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Abstract

This study investigates the relationship between parental involvement, students’ social behavior and academic
achievement of secondary students at Cavite State UityverSilang Campus, Laboratory Science High Schoohim t
Philippines. The study collects data from secondary stadeing a descriptive correlation method. Based on sudtseof
the study, cognitive parental involvement rated relatibédjrer by the parents and showed significant pattern relttiits
impact to academic achievement. while students’ social behavior towards their teacher have a high extent level while
students’ social behavior towards their classmate have a moderate level and the academic achievement of the students based
on their first quarter grade noted in the average levetdore students. The study determined an affirmative apkitip
between students’ social behavior towards their teacher during teaching and learning process. This underlined the necessity
of conducting relevant social activities and programs foerga and students towards their classmate to improwesticéal
skills and help them in fostering harmonious relationskiated to scholastic content in order to enhance tlcanlemic
achievement while promoting good camaradehie.essence, the study emphasizes the implicadfopersonal and
behavioral parental involvementudents’ social behavior towards their teacher and classmate as related to their academic
achievement in improving caliber education in the umsiteer The findings suggest that university administratorsiisho
plan out sufficient social learning activities and proggdfor students, parents and teachers to help theagengto their
teaching and learning process effectively and harmonioublg. cBn greatly benefit the students,parents, teaciraisthe
entire institutionraswell asthe community.

Keywords. parental involvementzudents’ social behavior,academic achievement, social learnimgram

1.Introduction

As the good reads stated‘All men who have turned out worth anything have had the chief hand in their own
education. There is no school equal to decent homenartéacher equal to a virtuous parent. Real education must
ultimately be limitedo men who insisbn knowing”.

The transition from middle school to secondary schoay rhe an overwhelming and stressful experience for
young adolescents. Developmentally, students are enteripgriad in their lives when their physical, cognitive,
psychological, and social characteristics are beginmingyblve. Secondary school students experience both extasit
change and a personal change during this transition. It mayaoftenfusing time for students, their families, and therot
adults in their lives who seek to support their healthyldpweent and learning. The secondary school learning envinghm
may be more complex than elementary school and acadeimigvement expectations increase. Children are nketg to
have higher academic achievement levels and improved ibeletven families are involved in their education. Learning
begins at home through interactiwith one’s family.

The rigorous efforts of the family, school and other uaftshe society where the learners are highly esdentia
Definitely, the achievements of the students are @&ifeby certain factors such as the teachers and fampgrents, who
were the foci of this study. Apparently, there are factbat could affect the academic accomplishment and ioehbhv
growth of the individual. But the challengs how to determine these factors and their impacthe learnersn school.
Since most of the studies conducted focus more on phmentdvement and academic achievement of their childn
school, the researcher aim to determine the difference in terms of concentrating on parental involvement, students’ social
behavior as relatedo the academic achievemenf Cavite State University - Silang Campus Secondary Educatio
Laboratory Science High School junior students. As oeeptlestige secondary school in Silang , Cavite theareiser
chose the locale because she believes that her papéelpilthe school community in order to build camaradamong
parents, teachers, students and other members of thetiorst The results of the study was a social learnimgyam for
the students, parents and teachers. It is also foréisaethis undertaking shall be able to enlighten teadmtsparents
about theirchildren’s statusn terms of behavior, cognitive and personal abilities.
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1.1. Statement of the Problem
This study detrmined the relationship of parental involvement, students’ social behavior as related to the academic
achievement among Junior high school studemtavite State University- Silang Campus Secondary Education
Laboratory Science High School basis for a socahieg program.
Specifically, this sought answeis the following questions:
1. Towhat extent do the parents engage themselves aritket’s activities in termsf:
1.1. Behavioral Involvement
1.2. Cognitive Involvement
1.3. Personal Involvement
2. To what extent do the students conduct themselves oneheiing activities in ternaf:
2.1. Behavior towards Teacher
2.2.Behavior towards Classmate
2.3. Behavior towards Parents
3. Whatis thestudent’s academic achievement?
4. How significantly related are the following variables
4.1. Parental Involvement arfftudents’ Social Behavior
4.2.Parental Involvement and Academic Achievement
4.3. Students’ Social Behavior and Academic Achievement
5. Based from the findings, what social learning program beaproposed?

2. Review of Related Literature and Studies

The family is one of the most wondrous works of threds Maker. As eternal as man and as bedrock of human
society. The family serves as the seat of humantaffeca refuge for all forms of strength and sancturall that is
beautiful and bad. Meaningful learning always begins at hdPaedey and Thapa (2017) stated that there are some
dimensions, which contribute to academic achievemenparfdrmance of students in school. These include fastlypol
and parental influence and the teacher. This influeaciétites certain behavior and adjustment endeavorgisttidents,
which can lead to academic success or failure. Hérorae environment has been conceptualized as the qualityrafrh
interactions from the point of view of the child. mcludes those aspects, which foster growth and develdpsneh as
family trust and confidence, sharing of ideas, parents syg@ental approval, parental encouragement, caextiaff
and approval and support of siblings. Children living imal or urban areas are exposed to different environments.
Generally children from low socioeconomic status attgoeernment schools while, children of well to do farsilatend
private or public schools. These two types of schoolg laawther major difference: difference in medium ofrurction .In
addition, home learning environment, school learning environarahticademic achievement may be influenced by various
socio-economic factors like age, gender, family sizegmiar education and occupation and also by the socio re@mno
status of the family. Thus academic achievement is dep¢rmh school learning environment as well as home learning
environment.

Parents play an important role in the development of a child’s totality, his physical, mental, emotional and social
development. From the womb to the first light a childildosee, the parents are involved in his or her growih a
developmentCertainly, the character the child exhibits could be traced on what family he or she has. As the old saying, “A
disciplined childis a parent’s pride”. Education startat home whichis continuedn school.In the informationof the child
asa total person, the parents and the school stapdrtnersn the educative process.

