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Abstract

This study explored the significant experiences of teachers teaching learners with Intellectual Disability (ID) duringpandemi
the Island Garden City of Samal, Davao del Norte, school year 2021-2022. The phenomenology approach with in-dept
interview was employed. The Child Welfare Code, Magna Carta for Persons with Disabilities, Educatidnl®82, and
DepEd’s Basic Education Learning Continuity Plan served as the legal bases while social constructivism, experiential learning,
cognitive development, and social learning were the theories regarded in this study. A valtdatehiguide questionnaire

made by the researcher facilitated the gathering of data from the ten purposely chosen participantsawgbtHadfive years

in the identified SPED-implementing schools. On the notable experiences of the participants, the themes that emerged we
bounded communication, uncapable parents, task modification, teacher effort, effortless performance, and restricted assistan
In addition, communication, resources, effectiveness, accessibility, and monitoring described their shaliengetered.
Moreover, they unfolded constant communication, home visitation, effective collaboration, educational adjustment, self-
motivation, and extra effort as their coping mechanisms. Finally, their insights include flexibility, regardlingpskil
innovativeness, and tenacity. Implications were drawn from the responses of the participants, and these may be considered
educational leaders, teachers, parents and other stakeholders in innovating policies, programs, amibmsteior the
advancement of ID education.

Keywords: special education; COVID-19 pandenmegepth interviewintellectual disability phenomenology approach;
significant experiencessland garden city of samal; davao del norte

1. Main text
THE PROBLEM AND ITS SCOPE
INTRODUCTION

The Rationale of the Study

The world has dramatically changed due to the COVID-19 pandemic, which has impacted ewerygfaspple’s
lives. The pandemic may now be in its endemic stage, but its impact continuously affesteapes! the lives of almost all
people around the world.

In the global scenario, education has dramatically changed its landscape because of the.dathaeation in the new
normal needed a lot of adjustments since teachers and students have yet to familiarize themselves withstiagbamgeed
to continue a well-meaningful and effective delivery of instruction.

In the Philippines, the Department of Education (DepEd) initiated ways to continuously deliver qualéguitable
education for all learners across all levels of learning. DepEd offers different learning delodalties that the school may
adopt depending on the geographical location, socio-economic status, and quality of students. Howenet deaenied that
teaching in the new normal had weaknesses and threats. Teachers had a hard time coping withhtjes gk by the
situation. One big challenge was that students were findidiffitult to teach without the teacher’s actual presence. This
challenge became even more extensive with those students belonging tedte&lsavith special needs”.
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Considering the fragile and sensitive nature of these learners with special needs, it is very impeaitler ton these
different situations: the kinds of strategies employed by the teachers during the pandemic; and the adjatidnisthe
teachers to deliver those needed competencies successfully during the difficult situations.

Special Education should never be discounted or neglected if people talk about education in the new normal setup. F
sure, Sped teachers had exhausted all means to deliver instruction to SPED learners, evamatliextgq effort, knowledge,
and skills from them.

One group of SPED learners that require delicate and specialized means of intervention isettsewéhrmtellectual
disabilities (ID). ID students have less capacity to comprehend new or complex information, acquire neandkaldjust
socially. These students need to be assisted well in their learning. Different organizations have laid doies stratggove
the performance of ID learners even before the pandemic. When the pandemic came, the challengee eatensive to
initiate appropriate interventions and strategies well suited to their situation.

It is very imperative to note that teachers play a significant role in the improvement of theirsledthentellectual
disabilities. This role is crucial and requires total commitment. Teachers need to understand intellectual didklzfity nev
they should respond to the continuously changing face of education and the unprecedented lousy situh8c0QikéD-19
pandemic. The more they know, the more they can help themselves and their learners.

Undeniably, the new normal setup has taught the education sector many lessons and realizations, and SPED teact
certainly have their share of this. It is in this light that the researcher opted to explore stories frems thamselves, how they
managed to apply or perhaps modify suggested strategies, or maybe they had their \péygathle& students that contributed
significantly to their progress. Hearing and culling it out from teachers themselves ensured information, ideas, anthebncepts
were truly reflective of the actual situation and the real effects of their actions. These aspetdsbeeexplored because time
and events sometimes can be unprecedented. Nobody is sure what tomorrow will bring. If another pandegiicunatance
brings by chance another distance learning or any applicable modality to resort to, then SPED edlidaiosady to face it.

Hence, this qualitative study on the significant experiences of teachers teaching learners wittuaitdigabilities during the
pandemic is needed.

It is the utmost desire of the researcher, a SPED teacher herself, to open new doors and opportunities for tt
advancement of ID education or LSENs’ for this matter. Undeniably, there are still a lot of aspects to be developed and given
value and importance for these vulnerable groups of learners. They appeared to be neglected dardgrtiie. pnclusive
education seemed not realized during those times. Ultimately, there is a need to echo the voice of thed $EENSRED
teachers.

Theoretical Lenses

This study was anchored on the Social Constructivist Theory of Vygotsky (McLeod, 2020), supplemented with the
Experiential Learning theory of David Kolb (McLeod, 2017), the Cognitive development theory d?idgah(McLeod, 2022)
and Social Learning Theory of Albert Bandura (McLeod, 2016). Presidential Decree No. &¥3lpEdlucation Act of 1982 or
Batas Pambansa Bilang 232 and Republic Act 7277 or Magna Carta for Disabled Persons served as legal bases of this study.

Social Constructivist Theory of Learning. Emphasizing social interactions in gaining new knowledge and betsavior, thi
theory proposed by Lev Vygotsky assumes that mental capabilities are gained through social guidarrtgtrantion. The
development of these abilities like memory, reasoning, learning, problem-solving, and abstract thinking i®ihfiyendture
as mediator. In addition, this theory also focuses on learning by discovery and exploration.

Vygotsky postulates that children’s social constructivism theory can be nurtured and implied in education in the
following manner: Learning should be Child-Centered, Learners should be active, Social interactions are esaemitigl,bly
discovery should be present, Focus should be on knowledge improvement, Challenging tasks must be included, a
Development of Learners must be fostered.

Further, this theory is a philosophy that further improves the logical and conceptual growth of the students and value
the vital role of experiences in the education of students. It asserts that people create knowledge and constgubaseebon
their experiences. Two of the key concepts within the constructivism learning theory which started the constraantion of
individual's new ability are accommodation and assimilation. Assimilating wauldt in relating an individual’s unique
experiences to the old experiences, which would lead to developing new outlooks, rethinking misunderstandings imthe past, a
evaluating what is important. Accommodation, on the other hand, is reexamining the world and pr@mMaees into whasi
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already present in the mind. Humans conceive a particular fashion in which the world operates. When things do notrwork withi
that context, they must accommodate and reexamine the expectations with the outcomes (Constructivism Learning Theory, n.c

Furthermore, teachers play significant roles within the constructivism learning theory. The teacher functions more as
facilitator whose role is to guide the student when it comes to their understanding. What is focused arentheastitieeir
learning and not on the teachers and lecture. Resources used such as lesson plans are very different ppteanh &oan
traditional education. The teacher must start by asking, instead of telling. The students comernoltis@rs on their own,
instead of being told (Constructivism Learning Theory, n.d.).

It is also emphasized in this theory that teachers must always keep in conversations with the students, thas creating
learning experience open to new directions dejmnabon the student’s needs as the learning continues. Instead of relying on
other’s information and welcoming it as the truth, the constructivism learning theory suggests that students should be exposed to
data, and primary sources. They need to develop the ability to interact with other students to learn simitatom of their
experiences (Constructivism Learning Theory, n.d.).

Finally, the constructivism learning theory will capacitate students to develop the skills and confideratgzto the
world around them and create solutions or support for developing issues. The theory also allows themtbeijustdyds and
actions, while motivating those around them to do the same and respecting the differences in opinions for the contributions tf
they can make to the whole of the situation (Constructivism Learning Theory, n.d.).

Experiential Learning Theory. The theory was introduced by psychologist David Kolb (McLeod, 2017) who wa
motivated by John Dewey, Kurt Lewin, and Jean Piaget. As the name suggests, experiential learning involvefrdearning
experience.

According to Kolb (1984), this type of learning can be characterized as the process wimenetgddie is gained
through the transformation of experience. Knowledge emanates from the combinations of holding and transforming th
experience.

Experiential learning theory is different from cognitive and behavioral theories in that cognitive theories emphasize the
role of mental processes while behavioral theories disregard the possible part of subjective experience in ghertezssn
The experiential theory proposed by Kolb takes a more comprehensive approach and highlights how esxpecdkrming
metal abilities, environmental conditions, and feelings, influence the learning process.

In the experiential model, Kolb (McLeod, 2017) pointed out two different ways of taking experience: concrete
experience and abstract conceptualization. He also recognized two ways of transforming expefieative observation and
active experimentation. These four modes of learning are often depicted as a cycidingcim Kolb, concrete experience
supplies the information that serves as a basis for reflection. From these reflections, we assimilate the information and for
abstract ideas. We then use these ideas to develop new theories about the world, which we then actively test.

Depending upon the situation or environment, the learners may come in the learning cycle at any point and will bes
learn the new task if they practice all four modes. Through testing our ideas, we once again gather inftmoagbn
experience, going back to the beginning of the process. The process does not absolutely startrigiticeexdpstead, each
person must choose which learning mode will work effectively based on the specific situation.

For example, imagine that a student will learn how to drive a car. The student might choose to begm bya
observing other people as they drive, or the student might prefer to start by reading and aaalyiing instruction book.
Another way is the student might decide to just leap in and get behind the seat of a car to go through driving on a test course.

It is imperative that an individual must decide which mode of experiential learning will operate Wbelt. W
environmental factors are important, our choices play a significant role. Kolb emphasizes that people who are considered "doe
are more likely to engage in active experimentation, while those who are "watchers" prefeveeblestirvation, He further
points out that we develop a preferred way of choosing because of our inherited factorsstdife geperiences, and
environmental demands (McLeod, 2017).

Theory of Cognitive Development. Jean Piaget's theory of cognitive development focuses both on undehstandin
children gain knowledge, and on comprehending the nature of intelligence (McLeod, 2022). Piaget concluded thaakéildren
a vital role in the learning process, that is, they do experiments, perform observations, and learn about the world. As childre
interact with the world around them, they continually add new concepts, build upon existing knowledge, and\adaglypre
held ideas to accommodate further information.
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If Lev Vygotsky (1978) Social Constructivist Theory postulated that external factors like cultureecapié pke
parents and peers, play an important role, Piaget's theory believed that development is hugely carried out from within.

Jean Piaget's theory of cognitive development postulates that children pass through four difgeerdafsntellectual
development which mirror the increasing refinement of children's thought. Each child passes through the tsiagesnia
order, and child development is directed by biological interaction with the environment (McLeod, 2022). Furtherstiageach
of development, thehild’s thinking is descriptively not the same from the other stages, that is, each stage forms a different type
of intelligence (McLeod, 2022).

The first stage is the sensorimotor stage. This is the stage when infants gain knowledge througle>qersemces
and handling objects. This happens from birth to 2 Years. The major characteristics and developmental chantés shage
are the following: (1) Knowing the world through movements and sensations, (2) Learning about the world through basic actior
such as sucking, grasping, looking, and listening, (3) Learning that things continue to exist evémewlcannot be seen, (4)
Realizing that they are separate beings from the people and objects around them, and (5) Realizing thahtheanactuse
things to happen in the world around them (Kendra, 2022).

The second stage is the preoperational stage which occurs from 2 to 7 years old. During this stageftlagtiage
development is one of the significant features together with these other significant chamgia, (R@22), to wit, (1) Start to
think symbolically and learn to use words and pictures to represent objects, (2) Tend to be egocesttriggiado see things
from the perspective of others, and (3) Getting better with language and thinking, but still tend to think in very concrete terms.

The third stage is the Concrete Operational Stage which usually happens from 7 to 11 years gdhBsiage,
children start to think about how other people might think and feel. Other significant characteristics and devélopanges
include (1) Beginning to think logically about concrete events, (2) Beginning to understand the conceptrotaamsés)
Thinking becomes more logical and organized, but still very concrete, and (4) Begin using indgativer reasoning from
specific information to a general principle (Kendra, 2022).

