffigure out the impaadf phenomenon to a certain variable.

Population and Sampling Technique

The Purposive Sampling Technique was used in this studya itéshnique in which respondents are picked based on
the researcher's judgment amdrespondents' attributes

Purposive sampling, according to Vijayamohan (2022), is tbeeps of picking samples from a larger sample size
depending on the survey takestsesearcher's assessmdntother words, a purposive samgehosen to meet the neaafghe
test, surveyor researcHor whichit will be utilized.

Resear ch Procedure
For the smooth conduct of the study, the researcher askedssion from the school principal of Don Manuel Riave
Memorial Integrated National High SchaolPila District where the respondents are currentlylettoBefore the administration
of the data gathering process, the respondents wereegrigrthe objectives of the study. Then, the respondentsdigréuted
with the module they had to study and performed both thevptieg and post-writing activities. Also, the researcheked
assistance from his fellow English language teadioasiseck or evaluate the outmftthe respondents using a scoring rubric.
Then, the data were tallied, analyzed, and interpretddthét assistance of the competent statistician.

Research Instrument

In pursuance of this research study, the researcher exViearious reading materials to gained ideas regarding the
concentration or focusf his studyln the same manner, the researcher constructed a selfanoadée that contains the discussion
onthe paragraph writing strategi@swell asthe pre and post-testsmeasure whether there wolddimprovemenbn the writing
skill of the learners after they were introdutethe writing strategies. Similarly, the writing modulaswalidatedby the English
teacher®f the school where the researcher is currently deployed.

Moreover, the module is divided in three (3) parts wherein padhconsists of discussion on the paragraph writing
strategies- freewriting, clustering and outlining.

The respondents would first write a paragraph on the ptéwgvactivity as an initial task. Then, they would reaxtl
study the discussion for each of the three paragraph wsitiatpgies. After each paragraph writing strategy theydvstuidy,
they would compose a short essay of a similar topioviihg the concept learned from each strategy. The outpthe learners
were checked by English teachawgather a more valid result and their outputs were cearegbas to:

SCALE RANGE INTERPRETATION
5 4.21-5.00 EXCELLENT
4 3.41-4.20 VERY GOOD
3 2.61-3.40 GOOD
2 1.81-2.60 AVERAGE
1 1.00-1.80 POOR
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Statistical Treatment of Data 357

Table 1. Statistical Treatment of the Study

ANALYSIS STATISTICAL
TOOLS

1.The levelof statusof thelearners’ performancen pre-writing. Mean &SD
2.The levelof statusof thelearners’ performanceén post-writingin terms of: Mean &SD

2 Eiceeie

2.3 Outlining
3.The significant differenda the statusf learners’ paragraph writing performang Anova
after being introducetb writing strategies (e.g., freewriting, clustering and
outlining).

Resultsand Discussion

The Status of the Learners’ Performancein Pre-Writing
Table 2. The Status of Learners’ Performancein Pre-Writing

PRE-WRITING
Mean 2.36
SD 0.93
Inter pretation Average
SCALE RANGE INTERPRETATION

5 4.21-5.00 EXCELLENT
4 3.41-4.20 VERY GOOD
3 2.61-3.40 GOOD
2 1.81-2.60 AVERAGE
1 1.00-1.80 POOR

Table 2 shows the level of learners’ performance in pre-writing. As the result shows, the pre-writing obtainhe
computed weighted mean of 2.36 and standard deviafidr®3 whichis verbally interpretedis Average.

The learners’ performance in pre-writing was interpreted average because their struggbeg@nizing the ideas in the
paragraph was evident. Also, it was observable thatetmmers have difficulty in achieving unity and coherenmcéhiir
composition.

De Silva (2014), stated that writing skills for learnergooéign languages are a challenge because understanding and
knowledge of subjects using foreign languaigesvery complex process. These difficulties are cabgeéveral factors suds
vocabulary choice, sentence structure, and paragrdygneseln line with this fact, there are some private uniersiallowing
their students to write their final projects using Bsha

The Status of the Learners’ Performance in Pre-Writing
Table 3. The Status of Learners’ Performance in Post-Writing in terms of Clustering

POST-WRITING CLUSTERING
Mean 3.74
SD 0.78
I nter pretation Very Good

Table 3 shows the level of learners’ performance in post-writing in terms of Clustering. As the result shows, hiing
performance of the learners obtained the computed weighéeah of 3.74 and standard deviation of 0.78 which is Jgrbal
interpreted as Very Good.
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The writing performance of the learners improved aftierdying and applying the concept of clustgiing in their
composition because they were able to join sentendlssimilar ideas togethén a paragraph.

Ariyanti & Rinda (2017) pointed out that writing needs huge effertvell as practicing it in terms of paragraph
organization, language use, and mechanics, for the rebabrthbse three aspects are potential in influencing thtengvr
performance such as content and vocabulary including elsroéftow to formulate ideas, develop and analyze thdorébe
displaying the essay writirgsa final draft.In addition, essay writing provides students opporturtitiésild and develop critical
thinking, so that students are trained to make theirjodgement, decide their writing styles, and pick out sifiemiction for
their academic writing task.

Table 4. The Status of Learners’ Performance in Post-Writing in terms of Outlining

POST-WRITING OUTLINING
Mean 3.35
sSD 0.72
I nter pretation Good

Table 4 shows the level of learners’ performance in post-writing in terms of Outlining. As the result shows, thigting
performance of the learners obtained the computed weighéeesh of 3.35 and standard deviation of 0.72 which is verbally
interpreted as Good.

Thelearners’ writing performance improved after applying the discipbh®utlining because they were abborganize
ideasin a sense that hauoh overviewon the potential structure of their composition since th&gto come up first wittanoutline
before they plot their ideas into a paragraph.

