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Abstract

This study aimed to explore and understand the lived expesiefcmtrained Grade 1 teachers on the implementafion
Multi-Factored Assessment Tool (MFAIR) Tagum City Divisionlt used qualitative research design employing phenomenalogi
approachlt comprisedf fourteen (14) untrained grade 1 teachers: seven (7) tedahenlinein-depth interview (IDI) and seven
(7) teacherdor online focus group discussion (FGD). This study was limietescribing and understanding the lived experiences
of the participants and the data were taken from thdtres1DI and FGD. For data analysis, this study employedngpdind
thematic analysis. On their experiences, the findingsaled that they met learners with learning and special ntexyslacked
information and training on the nature of assessmentiuetered in-denial and uncooperative parents; had time aorstrand
difficulties in preparing the location and materials. Hegre to cope their problems, they had set flexibleedakes; became
resourceful; provided with coordination and support; ateabéshed open communication with their parents. Afpam that, their
insights wereMFAT asa valuable todlo caterlearners’ needs; intensificatioaf parent cooperation; provisiaf financial support
and tools and proper time allocation; and afcalpsychological and medical assessneiteatmento SPED children. The results
implied that the implementation of MFAT must be immdwas well as the support from the colleagues, Heads, Dfiédls,
and parents. Also, the study gives awareness, insigittsuggestions thataybe useful for the improvemeinf MFAT and giving
interventions.

Keywords: lived experiences, untrained, Multi-Factored gssent Tool (MFAT), qualitative-phenomenological redeafagum
City Division
INTRODUCTION

Public schools are institutions wherein heterogenendsdiverse learners are placed, developed, and taughtdoupet
classrooms. Also, the education system of the Philipgiadsenforced inclusive educatiimschoolsasit aimsto provide basic
education to all Filipino learners. Because of that,iitésitable to have at least one or two students veve fearning difficulties

in one classroomAs stipulatedn the DepEd Oder No. 28, 2018, teachers assess Grade 1 learners enimltedular schools,
who may have exhibit developmental advancemandelaysor have manifestationsf learning disability. Howevemlsteachers
conducted the assessment, they encountered issues dadgdsrl implementing, making interventions, and teaching tamlers.

In Thailand, oneof the studies reported that some factors that affedn#ffectivenesof the conducted assessmeht
Thai teacher their classrooms are the constrainftime, excessive paperwork, lagkconfidence and knowledge of teachams
assessment which can cause a negative effect on theiicggsadhey still had difficulty applying what they leachabout the
assessmerun their actual practicaa the classroom (Narathakoenbal., 2020).On the other handn Singapore, the learneasthe
primary level with developmental delay are assessed usaiigassessment tool. However, educators had encountarast$in
conducting the assessment tool such as lack of timaynass, training of teachers, no further follow-up frepecialists, and
inactive support of the parents (Choo et al., 2019). Irhenatudy in Malaysia, during the conduct of the paper-bassessment
tool in detecting learning disabilities of primary leasy@eachers had faced issues and constraints. Likestbgsasent was time-
consuming, limited only to the particular type of disab#itimappropriate to some learners, stressful on thteopdeachers,
untargeted objectives, incomplete/unfinished activities, no suggestiordd interventions were mentioned (Rasdal., 2018).

In the Philippines, the education and the government had expdhdie effort to inclusive education program by
accelerating the screening and assessroérearners. They issued DepEd Order No. 292018 entitled Policyon the
Implementatiorof Multi- Factored Assessment Tool. However, most padteg teachers struggled specify what support might
help the learners better to meet their needs. Aldaalhpublic grade 1 teachers had attended the training ohTMi$o many had
not understood the concept and proacgghe assessment. Aside from that, they lacked knowighlget the disabilitiesf learners.
With that, teachers tendéalget unreliable resultsf the assessment ait@ffected their attitude toward the program (Kirby, 2018).

In schoolsn Tagum City Division, Grade 1 teachers were obligezbnduct the Multi-Factored Assessment Tool (MFAT)
to selected learners. However, some teachers had encaletiatienges and difficulties implementing the MFAT, sudashaving
insufficient knowledge about the proper qualification ofrieas that need to undergo the said assessment, lack of andergt
about the assessment tool, and the impractical adesonducting it. Moreover, some teachers expressedhinaesult of the
assessment tend to be biased and lacking becauseinfipropriateness of it to some learners and norfdthgnosis for others
who were identified with learning needs. That was becdesedould not address properly the needs of the leasimers lack of
support and materials givéothem.

There have been researches related to this study,hiawt not read any studies that specifically dealt in émginting
MFAT using a qualitative phenomenological apprdadhe local setting. With this, | promptéaiconduct this study which focused
on the lived experiences, challenges, and perceptionrsadé d teachers on the implementation of the Multidgfadt Assessment
Tool (MFAT). Moreover, the findings of this study may gasareness to other teachers, educational administratmtDepEd
of iR ROZtRA NiB3iney A ppr dpHEIAIRE NPRIP2822I924megtdde 1 learners who exhibit various developmigniiblearnifiesb
and their lived experiencesimplementing the MFAT. Further, this would also helpeotirades 1 teachers with similar experiences
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to gain insights and suggestions as to what strategic awuthay be useful in improving the assessment and tdeghing
instructions, giving appropriate assessment, andgirgythe needsf the learners.

Thus, this study was in need to conduct in order to addres®tiverns and issues of teachers and come up with useful
recommendations that could be helpful to grade 1 teagheenhancing the teaching instructions and the impravewofethe
implementation of the program. Also, it was to addiesaediately and correctly the needs of the learners edjyettiose wo
were identified with needs. It would help them effectivédywelop their domains in learning that would greatly affedt tuecess
asmainstream learners and individuals.

Purpose of the Study

The purpose of this phenomenological study was to explateuaderstand the lived experiences of untrained Grade 1
teacher®n the implementationf Multi-Factored Assessment Tool (MFAiR)teaching learnerst focusedon challenges, insights,
and perceptions about experiences of the fourteen (14) tedaoch&agum City Division in implementing the tool andiggy
interventiondo the learners.

At this stage in the research, MFAT was generally defireeth@ screening tool used by grade one teachers to gather
information on learner’s strengths, needs, learning styles, and capacities, and other educational concerns like learning disabilities
and special needs. This tool was imposed by Deparmh&tucation and implemented by grade 1 public elementarydesac
Research Question

1. What are the experiencesthe untrained Grade 1 teachenghe implementatioof Multi-Factored Assessment Tool

(MFAT) in teaching learners?
2. How do teachers cope with the different issues andectigdsn the implementationof MFAT?
3. What are the insights of the untrained Grade 1 teackgarding the implementation of MFAT that can be shere
other teachers, educational administrators, and theiBivDffice?
Theoretical Lens

The concept and idea of this study was gleaned from Albert Bandura’s Self-Efficacy Theory (1997). It referred to the
confidenceof aperson’s ability to carry out behavis requiredto produce specific achievemeimgesults. Self-efficacy represented
confidence and ability to control one's own motimatiactions, and social environment (Forsyth & Carey, 2009).

In this study, the Self-Efficacy Theory supporiedsthe Department has mandated the schioatenduct the assessment
in grade 1 by all grade 1 teachers, some of them wereonfitient to implement well the tool to their studesitee not all were
trained on how to utilize the tool and assessghalents.Untrained teachersvere notknowledgeable enough to know the implication
of every indicator in the assessment tool to their stgd@atis, some of the teachers were unconfident to cotttiassessment
in their class because of a lamkknowledge and training.

Further, this study was related to educative model Inclusivedion (IE), which students with disabilities were placed
in the regular classroom setting to learn the age-appteqmariculum in the same classroom environment as itioeidisabled
peers. This principle emphasized that all learners withileg disabilities can be taught in a regular classraothe fullest scope
aspossible, and they were only excludedegular classroom setting if the support services caregiven (Greene, 2017).

This model backed the present study as the educatiomsyste followed inclusive learning wherein learners with legrnin
disabilities and special needs were mainstreamed inaregabkses in all public schools. With that situatgmade 1 teachers were
mandated to assess as early as possible some iter¢ifirners using the assessment tool given by the depattmerstke
interventions and able to give proper learning opporasit them.

Moreover, another concept that supported it is TormliissModel of Differentiation Instruction which advocated for
responsive teaching that attends to students’ variance in readiness, interests, and learning profiles. Teachers understand, know, and
observe the similarities, differences, strengths, andkwesses of the learner and use information and results tongtanction
(Robb, 2020).

This was related to what the assessment tool isAfsrthe teachers identified learners who exhibit developahe
advancement or delays or have learning disabilities, nieeged to differentiate the instructions for them totrtreeneeds and
helped the students develop and improved their learnifitiesbaccordingly.

Moreover, this study was viewed on Zone of Proximalddgyment which was developed by Soviet psychologist and
social constructivist Lev Vygotsky. This concept refdrte the gap of the performance of the learners on \wlegtdan do vth
and without help, guidance, and encouragement from mordaigeable persons (McLeod, 2019).

In this theory, since the teachers could identify thelleflearning capabilitiesf learners through assessment, they would
make interventions. Through that, they could give appropaisgestance and learning activities to the learnewdiog to their
level until they can perform independently and master kilks.sAlso, by conducting remedial classes wherein teachaxe
individualized instructiorio teach and give suppdd their needs until they were alieperform the task and skill independently.

This study was also supported DepEd Order No. 2%, 2018in whichit aimedto determinean public elementary schools
those enrolled grade 1 learners who may exhibit advandelay learning skills or manifest learning disorder. This evegtled
Policy on the Implementation of the Multi-Factorecaksation Tool. Moreover, the assessment tool used bgrdue 1 teachers
in identifying learners with special educational needs aradst them for instructional planning and educational plané of
learners (Llego, 2020).

Hence, this study was aligned to the Inclusive Educgiiogram specifically under the mentioned DepEd Order. The
teachers' attitude towards it could affect the effeciess of the program. If the teachers developed sel&effitowards the
utilization of the said screening tool, they likely mvated and confident to use and implement well the tooliamgiving the
interventions to learners. For doing so, they could hedddéntified learners in developing their learning abilibggproviding
differentiated instructions, scaffolding, and appropriate legrapportunities. WWW.ijrp.org
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METHODOLOGY

This part explains a comprehensive description as tothevstudy would be conducted about the lived experiences of
public elementary teachers on the implementation ofiNrakctored Assessment Tool in teaching learners. dtapter includes a
presentation of the research design, research participal®@f the researcher, the data sources, d#iteciton procedure, data
analysis, the trustworthines$the study, and the ethical consideration.

Resear ch Design

This study was qualitative in form. | employed qualitative aese in which according to Creswell (2014), this research
design was primarily used to describe, explore and understamdriimon lived experiences of individuals toward a phenome
or social issueln addition, this approach involved interviews, focus grdigpussions, documents, records, and rintesllecting
data and analysis. It was used to collect and analyzergted insights from individuals or people about the relsegwestions
(Hameed, 2020). Thus, qualitative research was particularly @édd interpretation and convene non-numerical data
understanding the situatiaf persons and the social environment (Adedoyin, 2020).

This study used qualitative research apprdach aimedto explore and understantetexperiencesf grade one teachers
who had problems regarding the implementation of MFATeiching learners. Further, this study gathered non-nuheldta
through interviews, group discussion, recordings, and notes.Wissparticipated by 14 untrained grade 1 public elementary
teachers from Tagum City wherein seven (7) teachengrtoial IDI and another seven (7) for FGD. It was to gatherdata and
responses from the participants about their standpointdeohak, experiences, and coping mechanism toward the prablem
implementing MFAT.

Moreover, Creswell(2013) defined phenomenologgis an approachto qualitative study that concentrates the
commonality of a lived experience within a specific groupe Bhasic aim of the method was to arrive at a definitidhe essence
of the phenomenon. It was being supported by W#2&E7)who stated that phenomenological rese& ehstudy that attempte
understand peoples’ perspectives and understanding of a particular situation or phenomenon. Furthermore, this kind of research
design allowed the participants to express their personghtasexperiences, opinions, and subjectivity towards thegrhenon
during interview. Also, it gave importance to the participants’ perceptions and interpretation. Hence, a phenomenological research
design was useful for knowing in-depth problems and for desaoy the hidden concerns and voices of the persons involved
(Pathak, 2017).

In this study, a phenomenological design was emplégeshderstandand describe the standpoints of the actual experiences
of the untrained grade 1 teachers from Tagum City Divigioimplementing MFAT in teaching their learners. It ainedjather
direct information from the participants about their expegsntbirough in-depth interviews and focus group discussions. The
researcher conducted IDI and FGD through online platformdken or Google Meet due to pandemic. The questions that were
asked during IDI and FGD were based on research questions wéiie about the experiences, standpoints, insights, anmtjcopi
mechanisms of the participants toward the problem. Thrthagh this approach enabled the researcher to gathdsleetind relevant
data and responses from the participants. The datargdtivere treated, analyzed, and thematized to cometlisubstantial
results and formulate interpretation, conclusions,randmmendations. Thus, the researcher used the phenlogieal research
design because it was the appropriate methgather the information and experienoéghe participants regarding the utilization
of MFAT to their learners.

Resear ch Participants

Accordingto Creswell (2013) a phenomenological stigigonducted with a heterogeneous group should have a umimim
of 3to a maximunof 15 individuals.

In this study, there were 14 participants teaching grade Hitedl#ferent schoolén Tagum City Division. | had seven (7)
participants for the virtual in-depth interview (IDI) and anotseven (7) participants for the virtual focus group discug$i@b)
to share their experiences and insights in implemenfiDdFA\T. The participants were recruited through an onbyesending a
letter of permissiorto ask thento bethe participant this research study. Then, the objectives and the ahathgy of this study
were explainedo themsothat they were guided during the interview.

| employed purposive sampling in determining my participants.plingosive sampling involved selecting from a wide
range relatedo the subject of the research. This methbdampling was useful when not taking a random sample (G#(GL6).
| selected participants who have the knowledge abouthtegmenon and qualified in the selection critefithe study.

The pre-inclusion criteria of this study were basedhanfollowing dimensions: (1) They are grade 1 public eleéargn
teachers. Also, (2) the participants had two-ydaaxperiencén implementing MFAT. Lastly(3) participants shoulte untrained
teachersn utilizing the MFAT.On the other hand, the exclusion criteria were the folhgwn(l) Grade 1 teachers who had attended
the trainingon MFAT. Another, (2) grade 1 teachers who have no eryaar experiende implementing MFAT.

Data Analysis

The data of this qualitative phenomenological researchewasiined using coding and thematic analysis. According to
Smith and Davies (2010) as cited by Theron (2015) coding is a metlooganize the data so that underlying messages pedtray
by the data may become clearer to the researcher, @lsrmaz (2006) defined coding as a significant connection éetwe
gathering and explaining the meaning of the data or infeomaResearchers use code as a descriptive concepebtdajet the
main contenbr meaningof the data.

In the study, the data were gathered for transcription aalgsas after IDI and FGD. The data were analyzed by reading
the participants' transcription responses. Then, flagrireinscribed data, coding was utilized to organize angpgagether the
common terms from participants’ responses. Also, this served as the basis for identifying and formulating core ideas and major
themes that emergezlit from theparticipants’ experiencesn implementing MFAT.By doing so, the results were easily summarized
by the researcher and the readensunderstand the study. wwwijrp.org
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Thematic analysis is a method for the systematic ifigation, arrangement, and insight of meaning patternsngsg
through a dataset. Thematic analysis helped the resetodee and make sensiecollectiveor mutual meanings and experiences
by focusingon contextin a dataset (Braun & Clarke, 2012).

Then, a thematic analysis was done in identifying the different major themes from the core ideas of the participants’
responses that emerge from the four main questions and sutmgsies the study. Interpretation was done afterwahe results
of data analysis were the basis for formulating threctusion, recommendation, and implicatiafishis research study.
Trustworthiness of the Study

The four criteria that should be considered and employeplafitative research in pursuit of a trustworthy studyewer
credibility, dependability, confirmability, and transfeilay (Lincoln & Guba, 1985 as cited by Shenton, 2004).