The final stage is the Formal Operational Stage. This happens from 12 years old and up. One important characteristic
this stage is that children already developed the ability to think about abstract ideas and situatidns, @022). Other
development changes include: (1) Begins to think abstractly and reason about hypothetical problems, (2) tBedimadce
about philosophical, ethical, moral, political, and social issues that need theoretical and abstract reasonjirigggind {8 use
reasoning from a general principle to specific information (Kendra, 2022).

Social Learning Theory. This theory, proposed by Albert Bandura, emphasizes the importance of observing, modeling
and imitating the behaviors, attitudes, and emotional reactions of others. In this theory, environmental and cognitive factors a
both considered on how they interact to influence human learning and behavior (Mc Leod, 2016). Bandura thinks the same wi
the behaviorist learning theories of classical conditioning and operant conditioning but adds these two important ideas: (:
Mediating processes occur between stimuli & responses, and (2) Behavior is learned from the environment through the proce
of direct observation.

Presidential Decree 603 or Child and Youth Welfare Code. The late President Ferdinand E. idiaecbthis decree
on December 10, 1974, known as the Child and Youth Welfare Code which shall involve persons below twenty-one years o
except those liberated under law (CRALAW, 2022).

This decree highlighted that the child is one of the most crucial assets of the country. Effort should be exerted t
promote the child’s welfare and enhance opportunities for a valuable and happy life. Further, the school, the church, the guild
and the community should assist the home and the State in preparing the child for the responsibilities of adulthood (CRALAW
2022).

Other important provisions in this decree which are deemed essential and relevant to this research, especially in t
conceptualization stage and analysis of results, are the following (CRALAW, 2022):

Article 3, Section 3. Each child has the right to a holistic development of his personality to the end thabéeoma
a happy, functional, and active member of society; The gifted child shall be given the opportunityoamnagemseent to develop
his exceptional talents, The emotionally disturbed or socially maladjusted child shall be treated with ysymmgath
understanding, and shall be entitled to treatment and competent care; The disabled child shall betggaemehg education,
and maintenance required by his particular condition.

Article 3, Section 5. Every child has the right to grow up in an environment of morality and righteousness for th
development and strengthening of his character.
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Article 3, Section 6. Every child has the right to an education comparable with his abilities and to the damtaddpm
his skills for the improvement of his potential for himself and his fellowmen.

Article 3, Section 7. Every child has the right to total opportunities for safe and positive recredtiantigities,
individual and social, for the healthy use of his recreational hours.

Article 3, Section 8. Each child has the right to be protected against exploitation, improper influeraues, had
other circumstances prejudicial to his mental, emotional, social, moral, and physical development.

Article 4, Section. Each child has to exert his best to develop his potential for service, partigulartijergoing a
formal education suited to his abilities, so he may become an asset to himself and society.

Article 9. Each child shall be given appropriate care, support, and guidance through his vaglews growth, from
infancy to early and later childhood, puberty, and adolescence, and even after he shall have reached age 21.

Article 10. Each child shall be provided special security and shall be given opportunities and resourceant\biaw
other means, to ensure and carry out his most total development, mentally, emotionally, spiritually, physitglly, and
socially in a healthy and normal manner and conditions of freedom and dignity fitted to the corresponding developmental stage

Article 12. The schools and other organizations engaged in non-formal education shall assist the parents in providin
the best learning for the child.

Article 13. Actions shall be taken to address the child's healthy social and emotional growth. Thégecsina#d out
at home in collaboration with the schools and other organizations engaged in the promotion of child welfare.

Education Act of 1982 or Batas Pambansa Bilang 232. Approved on September 11, 1982, Batasang Paatbets
the Education Act of 1982 or An Act Providing for the Establishment and Maintenance of an Integrated SystemtiohEduca
which declared that the state should cretae and maintain a complete, appropriate, and integrated systgiorofipglicable
to the goals of national development (CRALAW, 2022).

Further, this act specified that the State shall promote the right of every individual to applicable quality education,
regardless of age, sex, creed, socio-economic status, racial or ethnic origin, physical and mental cpotitoahyr other
affiliation. The State shall therefore encourage and maintain fairness to access to education sashevedh@yment of all
citizens of the benefits of education (CRALAW, 2022).

Other important and relevant provisions of this act are the following (CRALAW, 2022).

Section 4. Providing a broad general education that will assist each individual in the peoltigy of his society, to:

(a) attain his capabilities as a human being; (b) heighten the range and quality of individualugngagticipation in the
essential functions of society; and (c) gain the essential educational foundation of his development into a productive ar
versatile citizen.

Section 5. The State shall: (a) Aid and support the natural right and duty of parents in burturing the youth through th
educational system; (b) Promote and safeguard the welfare and interest of the students bythkbfimights and obligations,
providing them privileges, and encouraging the establishment of good relationships between them and the other members of
school community; (c) Promote the social, economic status of all school personnel, uphold their rights, define their obligation:
and improve their living and working conditions and career prospects; (d) Extend support to advance the possibility of thos
institutions through which parents, students, and school personnel seek to achieve their educational goals.

Section 7. Every educational institution shall provide for the creation of appropriate bodies through which the member
of the academic community may discuss sensible issues and communicate information and suggestionsnfog assista
support of the school and the promotion of their common goals. Representatives from each subgroup of the educatior
community shall participate in these bodies. The rules and procedures of which must be accepted by them and du
communicated.

Section 9. Students and pupils in all schools shall enjoy the following rights:

(a) The right to receive relevant quality education appropriate to their full development as a person with huma(bilighay
right to be at liberty to choose their field of study; (c) The right to receive school guidance and cogesélieg for decisions
and selecting the alternatives in fields of work fitted to his capabilities.

Section 11. Every member of the teaching or academic staff shall enjoy the following rights: (@hThe be free
from obligatory assignments not related to their duties and responsibilities as defined in their appointments or employme
contracts; (b) The right to intellectual property consistent with applicable laws; and (c) Teachdrs sbasidered persons in
authority when in the discharge of lawful duties and responsibilities, and shall, therefore, be accorded due respect and protectic
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Republic Act 7277 or Magna Carta for Disabled Persons. This is an act granting rights anceprieilggersons with
disabilities which are guided by the following principles (National Council on Disability Affairs, 2023).

a. Disabled persons are part of the Philippine society; thus, the Senate shall give total support to improving the tot:
well-being of disabled persons and their integration into the activities of society. Toward this end, tisbaBtatgplement
policies to ensure the rehabilitation, self-development, and self-reliance of disabled persons. It shall devekipstiaeid
potential to enable them to compete accordingly for available opportunities.

b. Disabled persons have the same rights as others, thus, hey should be able to live freely and as independently
possible. This must be observed by everyone, the family, the community, and all government and non{governme
organizations. Disabled person’s rights must never be perceived as welfare services by the Government only.

c. The rehabilitation of disabled persons shall be the concern of the government to advance theiy tajpabikve a
more meaningful, productive, and contented life. To reach out to a greater number of disabled persons, the rehabilitation servic
and benefits shall be delivered beyond the traditional urban-based centers to community-based programesnthaievidtal
participation of different sectors as supported by national and local government agencies.

THEORIES LEGAL BASES
Lev Vygotsky’s Social Constructivist Theory Presidential Decree No. 603 of 1974 or Chilg
of Learning (1978) and Youth Welfare Code
David Kolb’s Experiential Learning Theory Education Act of 1982 or Batas Pambansg
(1984) Bilang 32
Jean Piaget’s Theory of Cognitive Republic Act 7277 or Magna Carta of Disabled
Development (1936) Persons
Albert Bandura’s Social Learning DepEd Order No. 12, series 2020
Theory (1977)

Experiences ofteachers Teaching Learners with Intellectual Digality During

Pandemic

Implications for Practice

Figure 1. Conceptual Framework of the Study

d. The State also considers the role of the private sector in advancing the welfare of disabled persons and sh:
encourage collaboration in programs that address their needs and concerns.

e. To facilitate the integration of disabled persons into the activities of society, the State shall promote anceencourag
respect for disabled persons. The State shall exert full efforts to remove all social, cultural, ecamgroitmental, and
attitudinal barriers that are prejudicial to persons with disabilities.

Below are some of the critical literature and studies that guided the conceptualization of this research. These include tt
experiences and challenges of SPED teachers and their coping mechanisms.

Experiences and Challenges of SPED Teachers During Pandemic. The pandemic hamewiexperiences for
teachers, much more for SPED teachers. The implementation of remote learning has changecatdoeatian takes place.
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Communication, for one, is an essential aspect, and this is something that SPED teachers are putting iomdtianeger,
communication is such a challenge during the pandemic. Not all parents have smartphones and sociatauetiianich
makes communication with parents a challenging endeavor for educators (Toquero, 2020).

Very significant also during the pandemic is the limited assistance given to the students. According to thenAmeric
Psychology Association (2020), teachers are vital part of facilitating student learning, well-being, and Tnasitlit is vital
that teachers have easy access and communication with their students to assist and encourage trestadatitheirHowever,
in-person teaching is not possible, and this becomes a great challenge for teachers during the pandemic.

Another notable experience of SPED teachers is that they have a hard time explaining to the parents the yfessons tt
must teach to their children. Some parents are incapable of assisting their children. They took on the role of teattzerywithou
preparation or training. They don’t have the skills and knowledge to do so. According to Liu (2020), parents were forced to take
on new and unfamiliar responsibilities as their children participated in emergency remote education, whgacage
increasing instructional responsibilities. This situation affects their well-being. The AmericeimRgy Association (2020)
reported that more than 7 in 10 parents claimed that managing their children’s learning and adjusting to new routines were
extremely stressful (American Psychological Association, 2020).

In addition, teachers also must work more than 100% to make sure that education for LSENs continues even during tl
pandemic. There is such a need to double their efforts during this time. For teachers who work with studgisgbilites or
others who belong to vulnerable populations, the challenges are much more significant in this pandemic situatitip,iespecia
students are taught remotely (Around the O, 2022).

Very important to mention also is the fact that SPED teachers have limited knowledge and skills when it comes to th
use of technology. This has posed a challenge on their part. According to Balatucan (2022), one of the concerns in fi
implementation of teaching during the pandemic is the difficulty of navigating various technological tools that would help
teachers to conduct lessons, monitor student progress, and communicate with parents and colleagues. Boholano and Ja
(2021) asserted that one of the most important skills teachers must have in teaching during the pandemidtistthesebil
technology. Thus, teachers without technological skills certainly will not be able to survive in these unprecedentec
circumstances.

Coping Mechanisms of SPED Teachers During Pandemic. With all the challenges posedpagddraic, SPED
teachers look for ways and meanscope up. Maintaining constant communication with concerned individuals is one of their
coping mechanisms. According to Balatucan (2022), through teacher-parent collaboration and communicaénrcoetped
teachers, sotibns were developed to partially address constraints in monitoring and assessing student progress. Teachers’
coping mechanisms and adaptability in teaching during the pandemic were atinibimigdto the support obtained from
colleagues and assistance acquired from the parents of the students with special needs (Balatucan, et al., 2022).

Further, as remote teaching and use of modules and other resources are much more applicable during the panden
teachers have their way of making learning as effective as possible. They even make some changes to the resotirgel to suit i
to the capacity and needs of their students. In an exploratory study conducted by Dayagbil (2021), teachersaathjngfechte
learning designs as long as it was still guided by the policies implemented by the institutiodingctmthe Center for Parent
Information and Resources (2020), modifications must be individualized for students based on their needs anditigeir lear
styles and interests. Also, effective teachers change their teaching méthodmtch the learning demands of their
pupils (Scales, 2009). This adaptation of teaching mettomidéd meet all three criteria: (1) it is non-routine, proactive,
thoughtful, and invented?) it must include a modification in the teacher’s professional knowledge or professional practices;
and (3) it will be done to anticipate the needs of students or instructional situations (Scales, 2009).

Furthermore, home visitation is also one of the ways for SPED teachers to cope with the challenges thased by
pandemic. They have limited accessibility to their pupils because of the situation. Alferez (2022) esdpthasiteachers
conduct home visitation to monitor the progress of the students, particularly the challenging students.

In addition, in a phenomenological study conducted by Villareal (2022), it was revealed that flexibilidaptabdity,
the power of communication, and practical problem-solving strategies are the top terg@gthemes for the teachers’ lived
experiences during the pandemic.

