‘\
% URP.ORG
227

A systematic literature evaluation on Definitions, Attitudes

and Pedagogical Challenges

Md Mirajur Rhaman Shaoah Tebatso Namanyarie

gmirajsaon@gmail.com
Faculty of Education, Southwest University Tiansheng Road,
Beibei, Chongqging, 400715, China
bhnamanyanetn@hotmail.cotRaculty of
Education, Southwest University
Tiansheng Road, Beibei, Chongging, 400715, China

Abstract

To find a shared understanding of what "inclusive educatic@ns this study looks at
several different points of view from researchersvamious fields. From the perspectives of
students, teachers, and the general public, the attituctesnsieoks at the problems that teachers
and students with disabilities face in today's educatisystems (parents). There is also a clear
plan for how to teach literature to students with diffelerels of background knowledge. Last
but not least, a general review focused on the two madelmaised in this study (the social and

medical models).
Keywords, Inclusive Education, Attitudes, Pedagogical Challenges

1. Introduction

In education, several terms can mean more than one ®damge words have come to mean the
same thing to everyone, while others have different meamegending on factors like religion,
geography, history, culture, ethnicity, and access to reesufhe goal of this exposes to discuss
a controversial idea about education that has caughtttémtian of academics worldwide. As
suggestedin the above subject, Inclusive Education: A Literature &ewon Definitions,
Attitudes, and Pedagogical Challenges, it will also have a dempemore varied understanding

of these basic ideas. Educati@a complete wayo prepare a new generatido participate
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actively in civic life. This is because it considerg grocess of schooling for babies, young
people, and older people of school age. Education includegtl@ng that makes people more
innovative, betteat what they do, and more moral.

In a narrow sense, it is mostly schooling, which is defiag the action of educators affecting the
mind and body of the learner in a planned, deliberate, atdmsgtic way to shape them into the
kind of people the educator sees them becoming based oretteofea particular community or
class. Aristotle said that education is the way to peepgverson for his life's purpose by letting
him use all of his skills to the fullest. Professor Yunud athers like him define education as
"any program that is chosen to affect and help children thithgoal of building awareness,
physical skills, and values that will help the child rea@hhighest goal.” For the child's future
happiness and the goad the world, it is important that whahe does has good results for
himself and the world. "Education is all about growing; & ha goal outside of itself,” Dewey
wrote simply in 1978. Since Aristotle's time, people have h#erent ideas about education.
Still, most agree that it's meant to help people becsetiereliant, independent people who can
contribute to and benefit from the communities wherg the. As a result of this philosophy,
many educational reforms and policies have been suggestédasucfree primary school for
everyone, education for all, education for sustainableldewent, and inclusive education. But,
aswas saidat the beginning, this study will focus on just one idea: sigkl education (IE).

Even though there have been many attempts to define 'iveleducation,” there seems to be no
one definition that everyone agrees. Shyman (2015) saly& thanuch more complex than one
might think to fully grasp the idea of inquiry-based learning @& an educational principle and
practical application. It's one of the most time-consgnthings you can do in college. Since IE
is so broad, any attempt to define it must strike a balaatveelen being too general to be valid
and being too specific to be meaningful (Shyman, 2015). This pnoisleceaused by different
countries' laws, attitudes, inefficient resources, antiural habits. NCERI (1995) defines
"inclusion” as the provision of services to students wislaldlities, including those with severe
impairments, in the neighborhood school and age-appropriaerajeeducation classes. The
necessary support services and supplementary aids (fchittheand the teacher). However, both
sides needo ensure that the child's academic success, behavio@ssy@nd social success,

andto prepare the chiltb participate as a full membef society" (NCERI, 1995:3).
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This could be seen as a complete description of theokbkRoause it pays attention to things like
uniformity and location when talking about educational fae#itand looks at the school as a
whole. This definition will be seen as an example obmmete inclusion paradigm, but it uses
much softer language than other definitions of full incasildol (2006) says that inclusion is
"when a trained professional teaches a student with agaidemic and behavioral challenges in
the general education curriculum.” Simply put, "inclusiom®ans that all of a school's special
education students are in regular, age-appropriate clagsze they get all of their instruction
(Idol, 2006:4). There have also been attempts to definesimelleducation by matching the
criteria and unique definitions of international organ@adi that support education on a global
scale, such as the United Nations Educational, Scierdifct,Cultural Organizations (UNESCO)
and the United Nations International Children's Emergenog FUNICEF) (UNICEF).