Credibility is considere@dsanimportant factoin establishing trustworthiness. (Lincoln & Guba, 1886ited by Shenton,
2004). Accordingo Merriam (1995), the credibility deals with the congruencyrafings with the realitiesl o establish credibility
in this study, the following concrete measures werel@eg: iterative questioning, triangulation of methodgleagnd member
checking (Shenton, 2004).

Iterative questioning is utilized by the researcherskopgobing and rephrased questions related to the reséadghtcs
gather and extract detailed and rich data (Shenton, 2004). luppserted by Lincoln and Guba (1985) who stated that iterative
guestioning referto the systematic and repetitive process of asking queastio

Iterative questioning was employed in this research studyKilygagrobing and rephrased questions to the participants to
have them elaborate their answers and gain more ittedsis manner, the purpose of the study was attained byriathe
comprehensive and detailed data from them during the viritexview. However, before the interview, the partinigawere
informed that | would ask questions about their expergindeplementing MFAT With that, the participants had idessto what
the interview was all about.

Triangulation of Methodology is usedherein different methods are present in the study likesf@roup discussion (FGD)
and in-depth interview (IGD) to attain more wide range and cdmepsive information (Patton, 1999 as cited by Carter et al.
2014). In order to reduce biases, ensure validity, and a&chigmificant results, triangulation is employed withithelvement of
different participants from various organizations or sou(Ségnton, 2004).

In this study, | utilized the triangulation of methods sucfoass group discussion (FGD) and in-depth interview (IDI).
The data gathered were triangulated to attain a deeperstartiing, relevant and reliable data regarding theriexpes of the
participants in implementing MFAT in teaching learnerst @4 participants, | had seven (7) participants for in-depthviete
and the remaining seven (7) were for FGD or focus group disoudthe IDI and FGD were conducted via online platforme li
Google Meet or Zoom.

Member checking is considered as the significant pimvithat is utilized to strengthen a study's credibilittigipants
may also be asked to read the transcript of dialogueshiyathave taken part in (Lincoln & Guba, 1985 as citedPdydey &
Patnaik, 201} Also, Merriam (1995) further elaborates that not only abakihg data collected from the study participants but
also the tentative interpretations of these dataednened to the individuals from whom they were derigrd to inquire whether
the interpretations are plausible.

Member checking was done in this research study. | infotinegbarticipants that they could read, assess, disapprove,
modify, or check the transcripts of dialogues and the tseesuhad sent back to them the transcriptions tifwavhether he
transcribed statements were correct and may suggegiedifathere were misreported statements.

Dependability ensures that the finding$ a research study are consistent and reliable. Tdoegses of the research study
are documented and allow other persons from outsideafttidyto audit, follow, check, and validate (Sandelowski, 1986, Bolit
al., 2006, Streubert, 2007 as cited by Moon et al., 2016& provision of detailed processes of the study endiefuture researcher
to use it as their reference/repeat the waik establish dependability, | employed the following ceteimeasures: overlapping
methods/triangulatiorin-depth methodological description, and audit trail (Sher2084).

Overlapping methods use carefully planned methodological triatigulor multiples data gathering procedures such as in-
depth interview, group discussion, and questionndiresusedo create overlapping datacheck its validity (Brown, 2005). Also,
it is used to ensure that the findings generated out thendata collected using the different methods are stemsi (Pandey &
Patnaik, 2014).

To address the dependabiliby the study, | employed overlapping methods sagim-depth interview (IDI) and focus
group discussion (FGD) using. During that time, | uaréhterview guideto triangulate and ensured the consisteofcthe responses
of the participants. Using IDI and FGiD,reduced the subjectivity of the result ednake sure that the findings were from the
outcomes and based on the experiences and responses ofitigapés. The group discussion and interviews were coadwa
Goode Meetor Zoom. The audior video recordings were utilizedretrieve information from the responséshe grade 1 teachers.

The presentatioof the study’s in-depth methodological description helps the reattecheck and assess the extehthe
practiceof the research. Moreovet allows thento check the effectiveness and have detailed understaofding methods used.
The research design, its implication, and the detadmthering the data are included and presented (Shenton, 2004).

In this study, | established well the dependability by mliong the in-depth methodological description that could give a
clear presentation of the study conducted. In Chapter 3 afesesirch, | explained thoroughly the data gatheringeguoes and
the research design. Also, the strategies used and afcbggractices like virtual interviews were reported iraidiéty ensuring
audioor video recordings. Through that, readers could understathiémad adapt thetudy’s research methods and practitetheir
corresponding settings.

Audit trails are performetb keep a recordf the processes useta study. The research stepthe beginningf the study
to the reportingf the results are described and presented clearly themegidit trail (Pandey & Patnaik, g4 A0, Lincoln and
Guba (1985) stated that an audit trail allows the readétsae the step-by-step of the research through the desarigtithe
procedures and the decisions made.
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| utilized the audit traiin this studyto emphasize the stepgdata analysi;n making the decisiorfer this study. | ensured
that all the recordingsf the responses and narratiofishe participants taken during the virtual interview@i@ogle Meebr Zoom
were transcribed and translated carefully. The findings were taken from the participants’ answers and not on the biases of the
researcher. Also to ensure that the results werel leaskegitimate sources, all the recording were kept antkede Everythingn
my study were analyzed, assessed, and evaluated thorbyghiythesis adviser who was expertin this field.

Confirmability refers to the objectivity, the similarity of statemetaken from two or more individuals that confirms the
precision, validity, and significance of the results (Elal., 2014). The results must be proven by the researttta they are
related to the conclusions, can be observed, and remsategrocess (Moon et al., 2016). Also, confirmabiliguess that the
findingsof the inquiry are supported well by gathered dateestablish the confirmability of the studyyin-depth methodological
description and audit trail are employed (Lincoln & Guba, 1285ted by Shenton, 2004).

This study established confirmability by providing andiepth methodological description. It allows the results ef th
research to be scrutinized. The researcher must ptegesteps and procedures of the study to ensure that tite ege based on
the experiences and preferenoétheresearch participants rather than thoséhe researcher (Moagtal., 2016).

| kept the recordings from Google Meet or Zoom during fiteal interview to use them as legitimate sources aiher
the research panel and adviser could scrutinize and vétife interpretations and conclusions were accuratk klsed on
participants’ experiences and answers and not merely feeearcher’s preferences and biases. Also the data, tools, dodatian,
and written notes were readily available for checking)\alidating the findings and results to establish thdilcoability of this
research study.

Furthermore, | employed the audit trail to establish thalconfirmability of this research study. | presertedresearch
steps taken during the conduct of the study. The data gatitheried the virtual interviews and discussion were transcrilpetl a
translated carefully. Only the recorded responses amweeansf the participants, not the biases of the resegrarere the basis in
formulating results and interpretatiohthe study. All the data were checked, verified, and aedlthoroughly byny adviser, Dr.
Exelsis Deo A Deloy, whis anexpertin this field. Then, the results and processes were pegsaning the tables.

Transferability asstatedoy Merriam (1998) cited by Pandey and Patnaik (2014) emphasizdteHandingsof the study
can be transferred and applied to other settings or wigarlgtmns. This is supported by Suter (2014) who statedtridnasferability
refersto the degre¢o which the findings and the problems descritvethe study are applicable the other contexts and practices.
Furthermore, theesearcher’s responsibilityis to ensure that adequate contextual informatittine research worik presented well
to address the transferability of the research (LincolBuba, 198%ascited by Pandey & Patnaik, 2014} establish transferability
in this study, | employed the following concrete measuaethick description of the research processes forafdssnsfer and a
detailed descriptionf the phenomenon (Shenton, 2004).

Thick descriptionis describecasa way of measuring the validity of the study by descriltiregphenomenon
comprehensively anih detail. Also, the conclusions dravim the study shoulde transferableo other situations, settings,
individuals, and contexts (Lincoln & Guba, 198&cited by Pandey & Patnaik, 2014). Then, the strateégiesllecting the data
and analysis muste presented thoroughtg provide a clear and accurate view of the methodsinghis study (Creswell, 2014).

To address transferability in the study, | provided a thidcidjgtion of the research processes in which the rdsthnd
the resultof data were presented and explained thoroughly. The d¢hails suclkasthe audit trail were includad the appendices
so that readers could evaluate, able to transfer ttaetdather contexts, and serve as their referenceuforef research. The
researcher kept the soft copies of the docunierite study.

To strengthen well the transferabilit§ a study, the researcher must provide a clear and dedeibed ptionof the context
or the phenomenon, selection method, experiences dgbdtieipants, and the collection of data and analysis (Granekei
Lundman, 2004 as cited by Moon et al., 2016). By doing that, nreadeild have a proper understanding of the study (Shenton,
2004).

Besides, | provided a clear detailed description of the lesgzkriences of untrained grade 1 teachers in implementing
MFAT, their contexts, and processes of data collectimhamalysis. The transcribed responses of the partisipare presented
in the study particularlin Chapter 4. With that, the readers could understand pydherbhenomenon being studisivell asthe
challenges, issues, and standpoints of the participamtsugh the presentation of the findings, readers couldrsiatel well the
study, relate, and compateo their situations. Also, other researchers couldsfearthe data for future reference.

Ethical Considerations

Ethical consideratiois oneof the important aspecis conducting research antdequires that the researchers must protect
the right and dignity of the participants (Akaranga et1&94). To establish ethical consideration, | followed thieal standards
statedn the Belmont Report (1979) as cited by Orb et al. (2019) whécle respedbr persons, beneficence, and iost

The first principle ig espect for persons. This principle gives serious consideration and ackrdyds the participants as
autonomous people who are capatflexpressing their ideas, experiences, and make their aigiahs. Also, somef the aspects
of this principle are the inclusiaf informed consent during the condoéthe study and the confidentiality of the data. Generally
researchers are expectecdbtainanagreement for the study from the participants (Pel204.9).

To establish the principle of respect for person irudystresearchers must utilize the informed consent femimgl the
conduct of the research. Informed consent forms aree thhast participants sign before they engage in reseatgh. form
acknowledgsthat participants’ rights will be protected during data collection (Creswell, 2014).

In this study, | asked the participattssign the informed consent form wheréiconsistedf a certificateof consent and
participation information sheet. The form served as pobdheir voluntary participation. It was sent online throaghe-mail or
google drive link wherein they could downlo&adThen, | asked themo sendit back to me throughn e-mail. The participants had
affixed their e-signaturéa ICF and received a personal copy of it. wwijrp.org

Since there is a pandemic, the conduct of IDI and FGDwea&oogle Meet or Zoom. | asked permission before the
interviewto record our whole conversation. It was one way of shgwespecto the participants since they had a choice whether
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they permitedt or not. The permissiofor the recording was included alreadylCF to inform them ahead about the conditions of
their participation during virtual interviews and gradigcussion.

Moreover, | ensured the privaofthe participants during virtual IDI ariGD. | encouraged them to use headphones and
be alone at their respective venues to ensure that nabatt hear our conversation except us. The interviewcaasucted only
during their preferred time and dateensure that there was no conflictheir schedule. More so, | established rapgostimulate
a good discussion, and they could express their thoughtg éneeélcomprehensively about the topic. | ethically tredtech and
respected their answers.

Besides, | assured that the narrations and personal opdfitbresparticipants were taken with respect and treatiesiviag
only the purpose of the study. Afterwards, | sent backrérescription for them to verify whether the transcrisetements were
correct and thegnaysuggest changésthere were misreported statements.

Another wayto establish respect for persons is by informing thegpaints about their righd withdraw from the study.
They shoulbeinformed by the researcher that they have the titiiscontinue their participatian the study. Then, they should
not berequiredto disclose any explanatidn the researcher (Shenton, 2004)this study, | informed the participants about their
right to withdraw from participatingn the study. Furtheno coercionor begging happenatithe participants decided withdraw.

Confidentiality referdo modifying or changing theparticipants’ personal information in the data. It is to protect the privacy
of the participants while collecting and analyzingdaga (Allen, 2017)In connection to that, confidentiality also relatedo data
protection. Data protection aims to guarantee the rigintdofiduals to privacy. It ensures that the persont départicipants are
safe from unforeseen and unintended lisecludes measuring collection, accesdata, communication, and usagelata (Wilms,
2012).

To establish confidentiality and data protection ia $tudy, | encouraged the participants before the virttertview to
change their account nan@amake a new e-mail address with a code ndtneasto avoid exposing their information during video
recording that may harm them. Further, | ensured andpymall their transcribe narratives and answers bggisbde names.
Also, anyof their informationin the form were hidden.

The second principle iseneficence. This principle requires the researchers not to gnreecessary harm but to ensure
doing good to the research participant (Pelling, 2019) slifpported by Orb et al. (2019) statement that a second qthireeiple
closely linked with research is beneficena#oing good for others and preventing harm. Hence, iteaddd to not harm and the
need to maximize well-being.

To establish the beneficence, | assured the participlzattsheir identities were protected and hidtteavoid the minimal
riskin participatingn this study like being afraid, ashamed, and embarrassethefobe ableto that, | encouraged thetmchange
their account name to a code name or alias so thatgdwetording their identity were not exposed. More sogthde 1 teachers
were benefited in the sense that their voices, chakeragel difficulties in implementing the MFAT were headfdnce, this study
gave opportunityo the participantto express their ideas and insigbtshowto changeor improve the program and find solutions
to the issues that arose in their respective schools.

As a researcher, | ensured that my participants wertedredth the utmost care and protection by conductingirdarview
online to ensure their safety during this pandemic tifather, the results were informed to them. Also, it weassented
comprehensively in the study in Chapters 4 and 5 so otbesnaghers and readers would know the outcome, therugeay as a
reference for future researches.

To ensure more the beneficence of the study, | madetsatrthe participants were informed about the resfittie study.
All the findings and results were disseminatethem after the data analysis. | directly sent a aflgeir transcribed responses
their respective e-mail. Lastly, | ensured that thhaug the process of sharing and disseminating the infanmaieir rights were
protected and accommodated properly.

As a researcher, | ensured that the data to be tmalleeere kept safely in a password-protected folder. Data stored
in two or three devices to ensure back-up copies. Howewasne could access the data except the principairobss unless the
participants permitted to let the other parties like my a&ihasd researcher panels check and verify it. The gatbatadvould be
kept for threq3) years after the completiai the research study. After that, the researcher wousliayét to prevent unauthorized
persongo access the data.

The third principle igustice. This principle aims to have a fair distribution ohbéts and burdens to the individuals
involvedin the research. The responsibility of the researdhénsnake sure that the means utesdelect research participants are
equitable. The participants who can benefthe study must ndie excluded without reasonable reasons (Pelling, 2019).

To address justice, | made sure that in selecting gaatits, it was fair, justifiable, and no bias. Also, uasd that those
identified participants were qualified basmuthe selection criteriaf the study. They decidddr the time and date of our interview
that was done via Google MemtZoom Meeting.

Furthermore, the participants were given due credits fore&ill tontributions to the conduct of the study. Also, |t
allow my participants to spend money on our virtual inéw. If the participants had no stable internet connectigave them
enough loador themto have a data. Aside from that, | gave tokethe participantasa signof recognitionfor their effortsin the
study.

The questions that | asked during our virtual interview guotdip discussion were relevant and anchored to the purpose
and research questions of the study. After transcribingateegathered, | sent a copy of the transcriptions threugpail to the
participantsfor them to validate and modify their answers. Also, | wanform them about the outcoro&the study.