Mutodi and Ngirande (2014) proposed that therea relationship between parental involvement (pamgnti
communication and home and family support) and students’ achievement. Home and family support is the most contributing
predictor of students’ achievement. This suggests that parents’ involvement through home works, creating conducive home
environments for studying and motivating and settindistém expectations enhances performance. Thereforanitbe
concluded that performance and dimensions of parenalvement are positively related and if teachers andnpemeed
to improve students’ achievement, they should ensure children's health and safety and to build positive home conditions that
support school learning. Ntekane (2018) AccordingGarcia and Thornton (2014:1) current research shows lileat t
involvement of family in learning helps to improve student performance and ach&ve reduce absenteeism and
restore parents' confidence in theirldhin's education. Learners with parents or caregivers, who are involved in learners’
education, earn higher grades and test scores, haveduti@rskills and show improved behavior. This is stingtthat
we as a community and the world at large are in rifeads it would highly contribute in reducing crime and poverty.
Ideally it would help to have a greater percentage of parental involvement in their children’s education. The study looks at
parental involvement in depth by focusing on: the concepaoéntal involvement, its benefits, the disadvantadeasot
involving parents and how parertan be involved.

In essence, Vygotsky recognizes that learning alwaysrscand cannot be separated from a social context.
Consequently, instructional strategies that promote thebdison of expert knowledge where students collaboratively
work togetherto conduct research, share their results, and perdopnoduce a final project, hekp create a collaborative
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community of learners. Knowledge construction occurs withigotsky's social context that involves student- studedt a
expert-student collaboration on real world problems dtstdisatbuild on each person's language, skills, and experience
shaped by each individual's culture".Mutodi and Ngirande (2014) mrdpbst there is a relationship between parental
involvement (parenting, communication and home and fasulpport) andstudents’ achievement. Home and family
support is the most contributing predictor of siutd’ achievement. This suggests that parents’ involvement through home
works, creating conducive home environments for studying raativating and setting realistic expectations enhances
performance. Therefore it can be concluded that perfuzenand dimensions of parental involvement are politretated

and if teachers and parents need to improve students’ achievement, they should ensure children's health and safety and to

build positive home conditions that support school learning.

For the most part, the study is anchored to soemining theory, introduced by psychologist Albert Bandura,
proposed that learning occurs through observation, imitatiahreodeling and is influenced by factors such as attention,
motivation, attitudes, and emotions. The theory acsofortthe interaction of environmental and cognitive elets that
affect how people learn. The theory suggests that learningsdoecause people observe the consequences of other people's
behaviors. Bandura's theory moves beyond behaviorali¢keanvhich suggest that all behaviors are learned through
conditioning, and cognitive theories, which consider psiggiical influences suchsattention and memory.

3.Methodology

This study used the descriptive correlation study. Deseipesearch involves hypothesis formulation antings
and uses logical methods of inductive and deductive regsoniorder to arrive at generalizations. this study, the
research method was of great help to determine the parental involvement and students’ social behavior in relation to their
academic achievement. The main instruments utilizedhénstudy were two sets of questionnaires, Set 1 for phrenta
involvement including the following aspects: Behavidralolvement, Cognitive Involvement, and Personal Involvement
and set 2 for students’ social behavior specifying the followin@tudents’ Behavior towards Teacher, Students’ Behavior
towards Classmate arfiudents’ Behavior towards Parents. The instruments were pattexfter the studiesf Rogers,
A.L. et al. (2008). The researcher modified the questionnageslated to the new normal set up learning delivery rabde
the respondents.
3.1 Validation of I nstrument

The information contained inside the instrument wesduated by three experts in the field of research writing. A

pilot test were conducted with 20 students and parentswithoot be included in the main research project in otde
verify the readability and accuracy of the questionswlilbbe included in the questionnaire. Cronbach's Alphasttedi are
going to be utilized in orderto evaluate and analyze the resuifsthe trial run. A group's internal consistenoy,how
closely its individual components are related to on¢hampcan be evaluated using the Cronbach's alphaistaktsis isan
indicator of the reliability of the scale (https:/tstaarc.ucla.edu/). The extent to which an instrument saer subject
matter that it is intended to measure is what is refeto as the content validity of the instrument. Validhecks on the
content of instruments are an absolutely necessapy $his type of validity can contribute to constructdiffiand give
readers and researchers trust in the instruments teefraghmaei, 2003). When determining the instrument's righabi
the reliability coefficient will be derived utilizing iatnal consistency as the primary factor. The trustwoetis of any
research instrument utilizeth an investigation need$o be determined. Assessments an organization's internal
consistency are common, with Cronbaetipha being the most frequently applied.

4.Results and Discussions

This chapter presents the collection of the study. divigled into the following areas of inquiry; extent pdaén
involvement on the student’s activities in terms of - behavioral involvement, cognitive involvement and speal
involvement, extent of students learning activities in tesmsbehavior towards teacher, classmate and parem&daded to
academic achievement of the students.