Together with 92 states and 25 international organizatidres,United Nations Educational,
Scientific, and Cultural Organization (UNESCO) turned itsraitbe to the lived experiences and
social needs of people with disabilities worldwide. Thenngoal of this pact was to make it
easier for people with disabilities to participate in altpaf society and education worldwide.
The agreement said that all governments would work to impedueation for all children, no
matter where they came from or what their circumstaneere. Unless there are exceptional
circumstances, they should make it a law or find anotlagrto ensure that all kids are in regular
classrooms. Raise awareness through demonstration tpragecl encourage international
exchanges with countries that have inclusive schools. #isahled people's groups, parents, and
community groupsto pay more attentiorto preschool techniques and vocational paofs
inclusive education. Include inclusive education in preservice ia-service teacher programs
(UNESCO, 1994). The organization UNICEF (2017) says that inelusducationis "an
education system that includes all students and welcontebedps them study, no matter who
they are or what their skills or needs are." This meassring that all children, no matter where
they come fromor how much money they have, have the same adwegpod schools,
classrooms, playgrounds, transportation, and bathrooniglr&hwith disabilities and other kids
go to the same schools (UNICEF, 2017:1).

Figure 1 shows the rights of disabled children that goverrsyshauld consider. The following
models are based on a UNICEF (2017) online study that lays aithals to be included in

education systems for children with disabilities.
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Figure 1. Adapted from UNICEF (2017), it outlineswhat | E requires and promotes.

However, the inclusive education systems must changedkiesehools are set up, the laws and

policies that govern them, and the ways that studeoits &l backgrounds are paid for and the

quality of their education is managed (UNICEF, 2017),

Figure 2.
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Figure 2. A Framework of |1E adapted from UNICEF (2017) in schools.

Conditions must be met for inclusive education (UNICEF 2017).
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» It is stopping discrimination and bullying; including all childrengen those with special
needs; making sure that children with disabilities, espg¢i@se stuck in crises or other
emergencies;angoto primary and secondary schools that are accessible/@lndming.

» We call the kinds of help and changes that help kids witibdises to do well in school
"reasonable accommodations.”

» Individualized education programs (IEPs) list the chargas$ extra help given to a
student with a disabilitgo that theycantake parin their educatioms muchaspossible.

» Services for specific impairments such as learning braillsign language, classroom
reorganization, and accessible learning materials.

» Teachers are adequately traitedvork in inclusive schools.

According to a 1999 Organization for Economic Co-operati@h@evelopment study, everyone
agrees on the idea of inclusive education. The main proldeens lack of political will and
people's inabilityto change (OECD, 1999). Academics agree that conseshesdto reach,
even though there is a lot of agreement on formal adesss sectors. Since there isn't a single,
agreed-upon definition of inclusive education, it would be aswaable to think everyone agrees
on what it means (Haug, 2017). Also, the idea of what it m&ahe included has been hotly
debated for a long time (Hansen & Qvortrup, 2013). A lotidng on the outcome of this
definition debate since they show how the idea is urmisand used in practice. This, in turn,
affects how inclusive education interacts with and héigsmany different student groups.
People argue when they have other ideas about what sometbants. The growth of inclusive
education could be supported by a systematic look at theretitf points of view (Florian, 2014;
citedin Haug, 2017).

This study will use what Thomas (2013) and UNESCO have saidat afiusion and inclusive
education, which are more broad ideas (1994). Thomas's (20B3pfideclusion includes not
just people with disabilities but also "all pupils" and "niaadjzed groups.” So, it's in line with
the Salamanca Declaration from 1994, which talks about #sref all student groups at risk of
being mistreated in the classroom (UNESCO, 1994). This prottameoncerns all students
vulnerableto prejudice and their abilityo participate in traditional educational settings
matter their needs, race, culture, or social situatiamther essential thing to talk about here is
how teachers, students, parents, and other membersaafrtimunity feel about inclusion. Smith

(1971) says that yocandevelop new attitudes or change the ones you already Hawlefines
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an attitude as "a relatively stable arrangement of ide@asta thing, a person, or a situation that
makes you more likely to act in a good way." A person's d#ititoward something can be
described as a "psychological tendency shown by a positimegative evaluation of that thing"
(Eagly & Chaiken, 1993:1).