Lastly, the principle of data privacy, advocated by Brgad Bell (2007), emphasized that participants should bedreate
with care and no harm, prioritized their dignity, ask consenot po the conduct of the study, protect their privacy, enanymity,
participants should participate according to the conditi@tedston the informed consent, no exercise gfaggereignessipre and
adherencef Data Privacy Act (R.A. 10173).
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To establish the principle of data privacy, | made dumethe participants received and signed the informed cofosent
before the virtual interview as proof of their voluntary jggsation. The signing of consent form was done throughag-by
sending a scannext soft copyto the participants. Moreover, | informed them that thaye a righto withdraw from participating
in the study at any stage. Besides, they participated tms¢he consent. Their identities were maintained camifeby using
code names in the statements. | ensured to keep dadalhata collected from the participants in a passwortgqisgl folder. Only
the principal researcher could access the data unlegsatticipants permitted to let the other parties, likeathéser and the
researcher panel, check and verify the data. Data stered in two or three devices to assure back-up copiss, ilwould be
kept for thred3) years after the completiai the research study. After that, the researcher wowsltlayét to prevent unauthorized
persongo access the data.

In a nutshell, the participation of the selected untrainedegtateachers and their experiences, ideas, and insights were
significant in this endeavor. Hence, the above-citegsséed concrete measures in the trustworthiness andl eibiisideration
were treated and addressed properly throughout the condhet stiidy.

RESULTS
This chapter presents the resuitshe study about the lived experienoéghe untrained public elementary teactmr¢he
implementation of Multi-Factored Assessment Tool (MFAT}eaching learners. The responses of the participénlte study
gleaned through online in-depth interviews and focus group disoussinalyzed thoroughly the data and extracted the deessi
with the help of the expert. The core ideas were idedtffom the transcription and themes were constructedwafid. These
include the coping mechanisms, suggestions, and recomroendéthe participants on the implementation of Multcteaed
Assessment Tool (MFAT).
Experiences of Untrained Grade 1 Teacherson the Implementation of Multi-Factored
Assessment Tool (MFAT) in Teaching Learners
After analyzing the responses of the participants abeirt ¢éixperiences on the implementation of MFAT, six (6)amaj
themes emergedl) meeting learners with learning and special ne@jgbserving learners who lack focus and energy to tasks;
(3) lacking information and training on the nature of sss®nt; (4) encountering in-denial and uncooperative paféhtsaving
time constraints and inconsistent assessment schedule®)dralihg difficulties in finding and preparing the locatio
M eeting L ear nerswith Lear ning and Special Needs
In a classroom, it is inevitable to have learners wifficulties in academics. In order to screen and identig§nthan
assessment tool is used. As the participants conduaeBIFAT in their classroom, they met learners who hifficulties in
numeracy, reading, writing, or psychomotor skills anchvéipecial needs. In short, they encountered learnerslegithing
difficulties and special needs.
In relation to this, IDI-02 shared:
“Ano jud siya maam ba murag naa jud siyay something jud sa iyaha. Bale ang iyahang
behavior kanang maka ano siyaiam... maka basa siya pero pag dili siya makasabot---
pananglitan naa kay ipabuhat sa iyaha, mag instruction kasiydilimakasabot maam pero
makabasa siya. Then ang iya pung kuan kulang niya kanangaiith lslya—pagsulat niya dili
siya ka—ang iyang fine motors kuan dili siya kagunit ug tarong sa iyapig pero maka basa
siyamaam.”

(There was something with the student, ma’am. The behavior of the student was quite confusing.
He could read but could not comprehend. Then, his fine nséitds were not yet developed since
he could not write and hold the pencil properly, but held¢wead.)

Other participants shared same experieasesothers,

“Unsaon nako pag-explain, like example likawriting sabata, writing orsaiyang psychomotor
something, dili pa siya mu level sa iyang ka level sa akizrge. So nagahimo ko ug something.
Kato siya maam and uban niya classmates kabalo namanamsauletter A Siya dili pa,
maglisod paiya. ” (IDI-04)

(How should | explain this, likeor exampldn his/her writingor psychomotor, he/she was not yet
at the same level as his/her classmates. So, | didthing to improve it. His/her classmates can
already write the letter A, but he/she was still hg\difficulty of doing it.)

“Pero kasagaran man gud sa MFAT maam dili siya murag saygamg ang sa writing.
Kasagaran man gud ato kato ila bitawng ... sa gani ngalamaaa kanang mga motor skills
kasagaran anspMFAT.” (IDI-01)

(But usuallyin MFAT, it has only little activigsfor writing skills. Most ofit were measuring the
psychomotor skills.)

Meanwhile, IDI-07 emphasized that:
WWw.ijrp.org
“Possible reasons, kay lahi man gud mgaiudatlicence ang mga bata so... lahi man sila ug
kuanuy kanang mao nangadugay siya kay lahi lahi silag behavior. Lahi lahi judinig assess
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nimo. Naay- part ato sa nga time nga sa pag assess nimo ato npaspas. Paspas siya. Pag
abot napod didto sa Mathematical wala na jud, perti na gyadgigugaya. Naa puy time nga
didtosawriting, dili nagyud muhulat, pa hangad hangad na lang jud. Lahi lahi man juthéh
ug attitude.”

(The possible reasons are the learners’ different intelligences. That is why is takes longer time
because they have different behaviors. It was reallereifit especially while assessing them.
There were partis the assessment that were quicleasyfor themto finish. But when they were
in Mathematics part, they were very slow. There alas some time in writing area, they could
not bear it. They just ignored the tasks. Tdaeners’ attitudes were all different.)

Then, IDI-05 shared that:

“Ah, sofar po maam kay - mosf identified learners maam kana ganing hmm... dili man gad s
ingon jud maam nga kanang as in kahinaan jud gani, ana pero... need lang jud gihapon sila ug
kanang intervention maam para naay developmaetithang ... learning.”

(So far, most of the identified learners were not eyattw regarding this matter but they still
needed interventiosothat there would be developméntheir learning.)

Lastly, IDI-03 said that:

“Another is, kuan pud maam, naa pud koy na experience sa mga, murag matawag nato nga special
child anagani.... Ang iyang deprensysahearing, kung asa siya, iadtogsdoctor,ma assist ba
niya or ana kay mahibal-an man nimo nganong dili siya kadungemdniya matingala ka, kani
nabali bali, unsa dyslexia ba siya or unsa ba siya. Andyheg speaking kung medyo bulol so
kuan ba siya so kana madala dala ra na nato kay di nahaia jnato ma kuan kung kuan jud
diay iyangdila.”

(Another instance, | had also experienced assessimyarhilvith disabilitie®r special needs. The
difference was that the learners could not hear. Did ekd assistance from doctor in terms of
hearing problems? Also, the difficultyn seeingor dyslexic tendencies, and theudent’s
incapabilityto speak properly especially stuttering simeecould not control those.)

Hence,asthe participants implemented the MFAT, they encountdiféetent problems and difficultieis the learners.
Observing Lear nersWho Lack Focus and Energy to Tasks

During the implementation of MFAT, one of the challengesoantered by the participants was the behavior of the
learners. They observed that the learners tend to kddagas, inattentive, unruly, hyperactive, tired, unprepanedooperative,
and uncontrollable.

As IDI-02 shared that:

“Oh, ano siya kanang wala siyay focus tapegng... dugay kaayoni nahuman kay dili man siya
sa—kanang dili siya maminaw magtumeansiya unsay iyang buhaton. Magtuman siya ursia
mag instructiorka dili siya maminawtapos wala siyay eégeeye contact and then magtuman siya
unsay iyang buhaton dugay kaagonahumamiya... Maluoy ganko kanang iya gung, bata gud,
kay kanang pag magsulat nami no...kanang dili siya sa wala moody siya. Dili siya magsulat
usahay mag sige siyagroy suroy.”

(The learner did not have focie usually took longer time because the student would stehlj
and she/he just did whatever he/she wahigu gave instruction, he/she just ignoitdnd he/she
could not make ey® eye contact with yolVe took long timeto finish. | felt pity for that learner
because whewe had written exercise, he/she wasindhe moodo do so. The learner could not
write, he/she would just wander around.)

Further, IDI06 said that:

“Kay kung kuanon pud man gud ug kanang after class na kanang kapeoynaesiia gud. Unya
whole day biya ang grade one ha, whole day biya mi ato thatinyga mawala na na siya sa
iyahang focus kay ang huna huna ana niya, hala ako nalay nabilirangyedan kay nanguli
na, unya kapoy napud kaaya sa iyaha ngaart. ”

(If we do it after class, it was tiring for them alreadind grade one classes were wholg,gday kgt
time. He/she lost focus, his/her mindset was like tlz@only one left, and the rest were already
leaving and that was exhausting for his/her part.)
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Likewise, IDI-04 also experienced same thing as she stated that:

“After class luya na siya, di na siya ganahan usahay mu participate. Dili sa tanan bata ing ana
assess ha, pero naa gyuy bata nga makaingon ka nga, ay gikapeay tingali ni. Dili siya
fully... fully preparechamagpa assess &ynang... dili siya fully kanang ready nga maminaa
imo, mutuman kay kapoy namatya, gutom naman siya.”

(After class, he/she lost interest, and he/she didvaat to participate anymore. Not all students
were like that during assessment though, but there egtainly some students who you could
tell if they were tired already. The student was not fully gmegito assess. He/she was not giving
his/her full attentiorto you because she/he was already tired or hungry.)

Also, IDI-05 supported that:

“I encountered ah mostidentified learners maam not willing cooperate that th&g why maam
| need to make another way kana ganing paaanotivate pud gani ang mgaza. ”

(I encountered most identified learners that were notngilido cooperate, that was why | needed
to make another watp motivate the learners.)

Lastly, IDI-01 claimed that:

“Unya lisod biya ang mga bata karon kay ang behavior nila dili nd giynoma... ang uban dili
gyud nimoma controlba. ”

(And children are hard to deal nowadays because of theintrollable behaviors.)

Basedon the responsedf the participants, they encountered problemthe behaviorsf their learners during the conduct
of the assessment that had greatly affected the impletiwerd@MFAT in their respective classrooms.
Lacking Information and Training on the Natur e of Assessment

Oneof the factorgo have a successful implementatifra certain prograrns the proper disseminatiaf the information

and its nature to the implementers. Based on the respofshe participants, many of them lacked of infornmagiod knowledge
about assessmeaswell ason howto handle the learners with special needs since theyneeiecludedin the training for MFAT.

This concepis linkedto the responseaf IDI-02 who expressed her experiences:

“Kulang jud—murag kulang pa jud ug kanang need pajud jud ug information aboMFAT
kay sila gud didto nga nag seminar mga fulka ano angla... kami kay kuan lang gut diretso
mi gipakuan mi dayon. Wala man mi nag seminar gi tagaan langanug katong guide unsaon
pag conduct ana. So kulang jud amg... experience namo.”

(It was really lacking information about MFAT since thed several days during their seminars.
While us, we immediately conducted the assessmentittighkhowledge. We did not attend the
seminarwe were only given guidelines haw conduct the assessment. 8ar, experiences were
not enough.)

It is supported by IDI-01 as narrated that:

“Lisod kaayo mi kay limited amoang knowledge ba kung unsaon namo pag conduct kay wala mi
gyud kabalo unsaon jud proper nga procedure kay nag echo man sarggmuaka training...
nag train ana pero dili gyud siya ingon ngarersga pareha gyushilang gibuhat. Walayiga...
kuan lang istorya istorya lang walay nag co... conduct ug workshop ba, wala. So murag dili
kaayo... base langaamoang experience nga muato amoangyi kuan.Naggamit namsamga
gi pang requirement nga mga gamiton sa bata. Pero as of nga mégkugpknowledge on how
to conduct sa kuan MFAT, dili gyud enough kay wala man mi kaapiraining gud. Kung unsa
gyud proper procedure in conducting MFAT, murag limited gyud absmmuse wala mi na
train.”

(It was so hard us because we had limited knowledge aboutohaaduct the MFAT and what
are the proper procedure. The trained teachers did #behieto us, but it was not the same as
what they did there. We just had a chit chat but no propeduct of workshop. We used the
required material®r the learners buih termsof knowledgeon how to conduct the MFAT, what
are the proper procedure in conducting assessment, itotvasough for us because weweiig Bt
trained.)
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In addition, IDI-06 claimed that:

“Then isa puds ang pag handle kay wala man kaaydanang... kumbaga seminar or workshop
something usaon pag handle sa ing ana nga bata gud... na dili siya enough ba. Ay murag
nakakuan man ata mi ato gi kuanan mi ni maam pero muriagadio siya ingon nga enough
gyud ba... pila rato one day... ana something. Unya dili biya na basta basta no ang pag handle

sa mga bata ing ana. Unsaon nalang, lahi biyaguourag mga normal gani nga bata gyud kay
lahi lahi biya silaug kanang... kanang... kana siya kay focusan biya jud na nimo hga: na.”

(Another thing was the way they handled it. We did neehgeminars or workshop on how to
handle the learners with disabilities. | mean, | think veeenguided but it was not enough. It was
only one day. Therit was not easip handle those kinds of learners. Those learners were differen
from normal children. They needed more attention thanl.jisua

Another point emhapszied BYD-01 as stated that:

“Based on my experience as a grade 1 teacher while ahh duiimglementation sa ng MFAT
since ahhh di ako trained ng MFAT, though naay trained teasheasioang grade level but then,
lahi man gud tong ikaw gyud mismo ang nakapamisaspeakerdihh... sooo though walaii na
trained but then kailangan mag implement so. First éxpes is symepre makuratan jud ka as
untrained teacher. Pero teachers man jud ta walaiteyrt@himomo mo implement.”

(Basedon my experienca@sa grade one teacher during the implementatfdiFAT, though there
were trained teacher in our grade level, it was mucleiétfou yourself were able to listen to the
speakerWe were not trained butt was compulsorto implement the MFATSoour first experience
was of course, shocked since we were untrained. But weaghers, we have no choice but to
implement.)

FGD-07 agreed that they were untrairiedFAT but hado implement MFAT:

“Yes maanmuhhh... tinood gyud nasaamoa nga schoak/ih... kung baga dili gyudto trainedna
unsani person nga naay training ani nga MFAT and murag as farcagmber ... dili sya klaro
nga re-echo parsaakoa then diretsdiretso na.”

(Yes ma’am, that is true. In our school, we were not trained about MFAT and as far as I
remember, that was not a clearechofor me. Thenwe immediately proceedesh assessment.

Hence,FGD-06 confirmed that:

“Okay so, first I really find it difficult kay wala man jud koy firsthand training aning MFAT so
mas mayo jud unta to nga naka- na train jud ang tanan tkianalaan gyud nang re-echo sa na
trained jud ka.

(Okay so first, | really found it difficult because | do ratve a firsthand training regarding
MFAT. Soit is much betteif all were trainedlt is really differentif you have training than just a
re-echo.)

Thus, the participants had a hard time implementing th&™Mbecause they found themselves unknowledgeable about
the process and the assessment itself.
Encountering I n-denial and Uncooper ative Parents

Parental involvemerih achild’s education plays a vital role their development. Also, they are consideasfartnerof
the teacherén teaching and molding their holistic aspects. Howewethe experiencesf the participants during the implementation
of MFAT, they encountered parents who were uncoopesativsupportive, and denial about theichild’s needs and difficulties.

In relation to that, IDI-02 shared that:

“Naglisod pud ko sa iyaha kay iyang ... iyahang parents in denial man gud dili gani accepted na
ano siya. Oh nya wala, dili mag cooperate tapos naay mgatimega kadtong after one-week
ato, mag ano na sayo man ... kanang usahay kanang mag sundo siya so bisag mga ...mga 25
minutes lang naa naman iyang papa nya ako nalang pud siyang pa kuareanD pud namo
tiwason pagka next napod na kuan kay ang iyang papa manrangikadenial.Di siya kasabot
sa iyang anakya man ganinginabunalan.”

(I also had a hard time withy learner because his/her parents viredenial and refuset ggegPs org
their child’s condition. They did not cooperate and one time, his/her parents arrived too early
duringour assessment, evénit was justfor 25 minutes. | hado choice buto stop and continue
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it by tomorrow because his/her father was in denial. Heudderstand his child, he even abused
him/her.)