Finally, it is very essential to mention also that stress management and self-motivasomeoéthe significant ways
SPED teachers implement on themselves. The feelings of worry, uneasiness, discomfort, and uncertainty engatfedrthe
during this pandemic time. (Balatucan, et al., 2022). Aydin (2021), as mentioned by Balatucan, (2022), stressed that teachi

WWw.ijrp.org



Uzzel V. Dela Torre/ International Journal of Research Publications (IJRP.ORG) @ IJRP'ORG

ISSN: 2708-3578 (Online)

553

anxiety may profoundly affect both the teaching and learning processes. Therefore, emotional management is now an esser
factor in teaching effectively and  adapting to the new normal teaching (Balatucan, 2022).

Guided by the theories, legal bases of Special Education in the Philippines, and related literature and studies, tf
theoretical framework of the study (Figure 1) has been conceptualized. Teachers teacharg with intellectual disabilities
(ID) are the main subjects of the study, culling out from them their significant experiences duringdirmipaThe exploration
focuses on their experiences, challenges, coping mechanisms, and insights as they deliver instiddéamtrs in the new
normal setup. Their accounts shall be analyzed carefully to come up with an action plan that is relevanttaedirefée
pandemic situation.

THE PROBLEM

Statement of the Problem

This study explored significant experiences of teachers teaching learners with 1D during the COVID-19 pandemic in the
Island Garden City of Samal during the school year 2021-2022 as the basis for implications.

Specifically, it sought to answer the following queries:

1. What are the experiences of teachers teaching ID learners during the pande#nic tim

2. What are the challenges teachers faced in teaching ID learners during the pandemic?

3. What are the coping mechanisms of teachers teaching ID learners to address the challengesl ttheynigche

pandemic time?

4. What are the insights of teachers from their experiences in teaching ID learners during the pandemic?

5. Based on the findings, what implications can be drawn?

Significance of the Study

This qualitative phenomenological exploration investigated the present circumstances and lived experiences of SPE
teachers in the Island Garden City of Samal teaching ID learners specifically during the pandemid, thesefeetiveness of
the new learning modalities and strategies applied, and developed an evidence-based finding for the improvement of the deliv
of learning and instruction to learners with intellectual disability, especially during a distance learning stwctias the one
during COVID 19 pandemic. Thus, this study would be significant for the following:

Department of Education Through this study, the department of education would gain insights as to what policies and
programs suit very well with ID students and other LSENs when distance learning needs to be implemented amcasumst
demand it.

Education Leaders The results of the study would provide insights to education leaders as to what behavior,
interventions, and practices fit well in implementing distance learning education for SPED implementing schodidaindthe
Garden City of Samal.

Regular Education Teachers This study would also help regular education teachers as they would gain some
knowledge and guidance as to how learners that need special attention be treated during a pandemic. They keighefsa
that need special attention and advice and the implications drawn from this study could somehow help thensfinllgucces
carrying out their responsibilities, especially during trying times like the COVID-19 pandemic.

Special Education Teachers The results of this study would help special education teachers acquire teaching
methodologies, approaches, principles, and skills relevant to teaching ID learners in a pandemic or distance learning situation.
Parents. This study would help parents realize the importance of guidance in their child’s education, creating spaces

for collaboration with teachers and education leaders.

Learners with Intellectual Disability . Through this study, the learners would be taught and/or familiarized with ways
to adapt and cope with the new learning modalities during a crisis.

Researcher This study would provide rich information for the researcher which could be used in future research. As a
SPED teacher herself, the significant results generated would give her the best idea as to htenmstndcdealings with ID
students should be delivered.

Future Researchers This study would provide a foundation for how ID learners shall be taught effectively in a
distance learning education. The implications drawn from this research could be good information for futeteeresgho are
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very much interested in helping ID learners in coping with the challenges brought about by any crisis,tisecb@VID 19
pandemic. Moreover, the themes generated from this qualitative study could also be good explorative faotatadimg: a
quantitative analysis of this topic.

Scope and Limitation of the Study

The scope of the study included in-depth interviews (IDI) utilizing open-ended interviews with SPED teacheig teachin
ID learners, specifically during the COVID-19 pandemic.

Purposive sampling was employed which included 10 participants. The selection of participants was based merely c
trustworthiness that these participants can give important and relevant information, are willing to articulate their experience
well, and was based only on these criteria: (a2) The are SPED teacher teaching ID learR&Dnim@ementing school of the
Island Garden City of Samal, and (b) They have been in the service for at least five years.

Further, the study was limited to the challenges, coping mechanisms, and insights drawn bgatttheefrom the
participants’ accounts. The researcher did not consider any information outside of participants’ statements as to the analysis and
interpretation of the data.

RESEARCH METHODOLOGY

This section details the methods utilized in this phenomenological study which aimed to explore significant experience
of teachers teaching learners with intellectual disabilities (ID) during the COVID-19 pandemic. It includesdnehrdesign,
flow of the study, the environment or research locale, research participants, research instrument, and dataigetbeuirey
Likewise, it discusses the systematic way of presenting, analyzing, and interpreting trendada, the trustworthiness and
ethical considerations in this research.

Design

A sound research design is very crucial to the process of social science inquiry (Patton, 2002). It wal§ serve
blueprint that maps out a logical sequence of data-gathering and evaluation. For this study, the phenomenologibal approe
grounded on Heidegger’s (1962) philosophy was utilized in exploring and illuminating the lived experiences of special
education teachers teaching ID learners during this global pandemic.

In clarifying the meanings and experiences of the phenomenon, the research design consisted of inteedpl&ing
directly involved in the undertaking. Utilizing this research an in-depth semi-structured interview data collection method enable
SPED teachers to describe their interpreted meanings and understandings of their experiences. Furthermore, the resear
became the research instrument and directed the attention to human realities rather than theeeditiesetd objects (Refiosa,
2016), which created a symphony of meanings and understandings and co-created the data from the livecesegpéhienc
research participants (Wojnar & Swanson, 2007).

Aside from giving value to the participants’ experiences, van Manen (1990) expresses that the nature of this research
also gives attention to the practice of thoughtfulness. Careful presentation and interpretation of the expettencesearch
participants were observed by the researcher and were deduced to the developments of this research #itronghettsy
2007).

In particular, the data gathered were subjective and flexible, which were derived from the different points of view of the
research participants and were based on their understanding, feelings, and experiences. In this studichée exsieaed,
described, and understood the narrative experiences of SPED teachers teaching ID students during the pandemic.

Congruently, Sullivan (2009) reiterated that the data gathering in qualitative research should be non-numerical. T¢
clarify this, the researcher gathered data such as words and categories which are essestialeatbh. It also considered
reality as subjective, personal, and socially constructed concerning the research participants. In detailwire dathered
through in-depth interviews and open-ended questionnaires. However, the data collected among the research pagtitipants mi
not represent the general population of SPED teachers who have experienced the same phenomenon (Sullivan, 2009).

Moreover, this inquiry applied the constructivist worldview as it perceives that social phenomenon is created from
perceptions and consequeiations of the participants concerned with their existence, and the reality will consist of people’s
subjective experiences (Bryman, 2015). As outlined by Creswell (2013), constructivism believes that indiviuals see
understanding of the world in which they live and work and develop subjective meanings of their experiences theat arelva
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multiple. Human beings construct meanings as they get involved with the world they are interpreting gmavehgand make
sense of it based on their historical and social perspectives (Crotty, 1998).

The Flow of the Study

The study had three stages following the IPO Model: input, process, and output (Figure 2). Canonizado (2021) itera
that the IPO diagram includes all the materials and the information required in the process, the specific details of the proce
itself, and the products anchored on the process that took place. Congruently, the input stage in this research includes
preparing required letters such as a letter of permission from the supervisors and to the participants, and the interview gui
questionnaire. Moreover, part of the input stage are the experiences of the teachers that need toobe andleduminated,
which include the challenges, coping mechanisms, and insights.

For the process stage, the letters were sent to the concerned individuals and offices for consent, and theuidierview g
questions were subjected to validity by experts: one supervisor in special education (SPED), oneergsesdr(breferably
Ph.D. in Research), and a school principal of a SPED-implementing school. To illuminate the significant experiences of SPE
teachers in teaching ID learners during the pandemic, an in-depth interview was conducted. Aftetavavdredaollected,
consolidated, and treated before they were analyzed and interpreted. Then, as a final stgpdoedbestage, the researcher
drew some conclusions and implications from the results.

Finally, the last stage is the output stage. Here, the researcher, after carefully intetpeetiegults and drawing
conclusions, came up with an action plan which includes intervention programs, proposed programs, activities,amddules,
other related things.

INPUT PROCESS OUTPUT

Experiences of

teachers teaching ID Transmittal Letters and
learners during the Interview Guide
pandemic time Questionnaires
Challenges met by thg Seeking Consents
teacher participants

while teaching ID Validating Questionnaire
students during the

pandemic time. In-Depth Interview (IDI)

of the Participants
Coping Mechanisms of

the teacher participants Collection of Data Implications

while experiencing thg

challenges in teaching Treatment of Data

ID students during the

pandemic Analysis & interpretation
of Data

Insights gained by the|

teacher participants Identifying Conclusions

while teaching ID and Implications

students during the

pandemic.

Figure 2. Flow of Study

Environment

The study was conducted in the Island Garden City of Samal. This city lies between longitudgr&2s ded 39
minutes 30 seconds to 125 degrees and 47 minutes 28 seconds East, and latitude of 6 degrees 54 minutes to 7 degrees 11 m|
28 seconds North. Further, it is bounded on all sides by Davao Gulf in which at the west by the murteipaifilavao City,
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at north by the municipal waters of mainland Davao del Norte Province, on the east by the municipafula¢eprovinces of
mainland Davao De Oro and Davao Oriental. The total land area is 30,130 hectares, inclusive of all component iéts, tidal
and roads which is approximately 3.7% of the total land area of the entire Davao del Norte Province. It isccompg6s
barangays with four (4) of these are unattached to the mainland, being located at Talicud IKlapmgtian District. The
northwest portion of IGACOS is approximately 900 meters away from Davao City, the major economiofcéfitetanao
Island. It is located at the Apex of Davao Gulf which is part of the summit of the Sulu-Sulawesi Marine EconaonicvRed)

is the wealthiest zone for marine biodiversity in the whole world (www.samalcity.gov.ph).

Angel Villarica Ceiea
- Elementary School

Kaputian Central
Elementary School

= =

Figure 3. Geographical Location of Island Garden City of Samal
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This study specifidly targeted SPED teachers from SPED-implementing schools of the Island Garden City of Samal,
namely, Angel Villarica Central Elementary School, Penaplata Central Elementary School SPED Center, Buhangin Elementary
School, Aundanao Elementary School, Kaputian Central Elementary School, and Sta. Cruz Elementary School (Figure 3). Tl
purposely chosen 10 participants were interviewed tadace in their houses, in school or any comfortable place the
participants chose. Here is the history, programs, services, and LSENs catered by each school:

Angel Villarica Central Elementary School. It has been a longtime dream of Angel Villarica Central ElgrSehtzol
to open a SPED class for learners with special educational needs. It was conceptualized by the sgbalchmdirstablished
in the school year 2002006. It started with nine pupils, all of whom have an intellectual disability. Unfortunately, it was not
sustained due to some circumstances. But the program continued in the year 2011 with eight enrafieesit andtill open
and available, and more learners were catered. At present, they have fifty-one learners, andrsavearefin full inclusion in
the general education classroom. The programs of the school areostdined classes, mainstreaming, full inclusion, and
transition program. They catered for learners with intellectual disability, autism spectrum disorder, pateralisual and
hearing impairment.

Penaplata Central Elementary School SPED Center. The Special Education Program started in the year 2004.
Enrollment has grown year after year, and there are now 27 self-contained learners, and 25 learners aaenraaithgtrity
integrated into general education classrooms. The SPED implementation is okay because theridapaeesita know that
there are LSENs in the school, and they are also respected. The programs of the schoolcardgasedfl classes,
mainstreaming, full inclusion, and transition program. They catered to learners with intellectual disaltitity, spectrum
disorder, cerebral palsy, visual and hearing impairment, and learning disabilities.

Buhangin Elementary School. It is one of the SPED implementing schools in the division of Island Garden City of
Samal. In the year 2019, one child has already been assessed by a psychometricianchudogigisyin the same year, they
started catering to children with special needs. In 2020, three children were formally evaluated. They don’t have a teacher to
handle learners with special educational needs during that time. In the same year, God answered théirgyajready have
a SPED teacher to take those children with mild intellectual disabilities. The programs and services of trerescatio
contained classes, and full inclusion. They catered to learners with intellectual disabilities.