Tablel. Weighted Mean Distributioon Parendél Engagement in ternef Behavioral Involvement

Weighted Descriptive
No. Items Mean Level Rank

| attend online meetings and conference reltied

1 school matters. 4.33 High Extent 3
| ask the teacher of my child via online 3.32 Moderate

2 message/call and ask his/her performanatass. Extent 10
| have my time to ask the teacluémy child

3 about the school related activities. 3.54 High Extent 8
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| am visible in online school functions and others
4 school related matters. 3.59 High Extent 7
| volunteer and take pairt the Parents- Teacher Moderate
5 Association. 3.48 Extent 9
Participate in online school programs that need
6 parental involvement and participation. 4.22 High Extent 4
| allow my child to participate in school activities Very High
7 via online mode. 4.88 Extent 1
| cooperate with online school programs and
8 projects. 4.39 High Extent 2
9 | show interest in joining online school activities. 3.97 High Extent 5
| help my child before and after his/her online
10 class. 3.66 High Extent 6
Average Weighted Mean 3.9 High Extent
SD 0.50 High Range

Note: Table 4.1 shows the mean distribution on parentalgengent in terms of behavioral involvement. Of all défe
natures of involvement, allowing their child to partatg in school activities via online mode ranked firsthhe highet
mean of 4.88very high extent). Based on the items indicated in table, indicators “ being cooperative to online school
programs/ activities”, “attending online meetings/ conference related to school matters”, “participation in online school
programs that need parentaolvement”, “interest in joining online school activities”, “helping their child before and after
his/her online class”, “visible in online school functions”, “asking the teacher of their child about the school related
activities” obtained the mean of 4.39 (high extent), 4.33 (high extent), 4.22 (high extent), 3.97 (&igént), 3.66 (high
extent), 3.59 (high extent) and 3.54 (high extent), resmgti Other natureof behavioral involvement suclas
“volunteering or taking part in the Parents- Teacher Association got a mean score of 3.48 (moderate extent) and “asking the
teacher of their child via online message/call and ask his/her performance in class” ranked last, with the mean of 3.32
(moderate extent).The parental involvement relativeetaabioral aspect yielded an average mean of 3.94 (hightewith

a standard deviation of 0.50 (high range).

Table2. Weighted Mean Distributionn Parental Engagement in terof€Cognitive Involvement

Weighted Descriptive
No. Items Mean Level Rank
Very High
1 | provide the things thahy child needsn school. 4.86 Extent 1
| provide reading materialas books, dictionary,
2 magazines and newspaper. 4.43 High Extent 5
3 | explain the importancef booksin his/her study. 4.40 High Extent 7
4 | provide educational games to play. 3.71 High Extent 10
| watch shows and movies withy child and give
5 parental guidance if needed. 4.16 High Extent 8
| make my child realize the importanaé Very High
6 education in life. 4.84 Extent 2
| understand the educational process a Very High
7 educational decision. 4.70 Extent 3
| help to provide a bond between hom
8 experiences and the educational program. 4.44 High Extent 4
| show willingness to learn the modern
9 technological systenm education. 4.42 High Extent 6
| become involvedn my child’s work through the
10  useof computer. 3.86 High Extent 9
Average Weighted Mean 4.38 High Extent
SD 0.38 High Range

Note: As seen from the table, the item on “provide the things that my child needs in school” was ranked number one with a
mean value of 4.86 interpreted as very high extent follolbyedndicator “make my child realize the importance of
education in life” which was ranked number two with a mean value of 4.84 (very high extent) and the indicator “understand
the educational process and educatiaRalsion” which was ranked number three with a mean vafu&70 (very high
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extent).The indicators such as “help to provide a bond between home experiences and the educational program”, “provide

CEINY3

reading materials as books, dictionary, magazines and newspaper”, “show willingness to learn the modern technological
system in education “explain the importance of books in his/her study”, “watch shows and movies with my child and give
parental guidance if needed”, “become involved in my child’s work through the use of computer” and “provide educational
games to play” obtained the mean of 4.44 (high extent), 4.43 (high extent), 4.42 (high extent), ¢hith extent), 4.16
(high extent), 3.86 (high extent) and 3.71 (high extent), respaciitrd computed average mean of 4.38 is interpreted as
high extent level of cognitive involvement with a standdediation of 0.38 (high range). This implies that parergs ar
capable of promoting children’s skills development and knowledge which are necessary in motivating their children as they

try to explain the importance of education home expeeaied educational programs.

Table3. Weighted Mean Distributionn Parental Engagemeint termsof Personal Involvement

Weighted Descriptive
No. Items Mean Level Rank
| ask my child what happened after his/her
1 online class. 4.48 High Extent 3
2 | ask my child about school related problem. 4.49 High Extent 2
| remindmy child of doing assignment and
3 guide him/hetin making them. 4.28 High Extent 6
| usedto tutor my child especially during major
4 examination. 3.27 Moderate Extent 9
I look for the quizzes and seat works and discL
5 the items that he/she got incorrect answer. 3.39 Moderate Extent 8
| see to it thainy child’s project willbe ableto
6 pass on time. 4.33 High Extent 4
7 | allow my child to play first before going study. 3.14 Moderate Extent 10
| can give time to knowny child’s circle of
8 friends. 4.09 High Extent 5
9 I checkmy child activities with his/her friends. 3.86 High Extent 7
| give praiseso my child for good things he/she Very High
10  did about school works. 4.64 Extent 1
Average Weighted Mean 3.99 High Extent
SD 0.55 High Range

Note: As revealed from the table, indicator on “give praises to my child for good things he/she did about school works” was
ranked number one with the mean value of 4.64 interpreted as very high extent. Followed by the indicator “ask my child
about school related problem” with mean value of 4.49 (high extent), ranked number two. The computed mean of 4.49
(high extent) , 4.48 (high extent), 4.33 (high extent) , 4i2gh(extent), 4.09 (high extent) and 3.86 (high extent) with
ranked numbers three, four, five, six and seven were noted on respective indicators “ask my child what happened after
his/her online class”, “project will be able to pass on time”, “give time to know my child’s circle of friends”, “remind my
child of doing assignment and guide him/her in making them”, and “check my child activities with his/her friends”. On the
other hand, the least considered items obtaining respembmputed means of 3.39 (moderate extent), 3.27 (moderate
extent) and 3.14moderate extent) were noted on “ look for the quizzes and seat works and discuss the items that he/she

got incorrect answer” , “used to tutor my child especially during major examination” and “ allow my child to play first
before studying”. In the area of personal involvement, the overall mean is 3.99 intergratehigh extent with a standard
deviation of 0.55( high range). This indicates that pareptactivein termsof personal involvement.