Ariyanti & Rinda (2017) pointed out that writing needs huge effertvall as practicing it in terms of paragraph
organization, language use, and mechanics, for the rehabrithbse three aspects are potential in influencing thtengvr
performance such as content and vocabulary including elsroémtow to formulate ideas, develop and analyze thdorebe
displaying the essay writirega final draft.In addition, essay writing provides students opportunitiésiild and develop critical
thinking, so that students are trained to make theirjodgement, decide their writing styles, and pick out sifierdiction for
their academic writing task.

Table 5. The Status of Learners’ Performancein Post-Writing in terms of Freewriting

POST-WRITING FREEWRITING
Mean 2.98
SD 0.67
I nter pretation Good

Table 5 shows the levef learners” performancén post-writingin termsof Freewriting.As the result shows, the writing
performance of the learners obtained the computed weighted of 2.98 and standard deviation of 0.67 which is verbally
interpreted as Good.

Thelearners’ writing performance improved after understanding andidening the disciplinef Outlining because they
were taught to generate a lot information about the dulsjatter before they went directly to writing their gaagph whichis
usefulin coming up with plenty of ideas that will be support thewismnof the subject matter.

Ariyanti & Rinda (2017) pointed out that writing needs huge effsrwnell as practicing it in terms of paragraph
organization, language use, and mechanics, for the rehabrithbse three aspects are potential in influencing thtegvr
performance such as content and vocabulary including elsroéhtow to formulate ideas, develop and analyze thdorebe
displaying the essay writirepa final draft.n addition, essay writing provides students opportuntitiésiild and develop critical
thinking, so that students are trained to make theirjodgement, decide their writing styles, and pick out sifierttiction for
their academic writing task.

Table 6 presents the significant difference betwhenttidents’ performancén Pre-writing and Post-writing.

As shown above, students’ performance in the pre-writing and post-writing was significantly different in tesnof
freewriting (f=9.44, p=0.000), clustering (f=3.90, p=0.012) and matj (f=9.50, p=0.000). All p-values are lower than 0.05 level
of significance which supports the resufshe analysis.

This further implies that the writing strategies introdutedhe learners lead to the improvement of their skl
freewriting, clustering and outlining.
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On the same mannet,canbeunderstood that the improvemeamithe performancef the learners paragragh writing
was merely influencebly the understanding they gain@althe concept of the three paragraph writing strategies yatstering,
freewriting and outlining which help them structure arghaize their ideas and thoughts beitigparagraph.
Tegbaretal. (2017) advocated that writimgdefinitely requiring hard workn other words, writings an activity which
should be done with great care and should be thought tmuaonivate with a reader effectively. These imply thatimgiis a

difficult skill which needs tdethoroughly practiced. The abilitg write wellis not a naturally acquired skill.

Significant Difference in the Status of Learners’ Perfor mance after being I ntroduced to Par agraph Writing
Table 6 Significant Differ ence Between the Students’ Performancein Pre-Writing and Post-writing

FREEWRITING CLUSTERING OUTLINING
Pre Post Pre Post Pre Post
Mean  2.363 2.975 2.363 3.738 2.363 3.350
f-value 9.44 3.9C 9.50
p-value 0.00cC 0.01: 0.000
Analysis Significant Significant Significant

Significant at 0.05 level of Significance

Summary of Findings
This chapter includes the presentatiba summary, findings, conclusion basedhe hypothesis, and the corresponding
recommendations.

Summary

The general objective of the study was to determineeifetisignificant is significant difference on the statfithe
learners’ writing performance after being introdudecthe writing strategies suasfreewriting, clustering and outlining.

The researcher created a writing module thattbae studied by the learners. The writing module contained dismus
and writing activity of the three writing strategies redyrfreewriting, clustering and outlining.

From the instrument that yielded the data gathered byeti®archer summarize the following findings.

As the result shows, the learners’ performance in pre-writing was interpreted as Average. Meanwhile, durirgg pgbst-
writing, the learners performed Very Good using the clusjesiriting strategy, Good following the concepboutlining and also
Good applying the freewriting writing strategy respectivéikewise, basean the computation, thizarners’ performancén
the pre-writing and post-writing was significantly diffetemhich explains that there was an improvement in theitingr
performance after being introduckxparagraph strategies.

Improvement in the status of the learners’ performance in paragraph writing was observable because they were able to
learn concepts helpful in organizing the ideas they havatahe subject of their composition. Learners were guided wit
principles addressing the organization and structure ofag@ah.

Similarly, students’ performance in the pre-writing and post-writing was dicpantly different in terms of freewriting,
clustering and outlining.

Conclusion
There was significant difference in the learners’ writing performance after being introduced to the writing strategies;
therefore, the hypothesisting that there is no significant difference in the learners’ writing performance after being introduced
to paragraph writing strategies is rejected.
Recommendations
Basedon the results and conclusion postedhe study, the following recommendation was formulébetie following.
1. Learners from all grade levels shall be introdueithe paragraph writing strategies.
2. Teachers shall exert great effant making the students learn the paragraph writing strategwsas clustering,
freewriting and outlining.
3. Learners shalbegiven a writing activity from time to tim serveasa practice to improve their skill better.
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4. The writing module shabetested to other sef respondents from other schools whether pubiiarivate.” 35,
5. When writing, learners shall always consider the conaigte paragraph writing strategisorderto ensure that they
will come upto a well-constructed composition.
6. Teachers shall be encouraged to participate on traimieiyention programs regarding the finished study.

7. Similar study shall be conducted to a different grade tevehlidate the resutif the concluded research.
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