Aundanao Elementary School. The school implemented the Special Education Program in the year 2018. At that time
the school reported five identified learners with special educational needs, and they were diagnosed by a pefpedicaa
psychologist. In the following years, the number of identified learners with special educational needs increased to eleven. Ti
school currently has seven enrolled learners and is tagged in the Learners Information System (LIS). Of grealleden
learners, one of them has a manifestation, and the other six have a medical abstract. Also, the scieolddrasr enrolled in
full inclusion in the general education classroom. The programs and services of the school-eoatsieiéd classes,
mainstreaming and transition programs (Cookery). They catered to learners with intellectual disabilities, desaipilitges,
difficulty in understanding, difficulty in remembering, difficulty in applying knowledge, and difficulty in communicating.

Kaputian Central Elementary School. The Special Education Program was implemented in the year 2015. At preser
there are eight (8) learners with special educational needs enrolled in a self-contained class. The school also has three (3) hee
impaired learners enrolled in full inclusion in the general education classroom. The programs and services of the sglfiool are
contained and complete inclusion. They catered to learners with intellectual disabilities, hearing impairment, and learnin
disabilities.

Sta. Cruz Elementary School. The school opens its doors to children with special needs in the school year 2011-201
The enrollees at that time were not adequately assessed by a clinical psychologist. Still, thenmeacias, trained in special
education, used a checklist to identify children with special needs. It started with just four learners. The sScioolemaolled
14 enrollees in self-contained classes and has two fully mainstreamed learners in grade 4. The school alsa aloiggted
from the school MOOE for the clinical assessment of the learners. The programs and services of the school are self-contair
class, mainstreaming, and full inclusion. The school catered to learners with intellectual disabilities, autrsimm siemtder,
and hearing impairment.

Participants

Selection of the research participants was purposively, conveniently, and uniquely done that has the characteristi
relevant to the phenomenon and willing to give their informed consent. Bernard (2002) and Spradley (1979) emphasized tl
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importance of availability and willingness to participate, and the capability to relay experiedcepi@ions in an articulate,
expressive, and reflective manner.

Table 1 presents the distribution of participants of the study from the six SPED-Implementing schools of the Islanc
Garden City of Samal.

Table 1
Distribution of Participants

Number of %
School Participants
Angel Villarica Central Elementary School 3 30%
Penaplata Central Elementary School SPED Center 3 30%
Aundanao Elementary School 1 10%
Buhangin Elementary School 1 10%
Kaputian Central Elementary School 1 10%
Sta. Cruz Elementary School 1 10%
Total 10 100%

Precisely, a set of inclusion criteria were specified by the researcher for this stidysfty & Rubinstein, 1995;
Patton, 1990). These are the attributes that participants must possess to qualify for the survey, to wit: a) TEByteae!®Ps
teaching ID learner in a SPEBWlementing school of the Island Garden City of Samal; b) They have been in the service for at
least five years.

There were ten (10) identified research participants that were perceived to be “information-rich” on the topic, ensuring
that the research participants have experienced the phenomenon being studied and that they are willing to share th
experiences (Wilding & Whiteford, 2005).

It was believed that the number of research participants did not affect the outcome of this undertaking (2088)an
as referenced by Davis (2009), assured that the number of research participants would not determineatlyeohce
qualitative study. Mason (2010) posited that at least “five to twenty-five” research participants are needed in phenomenological
researchand “at least six” according to Morse (1994). In addition, Sandelowski, Docherty, and Emden (1997) posited that in any
qualitative research, overly large sample sizes tend to impede deep analysis and can threaten the interpretiveindilidjsy of f

These participants were contacted through different platforms, containing a Letter of Invitation outlining the study
procedures. The researcher obtained full informed consent before each interview and reaffirmed it as dsmitasi@ts The
participants were fully informed and had adequate information regarding the research, could comprehend the information, al
had the power of free choice, enabling them to consent to or decline participation voluntarily and itd petengiad benefits
of participating in the study. The researcher indicated that participation was strictly voluntématafiadlure to volunteer would
not result in any penalty or loss of benefits.
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Instrument

The study used a validated researcher-made interview guide questionnaire (Appendix C) which consistsrtst two pa
Part | asks some important demographic profiles of the participants, such as their name (optional), age, sekesetibely
teach, teaching position, and the number of years in teaching.

Part 1l focuses on culling out the significant experiences of teachers while teaching ID ldarimgyshe pandemic. It
consists of four subparts, namely, experiences, challenges, coping mechanisms, and insights. Eabhssaldpatis question
supported by several probing questions to facilitate ease in answering on the part of the participants.

Data Gathering Procedure

To explain the participants’ lived experiences, the study utilized a semi-structured interview involving predetermined
openended questions that allow spontargdu-depth responses and richness of content with approximatelyp@@ninutes or
longer sessions as permitted and as deemed necessary. The interview was audiotaped using liy hégidiger@cording
gadget.

According to Minichiello (1995), in-depth interviewing is a technique that enables the researcher tm gain a
understanding of meaningful human interaction via the participants’ point of view. The goal of in-depth interviewing is to have
the participants reconstruct their experiences of the phenomenon under study, In doing so, they will attach tlegatiorierpr
and meanings to the incidents. Hence, the product of the introspection depended primarily on the research participants’ ability to
illustrate facts out of their involvement, and the researcher made sure that they fully understood the questiasisedeiog
them (Polkinghorne, 2005).

The contents of the open-ended questions were validated by a member of the research committee, policyiakers, SP
supevisors, and DepEd Officials; and the researcher conducted a mock interview with peers (teachers, classmates, etc.)
knowing how to translate and probe the questions to make it more understandable for the participants. Similarly, this was to t¢
if there could be a communication barrier that may interfere with the interview and to understand eleeryasithgrom the
question as common vocabulary between the researcher and the participants is essential to acquire a completangrudersta
the phenomenon to be studied.

Before the videotape recorder was turned on, each participant was given an orientation of the possible quleations so
they would be comfortable in sharing their answers, and so they could pause in the middle of their statements, knowing that wt
was in their mind could be answers to other questions. The researcher transcribed all recorded informéaitomaftertsery
interview, following the preparation and transcription protocol and principles formulated by McLellan, MacQueen, agpd Neidi
(2003). The researcher coded tierview narratives with pseudo-names to protect individual anonymity and any other
identifiable data.

Ethical Considerations

The researcher understands that the outcome of any research investigation can be eithel bemafioiful to the
research participants. For such a reason, research protocols and other related procedures and policies of thevémnstitution
correctly observed during data collection.

Following the US Department of Health and Human Services (2013), there are five core principthes risgarcher
needs to consider, such as respect for persons, beneficence, justice, consent, and confidentiality. Respensfoeeds an
obligation of the researcher not to exploit the weaknesses of the research participants. Self-sufficiaoidadso maintain
friendship, trust, and confidence among the participants and the researcher (Creswell, 2012). Beforehand, the reséarcher so
clearance from the Graduate School and asked permission from the Schools Division Superintendent isfabdp&drden
City of Samal before conducting the research. Participants who met the criteria were given a letter of invitatidrief
description of what would happen to ease initial apprehension and anxiety; they were informedigidke of thetudy, and
informed consent was obtained. All participants were informed about the study purposes and procedures, atitebsticdyse
involved only the collection of information, there were no anticipated risks for involvement. Of course, they weredrdb
the results and findings of the study.

In beneficence, it required a commitment to minimizing risks to the research participants rather than matkienizing
profits that are due to them. The anonymity of the interviewee was kept in order noetatpparticipant at risk. At all times,
participants were protected, so every file information file was not left unattended or unprotected (Bricki & Green, 2007).
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Transcripts and video files were kept in a secured area after the data analysis, togethemaithrtlist of participants’ names
and code numbers in the event that a participant needed to be contacted for further information or scheduled for a follow-
interview.

Maintaining confidentiality of information to be collected from research participants, searcher kept all the
transcriptions, journals, video recordings, and others related to the study. The researcher maintained the participants’ anonymity
and prevented anyone outside this undertaking from connecting individual subjects with their responses. The ysedéstud
was considered as an effective way of protecting the confidentiality of research partiéipgimames of persons or places to
be disclosed during the interviews were edited and not divulged in any dissemination of the study YMidémgschanges are
made to the data to ensure confidentiality, care was taken not to distort the meaning conveyed by the partiligan?e (\0).
Meaning, the participants’ identities were hidden (Maree & van der Westhuizen, 2007).

Lastly, justice requires a reasonable allocation of the risks and benefits as results of the ressagskeritial to
acknowledge the contributions of all the participants as they are generally part of the success of thieestudyst be given
due credit in all their endeavors (DiCicco-Bloom & Crabtree, 2006). The researcher hoped that through this stheg, they
found relief and optimism that all their yearnings concerning distance learning would be addressed by dhe loatonal
bureaucracy.

Data Analysis

Data analysis of this study was guided by the hermeneutic interpretive analysis following the mettaomd®ahen
(1990) for textual features of the qualitative report and was incorporated with the modified version of the process described |
Diekelmann, Allen, and Tanner (1989). It is a seven-step method of textual analysis to help build a meaningrotakingnd
reflective awareness of the phenomenon being studied, each of which is explieateck of Heidegger’s hermeneutic circle.

The process included a reading of the narratives and taking notes to encourage visual emergence of “essences” within the
individual transcripts and among all interviewees to reveal themes and constitutive patterns.

The answers of the participants werelgped using hermeneutic thematic analysis with interpretation and reflection of
the texts to reveal the embedded meaning of the lived experience. Thematic analysis refers to the process of recovering
theme or themes that are embodied and dramatizbd evolving meanings and imagery of the work (van Manen, 1990). It is a
method of analyzing and reporting pattern or themes with data (Boyatzis, 1998; Roulston, 2001). This approacheads selec
enable in-depth and detailed continuous process of ietatipn to expound meanings that participants articulated and their
views in relation to their relationship to the whole of the text. Narratives were translated and analyzed. \Wazes, ath
statements that describe the lived experiences and thdsepfteared to be edifying were identified and highlighted. These
meanings were isolated, thus forming themes reflecting teachers’ experiences and can be understood as the structures of
experience.

Following the formation of themes, the highest level oirteaeutical analysis, which is the search for constitutive
patterns, was conducted. This involved reading each whole interview again, which projects the perspective of thkilgtories w
cascading the linkage between relational themes that exist in altrpsions. In this way, both the researcher and the
participants journeyed to the core of the phenomenon through constant dialogue. The researcher enhaterpcetaton
using other relevant text and aesthetic expressions. At the end, an eidetic insight, which is rich in desdipitenpretation,
was used to enmesh varied layers of meaning on the experiences. In this case, new possibilities from #izsstady
emerging truths were identified by the researcher and offer as enhancemenénte tharning modality (Cody, 1995).

The purpose of phenomenological reflection was to grasp the essential meaning of something. The insight into th
essence of a phenomenon involved a process of reflectively appropriating, of clarifying,naakirgf explicit the structure of
meaning of the lived experience (van Manen, 1990). Diekelmann, Allen, and Tanner (1989) as cited by Welchv@0p13 de
seven-stage analysis process where the text analogues of the collected data are examiaeithdsrthved ase either implicitly
or explicitly in the texts. The following details outline the modified hermeneutic interpretative analysis process uged by th
researcher for this study.

Immersion. Following transcription of the interviews, the first stage of arayto examine the individual transcripts
of the interviews and familiarize the data. While reading the text of each interview and listening to the viteotagearcher
was again immersed in therficipants’ stories. Hearing the stories again exteddke researcher’s overall understanding of
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each participant’s experiences. Minor editing of the text analogues was made at this point, which included typographical errors
and the removal of all identifying information.

Understanding and Abstractionads individual transcript was summarized into sections or tags/codes. The researcher
identified sections as natural breaks within the conversations or when the focus changed. At timeg;iphetgastories were
very long, therefore when this occurrét# researcher divided the story into manageable sections usually when the participant
paused briefly. When it was necessary to divide the stories into sections, the researcher was extrotctvedistort the
meanings expressed by the participants. At this point meaningful statements and excerpts from the texts twetgopset the
researcher’s interpretations.