According to Hogg and Vaughan, an attitude is "a generally pemhanrangement of ideas,
feelings, and behavioral tendencies toward socially relewhjeicts, organizations, events, or
symbols” (2005). (Hogg & Vaughan, 2005:150). The ABC Model of Attitudea way to
classify them roughly. It comprises three parts: Affecpk@cessing involves how a person feels
about or feels about what they have an attitude about. \ipddéo do with how our attitudes
affect what we do. b) The cognitive part comprises beliefs faats about the attitude object
(Katz, 1960). Eagle and Chaiken (see Figure 3) prad&BC Model (1993). (1993).

Figure3

AFFECTIVE
COMPONENT
ATTITUDES

~ ~
BEHAVIOURAL COGNITIVE
COMPONENT CMPONENT

Figure 3. Eagly & Chaiken (1993), ABC Model of attitudes.

This article will talk about how teachers feel about ingli®ducation in general, how students

think about inclusive education, how parents and the commiggtyabout inclusive education,
and how students think about hosach other feel about inclusive education (referritg
student's attitudes towards other students with disabilitieghelast part of this introduction,
we'll look at what pedagogy means.

Thorndike's pedagogy from 1911, Pavlov's pedagogy from 1927, and Skpedatgogy from
1957 are all examples of behaviorist theories thatleayetacher should be the only person in the
classroom with authority and the one who leads treotesin an ideal curriculum, each subject
would be taught separately. But "pedagogy includes almost everytavesach that makes

learning better" (Steele, Holbeck, & Mandernach, 2019:5). Thisdesl waygo teach, howo
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use technology, how to get information to people, and so oeTsuccessful in a behaviorist
classroom, teachers need to use various methods, swedtag, modeling and demonstrating,
memorization and repeated chanting. These "visibleskstashould have direction and
organization from the teacher.
On the other hand, as the class goes on, the actibiesme more focused on the students.
Piaget's (18961890) constructivist theory of education emphasizes how riapioit is for the
learner to participate in the learning process activelgaBgse of its subtle role in the classroom,
this theory is often called "invisible pedagogy.” The awiréhe constructivist way of teaching is
teaching through projects and questions. Lev Vygotsky's somiskructivism says that learning
is a joint effort between the student and the teachewge®ion the other hand, thinks that
learning can only happen in a social environment. Last, tHérefationism, a critical approach
to teaching that was made by the Brazilian teacher PatdoreF One wayto describe
liberationist pedagogys as one that "liberates" the classroom by makihga place where
students' ideas and opinions matteremphasizes how importaittis for the teacheto learn
with the students. Hip-hop and graffiti, which use nondsaah structures in their writing, can be
examples in the classroom. The students will play tltee abthe teacher and decide what the
lesson will be about. Students can show what they've Bamelass in many ways, such as
through presentations, monologues, and even daiifcihgir teachers give them a chance and
the right help.

2. Literature Review
2.1Teacher's Attitudes towards Inclusive Education

Teachers now have to deal with more multilingual and oulttiral classrooms. They
also have to make more accommodations for children \pitkial educational needs (SEN) in
regular classrooms (OECD, 2012). Expectations for the follpweview will vary depending on
the situation, methods used, sampling methods, and samplefsitudies under the IE umbrella.
This section will discuss how teachers feel abtiitin different countries with different
resources and help. Over the last 20 years, people in ememyunity have changed how they
think about special education.
Instead of putting students with special neeifs separate classes and schools, the mfea
"inclusive education" is to change the curriculum sa ithiits the needs of all students. It is the

job of public school system® teach students with disabilities. Unfortunatadyseems that the
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idea of inclusion is a big problem in many countries (F&rmdeller,2000, Haug, 1999, Snyder,
1999, Hughes, Schumm & Vaughn, 1996; all cited in Al-Zyoudi, 2006). Evaugh this is the
case, many countries have programs, policies, and sakdmims to include kids with
disabilities in the education system.