Table 4. Summary of Average Weighted Mefan Parental Involvement

Average Standard Descriptive
Variables Weighted M ean Deviation Level Rank
Behavioral Involvement 3.94 0.50 High Extent 3
Cognitive Involvement 4.38 0.38 High Extent 1
Personal Involvement 3.99 0.55 High Extent 2
Overall Weighted Mean 411 0.22 High Level

Note: Table 4 shows the summary of average weighted mearnrémtagdanvolvement. Findings shows the overall weighted
value of 4.11(high extent) with 0.22 high range value of standaidtas. Cognitive parental involvement ranked number
one with average weighted mean of 4.38 interpreted as hight &ith a standard deviation of 0.38 (high range). Followed
by personal parental involvement as ranked number twoavierage weighted mean of 3.99 (high extent) with a standard
deviationof 0.55 (high range) and behavioral parental involvement ramedmber three with average weighted mean of
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3.94 (high extent) with standard deviation of 0.50 (high ranges ifplies that most of the parents are extensively
engagedn school and learning activities of their children.

Table5. Weighted Mean Distributioon Students” Conduct towards Teacher

Weighted Descriptive
No. Items Mean Level Rank
Very High
1 | greet/ talk to my teachers properly. 4.75 Extent 5
| give sympathy to my teacher whenever he/she Very High
2 does not feel good during online class. 4.78 Extent 3
| listen when teachers explain the lesson during Very High
3 online class. 4.65 Extent 8
Very High
4 | obey my teacher when to do so. 4.93 Extent 1
Very High
5 I’m politein asking questioto the teacher. 4.84 Extent 2
| help my teacher (as group leader) in online cla: Very High
6  activities. 4.74 Extent 6
Very High
7 | respecimy teacher all times. 4.76 Extent 4
8 | do assigned work willingly. 4.48 High Extent 13
Very High
9 | amresponsiblén doing given task. 4.63 Extent 9
| used my charms to entertain my teachtexl Very High
10 times. 4.62 Extent 10
11 | use courteous expression in any conversation. 4.46 High Extent 14
Very High
12 | am cooperativén every online group activity. 4.66 Extent 7
13 | participate activelyn assigned task. 4.49 High Extent 12
| do not have hesitatidn askingmy teacher
regarding unclear topids order formeto
14  understand fully the lessons. 4.35 High Extent 15
| amwilling to perform other tasksthe needs Very High
15 arise. 4.56 Extent 11
Very High
Average Weighted M ean 4.64 Extent
SD 0.16 High Range

Note: Table 5 shows data on the students’ social behavior towards teacher. Among the different behavioral activities,
“obeying their teacher” ranked as number one with the highest mean value of 4.93 interpreted as very high extent. Followed

by the indicator on “polite in asking question to the teacher”, ranked as number two with the mean of 4.84 (very high
extent). As for ranked numbers three and four with a maare of 4.78 (very high extent) and 4.76 (very high extent),
were noted on respective indicators “give sympathy to my teacher whenever he/she does not feel good during online class”
and“respect my teacher altimes”. Other items with the mean valuek4.75 (very high extent), 4.74 (very high extent),
4.66 (very high extent), 4.65 (very high extent), 4.63 (vegh lextent), 4.62 (very high extent) and 4.56 (very high
extent) were registered on the following indicators respectively, “ greet/ talk to my teachers properly”, “help my teacher (as
group leader) in online class activities”, “cooperative in every online group activity”, “listen when teachers explain the
lessonduring online class” , “responsible in doing given task”, “used my charms to entertain my teacher at all times” and
“willing to perform other task as the needs arise”. On the other hand, indicator on “participating actively in assigned task”

got a mean o#.49 (high extent) followed by “ doing assigned work willingly” with a mean of 4.48 (high extent) then the
item on “using courteous expression in any conversation” obtained a mean of 4.46 interpreted as high extent. Lastly, the
indicator on “asking my teacher regarding unclear topics in order for me to understand fully the lessons without hesitation”,
ranked as number fifteen with a mean of 4.35 interpreted as high extent.The average mean of students’ social behavior
towards teaches 4.64 (very high extent) with a standard deviation of 0.1énh(hange) .
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Table6. Weighted Mean Distributioon Students’ Conduct towards Classmate

Weighted Descriptive
No. Items Mean Level Rank
Very High
1 | respect my classmate opinion. 4.80 Extent 3
I know how to waitfor my turn to be called Very High
2 during the online discussion. 4.84 Extent 2
3 | voluntarily sharamy opinion with them. 3.98 High Extent 15
4. | listen attentivelyo my classmate Very High
4 sentiments. 4.59 Extent 8
| show respect to each and every one during Very High
5 online class. 4.89 Extent 1
6 | canbetrusted with confidential matters. 4.17 High Extent 14
| am cooperative with my classmates Very High
7 doing online group activities/ project. 4.76 Extent 4
| understand mylassmate’s
8 tantrums/emotions. 4.48 High Extent 11
I am willing to help my classmates who are Very High
9 in need. 4.63 Extent 6
Very High
10 | showmy loyalty in every school work. 4.61 Extent 7
| can control my temper when these
11  trouble. 4.46 High Extent 12
| avoid saying bad worda some Very High
12  circumstances. 4.66 Extent 5
| canmingle fairly with allmy classmates Very High
13  via online mode. 4.50 Extent 10
| sharemy notesto my classmates especially
14 those who were absent in the previous day. 4.35 High Extent 13
| show willingness to helmy classmate Very High
15  understand the lessons. 4.53 Extent 9
Very High
Average Weighted M ean 4.59 Extent
SD 0.23 High Range