Uncovering Thematic Aspectat this stage, the researcher compared the identified categories/themes within each
individual transcript fo commonalities or dissimilarities. That is, each participant’s transcript was again individually re-read
while the researcher checked the interpretations written in the summaries dgajnstitipant’s own stories. According to
Diekelmann (1992), if wbstantiated meanings are revealed and inaccurate interpretations are not supported by textua
reference, the researcher returns to the text. Therefore, where any differences were noted, the reagasshéo the original
transcript and the interviewilé. This process of comparing the researcher’s interpretation with the raw data enabled the
researcher to listen to the tone of voice and meaning being attached to the story by the participarg, theniéfmtion of any
discrepancies was identified.

Isolating Thematic Statements. The initial codes and texts generated in the previous stadysioivanare-read as a
whole rather than as individual texts. The purpose of this stage was to identify the essential themes. An essential theme ¢
acios all texts, highlighting the similarities or contradictions of meaning within the participants’ experiences (Diekelmann et al.,

1989). Following extensive re-reading and interpretation of the texts, a number of essential themes were identifietkddr extra
from the participants. The overarching themes or dimensions were identified through a deductive process.

lllumination and lllustration of Phenomenon. The researcher began to compare and interpret the relational themes
uncover the constitutive paths existing within the relational themes. The constitutive pattern expressed the relationship of all
the themes to be identified. Once themes were identified, they became the objects of reflection and interpretation throu
follow-up interviews with paitipants.

Collaborative Discussions. The purpose of this stage calls for a validation of interpretations byhesgaticipants
again. The researcher viewed drafts of the themes and constitutive pattern. All responses and suggestions received w
integated into the final draft. The individual texts and audiotapes were also revisited many times enabling tierésearc
become further immersed in the hermeneutic circle, gained in-depth understanelicly «fthe participants’ experiences and
further validated the interpretation.

Composition of Linguistic Transformation. Following validation of the interpreted data, the finakianatgurred.

During the presentation of the data, the researcher included in the final written report the translationsardtipant’s
meaningful statements in his own words.

Internal Validity

Creswell (2009) and Merriam (2002) identified several strategies to strengthen a qualitative study’s internal validity.
Among these strategies are member checks, and peaw@vilebriefing (Creswell, 2009; Merriam, 2002).

Member checking. Member checking was used to determine the accuracy of thehréadargs. Member checking
involved taking data, interpretations, and conclusions back to the participants for theickemulize accuracy and the overall
confirmation of the data (Esterberg, 2002; Merriam, 2002). Participants were asked to review transcripts of their iaterview t
make corrections, deletions, or additions to the data. In addition, the themes associated with the transcriptdveith share
participants to determine if they believed the findings were accurate (Creswell 2009; Merriam, 2002).

Peer review/debriefing. Peer reviewing is a strategy to be used whenrpagrand comment on the findings.
Basicaly, the peer examination involves asking a co-worker or a colleague to check some of the mawl dauate whether
the findings are sensible based on the data (Merriam, 2002). The researcher tapped fellow teachers and principals as the |
reviewers fo this study (Creswell, 2009).
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Trustworthiness

The researcher adhered to Guba and Lincoln’s (1985) criteria in establishing rigor that includes credibility,
transferability, dependability, and confirmability. The four parameters suggested the true valuprofitivts of the study and
the accuracy of data interpretations to be collected from the participant’s experiences as evidenced by the faithful descriptions to
be presented by the researcher.

The credibility of a study equated to the faithful represenisor descriptions of the participants’ experiences as
reflected within the data (Welch, 2001). To establish the credibility, the researcher allowed the participants to reiean thei
transcribed interviews. This provided the participants with the opportunity to modify and agree on the stipulations of the
transcript. Minichiello et al. (1995) explained that trustworthiness is achieved by ensuring a close fit batavelsrd dvhia
peopk say and do. Undeinding the participants’ point of view and seeking clarification of their perception will ensure
trustworthiness of data (Welch, 2001). During the interviews, the researcher constantly utilized various methods @fnprobing
cross checking to assist with accurate interpretation and truthfulness during data collecticalyeisl Aalditionally, member
checking was done through the involvement of the research participants in ensuring that the experiences of theophenom
presented in the manuscript were the sasieow they were presented by the research participants. This was done through a
scheduled facés-face discussion with the research participants. At this point, the researchers apprise the participants in comin
up with the codes, themes, and interrelatedness of the ideas that provided the visual representation of the phenomenon ur
investigation.

To ensure dependability, the researcher guaranteed that the correct procedure in conducting resetoered.als is
guaranteed that the methodological decision through documentation of the research processes or methods to be undertaken it
data collection and analysis, the recorded interviews, and the utilization of the exact tuvser@ kept on track. The
researcher ensured that copies of all transcripts and drafts were kept intact in a safe place.

Addressing confirmability or auditability, the researcher kept the videotaped interviews, persona| jamseripts,
and note-takings. It refers to the researshpaper-trail, decisions, methods, and documentations related to the study (Polit,
Beck & Hungler, 2006). The decision trail of this research was documented and described the methods and proeesses utiliz
this study, including the personal interest in the phenomenon, the aims of the study, invitation to participate aigiotie de
that encompasses the choice of method and analysis process (Welch, 2001). Correspondingly, the researcheiassdtistrateg
narrowed down biases as a researcher by bracketing herself.

In promoting transferability of this research, the researcher committed to share baskitihef this undertaking to the
research participants, Department of Education, policymakers and to the public at large. As Byrne (2001) defined the
transferability refers to the extent to which results, and findings of the study can be applied or gaineccontgkis or with
other participants. Also, transferability talks about the fittingness of the study that refers to the appropriateness of methods us
for data collection, sample size and that the descriptions fit the data from which they aré (Ban@elowski, 1986; Welch,

2001).

The participants of this study are representation of SPED teachers employed at DepEd tglandC®a of Samal.

The findings and stories presented characterize a slice of the life world of the participants (Sandelowski, 1986). Tlsis slice h:
meaning and significance to others, thus reflecting the fittingness of this study (Welch, 2001). The findings of this undertakin
did not have meaning and significance that can be transferred outside the domain of this studysorhéresharing this
research is to inspire other researchers to conduct similar studies that will support the result of this study. Armiverike

that the researcher made sure that the thoughts were organized in a logical manner so that it wouldfdretleasieto
understand the views of this research and would have an exciting read.

DEFINITION OF TERMS
The following terms used in the study are defined operationally to facilitate ease in understanding the téjghisory
research work.

Challenges These are the tasks, experiences, and situations encountered by the ID teachers that demand their effort
improve or be done successfully.

Coping Mechanisms These are ways, adjustment, or adaptation done by ID teachers that decrease tension and anxie
in a stressful task, experience, or situation.
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Distance Learning This refers to a learning delivery modality where instruction and learning occurs remotelynbetwee
the teacher and the learners.

Implications. These refer to the careful interpretations of the researcher on the significant findings and conclusion
generated from the thorough analysis of the experiences of SPED teachers while teaching ID learners garidgntiie as
guided by the theories, related studies, and legal bases.

Inclusive Education. This means accepting, understanding, and catering to students' differences and diversity, whethe
that's physical, cognitive, academic, social, or behavioral.

In-Depth Interview. This is a qualitative data collection method that permits collecting huge amounts of information
about the attitude, behavior, and perception of the SPED teachers teaching ID learners during pandemic.

Intellectual Disability. This term is used when an individual has certain restraints in cognitive functioning and skills,
including communication, social function, and self-care skills.

Learners with Special Needs These are learners who differ significantly from their peers in terms of their
characteristics and educational competence for various reasons.

Pandenic. This specifically refers to the COVID-19 pandemic time, where learning takes place through distance
learning modalities.

Phenomenology This refers to a qualitative method that studies the appearance of things, or things as they appear i
one’s experience, or the ways people experience things. Thus, it is much concern on the meaning things have in one’s
experience.

Significant Experience This refers to the meaningful interpretations and understanding of the SPED teacherns on thei
lived experiences in teaching ID students during pandemic.

Special Education This refers to educating students in a way that adjusts to their individual differences, disabilities,
and special needs.

Special Education Teacher A teacher in a SPED-implementing school in the Island Garden City of Samal who
instructs learners who have special needs such as emotional, physical, and learning disabilities,

SPED-Implementing Schoal This refers to a school in the Island Garden City of Samal that offers SPED mogram
catering to those children with special needs.

Teaching This refers to the process of attending to students’ needs, experiences, and feelings, and making specific
interventions to help them learn during the pandemic situation.

PRESENTATION, DATA A NALY SIS AND INTERPRETATION

This reveals the significant experiences, challenges, coping mechanisms, and insights of teachersttettisigith
Intellectual Disabilities (ID) during the pandemic.

Careful thematic analysis was carried out following theesstep method of textual analysis (Diekelmann, 1989).
First, individual transcripts of the interviews were examined and familiarized. Then, each transcript was sdmintarize
sections to easily manage the data. Uncovering themes was the next step, followed by isolating thege ttentidy the
essential themes that cut across all texts, highlighting the similarities or contradictions of meaninghwithithers’
experiences. Consequently, relational themes were compared and interpreted to uncover the cpastérrts/existing within
them. Then, the drafts of the themes and constitutive patterns were presented to the teacher partiviglédatidor Finally,
significant themes were generated.

EXPERIENCES OF TEACHERS TEACHING ID LEARNERS DURING PANDEMIC

Six (6) significant themes could describe the experiences of ID teachers during the pandemic. Foalgatherec
acronym BUTTER is used. It stands for Bounded Communication, Uncapable Parents, Teacher Modificatie, Bféorts,
Effortless Performance, and Restricted Assistance.

Theme 1. Bounded Communication

COVID-19 increased the use of distance learning and social media for educational and communication purpose
Distance learning can be referred to as e-learning, blended learning, or heabiiag; and can take various forms and be
supported by different systems and applications (Ajayi, et al., 2019). The common feature of afigreesehas is the fact that
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the delivery is remote (Means, et al., 2010). The focal point of remote delivery is to facilitate the exchange of informeition, wh
enables the interaction and exchange of knowledge between students at any time. In other words, communication is crucial in
delivery of instruction during the pandemic.

However, this aspect was such a challenge for the teachers as they had a hard time comnwitticdt@igstudents
during the pandemic. One very notable response coming from one of the participants goes:

Feedbacking to your learners was ve
difficult. I cannot talk to the learners personal
because at that time we are not allowed to h
direct contact to the learners. And | cannot ¢
if they learned something on the module giv
to them—IDT10

Children with learning differences, like those with intellectual disability, often have difficulties determininigviedsr
of understanding and proficiency. Accordingly, they may need direct feedback and support as pftesible, to evaluate their
successes and challenges, hence, feedback must not only be informative, but also supportive toy edfinitdgsd past
difficulties (Time 4 Learning, 2020). Thus, it is essential to make the feedback meaningful for learning.

However, giving feedback during the pandemic is limited due to communication problems. This isrgpthathihe
study participants considered as one of their significant experiences because they feel that thisvigqumitaat aspect of
teaching during the pandemic.

Theme 2. Uncapable Parents

Parental Involvement during the COVID-19 lockdowns has taken on an entirely new meaning.viReneefdsced to
take on new and unfamiliar responsibilities as their children participated in emergency remote educati@xpetidacing
increasing instructional responsibilities (Liu et al., 2020). As a result, parents often struggle with understahd@liyering
within the role they are expected to play in their children’s learning (Boulton, 2008). They took on the part of teacher without
any preparation or training.

In this situation, teachers are uncertain if students learn from the tasks given to them or if they werehagridhst g
proper instruction and assistance for them to accomplish the tasks successfully. One of the participants commented:

That is the very reason if the learne
learn something on the module without tl
presence of the teacher. Not all parents |
capable of teaching their childrenIDT10

Due to the COVID-19 lockdown, parents were suddenly forced to take on additional roles, that is the role dfahe teac
(Letzel et al., 2020). However, parents were not prepared for this role. They did not have the niecestzaige, nor did they
know how to manage their children as pupils. This is affirmed as one of the participants revealed:

Naa koy mga studyante na ID siya tapos &
parent pod nya no read no write so unsaon pagfol
up sa balay? Gipadala nako ang module for w
purpose? Dili siya maansweran, mobalik ang mod
Mo ana angarent, Ma’am walay nahitabo. (I have an
ID student whose parent can’t read nor write, so how
is follow up done at home? | gave the module for wi
purpose? Modules were returned unanswered, anc
parent just said, “Madm nothing happens.”) — 1DT8
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Paents may be in the best position to assess their children and their needs. However, they often worry that the
insufficient educational background or skills, combined with ever-increasing work and life comtsjtwél prevent them
from providing adeqgate help or giving enough time to their children’s learning.