Also, IDI-01, FGD-04, IDI-06-01 and FGD-01 acclaimed the same experience they said th
“Naakoy bata nga kana bitawng nabantayan nako nga mwags something wrong. Then ako
siyang gipangutana ang parent nga ing ani ing ani ing arsasehool,muingon man gud ang
parent nga, hala dili man siya ing ana sa balay, ana bitaa. dili mana siya ing ana sa balay,
ingonko nga dili gyud pwede sir kay maski pag follsainstructions maski pagsulat dili jud siya
murag something ing ana.... Ana siya dili jud na... ana ko nga okay raba sa imoha sir nga kuan
siya... ay dili dili kay walanako na... mga ing ana bitawaam.” (IDI-01)

(I had a learner before, and | noticed that there was sorgetihong about him/her. Then, | told
thelearner’s parent that their child acted differattschool. The parent saftiny childis not like
thatathome.”. Then | said;T do not thinksobecause even just by following instructmmwriting,
he/she could not follow.” I asked the parent if it is okay, then he/she said “no” because they had
not observed his/her child doing like that. Like thatamcesna’am.)

“Ang uban pod katong mga gtanan nga... medyo naay unsa ilang mga anak... kanang... dili
sila anoba... murag i-ingana baanang... denialsila.” (FGD-04)

(There were some parents with struggling child. It wesstliey weren denial about it.)

“Kuan first ang uban man gud parents kay in denial. Naka experience ko ug bata... ay ano man
pud gud siya maam, dili pud na namo na siya ma ingotageg... kay murag tama ba arsg
kanang MFAT kay is kato man tung mga bata diba na kanang... kanang ano ug kanang special
needs? Ohh... unya naa may uban ba nga kanang in denial nga paaetitsing ana ilahang
mga anak. Like kanang klaro kaayo ba nga late kaayo ang anak kana...Lisod siya kay kanang
syempre kananig denial, dilika masuportahasaparents. Ana gud, kung naa kay i-aadyaha
mu deny nga ing ana, dili man ing ana akemngk. ” (IDI-06)

(First, some parents weiredenial. | experienced having a learner that was diffefentl correct
that thisMFAT is for the learners with special needs? Yes, then theresserein denial parents
that would not believe that their chikslhaving a difficulty. Likeit was obvious that the childa
late bloomer. It was hard of course because the paremésia denial, they would not support
you. If you had something to say to them, they woulddgifiytheir child’s problem.)

“Unya kay ano lagi ang parent, may problem ako sa pareuiilkaiya opened dili niya kaya ma-
acceptayung bata niya, yung anak niya naay kanang ing-ana na diffic (iR¢D-01)

(I had problem withmy parent because he/she was not open minded, and he/sthieabatcept
that his/her child has difficulty.)

Correspondingly-GD-05 expressed that:

“Nya ang ginikanan pod, basi dbdapoyon magpabalik so... mao to nga kanang diha lang siya
room... pili ra gyud kaayo ang batomakita naman siguro nimo maamnga kini na bata mao
jud—mao gyud ni siya ang pinaka hinayasong room.”

(And the parent might not want their child to returndbo®l after class, so | just let the learner
stayedn the room. There were only fesf themsoyou can really telif the learner was having a
hard time learningn class.)

IDI-07 added that:

“Ah, issues at challenges una kay pag kuha nimo a—pag identify nimo sa bata magpahibalo
pamansaka saparent imo siyangtestsonaaymga... naa koy parent na okay lang dayaa
puy parent na dilsila musugot.”

(The issues and challenges at first were identifying tiild ahd informing the parents that you
hadto test him/her. | had parents who accepted and okayitvith there were also some who did
not allow.)

WWw.ijrp.org
Hence, IDI-03 pointed out that some parents had no cardihndt assist the learndrstheir education:
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“Kulang siyasapag assist kay nahibal an nako didto pag gladinder muana ang teacher nga
ay maam ana jud na maam ang mama walay pake, usahay maaagpdd ang factor sa tong
ginikanansomao na siya akong mga na experience kanang mag conduét4ig”

(Then, | heard from his/her kinder teacher that the leamasrlack of assistance from his/her
parents. There were some parents who had no careeforchild. Sometimes, the parents were
the factorof thechild’s performance. That was what | had experierisembnducting MFAT.)

Hence, as mentioned by the participants, not all thenpaiof their identified learners were supportive and cotipera
with regardgo the assessment. Some dened the results and evesdaaiet] it.
Having Time Constraints, and Inconsistent MFAT Schedules

As the participants implemented the MFAT, two of thebgems identified were time and schedule. For them, MFAT
needs a lot of time to be completed since it has departs. Then, they were only given limited days tasfirand consolidate the
results. That is why, the participants expressed thetinsents to give them enough time and a proper schedwenduct he
assessment sodtit would not affect their class, could implement well, anxuis solelyon the identified learners.

In relationto that, IDI-02 expressed her sentiment:

“Then kulang ug time no kay dili man jud ingon nga katong gi hatag na one-week dili man jud
maano gud nimo siya kay kuan man gud jud siya na bata gud naa jud siyay... kinahanglan jud
siya... tutukan jud. Then among bata &onga 30 plus atmi mga 347 So kulang ugne. ”

(Then, there was lack of time because the one-weetteallto us was not enough for the learner
that needed more attention. Then our class was comgsistapproximately 30 to 34 learners? So
it has really laclof time.)

Also, IDI-04 mentioned about having difficulty on comphetithe assessment in one session, as she said that:
“So far lang judsaexperience namo for two years, kuan lang asiggkuha lang siyag taas nga
time judsaimongpagtrabaho... Oh naay uban maam ngt jud nimo mahuman ang tibook jud
nga... phase sa tools bitaw di nimo siya mahuman ang parts sa tools. Murag imong huna hunaan
next... ugma napud. Though dili man namo hutdon gyud no ang partsssadoéh ugma nalang
pud ana ana, sunod napud ani ani. Masaw®koa... angaakoa lang ang time jud maoy
challengesamaestra maski 9auza. ”

(So far with our experience for two years, it was vangetconsuming for your work. There were
some situations wheg®u could not finish the entire phase and the pafrtke tool.As if you had
to think about it tomorrow. Though it was not necessaffinish all parts in the tool. This one is
for tomorrow; next time will be this and that. So, tinvas what really challenging for me and
even for the learner.)

It is supportecby FGD-07 and IDIO7 did the same thingsthey said that:

“Yet, ang process man gud dili siya ingon nga one time setting mahuman na tanan... sa isa ka
bata ang akong napansin... maka assess ka sa iyaha kung intoto lang gyud ka nag--assess sa
iyaha, dili pagyud na mahuman isa ka adlaw. Kay sa akoa mamagukby seven na mga gipili.
Unfortunately, sa seven, ang isa ka bata maka pila ka days. Kana siya... human ana, dili
lang kani lang pud ang atoangiubangon...i-work out pa nato ang ilahang reading intervention
para sa ilahao murag naga doble ba... Ah, sa akoa maam kay ang akong problem—main issue
man gud ang time constraints gyud kay tungod sa kadaghamivity.” (FGD-07)

(The process was not like a one-time settingissessing one student, one day was not entrugh.
my case, | had seven chosen students. Unfortunatelpubrog seven students had taken several
days to finish the assessment. And that was not thetlunly to do, we also had to work out for
their reading intervention. So, it was like that our work haen doubled. My main problem or
issue was the time constraint because of too manytagiyi

“So, mag take jud siyag time, oo. Kay after kuan mana, gina observe na namo after man gyud mi
mag kuan n@o3 o clock mag end among kase 3to 4. Dapat unta mag assessana,soisara
gyud ka bata ang i-assess namo ana pero dili pa gyud siya mahoaagaaone hour, pagka
next day balik siya lahi napod nga activity, mubalik baldnngud kay kailangan nimo argng
kuan sa bata ang iyaha ganing ah unsa na tawag ana uy nang ikehangr niya ang
kanang... murag ka willingness niya nga ikuan gani siya i-test, kailangan man nimo,Ra.i¥ery
uyunan so taas siyag time, pag assess sa iyabadiiubo. ” (IDI-07)
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(It took a lot of time. We observed that our classes usually ended at 3 o’clock so we conducted it
around 3o 4.1t was supposetd be one childin each assessment, I could not endk just one
hour. So, we had to repeat the same learner on the aesiith a new activity. It was necessary
for us to observe the learner’s behavior and willingness before we tested her/him. We really had

to persuade the learner, so it took too much time.)

In addition,FGD-03 mentioned that:

“Half day—half day man gud pushisaka classroom... soafternoon session ko, mornikg mag
MFAT... balikon nako ang bata nga kinahanglan ug assessment so sa morning mi. so ang...
morning session na teacher, magklase Sganao na ang problenamo. ”

(It was half day session in each class. So, | was askigrafternoon session, | conducted the
MFAT in the morning. | asked the identified learteebe backin the morningor the assessment.
So, the teacher assigned in the morning session hasdshant class already. So that was our
problem.)

Aside from that, IDI-01 shared her difficulty in conductireg@ssment during class hours, as said that:
“Ah syempre kay naa pa guy klase maam no nya ah need bagiggjudy kanang enough time
gani maam kay daghan kaayo ug kadtong mga activities naripahimga bata parmaidentify
nimo kung ang ilahang strengths ang ilahanag weaknesses amaagawso kinahanglan gyud
siya ug kanang kanang igo gyudsae. ”

(Of course, for you still had class. And then you needegivi® enough time for the learners
because there wesemany activities that they neededdo foryouto identify their strengths and
weaknesses. That was why you really need enough time.)

Furthermore, IDI-06FGD-01, FGD-05, and IDI-05 have pointed same thing they said that:
“Unya lisod pud siya maam kay ang pag... pag ano namo sa time, pag manage sa time, oh. Kay
kuntahayhh... | assess namua ang bata, unya naa pa gi iandle 'an nga ubang bata, unsaon
manasiya?” (IDI-06)

(Managingour time was hardna’am. For example, | assessed a learner and handled thimirggna
learners at the same tirimeour class, what should | do with that?)

“Since marami yung, akoa lang na klase mam ha, kay average man is 45 per section. So kuhaon
nimo ang isa ka bata para mag conduct ka hg MFAT sa k&ayansaon nimo ang 44 and then
imagine grade 1, so lisod jud siya. But then kailangan nimo gihajmom mag conduct kay
pangayoan maka ogreport.” (FGD-01)

(Sincemy class was consistedd 45 students, | hatt separate the identified learner from the rest
of the class to conduct the MFAT. How could | manage thieafe44 grade one learners? It was
hard. But then, you still hat conduct the assessment anyway because theyfaskbd report.)

“Ang pag implement lang, syempre daghan tag mga bata sa diessnagklase no? so ang
morning sessioko... suppose ipabalik ang katongtea- nakita namo na mga batga... ngaaa
dapat siya | conduct, pabalikon. Pero kay mahadlok mamadgpabalik kay dili na baya na school
hoursno?” (FGD-05)

(Since we had a lot of learners in one class and limvasorning session, so | asked the ten
identified learners to return to school after class talaonthe assessment. But then | was afraid
to have them back at school since that was not sblooos anymore.)

“Lisod mag... kanang mga... sa bata bitaw nga dili kaayo ba kuan labi anang wala mi kaayo
gamit unya mag conduct pad saamoang kuakay... kanang class hour bitaw. Experienced na
sa... samok gyud kaayo, dili namo ma focus jud tanan tung bata nga among gi screen kay...
because kanang ang uban is saba kay class hour man gud siya. gdnigoclr man namo gi
conduct.” (ID1-05)

(It was actually hard especially to the students and ttkeofamaterials. Then we conducted the
assessment during class hours. | had experiencedntityas a disturbing/Ve could not focus

all the identified learners because of the noise sireeamducted the assessment diigrsiRgs
hours.)
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Lastly, IDI-03 concluded that:

“Dugay jud siya mag—dugay jud siya mahuman maam kay daghan baya to siyag pro@ss ma
no nya dili man pud nimo i-gamble ang bata nga muingon ra ka &u@ga na-muingon man

ka gang—kailangan p&a mu explain—mao ni siya ang mga letter ha mao ni siya mga letter sige
daw bi pangitaa daw ang dako ug gamay ana ipares daw kanardj man pwede muingoka

o sige ah mabana sige sige babalikon pa jud nimo iexplain kay naay uban na giingon na nimo
dili pajud niyama gets, mado siyay makapadugayaam.”

(It definitely takes a lot of time because there armany processes, and you cannot gamble the
learners to do this or do that. You had to repeat and expldireto since there were learners
whomyou had instructed already but still did not understandhang. Soit was time consuming.)

Therefore, along the way their implementationf the tool, the participants expressed thadok lotof timeto assess the
learners using it.
Having Difficultiesin Finding and Preparing
the Location and Materials

Materials and location are some of the aspects imtpkementation of the assessment that need to be coedids it
greatly affects the outcomes. And based on the respohties participants, they encountered problems in tefrttee materials
and location during the conduct of the assessingheir respective classrooms.

As IDI-05 shared that:

“My experience in the implementation of MFAT in teachiegrihers ah was not easy po maam.
Aside sa mga ah, paper works ah | need to prepare sa mgdatsaha gagamitin po para sa
MFAT maam... Tapos need pud siya maam nga ang kanang ang imoha punggpageconduct
kay kanang conducive kanang dili gani siya kanang saba ke saan pud maam maamaunsa
ang attentiorsabata.”

(My experiencen the implementatioof MFAT was not easy. Aside from paper works, | still had
to prepare the materials to be used for MFAT... Then I needed to ensure that the venue for the
assessment was conducive and not noisy to avoid distréctialearner’s attention.)

In addition,FGD-06 said that:

“Kami pa magprepare so dili pa pud kayo siya enough ang time nga iprepare siya kay dili pud
siya basta basta ang mga materisdsato ipa siya ipangipang laminate ana tapos for
implementation na dayon kay mangayo na dayon sila kay i-consatidahaana. ”

(We had to prepare the materials by ourselves, sortteeviias not enough since it was not just
simple materials. We had to laminate it and then usedediately for implementation since they
asked for consolidain already.)

Further so, FGOD7 shared that:

“Provided mi sa materials pero soft copy lang so we have to prepare everything then uhm,
ikaduha, kanang mag assess ka sa bata... no so, you have to observe gyud kung kinsa gyud ang
imohang ih... assess.”

(We were provided with materials, but they were onlyt sobies.So we hadto prepare
everything. Secondlyou still had to observe who to assess.)

FGD-01, also said that:

“Ahhh ang ang naging problema ko lang during implementation is yung materials since daghan
kailangan nga mga materials ang | provide ng sclkamlg hindi kaya ng schootokay teacher
man ka, kailangan nato i-provide para ma implement mab@uct ka.”

(My only problem during implementation was the matersitge there were plenty of materials
that need to be provided by the school. If the school coetighrovide it all, since you are a teacher,
you had to do it so thgbu could implement and conduct the assessment.)
WWw.ijrp.org
Aside from materiald-GD-03 shared about the problehhavingno proper locatiorfor assessmenasshe pointed out
that:
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“Ang difficulties lang po sa, wala man space ba na didto lang mi sa kuan, sa classroom lang mi
mag implement so syempre saba jud kayo sa classroomed.itaing gyud kayo amorgamong
spaces gud so ma distorbo jud among gi conductan namo sa MFAT aaffek jud siya sa
iyangperformance... kay pareho juani nga dili maka concentrate tungsalkasabasaklase kay
sa amoang schoslaam.”

(Our difficulty was the lack of enough space to implemeatadol. So we did it in the classroom
and it was definitely noisy. The space was limitedtt®olearner that we assessed got disturbed
andit affected his/br performance becausee both could not concentrate digenoise insideur
school.)