In Lesotho, a country in Southern Africa, the MinistfyEducation (MoET) has made rules to
ensure that all children, no matter how rich or poor, hine same chance to get a good
education. Also, in 1989, the country's Ministry of Educatiod &echnology wrote a policy
statement discussing the system's pros and cons. Thg gialiement listed seven goals for the
Ministry of Education. One of the main goals was to advofmatéhe full inclusion of students
with disabilities in regular classrooms. Another goal was set up resource centers where
learners' needs could be assessed, and they could beedrigpantegration. The last goal was to
ensure all students with disabilities finished the standardrsyear primary education (Ministry
of Education, 1989; cited in Mosia, 2014). Most (2014) researchedtho with a convenience
sample size of n=10. He found that teachers there dem'iriclusive education because they
don't get enough in-service training, don't get enough help sohvmol administrators, don't have
enough time to plan lessons, and don't know how to include rétudeth a wide range of
disabilities in the classroom (Mosia, 2014). A lack of suppod openness from the government
through the Ministry of Education (MoET) is another reaseachers in the country don't like
inclusive education.Stillit seems that outsidef the setting,as mentioned earlier, instructors
have views that are entirely different from thosevab@_esotho). Zelina's (2020) qualitative
phenomenological research in Slovakia used a sample2i8 female teachers whose classes
had at least 20% students from low-income families.

The most important results show that teachers like dea bf inclusive education and like
working with school specialists. This study found severablpras with implementing inclusive
education (Zelina, 2020). The participants also asked themgoeat to make things easier and
move quickly to solve the growing problems with inclusioséhools. Engelbrecht, Savolainen,
Nel, and Malinen show that the historical commitment to Ié lrow education has responded to
diversity in each country moderates teachers' opinabwut IE in Finland and South Africa
(2013). Since different places have different ways of putiingiversal idea into practice, more

comparative researdb neededo help make decisions aboli (Kozleski, Artiles, Fletcher,&
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Engelbrecht, 2007)In a quantitative study, Moberg, Muta, Korenaga, Kuorelalatnd
Savolainen compared and contrasted how teaghdegpan and Finland felt abdét (2019).
Researchers asked questions of 1880 educators, 362 from Fintht818 from Japan. Moberg
and Savolainen (1997) made a sdaléetermine how teachers felt abdEtand this study used
it (2003). On the measure, there are 19 statements, amdh&aea Likert scale rating from 1 to 6.
The statements represent the significant featureseofi¢bate over overinclusion. Each teacher
had a different point of view, and most were critical. a¥ht came to implementing inclusion
policies, especially for kids with intellectual disabdii or emotional or behavioral problems,
Finnish teachers were most worried about how well theyirditte classroom. When Japanese
teachers were asked about the benefits of including kidlsamd without disabilities, they were
more optimistic (Mobergt al., 2019).
New teachers often struggle with the complex demands &atlengesof the inclusive
classroom. They often blame not having enough training asraesof their frustration. This has
led some researchers to say that preservice-teachwratien programs are essential for laying
the groundwork for positive, fair, and inclusive attitudesaal the education of students with
disabilities (Horne & Timmons, 2009, Loreman, 2010, Sosu, Mtikaggu€zi-Gray, 2010; all
citedin Killoran, Woronko & Zaretsky, 2014).
Sunko (2006) looked at the courses taught at several universities Republic of Croatia and
found that the views of preservice students whose systecused on diversity and inclusion
differed from those who hadn't been taught about these tfhgso, 2006). Teachers have a
strong sense that their views on inclusive education chdegending on where they are and
what is going on around them. Somef the reasons for these differences have just been
confirmed. This shows how unsettling the idea of IE is. Gtwtext-specific meaning of this
word (IE) is significant. It will help teachers develop pesitattitudes toward IE and give them
the support they need in different education systemsfadllogving section discusses how kids at
inclusive schools and their peers feel about IE.
2.2 Students™ Attitudes towards Inclusive Education

In the 1980s, there was a worldwide movement to include spessals students in
regular classrooms. This was known as "inclusion." Stil,dhltural setting of schools and the
attitudesof administrators, teachers, and typically developing stisdeere inextricably linked

to howto help students with disabilities fully participate. Reskars wantedo know how the
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thoughts, feelings, and attitudes of kids who are develdppigally might affect how kids with
disabilities are treated (Blackman, 2016). Nowicki andd&son (2002) say that students'
negative attitudes keep them from participating in schaolies and lead to more significant
problems and bad habits like bullying, poor grades, and a diigpout rate (Nowicki &
Sandieson, 2002; cited in Blackman, 2016).