Indeed, educating their children under the new pandemic realities was a greaigehfdieparents. This is because
they dorit have the know-how to teach their children. The worst thing is that this situation did not just affect the students and
their learning, but it also affected the wedling of parents. More than 7 in 10 parents claimed that managing their children’s
learning and adjusting to new routines were extremely stressful (American Psychological Association, 2020).

Theme 3. Task Modification

For students with disabilities, the key to success in the classroom lies in making the instruction and other classrool
adivities modified correctly. These modifications may involve changing the way the learning materials are presentedyor the wa
the students answer the tasks to show what they learn. It is for this reason that teachers need to create fiaiidde, ada
assignments that students can complete in different environments.

Here are some of the thoughts the participants have on this matter.

Yes, ma’am kay kabalo man ko sa bata
ma’am na unsa lang iyang kaya mabuhat o dili
pa niya makaya. Akong ginamodify ang activi
sheets o ilang mga buhaton kay dili nin
mamodified o imoha lang general ang activi
sheets nay lisod nay pod sayon lang so ma
modify para masuit sa ilang needs. (Y&, am
because | know what the child can do a
cannot do. | modified the activity sheets or tas
because if these are not modified, some .
difficult and some are easy, so it has to
modified to suit to their needs:)IDT7

Usahay dili na namo ipadala an
learning modules from central office magpads
lang mi og activity sheets na simple lang, m
modified activity sheets(Sometimes we don’t
give them learning modules from the centr
office, we just give them simple and modifie
activity sheets.} IDT8

Modifications must be individualized for students based on their needs and their learning styles and interests (Center f
Parent Information and Resources, 2020). That is why special education teachers emphasized establishing nemdoutines
behaviors toward adapting to the new teaching dynamics (Balatucan, 2022).

Scales (2009) opined that effective teachers change their teaching methods to match the learning demands
their pupils. This adaptation of teaching methods should meet all three criteria: first, it is non-routine, proactive, thoughtfu
and invented; second, it musaclude a modification in the teacher’s professional knowledge or professional practices; and third,
it will be done to anticipate the needs of students or instructional situations (Duffy et al., 2008).

Theme 4. Teacher Efforts

Working during the COVID-19 pandemic has undoubtedly put more pressure on teachers than ever before. And fc
teachers who work with students with disabilities or others who belong to vulnerable populations, the challenges areemuch ma
significant, primarily since students are taught remotely (Around the O, 2022).
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While the pandemic made it hard for teachers around the world to perform their jobs, ID teachersrdad étshthey
experienced lack of training, support, and collaboration with other teachers. There are a l@sabassbarding ID teachers.
For one, thy seem to be neglected as they don’t have adequate and appropriate resources that they can use in the delivery of
instruction. Added to that is the fact that there is no specialized implementation plan for their teaching with the ID and othe
LSENSs.

With these negative situations, ID teachers still instilled in their minds and heart that education of nii3,stiedpite
the adversities, must continue. Gradually, they learned how to adapt to the new situation. Little by yittleréhable to find
ways and means to handle the situation.

One of the many responsibilities of a special education teacher is to make sure that each student wtits djstbil
the specific services that are identified within their IEP or Individualized Education Program. Aside from thatsegsi a
students’ needs to determine your lesson plans, track student progress, supervise teacher assistants, work with students in groups
and one-on-one, and keep parents and other teachers abeesastient’s progress (All Education Schools, 2022). It takes a big
heart and enormous effort to be a teacher of ID students and other LSENS.

Two of the participants declared:

Dili ning ana kadali ang pagtudlo s
mga bata nga adunay mga special needs lak
ang mga bata nga ID. Dili siya lalim tudluan,

kailangan siya tagaan og dako nga effort pe
ang mga bata makakat-on sa imohang pagtt
sa ilaha labi na gyud walay face to face tan
natong instruction through module. (Teachi
children with special needs is not that ea
especially the IDs. They need to be given ex
effort to learn from your teaching especial
that all instructions are through module and r
face to face.)- IDT9

During the pandemic, as teachers \
are going to strengthen our efforts, time, a
concern in reaching out our learner$DT5

Many students depend on the structure and support of in-person school to help them be at pasleswattivities,
and assignments (Child Mind Institute, 2022). In distance learning, students need to be responsible for theiniogin lear
Families could be there to help, but many have issues juggling work while their children argglaahome, or worse nobody
at home can offer help.

Theme 5. Effortless Performance

The school looks different during the COVID-19 pandemic as it resorted to remote learning, online learning, or distance
learning, ad while some students are adjusting with this way of learning, many students don’t seem to be actively involved in it
(Child Mind Institute, 2021). As the schools automatically shifted from fadace learning to distance learning, several
problems emexgl, which included parents answering their children’s modules (Luana, 2021). One participant opined:

WWw.ijrp.org



Uzzel V. Dela Torre/ International Journal of Research Publications (IJRP.ORG) ‘.\ IJRP.ORG

Inte escarch Public
ISSN: 2708-3578 (Online)

567

Matingala pod ka pagkanext week mai
ra pod hatod tanan makapangutana ka giu
kaha ni og answer sa bata kay nagtapok na
buhatonon human makaya ra og answer sa pili
days, if ang bata lang dili gyud makaya so mac
nay uban parent na ginatolerate ang bata na
na mobuhat sa activity then ang bata ¢
makaparticipate sa home-based learning. (*
would wonder how come that in the followin
week, they submitted all modules, how did t
child answer all in just a few days. So, sor
parents tolerated their children, and th
accomplished the activity, then the child
longer participated the home-based learning.
IDT7

Luana (2021) uncovered in his research that this malpractice of parents answering their children’s modules is happening
because of these reasons: a) poor reading and writing skills of their children; b) time constraints due a Wwousehold
chores; c¢) too many children to attend to; d) too difficult lessons and subjects; and e) too many learning activities in the module
It is because of these reasaimt students didn’t have the interest to make some efforts in answering the modules.

One participant revealed:

They always say to the teache
“Ma’am dili na gyud sila ma’am magpatid-patid
na sila. Dili na ganahan mo answer sa mod
kay gikapoy na & ma’am. (They always say to
the teacher, “Maam they don’t want to answer
anymore the module because they are alre
tired.”) - IDT1

Reasons why students were effortless in doing their tasks during the pandemic are irrelevant and inappnt@niate c
and stress and trauma (Child Mind Institute 2021).

Theme 6. Restricted Assistance

More than ever, teachers are a vital part of facilitating student learning, well-being, and growticé& Psychology
Association, 2020). It is then very essential that teachers have easy access and communicaiiemn stildents to assist and
facilitate them in their learning. However, this is not the case during the pandemic, as in-person letlrainagsroom is not
possible.

Some of the participants articulated:

Sa panahon sa pandemic, mura bitaw
disconnect ta sa atong studyante. Lahi ra ang fee
na makita nimo sila. Sa pagtudlo man gud if face
face matagaan nato sila og instruction. (In this ti
of the pandemic, we seem to be disconnected fi
our students. It’s different when you see them. In
teaching through face to face, we can give th
instruction.)- IDT3
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Akong paghandle sa ga bata ma’am
na-experience nako na lisod ang transitioni
method sa bata gikan sa classroom setting te
na transition into home-based learning kay ne¢
pandemic. If naa ka sa school mas daghan
imong magive na time, learnings and needs
bata maaddress gyud nimo. (Handling the kid
during pandemic, | experience that transiti
from classroom setting to home-based learn
is hard for the child. If you are in school, yc
can give more time, and the learnings and ne
of the child are addressed.)DT7

The thing I don’t like most during the
time of pandemic is losing the quality of speci
attention nga kailangan to address because
need to be given special attention to assist tt
needs- IDT2

I don’t like most in teaching ID
learners during theandemic is I don’t have
direct contact with the learners to give
instructions and additional inputs based
their educational needs.IDT10

Because teachers were restricted in assisting their students, the needs of the students were left unatiendi, ca
students to be unmotivated and uninterested in doing their tasks.

CHALLENGES OF TEACHERS TEACHING ID LEARNERS DURING PANDEMIC

ID teachers undeniably faced lots of challenges during the pandemic. This reseaatfevtasull out from them five
(5) significant themes describing their challenges. These are Communication, Resources, Effectivenedsilithceassbi
Monitoring (CREAM).

Theme 1. Communication

Before COVID- 19 pandemic, communication could be easier established through direct contact and feeling. the other
This was already difficult when the pandemic struck. But the value of communication has neved csigngicantly in
education. Teachers still need direct contact with their students to give them the assistancel thefaciéigate their learning.
This is much more applicable to students with learning disabilities, like those with intellectual disabilities. This isthesause
students can learn best if there is the actual presence of their teacher. Howeverwgaecateeady the ones contacted by
teachers to help them to facilitate the learning of their children. This was done through the use of social media and oth
applicable platforms.

Educators emphasized the challenge of communicating with parents because not all parents have snaadphones
social media accounts (Toquero, 2020).

A participant opined:

Pinakachallenge (The most challenging) are
feedbacks and the communications between the teacher
the parents because some of the parents without cell pho
any gadgets we cannot communicate thddT?2
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Since communication was done through the use of gadgets, this was a challenge mentioned by parents because there
families who cannot afford to have it, or if they have the gadget, the internet connection will be another issue.

Theme 2. Resources

The teachers recognized that the inadequacy of available support and assistance, such as teaelénanchataining
during pandemic had caused difficulties in teaching effectively to the students with additional needs (BakitR2an
Additionally, effective teaching methods are critical for student achievement (Hande, 2014), aardity of teaching
materials contributes to ineffective teaching methods (Mupa, 2014). This is experienced by the participants gf Tfvecstifd
them commented that:

During the time of pandemic, ou
learning materials are not available dili kaa
substantial sa mga bata. Usually, module
Kinder ang atong ginagamit pero dili kaay
totally mafit sa ilaha so ginamodify pod nam
(During the time of the pandemic, our learnit
materials are not available and are r
substantial for the students. Usually, Kind
modules were used but modified because
modules don 't fit well to them.) — IDT6

Maybe the modules because in tl
SPED Program we don’t have a modified
activity or modules that we call our own. W
just copy the MELC from the kindergarten ar
the MELC are not simplified, and th
instructions are not concise so with the learn
with intellectual disability the activity are mor
repetitive because we only give those activiti
that are appropriate for themIDT7

While it is true that the pandemic gave some difficulties in teaching children with special needss teacladvays
expected to find ways and means to attain the objectives set for the specific lessons. According to Zuur et al. (2013), in tl
context of classes as a standardized form of teaching and learning, teaching, and learning resources fioeld &= tte
instruments of presentation and transmission of prescribed educational materials. The wide usage of instructionahamaterials
its positive and negative ideas. Hence, there is a need for teachers to correctly chappeofiteate ones for the level of the
learners.

Theme 3. Effectiveness

Because of the limitations caused by the pandemic, which included limited personal interactions, school environment
have drastically changed to meet students’ educational needs by using distance learning (Davis, 2021). The problem is how
special education teachers deliver services for students with disabilities using distance lkasninfact that LSENs need to
have personal interactions with their students for effective learning to happen. That is why orthevhéseemerged in a study
conducted by Davis (2021) is that distance learning is less effective for LSENSs.
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Another aspect that has affected the effectiveness of the delivery of instruction was the limited know-hdwesfiteac
using new forms of delivering education. One of these was the use of gadgets and computer applicetiomas essential

during the pandemic.

A participant commented:

Isa ka challenge is gusto ta r
magtudlo gyud sa mga bata pero tungod
pandemic kay gi allow na mag online class pe
dili man ko kabalo unsaon pagkuri-kuri ¢
gadget. Lahi man gud ang accommodation
balay ug sa school mao to nga mag online u
para makita ang mga bata pero wala nabu
kay dili ta hanas sa computer. (One of t
challenges is we really want to teach t
students because we are allowed to do it onli
but I don’t know how to use the gadget.
Accommodation at home is really different fro
school so online can be done but I can’t do it
because I'm not skilled about computers.) —
IDT3

The increasing influence of media, especially television, internet, and internet communication, and the rapid
development of science and technology, has already embraced the whole community, including that oétibe sgsiem.
This is the reason why the students of today in this era of technology, have varied interests and vikwation end the
educational process (Zuur, 2013). Hence, in today’s world, it isn’t easy to imagine teachers teaching only through a verbal
presentation. Modern teaching and learning resources are needed to get the children motivated. Their contribution to the teach
process is manifold, therefore, the teaching process is interesting for the children. Hence, thetuahtalelcemotional

capacities are enhanced.