Note: Table 6 presents data on mean distribution on students’ social behavior towards classmate. Based on the items
indicated in the table, among the different areas the highest obtained mean was 4.89 (very high extent), noted on “show
respect to eachnd every one during online class”. Followed by the item “know how to wait for my turn to be called during
the online discussion”, with a mean of 4.84 interpreted as very high extent. Ranked numbers three and four, was registered
on the items “respecting classmate’s opinion” and “cooperating with classmates in doing online group activities/ project”,
with a mean values of 4.80 (very high extent) and 4.76 (vigty éxtent), respectively. On the other hand, the computed
mean values of 4.66 (very high extent), 4.63 (very high éxteh61l (very high extent), 4.59 (very high extent), 4.53
(very high extent) and.50 (very high extent) were noted on respective indicators “avoid saying bad words in some

6

circumstances” , “helping classmates”, “showing loyalty in every school work” , “listening attentively to my classmate
sentiments”, “show willingness to help my classmate” and “mingle fairly with all my classmates via online mode” .The
indicators with least perception result were noted on “understanding classmate’s tantrums/emotions” 4.48 (high extent),
“controlling temper when there is trouble” 4.46 (high extent), “sharing lecture/notes to my classmates” 4.35 (high extent),
“trusted with confidential matters” 4.17 (high extent) and “voluntarily sharing opinion” 3.98 (high extent).As a result
students’ social behavior towards classmates the overall mean of 4.59 was obtained interpreted as very high extent with a

standard deviatioof 0.23 (high range) .

n

Table7. Weighted Mean Distributionn Students” Conduct towards Parents

Weighted Descriptive
No. Items Mean Level Rank
Very High
1 | greet/talkto my parents properly. 4.71 Extent 4
| give sympathy tany parents whenever he/she Very High
2 does not feel good. 4.83 Extent 1
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Very High
3 | listen when my parents explain something. 4.70 Extent 5
Very High
4 | obeymy parents when to do so. 4.62 Extent 7
Very High
5 I’m politein asking questioko the parents. 4.66 Extent 6
Very High
6 | helpmy parentsn household activities. 4.54 Extent 10
Very High
7 | respecimy parents all times. 4.79 Extent 2
8 | do assigned work willingly. 4.36 High Extent 13
Very High
9 | amresponsiblén doing given task. 4.57 Extent 9
| use my charms to entertain my pareattsll
10 times. 4.26 High Extent 15
Very High
11 | use courteous expression in any conversation. 4.61 Extent 8
12 | amcooperativén every household activities. 4.45 High Extent 11
13 | participate activelyn assigned task. 4.41 High Extent 12
| do not have hesitatian askingmy parents
regarding unclear issues in order fioeto
14 understandt fully. 4.33 High Extent 14
| amwilling to perform other tasksthe needs Very High
15  arise. 4.72 Extent 3
Average Weighted M ean 4.26 High Extent
SD 0.18 High Range

Note: Among the behavioral activities, giving sympathyarents with a mean of 4.83 was the highest (vety &itent),
followed by the items “respecting parents at all times” , “willingness to perform other tasks®, talking to parents properly”,
“listening to parents when explaining something”, “polite in asking question to the parents” and “obeying parents”, with
computed mean values of 4.79 (very high extent), 4.72 (vehyditgent), 4.71 (very high extent), 4.70 (very high extent),
4.66 (very high extent), 4.62 (very high extent), respegtivel

Other items which were ranked numbers eighten registere®n “use courteousxpression”, “being responsible
in doing giventask”, “helping parentsn householdctivities”, with a computed mean value§4.61 (very high extent),
4.57 (very high extent) arti54 “(very high extent), respectively. The least observed indicators in behavior towards parents
were noted on “being cooperative in every household activities”, “participating actively in assigned task”, “doing assigned
work willingly”, “asking parents regarding unclear issues without hesitation”, and “using charms to entertain parents at all
times”, with a computed mean values4.45 (high extent), 4.41 (high extent), 4.36 (high exten®3 ghigh extent), and
4.26 (high extent), respectively. As gleaned from the table, students’ social behavior towards parents obtained the average
mean of 4.26 interpreted as high extent level with a stardkavidtion of 0.18 (high range) . Therefore, behavior towards

parentss a factor to considén a booming academic achievemehevery students.

Table 8. Summary of Average Weighted Mean Students” Social Behavior

Average Standard
Variables Weighted Mean Deviation DescriptiveLevel ~ Rank
Behavior towards Teacher 4.64 0.16 Very High Extent 1
Behavior towards Classmat 4.59 0.23 Very High Extent 2
Behavior towards Parent 4.26 0.18 High Extent 3
Overall Weighted Mean 4.50 2.15 High Level

Note: Table 8 reveals the summary of average weighted foiestudents’ social behavior.

Findings shows the overall weighted value of 4.50(high extatt)2:5 high range value of standard deviation. As
gleaned on the table, students’ behavior towards teacher obtained the highest mean of 4.64 (very high extent) with standard
deviation of 0.% (high range). Ranked numbers two and three, was noted on the variables “ students’ behavior towards
teacher* and “students’ behavior towardparent”, with a mean valuesf 4.59 (very high extent) with a standard deviation of
0.23 (high range) and 4.26 (high extent) with a standard devi@ti@i8 (high range), respectively. Findings revealed that
students have positive behavior towards their classmatepeBt and teamwork can be observed. At this era, students are
highly sociable. This is supported hyv Vgotsky’s Social Development Theory as discussed by Nathalia Maloshonok
(2014), the child/learner will acquire new knowledge fromala@ality or exploration through social environment.
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Table 9. Frequency, Percentage Distribution, Mean andi&td Deviation of Academic Achievement Level of JuniagtHi
School Students