It is supported b¥*GD-05 and IDI- 01 as they said that:

“Ang problema kana man gung magpa ba#ikuan ba—oo nya, kungaclassroom pod, problem
pud kayo kay nagklasgea nyamag... mag condugpa gyudka ana, daghan bayaayo... So gubot
kayo ang roomana... oh anamaam lisod kaayo.” (FGD-05)

(The problem was when you asked the learner to return @okehiso, if it | conducted it inside
my classroom, it was still problematic since | haakssland there were a lot of learners. So the
venue was really messy, aitdvas hard.)

“Sa area pa jud sa room kay mag ambak ambak biya ng MFAT, naa silay kuan nga mag ambak
ambak, so limited ang area because kay naa pud ubamdgatase. ” (IDI-01)

(The area alsim the classroom was not enough siW#eAT had interactive activities. There were
other learners who had their classes as well, sositvegy limitedin termsof areaor space.)

Therefore, the participants found the implementatioassessment difficult because they lacked materials ancbperp
area/venue wherein they could conduct the MFAT properly.

Coping M echanisms of Untrained Grade 1 Teacherson the Implementation of Multi-Factored
Assessment Tool (MFAT) in Teaching Learners

The participants mentioned their ways to cope withctiadlenges they encountered during the implementati®Fa{T,
and themes were elicited from the transcription. Baseith@in responses, five (5) themes emerged these arsetit)g flexible
schedules; (2) being resourceful in devising materials arditey task; (3) providing coordination and support to taacfiem
heads, colleagues, and experts; (4) establishing open comriamigadtl cooperation of parents; and (5) finding ways tolget t
interestof the learners.

Setting Flexible Schedules
In order to implement better the MFAT despite its nature ithaould take much time to conduct, participants did set
flexible schedules for assessment as well as for riet@d in giving interventions to the learners. They painbut that having
remedial classes and separate schedules helped themthssiearners properly and able to give interveation
In line with this, IDI-01 shared that:

“Ang akong gibuhat ato maam katong na identify gyud namo nga bata na murag lisod gyud siya,
dapat gyud siya tarungon murag i-proper gyud na pag conduct, ¢lspeko siya, gi ingnan
nako ang parent nga ilahi nako ug adlaw ang mag screen sa iy8lg Bifi nako i-dungan sa
class hour bitaw. Kato lang pung mga identified nga mga bategeenay ramamurag... duha
lang man gud to sila nga murag lisod ba nga kinahanglan gyud giyeough nga pag gu...
screen kay parmaidentify gyud unsay problema niya marecommend kung asa siya dapat. So
gi special nako silage oras, wala n@kéuan... gi ipon. Bale gipa balik nako ang parent ani nga
oras para i-conduct angFAT.”

(What | did when | figured out that the learner had clifiy and musbe conducted properly was,

| told the parents that she/he needed to be assessesepai@te day. | did not combine the
assessment during class hours. It was not that much eftbeg, was only around two learners
who needed thorough observatgwthat | could identify what were their problems andldaive
recommendation. Basically, | asked the parents to re¢them during this specific time for
MFAT.)

Further,FGD-01 narrated that: www.ijrp.org
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“Uhm in our school since ang problem is same lang gihapon sa edlodiets from other school
na yungime... half day half day session lang yung grade 1 naaithool. Since morning session
ako, the whole morning diko mag touctsaMFAT since ang-kay primary bayda no kailangan
baya nato magpabasa baya sa mga bata so padayon lang gihapokdagddase the whole
morning and then afternoon... Before pud nako sila gipabalik sa school, kadtong isa isa lang sa

ka batasaakong duh&a identified namainclude sa MFAT.

(Since our school has the same probéestine other schools which was the tirée only had half
day sessions in our grade one. Since | was assigned duoimgng session, | did not touch any
matter about MFAT in the morning. Since, we are primaaghers, our main target is to teach
them how to read, so | continued my classes the whotaing and then in afternoon, | assessed
one identified learner out from the two who were incluidetthie MFAT.)

It is supported by IDI-05, who said that:

“Usahay kay kanang pagka next day pud maam, ah murag ana largmaga jud ang amoang
limit maam kay taas taas man pud gud siya na ksi@ssment. ”

(Sometimesve conductedt onthe next daywe only limit into 5 learners since the assessnigent
quite long.)

More so, IDI-06 shared how long woltdakefor her to do the assessmeasshe said that:
“Two days, three days. Ana... dapende galdata nga imong gi assess, lahi lahi man gudugila
kanang kuan pud gud m@eds. ”

(The learners had different needsijt was usually around twar three day®f assessment.)
CorrespondinglyFGD-04 mentioned:

“Oh gina conduct namo during amoang... vacant timeKay... half day raman poai. ”

(Oh, we conducted it during our vacant time since we bati/half day of class.)

After assessing the learners, IDI-02 shared that siducted remedial clasasshe said:
“Pagkahuman ato siya namo pag ano pag condiayaha then naga ano kog remedial remedial
inst—remedialclass. ”

(After we assessed the learner, | gave him/her remedidead.)
It is supported byGD-03 who stated that:

“Sa amoa kato gihapon maam remediation lpagakatong kuan katong na assess namo unya
katong kuan na jud kato ganing kanang medyo ano na jud tabangdmenyo. ”

(For us, it is still the same ma’am, remediation for those who were assessed especially those who
really need intervention and help.)

Similarly, FGD-06 shared that:

“So kanang upon identi ahh upon identifying sa mga bata so mao to siya na identify na ang mga
bata noh mao ni sila jud ang kanang naay mga difficulty or kanasg nganong naay mga
problem jud na dpat jud i- include sigaMFAT. So parasaakoa ang gihimoa intervention ani

is ang continuous jud nga remediation...So need jud siya ang constant jud nga remediation unya
one on one jud ka dapat sa bata. Dili pud siya pwede nga rexkdyidia ta sabayon nato sila
para isa ra atong kanang kuan. Para sa akoa, mao jud rmmgianang pinaka dapat natong
buhaton, one on one remediation unya continuous remediation constantniceion sa mga
parents.”

(So upon identifying the learners, we figured out who has rdiffieulty and why they had
problems and must be included in the MFAT. So, for mejritervention that | did is continuous
remediation... So, it is a must to have constant remediation and one-on-one assessment with the
learner. It is not right to conduct all the learners akdoc our benefit. For me, it is a priority to
have onesn-one and continuous remediation and constant communicatiothe parentguyjrp.org

Further, IDIQ7 shared how she managed her learner during their class:
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“During saklase, murag mas focusnurag... mabantayan nimo pirmi, halimbawa pareha atong
bata nga dili musulasokanang timesaklaseoh bantayan nako siya pirmi siya murag naka focus
aside sa mga bata nga daghan so murag mas priority ang akong paghaydag smaban
libut libuton jud nako siya muanmame—imonitor ba tapos naay remedial, naa juy remediation
pagka mabilin naila.”

(During classedt seemed likegou canfocuson that learner. For example, those learners who did
not want to write, so during classes, | gave more &btewin them than the others. So, it was a
priority to observe him/her. | monitored the learner and theretwas remedial evetiyne she/he
was the only one left.)

Lastly, IDI-03 shared that:

“Then ang among klase before, pag sugaidase mag kuha jud kog bata katong mga bata na na
gi ... identify nako kuwaon nako sila. Halimbawa sa buntag maam kay among klase man kay
magsugod og naay specific na time before pa ko magsugod po ang mgaaatatagan nako

ug activity to kuhaomsanako ug kadali peiya. ”

(Then in our class before, once the class started,ddctdie attention of the identified learners.
For example, in the morning, before we had our class onghaelfis time, | gave my remaining
pupils some preliminary activiti¢e do and then | called the identified learfara whilefor short
remidiation.)

With that responses, participants pointed out that theinatyeof coping the problems during the implementatibllFAT
was setting flexible schedules in order to assesstelliearners. Also, after their assessment they imatedgigave intervention
through remedial classes.
Being Resour ceful in Devising Materialsand Alter native Tasks

Despite being untrained teachers in implementing the MRAE participants still made different coping mechasiin

orderto address the lapses and challenges that they encouaeléite needs their learners. Some of these was being resourceful
in devising materials and alternataive tasks.

In line with this, IDI04 who pointed out that:

“Sa akoa lang gyud no, ang naka nindot mangpidFAT kay, though naa nato tanan tools, kita
pud teacher no kay kuan man ta nga teacher kanang... kailangan ta mahimong resourceful. So
bisag dili ta... dili ta creative jud siguro lain lain man gyud ang tao no, mahimo nalang jud tang
creative no.”

(Whatis nice abouMFAT is thatit strives us teachets be resourceful, although some tools were
already available. So even if we are not creativenevith differences, we turned to be creative
in the end.)

It is supported by¥GD- 02 as said that:

“Maoto unya materials ug choiceamaterials ug kanang amoa mam ang pamaagi ug mogawas
ang pagka resourceful sa teacher noh sa materialsgeniz. ”

(Then for the materials and choices for the materals,resourcefulness in terms of making
materials was used.)

More so, IDI-06 shared that:

“Unya paghuman sa materials, syempre lack man, wala kay laing mabuhat mao to ikaw mismo
teacher kay para lang ma ano nimo imong mga estudyante, para lang ma... unsa ni... ma ano
lang to nga activity paraaiyaha. As a teacher ikaw nalay kusang mu kudiudg:. ”

(And then after the materials, since they were lagkpou had nothing else to do so as a teacher,
for youto be able to assess your learoegive activities, you had to use your own money:.)

Also, IDI-05 shared about her intervention:

WWw.ijrp.org
“Ah there are interventions I did to cope the issues maam and challenges like kanang visualizing
ah real objects mga pictures and videnget their interest, another one maam ah let the pupils
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work together kanang pwede siya sa small group or big group paenpud ma develop pud
ang ilahangonfidence.”

(There were interventions | did cope the issues and challenges like visualizing reattstjech
as pictures and videos to get their interest. Anothemasato let the pupils work together like in
small or big group to develop their confidence.)

Lastly, IDI-02 narrated that:

“Naa koy mga kuarsaiyaha mga coloring books na ginapa aag/aha tapos activity sheet more
on hands ano capmga clay nga akoa na siyang na naataa man ko diri reading corner
dapit, diha nako siya ibutang na didto nako siya tagaaguoijaty sheet.. nga kani akong mga

ubang estudyante maka sabot man pud sa iyaha so dili napachsijfarorbohon.”

(I gave the learner some coloring books and hanastivities suctasclays and | placed him/her
in the reading corner, and he/she did the activityeth8o, the rest of his/her classmates had
understood her/hinin that way he/she was not disturbed.)

Hence, participants used various ways to handle and prtwdeeeds of the learners that were identified during the
assessment. Also, they tried to address the protidgrosing resourceful and strategic.
Providing Coordination and Support to Teachers
from Heads, Colleagues, and Experts

One of the coping mechanisms that appease the probleims pérticipants with regards to their materials and latatio
needed during the implementation of MFAT was the collatmwratnd support received from their colleagues, schoashead
experts. They were supported by their colleagues and sckadshin preparing and providing the materials as well as in
disseminating information about the tool and how teesthe problems encountered during the implementation.

In relation to that, IDI-02 shared that:

“Sa material sa MFAT ano siya ahh ginatagaan mi sa among principal naa gyud tuy mga bond
paper mga laminator mga say tawag ana kanang-ppagg laminate na cellophane unsay
tawag ato uy. Ginasupportahan mi ni sir tapos pero ang uban kamiagpslit sa tong mga
bola katong mga kamiy nag provide katong mga mga sanina nga nga gam#aqgbolo shirt ug
katong short pants diba naa man to siya nya katong mga gamit’

(Regarding the materiais MFAT, our principal provided us some supplies saslvond papers,
laminators, and laminating films. Despite being suppdsteour Sirwe were the ones buying the
essentials suchsclothes, balls, and other materials.)

It is supporteddy IDI-05 asshe narrated that:

“Mostly pag... kato pung sa pag re-echo maam ba kay didto man pud gud na time na-abigi
kuan nami gitagaan pud mi sa mga materials gani maamaagosmo nalang gi himo is amoa
nalang gi gipang... gipang buhat nalang jud namo maam, gipang print namo, tapos amoang
gipang—basta kay gipang ready nato namo maam kay para pag admimasno sa sa MFAT
murag ma matuloy tuloy n@aam ba.”

(During our reecho ma’am, we were given materials and what we did is we worked on printing
and preparing them to made them ready. In that way wieeadministered the MFAT, it was
continuous.)

Correspondingly, IDI-01 also supportiédssaid that:
“Parehas anang mga balde, mga baso, mga plato promadgyasaschool asta katong mgaa
man guy mga picture picture pa ato. Provittesiya materials pero kami ang nagbuhat. Ang mga
materials ato kamia gyudmurag... nag reproduce. Pero ang mga materials gskeskwelahan
namo. Provide tgsaamoa.”

(Just like the bails, cups, and plates, they were alligredvwby the school even the pictures. We
were the ones reproducing the materials. But they alepgovided by the school.)

Similarly, FGD-06 conveyed that: www.ijrp.org
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“Ahh ang pinaka support ahh support jud ahh nakuha jud nakdssfhbimmy co-teachers every

now and then jud naga share share dyud mi og mga ideas unyaksped sa akong isa ka

kauban na siya man jud ang murag MFAT coordinator gari maguelko kung ay naga ano
pud ko kung unsa iyahang ginapaminaw jud pud nako siya kung unsa ang iyahagigpanga
istorya na mga dpat himoon kung unsa jud ang kanang makita saubada problema.”

(The very support that | received was fromg co-teachers. Every now and theve shared ideas.
Especially that one teacher who was also our MFAT coatdi, | relied on her and listened to
her advices about the problems that could be iseiirat child.)

FurthermoreFGD-02 narrated that:

“Sa amoa kay kuan gihapon same ra no. Ang amoang ginakuan kay i-refer namo sa amoang
trained teacher. I-refetamo... amo na sad gina refer lang nasadrained teacher kay sila man
ang hawdmo man assess kay naka trainingn. ”

(It was the same thing for us. We referred it to oun&d@iteacher. Then, we also refered it to the
trained teachers because they were more knowledgeiadale it.)

Also, IDI-04 narrated how her colleagues help her during the impletimmnta

“Nakadumdom ko, kani man gud na level kay mag meeting man gyud ax ieeting gyud mi
kung unsay... hala oy unsay unsay problema nato, unsay...unsay kinhanglan nato. Among grade
head mu meeting na siya sa amo nga, ay kailangan ing aro sithimg buhaton. Pag i-istorya
pud namo kay sir, si sir pud mu support ra pud na siya sa armgaukisa ang kailangan namo.
Luckily, nagpasalamat pud mi no kay... kay sir sa atong swgoermio with our principal nga
makasabot gyud sila nga sir pwede kanang tagaan migKateng last namo nga kuan sa MFAT,
murag na okay okay nato kayka... maka hatag ganig taas taas nga time so far, godar

(I remember that in our grade level conducted meetings. We discabsut our problems and
needs. Our grade head led us on what to do. When we talked 8ir, he also supported us on
our decisions. We were lucky and thankful that our supervisbmeancipal because they were
very understandable when it comes to asking for enoagh fihe last time we had an MFAT, it
was okay becausge were given longer timsofar.)

It is supportedby IDI-06, who added that:

“Naga openko saamoang kaubamateacher.Si sir pud... nag ano pudsi sir saamoa akgung
gi open nga problema... na materials ing ana. Nagahatag pud si sir pero dili lagi pud ingon nga
enough... Naga open kog ing ani ang problema, naga hatag silag sunggesta advices mga
ing ana.”

(I opened up to our co-teachers and even to our Sir aboprablems in the materials. Our Sir
provided us something too, but it was just not that enough... I opened up about certain problems
and they gave suggestions and advices.)