Theme 4. Accessibility

For teachers, accessibility is essential to have direct communication with their learners during the pandemic. Howeve
this aspect was also a challenge for the teachers. For one, transportation is a challenge during the pandemic.

One participant stated:

Challenges lang is that lagyo ilan
balay, lahi-lahi ang barangay. Then the kalis
sa dalan maski nagkotse nami gibilin lang nai
sa dalan. (The challenge is that their houses
far from each other, of different barangay
Then we just left our car on the road becal
the road is not passable.)DT4
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Some students are located in different areas while others are in remote locations, so it is a tha#angeut to the
learners during this pandemic since the clustering limits the jurisdiction for their mobility (Toquero, 2020).
Another participant affirmed:

Because of the pandemic not every d
you can go to their place because bawal (we
prohibited) or layo ang distance sa mga hou
(far distances of houses)IDT2

This problem is inevitable. Even during regular classes in atfefsse situation, teachers are expected to go around
the classroom so that their presence is felt by each and every one. Learners are motivatieel prbgimity of the teacher is
felt (Plos One, 2020).

Theme 5. Monitoring

Many SPED teachers are struggling to monitor and assess the learning of the students during the. pamdemi
(2021) emphasized that there is difficulty in establishing and strengthening connections with students with additional neec
because they rely on body language, eye contact, and otheofaoe- interactions when learning. That is why ID teachers
looked for ways to reach their students so that they could have at least a chance to monitertaacgpper feedback to their
students. They resorted to home visitation and/or requesting parents to visit the school.

Some of the participants pronounced:

As a teacher, the challenge is hor
visitation, and you monitor the progress of tl
child and in answering the modulelDT2

Makacommunicate ka through pare
lang pod naay mga feedbacks pero dili nir
makita ang actual na bata na siya gy
nagconduct ana na activities. (You can ot
communicate through the parents. They g
you feedback, but you cannot see the ct
conducting the activitiess) IDT7

It can be deduced from the responses from the participants that although they have the avenues available to monitor ¢
give feedback to their learners, there is still a question of effectiveness. They were not surgaféhdlye proper feedback
because students were not directly assessed as to their performance in the tasks assigned.

COPING MECHANISMS OF TEACHERS TEACHING ID LEARNERS DURING PANDEMIC
Six (6) themes could describe the coping mechanisms of ID teachers during the pandemic. Tkesestant

Communication, Home Visitation, Effective Collaboration, Educational Adjustment, Self-Motivation, and Extra Effort
(CHEESE).
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Theme 1. Constant Communication
Despite the challenges of the SPED teachers in monitoring and agsksisistudents’ development while learning
remotely, they have also noted that through teacher-parent collaboration and communication avepefl deachers,
solutions were developed to partially address constraints in monitoring and assessing student progress (Balatucan, 2022).
One participant stated:

Challenges na state ganiha akoa la
masulti para ma-address ang challenges is
cooperation and full communication betwet
parent and teacher kay mao mana ang bri
namo sa pag-address pagkuan sa bata. (Fol
stated challenges, these can be addres
through full cooperation and  ful
communication between parent and teacl
because this is the only bridge to address
needs of the child.)IDT7

Another participant affirmed:

My most successful interventior
actions during the pandemic are the hol
visitation, consistent communications betwe
me and the parents, and asking them what
difficulties are in teaching their children an
how they implement discipline during th
activity in answering the modulesIDT1

Theme 2. Home Visitation

Some students have difficulties answering their modules, and their parents are unsure how to advise and instruct the
Thus, teachers conducted home visitation to monitor the progress of the students, particularly theginghstiletents
(Alferez, 2022).

The participants declared:

During the pandemic, home visitatio
plays a big role in teaching the children. This
the time that we meet the pupils and parer
and instructions were also givenlDT5

Most successful is the home visitatio
That is also the time to review their answer
the module as a way of follow up or tutoring tt
child.- IDT2

It can be deemed from the participants’ responses that home visitation becane one if not the most effective and
efficient avenues for teachers to deliver instruction. In this way, they can have directtiorierabich is essential for ID
students in facilitating their learning.
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Theme 3. Effective Collaboration

During the pandemic, the skills in communicating and collaborating were developed among dpeai#ireteachers.
These two 21st century skills have played a critical part in allowing teachers to carry on with the challenges of teaching durir
the pandemic (Balatucan, 2022).

Participants of this study have these statements to confirm this.

Siguro ma’am makatabang ang mga
colleagues nga ma-ask nimo if unsa pod n
strategies ilang mga ginahimo. Naa mi GC sa aki
friend from Davao City, ang uban naa sa Tagum. N
SPED teachers sila diin maka-ask pod ka giunsa
ug makakuha ka ideas unsaon. (I think colleagues
help a lot because you can ask them what strate
and interventions they applied. We actually have
group chat with my friends in Davao City and Tagt
City who are also SPED teachers and you can
them what they do so you can get ideasDT8

| keep on asking for information from my cc
SPED teacher on what to do to cater their needs
they are very responsive with my concerniDT8

Teachers’ coping mechanisms and adaptability in teaching during the pandemic were largely attributed from the
support obtained from colleagues and assistance acquired from the parents of the students with sige@alateean, et al.,
2022).

Theme 4. Educational Adjustment

Adjustment in the educational settings is very crucial, especially for learners with special needs. Thisalsaswiitie
ID teachers in dealing with their students amid the dire situation. They were adjusting by initiatingwn contextualized
materials and ways of delivering them just to ensure that learning would &ealee pl

The participants shared:

There are lessons na kinahanglan makita 1
ang teacher na maghatag og verbal instruction
nagbuhat ko og video lessons sa mga bata
gihatagan nako ang mga parents. (There are les
that they need the teacher to give instructions so v
| did was that | made video lessons and | gave it to
parents.)- IDT6
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Nagbuhat mi og movable cubicle/tab
nakabalot og cellophane og didto ko magha
instructions sa mga bata while sila pod nagset ug
table gawas sa ilang balay with social distancing
makita lang pod mi nila na mag-instruct. Ve
participative ang mga bata while nagshow mi
flashcards, nagbasa sila, and naka-identify sila.
mao to ang the best na nabuhat namo para sa
bata. (We made a movable cubicle wrapped v
cellophane and it’s where we give instructions to the
children while they also set a table outside th
house just to see us when we give them
instruction. They were very participative while w
showed flashcards. They read and identified. T
was the best strategy we have done for the childr
- IDT6

An exploratory study conducted found that during the pandemic, the teachers made adjustments in teaching ar
learning designs guided by the policies implemented by the institution (Dayagbil, 2021). This was true also withet® ireac
dealing with their students amid the dire situation. They were adjusting by initiating their own contextualized materials and way
of delivering them just to ensure that learning would take place.

Theme 5. Self-Motivation

Undeniably, teachers have emotional struggles while teaching during the pandemic. The feelimgs aheasiness,
discomfort, and uncertainty engulfed the teachers during this trying and difficult time. (Balatucan, et al., 2022).

Below are significant statements from the participants regarding stress management and how they motivate themselv
to continue their tasks despite the odds.

The coping mechanisms that | did to addre
the challenges that | encountered is | let myself to
motivated. | set my mind to focus, that | need to re¢
out my learners so that | can address th
educational needs.IDT10

Kailangan gyud mangita og mga pamae
sama sa stress management kay kato na time s
pod ta kay gusto nato naa pod tay mahimo. (We n
to find ways like stress management because at
time we are so stressed, we want to do something
IDT10

The ability of teachers to manage their feelings of worry, uneasiness, and discomfort is essentéglchiimg with
fear and tension affects the learning achievements of students. Aydin (2021), as mentioned by Balatucan (2022hastressed
teaching anxiety may profoundly affect both the teaching and learning processes. In addition, emoti@shemdna now an
esential factor in teaching effectively and adapting to the new normal teaching.

Balatucan (2022) commented that while stress is inevitable, the way teachers respond to it and learn to manage str
makes them more effective in teaching students and attending to their school responsibilities.
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Theme 6. Extra Effort

Making extra effort was crucial if we talk about education during the pandemic, especially with the TRESEs.
groups of students were already difficult to handle even in thetdefeee scenario, much more with the pandemic situation
where personal interactions were less possible.

The participants have these statements to say:

Ikaw teacher effort lang ka mangita c
paamagi para makatabang sa mga bata. Isa lang
ka word ma’am effort lang gyud ang kailangan. (Yot
as a teacher must exert effort to find ways to help
child. One word only, Ma’am, we need effort.) — 1DT9

Constant follow-up through their parents ai
asking about what the child did in their home. Do tF
answer their module or not?IDT5

ID teachers have shown extraordinary efforts just to carry out their resjtibiesibJust like any other teachers, they are
always on the go for the advancement of quality education even in difficult times. In a jentestaof David Edwards,
General Secretary, Education International; Guy Ryder, Director-General, Internatiboar Organization; Audrey Azoulay,
Director-General of UNESCO; and Henrietta Fore, Executive Director, UNICEF, they said that in thigeaddisrs have
exerted great leadership and innovation to make sure that no learner is left behind (UNICEF, 2020). Ey¢eachers have
worked individually and collaboratively to seek solutions and create unique learning environments for their studeuts to e
that education continues (UNICEF, 2020).

INSIGHTS OF TEACHERS TEACHING ID LEARNERS DURING PANDEMIC

Pandemic time was challenging but fruitful. Fruitful in the sense that ID teachers were able taarshlzarn many
things from their experiences. There are five (5) significant themes generated from their insightsreThlesébdity, Regard,
Upskilling, Innovativeness, and Tenacity (FRUIT).

Theme 1. Flexibility

A phenomenological study revealed flexibility and adaptability, the power of communication, andeffecklem-
solving strategies as the top three emerging themes for the teachers’ lived experiences during the pandemic. (Villareal, et al.,
2022). In this study, flexibility is also one of the significant themes that could describe their insights as thiey séaadnts
during the pandemic.

One participant remarked:

| learned na dapat flexible ang teacher pi
madeliver nato ang desired learning outcome sa bata.
atong gusto na ihatag sa ilaha is makuha nila kadt
paghatag o pagsupport sa mga instructional mater
communication, modified activity sheets, og pag-instr
sa parent unsa iya buhaton sa bata. (I learned tha
teacher must be flexible so that we can deliver the des
learning outcome. We want to support them w
instructional materials, communication, activity shee
and the giving of instruction to parents on what the ct
should do.}- IDT7
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Flexibility also comes with readiness. When a teacher is ready for whatever possibilities, adjustments and adaptabilif
canbe easily implemented.
Another participant realized:

Teaching ID learners during pandemic ga
me an eye opener that we should be ready anyt
whatever difficulties that will come in teaching ther
—IDT5

Teaching special education can be discouraging at times, and what idifryissraéhat ID students may not have the
maturity to suffer quietly alone. Being tough and focusing on positive feedback will protect teachers from burowey out
negative situations (All Education Schools, 2022).

Theme 2. Regard

Special education teaching provides the opportunity to love and appreciate others regardless of their capabilities
behavior. Seeking to truly understand and encourage students will help both the teacher and stud€Atl gedfexation
Schools, 2022).

Some notable statements from the participants are the following.

The lessons | learned from my experience in
teaching ID learners during the pandemic is that “no
children sholl be left behind.” If you have this kind of
learner, you should embrace them and let them feel
they belong and exist in the societyDT10

Realization nako is murag nabutang ko diri
situation siguro gi-annoint gyud sa Ginoo to really of
your big heart pa gyud sa mga kabataan nga sama
because some of them are neglected baya gyud
tungod kay ning ana ilang sitwasyon human ang par
wala kaayo nagcare basta lang naprovide nila ang n
pero actually ang gusto lang man gyud sa mga bat
mo keep in touch lang gyud sa ilaha. Akong nareali:
na to really love more the children with special nee
(I realized | am here because God wants me to opet
big heart to children like them because some of tF
are neglected and their parents don’t care much for
them. They just provide the needs but actually w
these children want is to keep in touch with them
realized that | reallylove more the children with
special needs-) IDT4

During the pandemic teaching ID learners
difficult but then kung naa lang gyud tay (when \
have heart towards that kind of children nothing
impossible.}- IDT8
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Theme 3. Upskilling

One of the concerns in the implementation of teaching during the pandemic is the difficulty to navigate various
technological tools that would help teachers conduct lessons, monitor student progress, and communicate with parents a
colleagues (Balatucan, 2022).