This means that teachers, researchers, and othetiglspeople should pay close attention to
how students at their schools treat kids with special néausger, Nakken, and Houten (2010)
polled 600 first-grade students in the Netherlands, includingesemth disabilities, to find out
how well-handicapped kids were socially integrated into the#ipals. This study showed that
children with disabilities couldn't participate in schootial life at the same rate as their peers
who were developing typically (Koster et al., 2010). Basedheir research, these academics
concluded that children with disabilities had a more ehagiihg time making and keeping
friends and that their classmates' relationships thiém were less satisfying overall (Koster et
al., 2010).

The meta-analysis by de Boer, Pijl, and Minnaert (2@fZwenty studien the attitudeof
children with disabilities from different European courstyigorea, the United State§ America
(USA), and Canada sums up more than a dec&desearchon how students feel about IE.
Basedonresearch byeBoeretal. (2012). They talk about a study by Swaim and Morgan (2001)
that lookedat how 233 American kids between the agé8 and 12 felt about their friends who
had severe intellectual disabilities. The results shat yhunger kids were more acceptinfy
their classmates with intellectual disabilities thdateo kids were (citedn Kosteret al., 2010).
Markova, Cate, and Krolak-research Schwerdt show ¢hédren of immigrantsin Germany
have different educational opportunities than other children (2026 in five Germansis
descended from immigrants. Mast these people came from southeastern Europe, especially
Turkey (20.4%of the foreign population under 20). (Markostal., 2015). Even though kids
inclusive and traditional classrooms might have similaasgd&ow they interact and work

togetherin collaborative activities makes the difference (Sch@@byv).
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2.3Community/Parents" Attitudes towards Inclusion

A baby learns to talk first to their parents, others inatmunity, and finally to people
at school. At this age, a child's personality may stashépe based on how they are made. When
a child goes to school, they start talking to their teaclierdsclassmates more than they do with
their parents. The way they speak to each other, whetbgrchoose to or because it's the law,
raise all kindsof moral questions for everyone involved, including the pareand the
community. We will discuss what the research saysiabow parents and the community feel
about inclusive education. Vorapanya and Dunlap (2014) stateh#ivatg a child with a
disability might make some people feel guilty. If parentd & think this way, they may be in
denial about their disabled child or family member.
It's up to the parents to decide if they want their disaldd to go to a regular school. Most
people agree that parents should be treated as equalsnakery decisions and taking care of
the consequences (Swart, Engelbrecht, Eloff, Pettiphe@s&ald, 2004). Some parents like
inclusive policies, but others worry about them (Sharma, 2@&ents of kids with special
needs (SEN) often fear that their kids will be bulliedkpd on, left out, or rejected if they go to
regular schools (Kasari et al.,1999; Leyser & Kirk, 2004dciteSharma, 2019). Parents who
don't like inclusive classrooms also worry about thelsksafety and how the teachers will react.
They fear their kids will be left out and teachers too bifisyhey have to teach kids with
disabilities in regular classrooms (Green & Shinn, 1994; Ka8aMostert,2004). Most parents
worry about whether or not their child's classroom has tawyrkls or not enough teachers to
meet their needs. Schools don't always have the fagildid tools to teach children with
disabilities well, and parents often worry about the qualityeachers' training and experience
with these kids (Grove & Fisher, 1999).
However, studies at universities like Purdue showed that sometparetypically developing
children liked the ideaof inclusion (2006). Accordingo parents' surveys, students who
participate in inclusive education programs are more taleaad accepting of other people's
differences (Peetsma, 2009). Researchers Schmidt, KrimecBasti (2020) used a method
called "cluster samplingto talk to 296 parentsn Slovakia, 850f whom had children with
special educational needs (SEN), to find out what they thalghit the ideas behind preschool
inclusion. In this study, it was found that parents of childngth SEN were more open to

inclusion, had a more positive vieaf the social effects and benefitd inclusion for both
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children with and without SEN, and were less worried about holusion would affect children
without SEN (Schmidt et al., 2020). The IE analysis thatesonext will pay more attention to
the details of how to teach.

2.4Pedagogical Challenges in Inclusive Education

When teachers and school administrators try to bring shedents together, they face
many challenges (Juvonen, Lessard, Rastogi, Schacter BSk@ii9:255). Younger students
will always have a wide rangef personalities, and teachers must learn tmweal with them.
It's already hard for teachers to manage classes witlersts with different skill levels, and the
growing numberof kids with disabilities makes things even harder. Sotneesits breeze
through their lessons, but others need more time anadtiati¢o thoroughly understand what
they are learning. The effects of different customs amchs in countries with different cultures
also make it hard to implement inclusive education. Téxsien will look at the literature about
the challenges of inclusive education from a pedagogical pbumew.