Another support statement frofGD-04, who emphasized the importarafethe support given by the othedss she
mentioned:
“Ah syempre sa—dili man gyud nato na mabuhat no nga kita lang. Syempre amgtsaials—
sa atong principal, syempre mangayo ta ug materials sa iyahagugga gagmay na strategy
na isharesaatoa—saato mga trained teacher, mangutéasailaha kay wala bayt na trained
mangutana ta unsaon to, nya pagkahuman i-@aaeha sa gi ingon ni maam kanya kanya
naman gyud tag conduct no though wa—t@ ta na train. Mao ra to, nya sa mga kauban
mangutana rapud.”

(Of course, we cannot do this by ourselves. We shouldoaskupport from our principal for the
materials and some strategies shared from trainedetsadlVe can ask from them since we are
not trained.)

In addition, IDI-07 narrated that:
“So before mag start ang mga teachers nag-- mag sabot man gyud mi ana so mag higQ..fjaihidd

mga—samga kuan nesamga—mga ilahang mga materiads iya—kuanay lang gyudhi kanang
iyahaymi ug kanangmotivatesaamong kaugalingon ayiyahay mig kuan gina motivate namo
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angisa 't isa para kay kabalo jud baya nga naa man jusakada room ba-kada grougsabata

naa jud—maskin naa pud nang kuan, naa napud nang sped karon pero naa jud gihapoy masulod
lahi sa amoa. So iyahay mi ug kuan motivate, among gina atetamong kauban nga mga
teachers na go go laban lang! Tapos ang among principal, naga sugadroa. ”

(So beforawe startedwe talked and motivated each other simeggall knew that there was always
at least one student with special need who could be iclass even if there was SPED school
now. So we keep on motivating each other and saying, “go go, fight!” Then, our principal also
supported us.)

IDI-03 narrated how they prepared their materialMFAT, she said that:

“Provided na siya maam nya kami lang magtrabaho kanang kung tagaaoupign bond tapos
kung apekihan na jud sa oras maam gusto na jud mi, hala nfeey igag photocopy pag naa
man pud naa man gud koy mga laminator po, ako personally akkopdaminator tapos ang
school pud kada grade murag gitagaan pud yatag laminator and &hend&oy mga kauban
na teacher, naa pud silay laminator murag ana maam bandsadain gud sa DepEd maam, kay
kung pwede naa tay ato naa jud tay ato no, naa pud miyssaiiing printer, an&a. ”

(We were provided already with the materials. We only bgat¢pare if only if we were given
some coupon bond. Thédwe did not have more time anymoseg just photocopiedt ourselves
since we had our own laminator. Also, our school providezh grade level with the laminator.
Same with my co-teacher, they also had their ownnatais. It is just different with DepEd
ma’am, if possible, we should own some equipment.)

Another, IDI-01 mentioned how her co-teacher helped hieatasfer her one learner in a SPED school:
“Katong sauna katong naa man gkd sauna man gi recommend nako siya hga mag transfer
gyud siyasa SPED School because di gyud siya pwede, murag need judgskanang special
ba nga education. Ang nag tabaagamoais kato among guidance ngamaam. Siya ang nag
tabang ug kanang coordinate jud ssgSPED school kay maam argatransfer didto ang bata.
Kato nga time man pud gud kay naa pa svkir. siya pudusahay mu recommend.”

(There was one time | recommended a leamiansferto a SPED school because he/she needed
a special education. Our guidance teacher helpedt@snsof coordinating with the SPED school
to transfer him. That time our Sir was still around, hadecommended us too.)

It is supported b{¥GD-01 as pointed out that:

“So nakita man gud nako nah ang kato na bata dili jud siya puwede i-mainstream. Since dili ko
hawod mohatag or moooo hatag unsang learning styles niya manyglachkbaya gud nang
kanang ahhh ano graduate kanang SPED diba? So siya kay kailangan siya i... ano unsay tawag

ani kailangan siya talagaaassess ng kanang ano gyud ba kanang mas katong trainedhed tra
jud na teacher like diraa sa Tagum sa isa ka skul na SPED center... So after ana mam, naa nay
result ang problem ana pud nakia found out nako na ang isaakong mga estudyaneneed
ng ... naa siyay special need ba. So since dili ko SPED teacher, ni reach out napud nako ang
among kauban na ang major naaSPED. ”

(So, based on what | had seen on that child, he/she shatubé mainstreamed. Since | am not a
graduate SPED teacher and anexpert about that. And his/her learning style was diffefrent
otherssothe learner mudteassessed by someone who was trained like those tedan SPED
center school in Tagum... So, after that ma’am, the result came out and we found out that he/she
was indeed with special needs. So since | am not a SedeDdr, | reached out again to our co-
teacher who was major in SPED.)

Based on the participants’ responses, they asked and received support and help from dlleiagues, school heads and

supervisorsothat they could address the ne@mismplementatiorof the MFAT.
Establishing Open Communication and Cooper ation of Parents

Since one of the problems encountered by the partic@phming their implementation of MFAT was having parents who
were in-denial and unsupportive, they took extra effortolvinice and inform them so that their mindset wouldhglea They
communicated with them and explained the benefits and signde of the assessment for them to be able to uadénsore the
behaviorof their children and helped thamgiving interventions.

In relationto that, IDI-02 shared that: WWV.ijrp.org



Jamie Lou M. Luisen/ International Journal of Research Publications (IJRP.ORG) @ JJRP .ORG

ISSN: 2708-3578 (Online)

357

“Akong gi hinay hinay silag pasabot na ingun ana pero wala nako siya gi biglarna baya
nang mga parent nya pagkahuman ang iyang ginikanan paghuman nakasabsila ayaddta
napud gud nila iyang bata itga gung anak gud kung unsa gyud diriroom. ”

(I explained it to them slowly, to the parents, so thay could understand it eventually. The
parents slowly observed how their child acted insideléiesroom.)

Similarly, IDI-05 informed her parents about the result seasment and encouraged them. As she said:
“Akoa pud ginaunsa ang ilahang parents maam nga kanang kuan puog panatabangan pud
nila ang ilahang anak kay nakita man pud kay nakita marsgudsult maam na ingun ana
kanang need ang ilahang bata ug kaning kuan murag educatiam@dspud gud maam. So mao
lang pudto ang amoang kuan na tabangan ninyo inyohang anak kay para pud rear ping
development naiahitabo.”

(I also encouraged the parents to help their children bedaemad be seen in the result that the
learners really needed education services. That is &ll thant to say, help your child so that
there would be learning development.)

Also, IDI-06 stated that:

“Kuan mao to gipasabot nako sa ilaha nga ing ana, sigendilkaian... ing ani nalang te, tabangi
nalang ko kay kuan man pud gud to siya maam. Ako siyangigkuan pud ba para mahadlok
lang ang parent nga kanang te dili gyud ni siya maka kuaraka pasar kay daghan kay siyag
mga kumbaga checklist ing ani ba nga wala niya ni na aim. Ingaaninya palihog nalang pud
ko te bi ug tinabangay nalartg ani kay parana proceed siya ug kanang grade tiga ing ana
ba, kay daghan man kaayo siyag kumbaga kanang mga competdnoiga dia kuha ba. Mga
ing ana gud. Uhm... kay kuntahay muadto pud siyag grade two, sa @rad® teacher man
gihapon na ma balilao tung gipasabot nako, gi explain ana ana. Kita mag tinabaradagg
ta ani nga te bi. Mao ra pud to ning ano ra pud siya... Scafakung dili hadlokon di pud mu
kuan.... Kung dili nimo hadlokon di pud mu kuan... So far mu ano man pud sila, kailangan lang
gyud nimohadlokon.”

(I made sure that the parent had understood the learner. | vihemedhat their child might not
pass the grade one because he/she had many unaimed isdicatwecklist. | asked the parents
to help me so that their child could proceed to grade 8ivice he/she has a lot of competencies
that were not achieved. That was why | really explaimethém that we really need to work
together for their child... So far if we did not remind them, they would not make any actions. So,

we really needo warn them.)

FurthermoreFGD-01 narrated that:

“Ako jung gi storya sa jud ang parent. So before nako sila gi identify as included sa MFAT, akoa
sapud gitan awang ilang assessnskindergarten diba naa man na silay recordgmiding—

ang akoang nasa isip is nakita pud nako sa kato sa ilahangnasgelssfore, so saka nako
gipatawag ang attention ng parent. So-pdij man gud pwede na mag anha ang bata na hindi
na class hours na sila lang, dapat naa gihapon ang mamankaksimaunsa baya sila kargo
gihaponsateachewsonag—naa miy kasabutannaa miy agreement nga kana nga time magbalik
siya for the assessment. Swerte lang ko kay out sa akd@gatto pupils, dalawa lang akong na
includesaMFAT.”

(First, | talked to the parents. Before | identified therers to be included in MFAT, | checked
first their previous assessment in kindergarten. If lcedtisimilarity findings in the previous
assessment, | called the parents. Aside fromt that,sinetisafe for the learners to go to school
after class hours by them selves, so the parents shetiede with them in case of emergency. |
usually told the parents about the allotted time foesssaent. | was lucky enough to only had 2
identified learners oudf 45 students.)

More so,FGD-07 also pointed out that:

“Kung wala juy support sa ginikanan Maam, dili gyud to mahumankayodili man nila isend
especially sa amoa, naa man miy letter na ipadala sa Taba kung dili sila mu respond ana
dili gyud sila mu support sekay ahh... nasultian man namo sila nga included ilang {ata;$drg
MFAT ana... ahh... Kung dili sila muadto pasabot anape—especiallysa parents, wala gyud
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sila nag supportso maglisod gyud puda no? ... Ang akong gihimo ahh constant ahh
communication sa parents througher. ”

(If there was no support from the parents, it could nevetdpe quickly. Since they did not let
their childto returnin school. Likewe sent letteto them andff the parents were still unresponsive
and unsupportive with their child, even if you already thiem about the inclusion of their
children in MFAT, if they did not allow their childnethen it meant that they did not want to
support you. Then that could give us a hard time, right®hat | didis constant communication
with the parents through letter.)

In addition, FGD-02 pointed out thgdrents’ supportis very importantn the assessmerits she said that:
“Number one jud ang parent. Ang support jud sa parent and number one nga kinahanglan.”
(The number ones the parents. Their suppdstthe most important.)

Likewise, FGD-06 emphasized that:

“Constant communication jud sa parents nila nga suportahan jud nila ilahang anak nga ma-
accomplish jud ni nga kanang kuan nga program. Kay lisod man kaayerkumptunong siya
karong adlawa pagka sunod adlaw dili na pud. So mao jud na siyaaaggkintervention nga
kanang akoang makita ani nga program ngaskitWFAT. ”

(Constant communication with the parents and their suppoith&ir child to accomplish this
program are importanit would be hard if the assessmens$ inconsistent. So, that the
intervention needed for MFAT.)

Further, IDI-01 shared that:

“Wala bitaw sila nag supak, murag wala gud sila materially wala gud sila ga support, ang ila

lang support ato is sug... sugot lang gyud sila unsa akongtiggasulaha. Wala gyud sila nag
murag nag hesitate ngau ana diskumpyado. Ning ana lang sila nga kung ikaw maam kuag uns
gyuy dapat sa iyaha. lkaw raman gyuy nakabalo kay ikaw maydiagMao ra gyud... okay ra

sila, wala kaaymuingon nga nag supak supak. Murag magyudto ilang support kay muingon
tag material wala man gyud sila naga kuan gyud. llang murag coioperalang nila ang
ilahangsupport.”

(The parents were being neutral the entire time. Tiakpot refuse, did not give material support,
they just keep on agreeing. They did not hesitate or mople@ent. They just gave all their trust
to me and depended on me. They did not have any complaieitssupport was through their

cooperation only.)

Moreover, IDI-03 narrated that:

“Kung naa puy sign of autism ang bata, gina ingnan jud nako ang parent nga maam maayo ani
maam or ante, pa assist nimo siya kung asa siya kung profouyahiggoagka autism or dili ba
kase pag profound man gud kato na gyud tong murag naa na juygmgay@m murag kuan na
jud siya ba. Nya kung dili pa man gud profound dili pa kaaybegrpwede pa siyaa assist and
then prangkahan jud nato nako siya nga kung ibutang nimalisiyga normal, maglisod siyag
learn.”

(If the learner had a sign of autism, | immediately toldgheents. Let the learner be assisted if
he/she has profound autism or not. Because if its pnofosigns might be severe. And if it were
not profound, he or she could be assisted. | honestiythem that if they put their child in a
regular classroom, it could be difficult for thealearn.)

Lastly, IDI-04 mentioned that they had meeting togethdr thiéi parents about the assessmisshe said that:
“Gi meeting man gani yata namo tung mga parents atamga

(I think, we even conducted a meetifag the parents.)

Thus, the participants tried their béstconvince and inform their parerge that they could help them throughout the
implementatiorof MFAT aswell as in giving interventions.

Finding Waysto Get the Interest of thelL earners www.ijrp.org
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Since grade one learners téndet easily distracted by their environment, the padits kepon motivating the learners
during the assessment. Based on their responses, thefiamuwutiithem by getting their interest, and letting theeh leat they
loved and cared.

In relation with this, IDI-05 shared that:

“Ah, kay because maam there are learners maam na need more attention kanang ingon ana pud
gani maam murag kanang kinahanglan pud jud nimo sya nasasittention muragnafeel pud
nila nga naay puy love para poé-- macatch pud angmacatch pud na nimo ang ang interest
sa bata.”

(There are learners who need more attention. Notaitdgtion butyou haveto let the learner feel
the love as well and get his or her interest.)

Another, IDI-04 shared that:

“Actually gani kato among mga gipangbuhat last time, mangiéanggud mig pamaagayatong
pa shakon sa ang bata bi kay murag gikapoy ni, usahay gani patulgog salaamo kadyot
after class kay kami biya dianhi no kay among klase layauktil kuan biya gyutb among klase,
three.”

(Whatwe did the last time was actuallye found ways. Lile, we let the learneatehis/her snacks
because he/she was tired already. Sometimexen let him/her had a nég a while after class,
since our class ended at thréelock.)

Likewise, IDI07 said that:

“Kailangan imoha jung imotivate ang bata, kanag feel at—feel along home lang gyud siya, nga
dili siya ma hadlok sa imo hmm imoha gyung, mama mama gyudaiingan taas gyud imong
pasensya. Oo, unya kay kuan... Syempre kay ikaw man ang teacher nila, sa school man jud ikaw
man jud ang mama mama, during ana nga time, oh dili naputhsigaswer, halimbawa dili na
siya musulat didto naa man jud koy igebata nag dili musulat, mag hangad hangad naman siya,
ituyok tuyok naman niya ang papel tung sa writing, so ihug hug napatlj @—dili diri diri
dong, tarungag sulat niya, nya motivated palakpakan palakpakan HayPagkadaghan jud
nimog ipraise praise jud nimo kay kung dili jud na nimo gamitmasuko ka wala na dili na
mahumanyndang.”

(You needo mativate the learner. Make them fe¢home, do not let him/her feel scared of you.
Since you are like a second mother to her/him. You ndetdd patience. Of course, since you
are the teacher, you have to stand like a mother to.tlt®m example, some learners are
uncooperativeyou haveto motivateor praise themlf you would not do that angu let yourself,
get mad, theiit would be over.”

Hence, IDIO6 pointed out that:

“Kini ing ani ang buhatana sunod dayon, dili biya ing ana puhila kay imo pud biya na siyang
pa uyon uyonan pud. Unya daghan pud biyay mga kanang mga aatigagidahang buhatoii
pud siya ing an&adali.”

(We could not convince the learners finish everythingreg time. You had to persuade them.
Also, they had a latf activitiesto do, and it was not that easy for them.)