This is what the participants discerned about this.

Kung mostorya ta sa performanaetsacher
wala may nausab kay motrabaho man gihapon t:
teacher. Ang maistorya lang nako is kailangan gyut
na ma-equip sa mga gadgets ug social me
platforms kay wala baya ta nagdahum na maabo
nga time. (Talking about teachers’ performance,
nothing would change because teachers still wc
What | can only say is that we need to equip oursel
with gadgets and social media platfo)mdDT3

My insights from the experience that | ha
in teaching ID learners is that “you cannot give what
you don’t hawe.” Just expose yourself to the different
SPED trainings that the department might offer
that you can grasp new things, new knowledge,
skills that you can impart to your learners that w
keep them develop and enhance their neeti3T10

Given the current circumstances, there is a growing need for teachers to integrate tgcimoldoeir teaching
methods and lessons. Boholano and Jamon (2021) asserted that one of the most vital skills that teachers must have in teac
during the pandemic is the ability to use technology. Certainly, teachers without teatadakit/s will not be able to survive
in these unprecedented circumstances (Boholano & Jamon, 2021)

Theme 4. Innovativeness

The ability to find new ways to explain and demonstrate subject matter is often the single most efffeciteristic a
special education teacher can possess. Bringing creativity into the classroom will have the benefit of goriclulassroom
environment as well (All Education Schools, 2022).

In this time of pandemic nakakita ta og lain r
venue sa pagtudlo (we find other venues in teaching).
used different approaches and | think it is effective |
home-based instruction.IDT6

With the experience that | have in teaching
learners duringthe pandemic it made me realize th
handling learners with educational needs is not e
especially during the pandemic because you will do all
necessary things to fill in the gap that your learners shc
cope up-1DT10

Theme 5. Tenacity

Worry, uneasiness, discomfort, and uncertainty definitely have engulfed the teachershdupiagdemic. (Balatucan,
2022). However, they eventually learned to adapt to the new teaching and learning moddliecame comfortable with it.

WWw.ijrp.org



Uzzel V. Dela Torre/ International Journal of Research Publications (IJRP.ORG) ‘.\ IJRP.ORG

Inte escarch Public
ISSN: 2708-3578 (Online)

578

Although they still worried and felt uneasy at times, they were capable of managing their worrynasseasid discomfort
(Balatucan, et al., 2022).
Two participants contended:

Though challenging, naaynitie stress, naay time
hopeless pero dili ta pwede magpaluya-luya so eff
effort, effort. Dili pwede mawala ang effort para sa m
bata. (Though challenging, sometimes stressed, somel
hopeless, but there’s no time to feel tired and hopeless, so
we need to have effort, effort, effort. We need effort for
children.)- IDT9

Dili diay dapat maluya. Kung mawad-an man
gana mangita pod ta og ways and means nga mo cof.
ta sa atong sarili nga molaban pata kay naay mga
naghulat sa atoa. (We should not be weak. If we |
interest, we will find ways and means to cope up ourse
to fight because there are children waiting for udDT8

Sometimes comparatively simple tasks can become long, arduous battles for students with learning disabilities
Teachers need to offer hope and encouragement in difficult situations. Teaching special educatiorlegatisgcvictories,
whether for long-awaited successes or simple ones (All Education Schools, 2022).

SUMMARY OF THEMES

In a nutshell, four areas were carefully explored in this study relative to the experiences of teachég ID learners
during the pandemic. These are their remarkable experiences, challenges, coping mechantbegis,irsights. Presented in
Figure 4 is the summary of the major themes generated after careful analysis of the data wilidtussm®d one by one in the
preceding sections. For their remarkable experiences, the themes generated are bounded communicatiorparecépatalek
modification, teacher efforts, effortless performance, and restricted assistance. With teegfaeir challenges, it includes
communication, resources, effectiveness, accessibility, and monitoring. Their coping mechanigmstant communication,
home visitation, effective collaboration, educational adjustment, self-motivation, and extra effort. Finallyjgthts iofsthe
teachers are flexibility, regard, upskilling, innovativeness, and tenacity.
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Figure 4. Significant Themes on Teaching ID Learners During Pandemic

SUMMARY, FINDINGS, CONCLUSION, AND IMPLICATIONS
This presents the summary, findings, conclusions, and implications based on the data collected, thematic analysis, a
establishment of links among the themes vis-a-vis related studies, theories, legal bases, and other relevant information.

SUMMARY

This study utilized the phenomenological approaciwgled on Heidegger’s philosophy in exploring and illuminating
the lived experiences of special education (SPED) teachers teaching students with intellectual digahilidesng the
COVID-19 pandemic. In-Depth Interview (IDI) was the tool of inquiry used in this study tweeSBRED teachers to describe
their interpreted meanings and understandings of their experiences. There were ten purposely identified agB@pacisp
perceived to be “information-rich” on the topic. They are teachers from SPED-implementing schools teaching ID Students for at
least five years in the Island Garden City of Samal. Their answers were analyzed usingebgenteematic analysis with
interpretation and reflection of the texts to reveal the embedded meaning of their lived experiences. Finaibd tihe
implications of the study, careful analysis was done by linking the significant themes to related studies, kbgarbases, and
other significant information.
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FINDINGS

The summary of findings is presented and arranged according to the research problems. They are as follows:

Relative to the remarkable experiences of ID teachers during the pandemic, six significant themes wede Tinéslele
are Bounded Communication, Uncapable Parents, Task Modification, Teacher Efforts, Effortless Perform&estriatet
Assistance (BUTTER).

As to their challenges encountered, these can be compressed into five themes, namely, Communicatiors, Resourc
Effectiveness, Accessibility and Monitoring (CREAM).

Further, ID teachers revealed six themes describing their coping mechanisms that could address thes ¢halfeng
encountered. These are Constant Communication, Home Visitation, Effective Collaboration, Educational Adjustment, Self
Motivation and Extra Effort (CHEESE).

Finally, on the insights of ID teachers on their experiences during the pandemic, five significant themes were
illuminated. These are Flexibility, Regard, Upskilling, Innovativeness and Tenacity (FRUIT)

CONCLUSION

Education, indeed, has dramatically changed its landscape because of the pandemic. Teachers undouigeckyaxpe
lot of challenges as they continue to deliver the quality education the students desemna.iSeies were also culled out based
on the shared experiences of ID teachers during the pandemic. It can be deduced freuttshef this study that ID teachers,
despite the challenges and difficulties encountered, were up and kicking to keep ID stutlentsratk to learn and improve
themselves even during this challenging time of the pandemic. ID teachers were innovative and stth&sgicaked for ways
and means just to make learning as effective as it could be.

IM PLICATIONS

The following are the implications based on the findings of the study.

For effective learning to occur, it is better to implement taeface modality, but this should come along with
intensive care for the safety of these students. With proper application of the safety protocmlsamefililly thought-out
implementation plan, this could be possible since there are only a few students in SPED programs.

It is also very imperative that the education sector should fully support special education teachers to ensure that studel
with additional needs receive a high-quality education despite the pandemic. Thisrspidsized that the education sector
should provide other training sessions for Special Education teachers on how to use various online platforms so that they w
become proficient in using technology inside the classroom and better teach students in remote instruction.

It is also imperative that teachers are ready for whatever circumstances that might ocguiomird-looking could
be of great help. Teachers must be at pace with the present demands of education. That isofvhynmibs& importance that
they must upskill and upgrade themselves.

On the parents’ side, the new setup means they play an even more significant role in their chidren’s studies. It is then
very vital to capacitate and empower parents in the learning process of their children. Theybeeduipped, at least at a
minimum, with how to deal with their ID children, and instruct them well as to how to guide their children in accomplishing the
task. They need to be aware also of some basic things that they have to do in dealing with their Thddselnool and the
SPED teachers must initiate training of this kind so that parents are not just dependent on teachegrgaubehef help also
in the progress of their children.

For the researcher who is also SPED teacher, it is high time that more studies on ID students anBNsheukSbe
done to understand their situation and be able to come up with better initiatives and interventions. Research of this kind in t
future would open more doors and opportunities for LSENs. We need a lot of empirical evidence so that educatisnal leade
would be convinced to come up with relevant policies, programs, actions, and interventions for this particular group of learners.

For other researchers who are also willing and interested in studying LSENS, it is gedotivat they use the
important information from this study to explore more. Exploratory research would be very fascinating amd sel¢iwvat more
valid and reliable information could be generated. It is recommended that more research be conducted to understand the situa
and perspectives of special education teachers deeplghimgeduring the pandemic and address their concerns to
better the teaching-learning situation of SPED.
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OUTPUT OF THE STUDY

IMPLICATIONS FOR PRACTICE

Based on the findings of the study, the following implications were drawn:

The Department of Education must consider a fadace modality to be implemented for ID students as this is more
appropriate for them so that learning would take place. Since ID students and other LSENs need a lot of persoaed encount
with their teachers for their education, it is very imperative to implement face to face modality ornahanmiintensify home
visitation. There were a lot of experts saying that with the pandemic situation, it would be impossiblédbedpeation to be
meaningful and fruitful because they would rely more on personal, individualized instruction. They even considagetdialtin
classes during this time, but this should not be an option. Education must continue and DepEd must find practiehleand re
means to cater to the needs of the ID learners.

Moreover, the results of this study strongly imply that education leaders must not neglect the LSENs and that thi
particular group of learners must also be laid down with a concrete and viable plan should there be situation®flike this
COVID-19 pandemic. Educational leaders must consider crafting policies and programs that would lielfN&@xperience
learning still at its best in the pandemic situation.

On the part of the teachers, this study opens many doors for them to open and opportunities for themrtoFoonside
one, there is a need for them to upskill themselves so that they can be at pace with the needs of the timast dlseyrealize
that self-motivation or simply pushing oneself to do more is very essential in dealing with ID students dupsrgd#maic.

When motivated well, patience and tenacity would prevail, and making extra efforts from them is no Johdartaa passion.

One more thing is that they need to be flexible and resourceful. They need to understand that DetrBessbaselapses and
shortcomings and that they must make some adjustments and modifications. They have to be innovative and strategic so
approaches, resources, and methods are appropriate for the unique needs of their students.

Parents also have takeaways from the results of this study. Constant communication and collaboration withrghe teache
are essential for effective learning. When teachers have good access to parents and students, muhifesdbaaking
become manageable, and appropriate interventions, assistance, and actions can bpegiiadredGcation teachers had to shift
to teaching parents to teach their children, because the only way they can reach theisttitentgh their parents or other
adults who are with them. Thus, as the facilitators of learning, parents should be capacitated and empoweremteto facilit
education at home effectively. It is then very essential that parents have suitable access and coommwiticéte school ah
the teachers, and this is something that needs to be developed and strengthened in SPED schools.

The ID learners must also do their share for their advancement. With the help of the teachers, pdretiter a
concerns they need to develop a sense of responsibility and cooperation. They havestanahtet they are also responsible
for their learning. This is something that needs to be instilled in them. Without their cooperation, noraatiervention will
succeed.

As to the researcher of this study, this demands more exploration on this topic. There are stithieeést afid aspects
of ID education that need to be studied deeply. So, there is a need to do more research.

For future research, there is a need to focus on getting the real stories from the people directlyimtiodveitlation.

Thus, more qualitative studies could strengthen the information gathered and lead to a better understanding of the act
situation. This research has culled out significant themes, some are expected and familiar, arelrsamaral unique, but one

thing is for sure, there could be other themes that might not have been explored in this study. This ehdd sgmite the
researcher of this study and other interested researchers to investigate further in order to provickr aiesleand
understanding of the situation. Consequently, having a good grasp of the circumstances and additional informatiorttiavolving
teachers while teaching ID students during the pandemic would lead to coming up with more reliable actions and interventior
which could serve as a guide every time there are unprecedented times like this of COVID-19 pandemic.
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