Level of Academic Achievement Frequency Per centage
Outstanding (90-100) 51 52.58%
Very Satisfactory85-89) 43 44.33%
Satisfactory(80-84) 3 3.09%
Fairy Satisfactory75-79) 0 0
Did not meet Expectations (Below 75 0 0
TOTAL 97 100%

Mean = 90.92 SD = 5.95

Note: Table 9 presents the academic achievement ofr Hiigio School Students that were based on their first quzndde
average of the current school year. The findings stieat as to academic achievement, 51 or 52.58 percenteof th
respondents werelassified “Outstanding” with ratings of 90 and above and 43 or 44.33 percent of the respondents
belonged to “Very Satisfactory” with ratings of 85-89. On the other hand, 3 or 3.09 percent of the students categorized as
Satisfactory” with ratings of 80-84. The over all mean obtained was 90.92 (outstanding)anéttandard deviation of 59.5
(high range). Generally, the students have outstanding levaidev@cademic achievement. They perform well in scholast
activities and actively engagrethe teaching and learning process.

Table 10. Relationshipf Behavioral Parental Involvememtd Students’ Social Behavior towards Teacher
N >x >y >xy Y Y r Decision Interpretation

97 2395 6930 170825 60775 496350 0.339 RejectHo Highly Significant

Critical Value @ .05 =0.195
@ .01 =0.254

Note: Table 10 shows the relationship between behavioral parental involvement and students’ social behavior towards their
teacher. Based on the table above, the computed valu3¥ & greater than the critical value of 0.195 at .05. This
implies that the null hypothesis is rejected. Henceretlaee significant correlation in terms of behavioralolvement
towards students’ social behavior with their teacher. This shows that behavioral parental involvement is a factor that
influenced that interactions of students in dealing witthbisteacher. Furthermore, the teacher, or local togerg plays

the important role of facilitator, creating the enviromin&here directed and guided interacticasoccur.

Table 11. Relationshipf Behavioral Parental Involvememtd Students’ Social Behavior towards Classmate

N >x >y >xy Y y r Decision Interpretation
Highly
97 2395 5485 135125 60775 312225 4.01 RejectHo Significant
Critical Value @ .05 = 0.195
@ .01 =0.254

Note: Table 11 reveals the relationship betwéehavioral parental involvement and students’ social behavior towards
their classmate. Based on the table above, the compaiteal of 4.01 is greater than the critical value of 0.198%tThis
implies that the null hypothesis is rejected. Thereftiiere are significant correlation in terms of behaligrarental
involvement towardsstudents’ social behavior with their classmate. This implibest behavioral involvemenis a
component that influenced that social interactiohstudents with his/her classmate.

Table 12. Relationshipf Behavioral Parental Involvememtd Students’ Social Behavior towards Parents

N >x Sy >xy Y 3 r Decision Interpretation
Highly
97 2395 3625 89875 60775 137175 5.60 RejectHo Significant
Critical Value @ .05 = 0.195
@ .01=0.254

Note: Table12 shows the relationship between behavioral parental involvement and students’ social behavior towards their
parents. Based on the table above, the computed values §Gater than the critical value of 0.195 at .05. This @spli
that the null hypothesis rejected.
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Table 13. Relationshipf Cognitive Parental Involvemeaiid Students’ Social Behavior towards Teacher

N >x >y >xy Y Y r Decision Interpretation
Highly
97 4610 6930 329100 220000 496350 4.90 RejectHo Significant
Critical Value @ .05 = 0.195
@ .01 = 0.254

Note: Table 13 reveals the relationship between cognitive parental involvement and students’ social behavior towards their
teacher. Based on the findings, he computed value of 4.98ategthan the critical value of 0.195 at .05. This impheas
the null hypothesiss rejected.

Table 14. Relationshipf Cognitive Parental Involvementd Students” Social Behavior towards Classmate

N >x Sy >xy Y Y r Decision Interpretation
Highly
97 4610 5485 260700 220000 312225 1.21 RejectHo Significant
Critical Value @ .05 = 0.195
@ .01 =0.254

Table 14 shows the relationship between cognitive parental involvement and students’ social behavior towards
their classmate. Based on the findings, the computed @élle2l is greater than the critical value of 0.195 at .05 Thi
implies that the null hypothesisrejected.

Table 15. Relationshipf Cognitive Parentdhvolvement and Students’ Social Behavior towards Parents

N >x Sy >xy Y y r Decision Interpretation
Highly
97 4610 3625 172050 220000 137175 4.01 RejectHo Significant
Critical Value @ .05 =0.195
@ .01 =0.254

Note Table 15 reveals the relationship between cognitive parental involvement and students’ social behavior towards their
parents. Based on the findings, the computed value of 4.0dategthan the critical value of 0.195 at .05. This imphias
the null hypothesiss rejected.

Table 16. Relationshipf Personal Parental Involvement &tddents’ Social Behavior towards Teacher

N >x >y >xy Y y r Decision Interpretation
Highly
97 3000 6930 213950 94750 496350 4.96 RejectHo Significant

Critical Value @ .05 = 0.195

@ .01 =0.254
Note: Table 16 reveals the relationship between personal parental involvement and students’ social behavior towards their
teacher. Based on the findings, the computed value of d@@ater than the critical value of 0.195 at .05. This anghat
the null hypothesiss rejected.