Not only does inclusive education refer to pedagogy in groupshopols; but different countries
may also have other laws on inclusive education and inclesiveational practices or policies
(Haug, 2010; Vislie, 2003).

On the other hand, empirical research shows that thoseimfiort and export inclusive
ideas must respect local values for thiamwork. So, it's hard for a country and its schdols
move quickly toward a more progressive and inclusive paficdoing so would go against
deeply held national traditions. Seach country hasto develop its own plan for achieving
inclusive education that fits its needs (Mitchell, 2005). Thethod requires the institutidn
learn about inclusive education and develop its own id&&askshops and seminars can help
schools and countries learn from each other about ¢sé Wwaysto use inclusive teaching
practices, suclas evaluations. Even though it's temptitgguse the language and methaifs
those with more experience, doing so runs the risk ofrrgadducational institutions too similar.

Also, things could get much wor#fethese tweaked techniques and solutions from other
educational models don't work (Haug, 2017). When teachers give atentionto kids with
behavior problem®r who work more slowly, academic standards decrease ($hip895).
(Huberetal., 2001). Good or higher-performing students may also gedl boeeclassroom with
a slow pacef teaching, and they mdye disappointedo see those other students who study less

get the samer better grades (Shipley, 1995). Last, educational methodsépatate students
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from each other keep bad ideas and stereotypes alive (Alk854; Pettigrew, 1998; cited in

Juvonen et al., 2019).

3 Summariesand Conclusion

Most of the time, people's ideas about children and people wsdbitities change

depending on where they meet them. This overview will f@cubow students with disabilities

learn, but it will do so from many different points ofwieTo get a clear picture of how other

people from different backgrounds experience disability basedifferent models, the debate

will focus on three models. Table 1 shows the most impordifferences between the two

models.
Table 1. McCain (2017) M edical model and Social models
M edical model Social model
a The medical model says that disabil&ya deficiency or The social model says that
abnormality. disability is a difference, just as a
person's gender, age, or race is a
difference.
b The medical model proposes that having a disability is The social model says that
negative having a disability is neutral. It is
a part of who you are.
c The medical model says that the disability is in you, and it iShe social model portrays that

your problem

disability exists in the interaction
between the individual and
society. Disability issues stem
from someone with a disability
trying to function in an
inaccessible society.

d The medical model tries to remedy disability through a

The social model argues that the

medical cure or by making the person appear less disabledremedy is a change in the

more "normal.”

interaction between the
individual and society. When
society changes, the issues of a
person with a disability
disappear. If a building is fully
accessible, it doesn't matter if a
person walks in, runs in, or
comes in with a wheelchair or
walker.

e The medical model proposes that the fix is found by a

The social model, however, says

professional. The only person who can help a person with ahat the fix can be found within

disability fit into society, antie acceptedis a professional.

the individual with a disability or
anyone who wants people with
disabilities to be equally included
in society,
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McCain (2017) says that people with disabilities have be&hfor a long time that
somethingis wrong with them and that they netxbe fixed. Becausef this, McCain says that
people with disabilities shouldntte surprisedif they are not entirely accepted or allowed
participatein society. People with disabilities also beligmethis harmful idea, which makets
harder for thento be included. More and more people with disabilities areniagrto use their
voices to push for change. They also question people's ttsoaigbut disability (McCain, 2017).

They wantto move away from the medical model, which sees the ddgidesorasthe
problem, and toward the social model, which sayssociety's joldo make communities where
people with different abilities feel welcome and accegtddCain, 2017). When the models'
differences are discussed and explained, politiciaing,workers, activists, non-profit groups,
medical experts, and peopie the community all show more support and understanding for
people with disabilities. The Bio psychosocial Model, whitigel and Romano mags the
Universityof Rochestein 1977,is the last model we'll talk about briefly here.

Engel made this model so that it could be used to treat both raentghysical illnesses.
This idea takes a "holistic" approach to disability, whickans it looks at the whole person,
including their beliefs, feelings, and past experiences. Whsocety, teachers, educational
leaders, and other essential people know a lot about thderg's needs, they can create a good
curriculum that includes fairways to measure studentds skild differences (including special
needs).
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