Therefore, the participants were atesustain the attention of the learnbyggiving motivation, getting their interest, and
letting them feel that they are loved and cared.
Insights of the Untrained Grade 1 Teacher s Regar ding the Implementation of MFAT that Can Be Shared
to Other teachers, Education Administrators, and the Division Office

This part focuses on the insights of untrained public efeary teachers on the implementation of Multi-Factored
Assessment Tool (MFAT) that can be shared to others. Consequently, from the participants’ responses seven (7) major themes
manifested: (1) MFAT as a valuable tool cater the needeashers, (2) intensification of parent cooperation in MFAT
implementation, (3) provision of financial support andAMRools and materials to teachers, (4) provision ofANIRrainings
and seminars to teachers, (5) provision of set timé&efichers to conduct MFAT assessment, (6) a callrépep psychological
and medical assessment or treatment to SPED childrér{7aa call for MFAT teachers to be resourcefily iplggoperative,
and committed.
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MFAT asaValuable Tool to Cater the Needsof Learers

Assessment serves as a part of the teachlagrning process. It is used to assess and evaluate litiesabhd learning
outcomes of the learners. And MFAT is also a kind ofssm®ent that used for grade one learners. Based onbases offie
participants, they saw the MFAGEvaluable tool since they cout@ ableto identify the needs, abilities, strengths, and wealasess
of the learners. Also, it servedthe basis for their instructional planning andddressing their needs.

In relation with this, IDI-02 shared that:

“Okay, 00 maayo siya juthaano siya kanang importante jud siya pat@address ang mga ang
needs sa-sa bata oh ang ilang panginahanlan kay kung imo lang gud mey $iyan dili nimo
siya tagaan gud ug pagtagad, ano pag abot niya sa sa sa highsrnguealg, dapat sa lower
grades pa, sa grade one pa siya i-ano noh sa amoa or sabkiridar pag abot niya sa higher
grades mas madili nimo ma kuan dili nimo ma correct gani sa gamay pa siaglisod naka
pag ano na ma higher grades na siya. So dapat jud ang MFAD mata naman gud na run
karon na atong mga niagi nga ano pero dapat jud naa jud na sigeokaga address nimo ma
unsa iyang kulang unsa iyang gi kinahanglan kay the more... mag ma worse man giha—ma the
more man gudna ano pagka abot na niya ug highesdes. ”

(It is good. MFAT is very important to address the neede®ldarners. As early as grade 1 or
kindergarten, teacher must look out to the student who needgeation so that in the higher
year,it is not difficult to address the student. Conducting MRATiecessarto address the needs
of a studenatan early phase and not worsen the situation espeaidaihe higher year come.)

Furthermore, IDI-04 and IDI-03 supportitcisthey stated that,

“Sa mga teachers kita mga teachers importante kay siya nga mabal an nato unsay kulang sa
bata, unsay neeshbatadiba... Ang purpose man gush MFAT murag ang goalsaMFAT is ma
agapan nimo ang bata or makita nimo diritso ang bata unsay... unsay challenges sa bata, unsay
kakulangon sa bata, unsaeaed. ” (IDI1-04)

(For us teachers, it is important to know the needsefearner. The purpose and goal of MFAT
is to work on the weaknesses of the learner and to lodkdodeficiencies and challenges of the
learner.)

“Iyang learning styles maam na mailhan nimo na bata ay na mapansin nimo nohhh na murag di
naminaw pero kuan diay kanang nakasabot murag ingana naay ingbaia e so importante
kay siya kay mahibal an nimo tuhogon jud nimo kung sa dagom pa uguddildug jud nimo.
Ahhhh kining bataa ni diri siyang dapita kining bataa ni dimsgydapita kining bata@ murag
dako pa jud kaayog kog labangunon murag ingana ko tapos makitaapodha dako pakog
labangunon.” (IDI-03)

(Through their learning styles, | could observe that the leasmere not listening, but it turned
out that they understood the lesson. So MFAT is impolacdiuse | could be able to know that
they had deficiencie#s their teacher, | could see that | still have aofatvork to do with him.)

Further, IDI-05 said that:
“For memaam MFATis one of then—oneof the important tool becaugesvaluates thizarner’s
strengths and weaknesses and identify also learner’s disability that need educational services

too.”

(For me, MFAT is one of the important tools because it evaluates the learner’s strengths and
weaknesses and also identiégrner’s disability that needs educational services t00.)

Another, IDI-06 pointed out that:
“Importante man pud gud siya no kagping ana syempre kansg ... makatabang pud biyza nga
tools nga ginagamit kay para pud ma address ang ilang mga weakness unya dili... oh mga
weakness sa bata no. Depende pud siya kay para pud dilypuahasibehind sa other niya nga

mga classmates.”

(Of course, it is important. The tool can also helpddras the learner’s weaknesses. However,
it dependgor we do not want the learner be left behind by his/her classmates.) WWV.ijrp.org

Also, FGD-01 emphasized the usEMFAT for instructional planning. She said that:
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“Ang MFAT murag assistance nato for—for us teachers kung unsa ang atong mga instructional
planning kay everyday naa tay lesson plan and then ang atong lessdraydakanang sa isa
lang—diba ah DLL naman ta karon no? Usually DLL. Downloaded frdnom the division,
downloaded from the other division and then para lang kuam@tsada lang ratsada ana ana
ana, and then... ang MFAT makatabang sa teacher kung unsaon ni—kay nakaila man siya, base
saresult—nakaila man syaaiyang estudyantsoteacher kabalo napod siya unsa pud ang angay
ihatag para sa iyaha. Para sa iyahang estudyante, siriba ikiéa ng learning styles. Yun lang

i%)

po.

(MFAT islike anassistancor us teachert know whato do with instructional planning because
every day we have a lesson plan. Then in our DLL,usisally downloaded from other division.
MFAT is helpful since teachers already know the capglufithe learner based on the result. So
teachers can now determine what should be given to hinifter they have different learning
styles.)

Supported by¥GD-05 as stated that:

“Um, importante siya in the sense na para ma address ug matagaan dayun ug pagtagad katong
bata nga naay problema. Ang imohang teaching strategy, nya himuagn.

(It is important in the sense that those learners witdsiaad problems will be given attention.
Also, for the strategy that you will make.)

More so, FGD-07 also said that:
“Importante gyud ang MFAT kay ahm para ma assess nato ug tarong:any
(MFAT is important since we can assess learner properly.)

It is supportedby FGD-02 asshe asserted that:

“MFAT man gud is ang--- ang importance is para gyud sa mga bata na matabangan nato sila...
ma assess nato sila para pud naayakatabang ta in our own para maimprove pud sila ... ma
feel pud nila nga kanang naa pagyud silay kanang gina value pud nato sila... makit-an ang mga
strength nah.. so ang importance ani sa batea assess natola. ”

(The importance of MFAT is to help and assess theéea. To help them in our own way to
improve and make them feel that they are valued swedeelp them finding their strengtBothe
importanceof thisis we can be able to assess them.)

Also, it was affirmed by IDI-07 the use of MFAT to asstss learners with special needs that were mainstreamed
regular classAs she affirmed that:
“Importante siya kay ngano ganiha sa giingon na nako, maskin tuod naa na siyay SPED karon
na time pero pag naa na ang mga lsatamom naa juy mulahNaagyuy lahi na ana pa nga time
ma identify nimo, so kailangan ma assess jud siya sATMiara ma tutukan nimo siya, mas
mahatagan nimo siya ugportansya.”

(MFAT is important just like | said earlier. Even though theee @ready SPED schools nowadays,
there are still some children who seem to be diffeframb the rest inside the regular classroom.
There is one different and you can identify it. So iimgortant to assess that learner through
MFAT for youto beable to give him/her attention and importance.)

Lastly, IDI-01 conlcuded that:

“Mao ng importante ang MFAT para ma identify nimo sila, maka recommend ka nga ing ani ni
siya. So mahatagan siya ug special nga attention nga padagyyaha. So kay aron ma kuan
man gud siya, okay man pud ang MFHAdag... bisag tuod trabaho pasateacher but mas okay
siya kayma identify nimo ang bata unya mabutang nimo ang bata kung ds#@dapat. Suited
jud sa iyaha ang behavior para sa iyang learning kay kung parelsagua nga walay MFAT
no, sagol tananbata. ”

(That is why MFAT is important so that you can identify ancbremend the learners.,@Qijthsy
will be given special attention that fiter them. Although MFAT is a tough task for teachers but
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it is still nice since you cabeableto identify the needef the learners and put themtheir suited
learning pace, not like before tha¢ do not have MFAT, the students are mixed.)

Basedon the responses of the participants, they emphasizeM BT is really important in knowing and addressing the
needwf the learneraswell asthe other educational concerns.
Intensification of Parent Cooper ation in Conducting M FAT

Parents are considered as the first educators of thidrarhi Also, they serve as the partners of teadhersnitoring and
educating them. So in implementing MFAT, their participatis vital. Based on the responses of participantg, shggestedo
intensify the cooperation, acceptance, and support of the parents to their child’s assessment as well as in giving interventions since
some of them were in-denial. Also, they pointed out ithafas better if the parents also had their own ortemteor let them
observed the procedure of the assessment. Through thatldtgive them awareness on the importance of the assessThis
emerged as one of the themes.

In relationto this, IDI-02 said that:
“Siguro kinahanglan nako ang kuan ang cooperation sa parent then then mag gahin nalang jud
ug time para lang jud sa iyaha at least mga mga or 30 mioutg®e hour. Ana aron ma then
ang kina—ang labaw jud ang ang parent jud mgaano niyama accept niya ang bata aron aron
dali ra kaayo ang kuan madawat niya kung unsa iyaumk) ”

(I needed the cooperation of parents of the identified éean hour or at least 30 minutes of
their time was good enough for the learner. Also, the patemild accept the situation of their
child.)

Aside from that, IDI-04 pointed out the importarééntroducing the todio the parents through orientatiagshe claimed
that:
Hopefully, ma orient pud ang parents about ani. Ing ana judkaiyaportante jud, kung gusto
ta ang bata... bata gyud mu succeed siya sa iyahang learning kuan... kailangan gyud ta kabalo
gyudta unsa angata.”

(Hopefully, there is an orientation for parents about MFAWe want them to succeed in their
learning, we should really know the learner.)

In addition, IDI-01 suggested that:

“So kinahanglan mas gwapo gani kung mag conduct kag MFAT naa ang mama bitaw para aron
kuan nalang dili naka maglisod ug explain kay sila mismcakitgek man kay mostly gud sa mga
bata karon maam mga hyper jud kasagaaratakaron. ”

(It will beniceif the parents are present when conducting ME#the learnerdt will help them
understand their child well especially now that naéshem are hyper.)

Lastly, IDI-03 narrated how hatd have communication with her other parents. She said:
“Importante akong gina communicate ang parent jud maaim psoblema lang jud kaayo maam
kung ang parent dili pud nimo ma hagilap whooooo wala sa messeriggrcetiphone mao jud
kaayo ang lisod. Atngan pa nimo kung mag sundo jusko Lord imbis mualitaaka maam dli
nalang saka muutiaam. ”

(Communication with the parent is very important. Théy @moblem for teachers is when the
parents are unreachable. It is hard if they have neenger and no cellphone. So, you have to
wait for them after class when they get their childtdad going home early, you cannot do so

yet.)

Thus, the participants reiterated that they really tieedupport and cooperatiohtheir parents.
Provision of Financial Support and MFAT Tools
and Materialsto Teachers

Another theme that emerged is the provision of fitelnsupport and MFAT tools or materials to teacherstidaants
emphasized that they should be provided and supported for the fiwodafcMFAT tools or materials so that they could basi
implement the assessment and not use their own matsay.they asked for the materialsttleused in the intervention.

In line with this, IDI-02 shared that:

“So dapat unta kuan dapat kanang naa untay mag mag sspp@a teachersamga mafeyig|sorg
nga gigamit ana aron ang mga teacher dili na makakuot sa ilangssakuan sa kaugalingong
pocket para ihh ikuan para igasto lang ian@a mga batana nagkinahanglan. Dapat naay
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mosupport unta naay hmm ang atong mga kuan then murag si sir nagareAmaiggahin man
siya pero kulang pad... Dapat maam mag provide sila ug supganinga teachers ana. Support
nga ano siya kanang ah... financial siguro maam para sa mga kuan para sa mga gamitunon sa
mga bata.”

(In making the tools and materials, | think it is bettehdre is someone who will support for the
production of materials instead of using the teacher’s own pocket money. Though, Sir supported

us but still it was not enough... They need to provide financial support to the teachers for the
materialsof the learners.)

In addition, IDI-06 affirmed that:

“Kana full support sa kana nga program. Dili lang kay kanang hapyaw lang nga support, full
support gyucdsatanan mga needs sa teacheragsalearners. Angud.”

(We need a full support for the MFAT program. Not jusiraple support but a full support for
the needsf the teachers and learners.)

Moreover, IDI-04 asserta have uniformity of materialassaid:

“So ang akoa lang no. hopefully angsaMFAT nga tools mahimo siyang uniform ang mga gamit
para dili man... dili man siya actually bug at gyud no hims@ teacher, pero hopefully nga ma
kuan ang... mga tools kanang uniform gyud kadaucher.”

(For me, actually it is not a hard task but hopefullyMteAT tools will be given in uniform for
each teacher.)

Lastly, IDI-03 verbalized that:

“Maam ang naka nindot gyud unta sa mga DepEd ano maam nohh para sa akoa maam noh is
kanang diba ang MFAT naga conduct man gyud man please lang ma&oadaray ni maam
maghatag sila ug daghan na activity books maam ay kay dako kaayog tabang sa bata maam...
Something jud ba kanang concrete jud na magunitan nila ug mahimulgugwede maam
maghatag unta silag ing ana mga activity books, mga colorirg bamga written books dli lang
gud book na pareha kabaga sa book nato kanang kanang ma enganyo awgndnagama
enganyo sa ginapaliall. ”

(I hope that DepEd will provide more activitydds because it is very helpful to the learners... I
hope they will provide concrete materials tisgileasing and engagingthe learners like activity
books, coloring books, and written books like in thelmal

From the responses, the participants stated thatrtkegl the provisiomf materialsfor MFAT as well asin giving
interventionto the learners.

Provision of MFAT Trainingsand Seminarsto Teachers

Conducting trainings and seminaiss part of the implementatiorof any kind of programs. For the casef the
implementation of MFAT, participants mentioned that tleyre not included in the training conducted in Region aivision
level. Thatis why, they asserted that all grade one teachers shotddrainingsothat they could have more knowledge and capable
in assessing and giving interventiongo the learners.

In line with this,FGD-06 asserted that:

“And I just wanted nga ma train pa gyud unta ta mga teachers ani. Makabalo na ta kung unsa
atong strategy na i-apply bassthtoang mgaaassessaiyaha—saresults na atoantaassess.
Unya, it also helps us to assess the child in a deeper wang lfiasn the result since ang atong
school diba— kanang we are advocating na no one shbeldft behind. So, mao ni siya kanang
MFAT na program importante gyud pud siya pero unta hatagan pughrkesiang kuan sa---
ahhsamga higher nato nga kanang unsa baning mga supesdatong division nga itrain pud
untata nilag tarong kay para masakuan pa untéa ba—kanang mas macapable fga—kanang
mas makuan jud nato unsa juy purpose ani nga kanang programsokhkdio siya kung dili ta
hanas ani nga ano kay dili baya jud naitGeld. ”

(I just wanted that all teachers shobé&trained. Becausewill help usto determine what gfafeg g
to apply basedn the resulon howwe assess the learnérwill also help ugo assess the chiid
a deeper way singge are advocating thato one shouldeleft behind. So, | hope the higher ups
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will take actionto train us more antd make us capable enougihdo this program more successful
to both teachers and learners.)

It is supported by IDI-05asshe said:

“Ah kung ako lang pasabot maam na kanang murag kanang evemaanda na kanang mag
mag administer ani na assessment kanang dapat sa jud maammgaasgchers ahh itrain sa
jud daan.”

(I think it is better to train the teachers well, beftet#ing them administer assessment to the
learners.)