Table 17. Relationshipf Personal Parental Involvement &tddents’ Social Behavior towards Classmate

N >x Sy >xy Y Y r Decision Interpretation
Highly
97 3000 5485 169175 94750 3122250 4.80 RejectHo Significant

Critical Value @ .05 = 0.195

@ .01 =0.254
Note: Table 17 reveals the relationship between personal parental involvement and students’ social behavior towards their
classmate. Based on the findings, the computed value of 4g88aiter than the critical value of 0.195 at .05. Thiglies
that the null hypothesis rejected.
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Table 18. Relationshipf Personal Parental Involvement &tddents’ Social Behavior towards Parents
N >x Sy >Xy Y Y r Decision Interpretation
Highly
Critical 97 3000 | 3625 | 112300 | 94750 | 137175| 0.693 RejectHo Significant
Value @ .05=0.195

@ .01 =0.254
Note: Table 18 shows the relationship between personal parental involvement and students’ social behavior towards their
parents. Based on the findings, the computed value of 0.698ategthan the critical value of 0.195 at .05. This implies
that the null hypothesis is rejected. Therefore etfaee significant correlation in terms of personal paténvolvement and
students’ social behavior towards their parents. As gleaned fro the results, evidence are shown that involvement of parents
in learning activities of their children creaés impact on how their children behaves towards thems Tplies that
parents must spend time and attention personally to thédreiiin order to have an open communication and good
relationship.

Table 19. Relationship between Parental InvolveraadStudents’ Social Behavior

N >x >y >xy Y Y r Decision Interpretation
Highly
97 10030 9665 1006600 1046450 979475 0.398 RejectHo Significant

Critical Value @ .05 = 0.195

@ .01 =0.254
Note: Table 19 shows the relationship between parental involvement and students’ social behavior. Based on the table
above, the computed value of 0.398 is greater than theatrititue of 0.195 at .05. This implies that the null hypsihis
rejected. Therefore, there are significant correlatioterms of behavioral, cognitive and personal parentallvement
towardsstudents’ social behavior with their teacher, classmate andnpar This implies that parental involveménta
factor that influenced that interactions and relatiminstudents in dealing with his/her peers and environment.

Table 20. Relationship between Parental Involvementaademic Achievement

N ¥x Sy Xy Yx? > r Decision | Interpretation
Highly
97 10030 8699 899725 1046450 780635 | 1.08 | RejectHo Significant

Critical Value @ .05 = 0.195

@ .01 =0.254
Note: Table 20 shows the significant relationship betmgaental involvement towards academic achievemestudénts.
Based from the table above, the computed value of 1.§&é&er than the critical value of 0.195 at .05. This imptias
the null hypothesis is rejected. Therefore, parentalltement is positively correlated to the academic aelnent of the
students. This implies that students with outstanding acadmievement also obtained high level of behavioraitive
and personal skills. In essence parental involvensatisolutely essential to student achievement in scimoblifa.

Table 21. Relationship betweSrdents’ Social Behavior and Academic Achievement

N ¥x Sy ¥y Xy Yx? ) r Decision Interpretation
Highly
97 9665 8699 866750 979475 780635 (.53 RejectHo Significant

Critical Value @ .05 = 0.195

@ .01=0.254
Note: Table 21 reveals the significant relationshipwben students’ social behavior and academic achievemefit
students. Based from the table above, the computed valuB3¥ & greater than the critical value of 0.195 at .05. This
implies that the null hypothesis is rejected. Therefore,This implies that students’ social behavior is positively correlated to
the academic achievement of the students. This impliesdlally equipped students with also obtained high outstanding
academic achievement. In essengoglents’ social behavior towards teacher, classmate and paseais absolutely
essentiato student achievemeint school and life.
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5.Social L earning Program

The result of the study shows evident for behavioral parsonal parental involvement variables. Cognitive
parental involvement rated relatively higher by the parant showed significant pattern relative to its impaecaremic
achievement. The academic achievement stndents’ social behavior were positively correlaténl the behavioral,
cognitive and personal skills. Proposed social learningram was designed based on the results of the studyétanss,
teachers and parerfts the betterment of teaching and learning process.

The social learning program shown below presents the keepts about the significant relationship of parental
involvement, students’ social behavior towards academic achievement. The said program was organized in accordance to
the results of the study. Thus, home and school caienegteatly influenced the academic success of the stu@ents
different scholastic activitiess affiliated to positive behavioral, cognitive and personal involvetnef parents with
affirmative association of students’ social behavior towards their environment. Home and school are partners in serving the
studentsin order to achieve meaningful pedagogyo achieve academic triumph parental involvemantterms of
behavioral, cognitive and personal aspect are faatdse tonsidered in home - school relationship becaaseihg always
startsat home wherein, guidance and managenoémarents are highly involved. Parental engagement asiaking part
in PTA and initiative to ask the teactadrtheir children about his/her performariceslass.

In addition, social behavior of every students is als@raponent in failure or success in scholastic activities
Favorable students’ social behavior towards their teacher, classmate and parents are essential to succeed in school and life.
Based from the findings, stents’ conduct towards their teacher and classmate are much favorable rather than to their
parents. This implies that parents must have an open conatianiand good relationship in order to get closer towards
their children, especially scholastic matters.

The social learning program is supported with various iie8vfor parents, students and teachers in order to to
ensure good relationship and purposeful and quality pedagogysditl planned of activities was proposed towards the
original set upn educational system.

General ObjectiveThe progranis designedo provide home - school relationship that would engagengsirepartnership
to improve student achievement and establish collabareglations among parents, school, and teachers.

Specific Objective: Thigs also intendedo provide activities for studentss relatedto their behavior towards teachers,
parents and classmates.

Programof Activities: A variety of activities will be organizetiat would respond the practicafsparental involvement and
students’ social behavioto enhance home - school partnership.

Proceduref Implementation

1. Establishan action teanin setting goalén which parents, teacher and students are committed.

2. Basedon the evaluatiorf current practices, identify first step and priority issues

3. Enlist staff, parents , teachers and students mertdbbesp conduct the activities.

4. Evaluate the activities/programs and revis# itecessary.
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Table 22. Proposed Activitidsr Parental Involvement arfudents’ Social Behavior
TIMEFR
AME/
STRATEGI
AREA OF | OBJECTIVE ESACTIVI DESCRIPTI PERSON | PROJECTED SUCCESS
CONCERN S TIES ON S BUDGET INDICATOR
INVOLV
ED
Parental Provide home | - Symposium | School should | Every end | Minimum At least 80% of the|
Involvement | - school (virtual  or | provide an | of the Registration targeted
activities and | actual) interactive grading Fee, LGU, performance level
practices that seminar. It | period School achieved.
would engage includes topics| - Organization
parents in that will help | Principal,
partnership to parentdo have | Guidance
improve knowledge Counselor,
*Specific student about  better| Teachers
Area of | actions/ parenting that | and
Concern conduct and will help | Parents
1. Volunteeri | establish improve
ng and taking| collaboration | - Newsletter | their  child’s Enhance
part/position | relations (online mode | academic knowledge about
in PTA. among -email, FB | achievement. responsible
2. Asking the | parents, page, SUGGESTED parenting.
teacher  of | school, and messenger | TOPICS:
their child | teachers. group chat) | - MY
about his/her SIGNIFICAN
performance T ROLE AS
in class. PARENT
-HOW TO
BUILD A
CONSTRUCT
IVE CO- Every
- Magazines/| PARENTING | quarter
Establish Articles RELATIONS | - Teachers Develop awarenes|
3. Tutoring smooth (online mode | HIP and about school
their child | interpersonal -email, FB School matters and
before quizor | relationship of | page, editors concerns.
major parents, co- messenger
examination. | parents and group chat)
4. Allowing students. During
their childto school
play first Through foundation
before going school gazette, day
study. the school - Principal,
must publish | Students, Promote good
some articles | Teachers study habits for the
regarding the | and students with the
role of parents | Parents guidance of
as big partner parents.

- Family Day
| Affair
(virtual  or
actual)

of school in
molding the
children. This
will develop
good
relationship
between

parents and

Develop open-

mindedness among

peoplein the

school community

towards parents
and students
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school.

Provide
materials for
parents to
develop study
habits.

All parents and
teachers will
be gathered in
an event to talk
about some
concerns and
issues with
their
son/daughter
and also
provide
activities that
will enhance
the unity of the
peoplein the
school
community.

Students’
Social
Behavior

*Specific
Area
Concern
1. Students’
social
behavior
towards their
parents.

- Being
cooperative
in household
activities,
Participation
in  assigned
task actively.
- Asking their
parents
without
hesitation
regarding
unclear
issues.

- Using their

of

charms to

Provide
activities  for
students to
improve social
behavior
towards
teacher,
classmate and
parents.

- Team
Building
(virtual
actual)

- Lesson
Integration
(virtual
actual)

- Free
Tutorials
(virtual
actual)

or

or

or

Propose a yeal
start planning
activity like
camping,
retreat, field
trip and
interactive
seminars.

Duty of
teacher to
inculcate in the
minds of the
of students the
proper way of
controlling
their behavior
towards
teacher,
classmate and
parents.

Teacher shoulc
provide free
tutorial or
consultatiorto
those who are

After
second or
fourth
grading
period

- Principal,
Students,
Teachers,
Guidance
Counselor,
Adviser
and
Parents

Certain
minutesin
every
lesson

- Teachers
and
Students

Every
Thursday
after class
- Teachers
and
Students

Minimum
Registration
Fee, LGU,
School
Organization

Build camaraderie
and good
relationship among
students, parents ,
classmates and
teachers. Good
relationship to
parents will
enhance the
connection of
students to their
parents.

Integrate lesson
and develop social
responsibility
among students.
Students will apply
at home the values
and lesson
integration.

Enhance learning
skills of the
students.

Create an effective
student - teacher
relationship.
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entertain willing to

his/her attend after

parents. class.

6.Conclusions

In the lightof statistical analysis and findingéthe study, the following conclusions were formed;
6.1Generally, the results of the study shows more evidenbéhavioral and personal parental involvement vimsab
cognitive parental involvement rated relatively highgthe parents.
6.2.Students conduct towards their teacher and classmate are much favorable rather than to their parents, this implies that
parents must spend time and attention personally to ¢hddren in order to have an open communication and good
relationship.
6.3.In essence, the students have outstanding level towardsracadhievement, they perform well in scholastic diitis
and actively engage in the teaching and learning process.
6.4.The relationship between parental involvement, students’ social behavior and academic achievement of students were
highly significant. This implies that parental invalwent is positively correlated to the academic achievenof the
students. Hence, students with outstanding academic att@evalso obtained high level of behavioral, cognitivd an
personal skills as well as their social developmentedsence parental involvement is absolutely essetatiatudent
achievemenin school and life.
6.5.The overall findings influenced this study to develop a H@&@ualeool Social Learning Process Model supported with
various activities for parents, students and teadbenshance purposive and quality education.

7.Recommendations

In lieu of the followingconclusions, the study recommended the following:
7.1. School Administrators must consider including actigitend program$o engaged parent® participatein school
activitiesin orderto sustain good relationship.
7.2Virtual or actual training seminars and workshops shaeleldto train parents about proper and responsible parental
involvement.
7.3Provide time consultatiofor parents about their children performance and actiommgiclassor other learning
activities to develop awareness among parents.
7.4.Conduct virtuabr actual seminar®r students about open communication towards their parentdigiusr
7.5. Parents mudbein constant partnership and good collaboration withtélaeherdo completely monitor theichild’s
progressn various areas of development.
7.6. Further studyin the family backgrounaf the respondents and academic achievement and perf@ofastudentsn
different level should be undertaken.
7.7. All developmental areas must well -executed with sufficient equilibriutoe suffice students appropriate progress.
7.8. The Social Learning Program together with the propostuites about parental involvement asttidents’ social
behavior maybeimplementedo improve academic triumph among students.
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