Further, IDI-02 claimed that:

“Then more trainings nya seminar how to deal with these pupils no kay parakoa nakalitan
mi igo rami nag igo raguehi nagbasa atong ano nya diretso na haimdsbatasokinahanglan
jud ug trainings unta jud para jud ma matutukan gyud masabtan gyulluamgnsa ang dapat
buhaton aning mga bata nga nga na belang

(For me, teachers need to have more training and seominaow to deal with these pupils because,
for me, we were shocked. We just read the guide and imrebd@inducted hands-on to the
learnersit definitely needs a proper trainitmfully understanen whatwe really needo do with
them who belongn special learners.)

IDI-06 verbalized that:

“Kung full support lang pud no ang DepEd or something providedtqudrn... seminars,
materials... Like sa pag... pag support sa kanang tagaan mig mga teachers ug seminars kanang
seminars gyud or workshop ba ron... &nd’

(If only the DepEd will support fully or pride something for all like seminars and trainings. ..
The support that teachers really need is giving thennsesand workshops.)

More so,FGD-07 narrated that:

“Unluckily, dili gyud ta trained no? A-ako dili gyud ko trained ani. Though naa man tay mga
ideas pero bast gusto pa gyud nako ang deepened nga... unsa ba... kanang... basig naa lang

tay kulang pa gyud nga unsa-ftiana knowledge kay especially dili ta trained nga mga teache
and then murag naa pudnaa pud siyay specialty siguro gyud ani-agespeciallysamga SPED

na teachers no so... mas kabalo gyud sila so. Kung naa ray proper training pud para sa atoa...
matagaan gyud ta@eact knowledge. Nga ma assess ang mga bata and then... makabalo pud ta
unsa ang mga stra-strategy ug mga approaches nanfitedpara sa atoang mga concerned

nga mga... identified nga mga learners no so... ma assess pud nato sila ug tarong no so mao na

siya ang akonduan... idea.”

(Unfortunatelywe were not trained.amnot a trained teacher. Although | have some ideas, but
want to deepen more my knowledge about it because we neerrained teachers. It is an
advantage to SPED teachers because they have knowletlggrelfs proper training to this, we
can assess the learners properly and able to givepbefystrategy and approach suited to the
learners.)

FurthermoreFGD-02 said that:

“Naa gyud siyay training murag division-wide training for &hdhers gyud dili lang kay
magsulat lang ug kanangkanang isa nga participant ana or duha dapat tanan teachers ang
maka attend para gyud kuan gyud ta wekquipped jud ta ba kanang knowledge gyud ta ba
knowledge gyud isa baya sa need kon tama ang MFAT. Dili gaya na kanang pataka lang

kag ano kanang ingon. Kinahanglan gyud maka attendtgyathan og training. Kato lang akoa
maam.

(There should be a division-wide training for all teacmatsonly for one or two teachers. | hope
that all teachers can attend to be fully equipped with kedgé on what is the right thipgh ey
when implementing MFAT. We should not mindlessly saytling. It is necessary to attend the
training. That is all.)
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Another similar responday IDI-01 aspointed out that:

“So kung dapat kung pwede ang tanan na teacher especially sa grade one, i-train jud sila tanan
about anan@/FAT... Murag mao nay dapaga... dapat pag implemesaMFAT para matarong
nimo siya og conduct, matarong og identify, ug labaw sa tanan defpdtained jud ang mga
teachers para maka identify jud silag tama. Dili nga murag kuan lang... kanang makabalo jud
sila sadapat buhaton, unsay mga tama nga procedure, ma conduct siyangg’

(If possible, I hope all teachers in grade one will have a proper training about MFAT... The
teachers shoulde well trainedin orderto conduct and identify the learners correctiie needto
know what to do and the procedure fotmsonducit properly.)

It was agreed and supporteg-GD-05 asshe stated that:

“Uhm, pareha gihaposa uban no nga ilahang suggestion nga kinahanglan i-train ang mga
teachers...”

(Like what the other said, teachers need a proper training.)
Another support fronkFGD-01 asshe responded that:

“My recommendation® our DepEd officials and sam&#... marami kasing teachesagrade one
na hindizrained eh... mag conduct silag ano training ng lahat rgng grade oneachers.”

(My recommendatiomno our DepEd officialsis that training for all grade one teachers because not
all teachers are trained.)

Lastly, it is supported biFGD-03:

“Para samga DepEd officials more training lang para gyud wattanang grade oneachers...
kana langnaam.”

(To the DepEd officials, more trainirigr all grade one teachers.)

Hence, teachers were vocal about the necesseity auttamceof having training and seminars about MFAT for thiem
be knowledgeable and capable in conducting the tool folésners.
Provision of Proper Time Allocation for MFAT

In order to implement well the assessment and could focassessing the learners, the participants suggestedeto hav
proper time allocation to conduct the MFAT. They pdindait that the time given to them to implement the assest was not
enough. They were asking conducit during non -class hours. Also, they mentioned that tleed more tim#o assess, plan, and
make interventions for the learners.

In relation with this, IDI-06 asserted that:

“Tagaan pud mig time ba nga dili mag conflict kay syempre mag hgpalleig mga normal unya
naa payi assess nim@i pud biya lalim no, grade one biya na, lower biya na gamayriamng
talikod wa na nag pinatyanay na biya na. Mao nay problemga di man pud ka ka focus kay
nag assess ka, sige pud kag pangasaba. *screams* hoooy sumbeomiolinig didto. Oh asa
namang focus ana sa inyong duha. Sa imong learners ug ang ikava Mgpud ka sa imong
pasing sa imong pagsess. ”

(I hope they will give us enough tim® avoid conflicts with our normal classes and the
assessment. It is not easy to deal with grade one fedreeause they are very hyper and that is
the problem. And thepou cannot even focus properly during the assessment begaulsaveto
discipline the learners. Where would be the focus betweeragd the learner? The pace of your
assessment would be lost.)

It is supported by*GD-05 as she said:
WWw.ijrp.org
“Ang recommendation nga unta hatagan pug time para maka conductAdgnlytir dili during
school hours kay kung school hours mag suffer pud ang imdiiaseg”
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(The recommendation is hopefully we will be given timeconduct MFAT that is not during
school hours. Becauseitfis during school hours, your class wik suffered.)

Furthermore, it was also supported by IDIg&&erbalized that:

“Unta tagaan unta siyag time kanang pagtake gani nila ug MFATkslali dalionsounta dili
lang kay ana lang na day, taasy pwede two weeks? Three weeks ana? Taas jud siya kay para
ma identify jud, matarong jud nimog assess ang baga”’

(I hope they will giveimein taking theMFAT test.It should noberushedlt needs twar three
weeksin orderto identify and assess the learners properly.)

Also, IDI-03 narrated how long woultitakefor herto conduct the assessmasishe shared that:
Ang isa ka bata maam, uy makuan gud siya maam uy dugay dugay lpagt makahuman pud
kag mga... Para sa akoa maam no mga... kung imo jud siyang huna hunaon maam no, kanang
mag assess gud ko maam no kay mag assess ko sa iyahanhdilakesiya mahuman karon
adlawa maamu—siya gihapon na bata pagka ugma dili nako makoantwo days? Marsi—
two settings? Murag ana maam ba. Dili siya pwede nga humanorditiendiha dayon kayo—
di nimomadi man jud nimo maklaro kay daghan man’

(If wethink of it properly, one learnés quite difficultto handlelt would take more time. | really
cannot finish the assessménbne day. You cannot just finighsuddenlyjt has a lobf process.)

Aside from that, IDI-04 shared that:

“Ang bata bitaw nga kung mu assess man galing ta miski gani no ang mga doctors like mga
pedia... developmental pedia mu assess man gani siya satbartdlf half a day sa usa lang
ka bata oh kay para lang pud jud ma assess hiya ang tarassggsment. Kailangan dili jud
siya kanang dali dalioting ana lang gyudiya. ”

(If we assess a learner, it needs to have a proper schedule. Even developmental pedia doctors’
asses a child for half a day. The assessment on thefietk learner needs an ample time to
conduct properly.)

Lastly, IDI-01 also suggested that:

“Kanang separate nga schedule pasapag conducsaMFAT, dili idungansaklase... Kung mag
matrain na ang teacher, makahatag jud ug lahi nga timespgoag conduct sa MFAT, dili nang
i-apil sa klase. Pareha bitaw sa una sa SReYA sincagnuala na may SReYA karon, dapat
kanang MFAT ang i-puli. Unya before mag start ang schoal yeag conduct na ug MFAT para
ma identify nimo daan ang bata kung para ba jud siya diri tagssimom or didta saother nga
classroom.”

(A separate schedule to conduct MFAT that is not during class hours... If the teacher will be
trained, he/she can give time to conduct MFAT and nohduclass hours. Just like the SReYA
before MFAT shouldbethe alternative. Before the school year stMtSAT shouldbe conducted
to identify the learneat an early stage and assign themrthe suited classroom.)

From the responses of the participants, they really mexd and separate tinier MFAT in orderfor themto conduct
the assessment effectively.
A Call for Proper Psychological and M edical Assessment
or treatment to SPED Children

Another theme that surfaced is the call for proper pggical and medical assessment or treatment to SPHdezhi
The participants askddr a proper assessment like psychologicalfeedearners with disabilities by SPED teacharany experts.
Since they were more knowledgeainléandling those kinds of learners. Also, they were vdmaliethe matter that those identified
learners must be given proper interventigrsending thento a SPED center school or SPED class.

In relation with this, IDI-04 shared that:

“Ang nahitabo man gud maam kay kung muglatong mga bata nga dapat bantayan lang nimo
nga there’s something wrong... there’s something ana. Sa akoa lang importante kay siya pggiguSfp.org
tanan bata. Like pagsugod sa bata pag enroll sa akoa langkgusya mahitabo nga mag
psychological tesia bata.”
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(What happen is you only choose a specific learner witbiaipeeeds to give your attention. For
me, it is important to all students. Like when enrollmanét | want to have a psychological test
for every student.)

More so, IDI-05 said that:

“Kung mga learning disability na gyud maam kay murag need na jud na siya sa kana ganing sa
mga school gani maam nga naay kanang special needs jud gamiKag/gpara ma address jud
kung unsa ang ilahang problem sa ilahang sa alaolathang learning devebment. ”

(If in terms of learning disability, | think they need a sdftbat offers special class to those with
special needsSothat, their learning development problem Wwiladdressed.)

It is supported by¥GD-01 as she narrated that:

“Gamit ang MFAT na ano na result, mapakita nako sa akong co-teacherjoamaSPED na
uy kailangan jud ni siya i-assess og utro kay base sa akoAd MiSult naa juy problema ang
bata. Unya kung i-insist ang bataisulodsaakong klase, dili gyud siya matambalan. Bika...
kay lahi man gud atoang lahi man ang learning style sa akoangamgamal ...sa normal lang
ba na ... na setting. Unya ang kanang ing-ato na bata kailangan man siya og kanang sarili pud
niya na ano learning style. And then ako dili ko ...wala koy kakayahan na mohatag man gud ato.
And then... ahhh fortunately kay sila nay nag estorya katong co-teacherugpkatong parent
na adto gud nila sa school. Na send din siya sa SPEDrCéftana send gyud ang bata. And
then ahhh karon ang bata improving na siya kasuitagman gyud ang ... kung sa doctor pa ba
tama na nga reseta. Tama na tambal ang nabafEgientsoing-ana. So nag develop ang bata
and then luckily nasa mainstreamed na siya ahh so madtolairg maam. ”

(With the MFAT result, | could usieéto seek advicéo my co-teacher whds majorin SPED. That
the learner needéd be assessed again because bas#te result, the learner has a problem. And
if they insisted to put the learner in my class, thélera of the learner would not be addressed
properly because they have different learning style when iesam normal learners. Those
learners with problems had their own learning style. thed,fortunately the parerdf the learner
was referred directly to my co-teacher and eventubbylearner was transferred to the SPED
Center SchoolAs of now, the learnds improving because he/sksalreadyat the right schodlo
develop the learner’s ability.)

Similarly, FGD-03 uttered that:

“Dapat judto silasakuansaSPED center kung naa gyud ing-ana na case. Oohh ohto case
lang po.”

(They need tde admitted to the SPED center if thése case.)
Lastly, IDI-01 reiterated that:

“Ang hangyo namo nga kung kuan... kung naa gyuy ma identify ang teacher nga bata nga naay
disabilities, dapat ilahi gyud siya diritso maam. Kay eseiman gud mag conduct kag MRAR
identify nimo ang bata nga... nga naa siyay murag dili siya pareha iipon sa uban bata. Unya di
man gihapon siya i- lahi, iipon man gihapgaamong... among classroom.”

(My only favor is that if there is an identified learnbatt has disabilities, he/she should be
transferred immediatelp a proper class. Becauisés still uselesso conduct MFAT if you have
identified a learner whis different with other learners thgou would still not separate him/her.)

Basedon their responses, participants wantedddress and help those learners with disabilitieehbgisgto them a
SPED schoobr SPED teachers since they are more capable andkmondedgeable enougdb teach well those learners.
A Call for MFAT Teacher sto be Resour ceful, Patient,
Cooper ative, and Committed

The last theme that emerged is a call for MFAT teeche be resourceful, patient, cooperative and positihe. T
participants pointed-out that having patience and love farnées, encouraging each other, flexiRig/ygrsatile, dedicat
committed, resourceful, and optimistic in work were tiseiggestions in order to surpass the challenges and psodiieing the
implementatiorof MFAT.



Jamie Lou M. Luisen/ International Journal of Research Publications (IJRP.ORG) ‘.\ JJ RP. 'ORG
ISSN: 2708-3578 (Online)

368

In relation with this, IDI-04 claimed that:

“Kita teachers no kay we are expected to be... resourceful. We are expected kana bitawng nag
expect najud ang mga tao sa atoa nga kaya nato tanan, kayaihaton tanan. Sa akoa lang
jud siguro is, dili man siya bug at dili gyud siya buggaiy ako lang gyutha suggests tagaan
lang gyud siya ug taas na pasensya labasanaga bata. Labaw na ug makabalo nsé&keesult
sa assessment nirsabata.”

(We teachers are expected to be resourceful. People expbett uge can do everything. It is
not that hard buor me,it needs patience whéincomedo the learner especiallfy you already
know the resulof the assessment.)

It is supported by*GD-02 as she said that:

“Dapat lang pud mga kuan patience naa juy kanang dugang ano siya ksas@ngya nsapag
handle aning mgaataa.”

(You needo have more patiende handle those identified learners.)
Another support from IDI-0&sshe pointed out that:

“Dapat pud maam kanang since ang kani siya na kind of assessment kay very time-consuming
man gyud siya maam no so we have more kanang patience gani maamasyaing ihatag sa
mga bata kay para pud safor the goodof our learners. ”

(Since this kind of assessment is very time consumingyeeel to have more patience to them
and that is also for the good of our learners.)

IDI-06 also suggested that:

“Siguro ana nalang encouragement nalang sa teacher ang mahatag and then kay wa man tay
laing ... maam kay atoa manang profession so mao gyud patience gyud. Trabaho man nato na
kana... trabaho man nato na. wa tay mabuhat gi-sweldohanaargobyerno.”

(I think, we should give encouragement to the teachers ledthas it is the nature of our
professionsopatiencas a mustWe work in the government that give us the salary, and with that
we must work well.)

In addition,FGD-01 shared that:

“My suggestion to... to my co-teachers in... in our school and to... to other school... ... m-more
flexible ang task teachers in the implementation of ti&Mpero | know all teachers, flexible
man ta. But then, kanang sometimes, kanang mag--- low muaidke ba like lalo na sa kanang
mga... sapaw sapaw na gud baya ang mga reports nya lalo ang MFAT gina conduct siya
beginning sa klase and then wala pa gani nato na... na kanang- wala pa nahimutang ang kanang
butang sa- saatong classroom like tung mga records tapos left and righttsdpenre comes ang
MFAT na need ng much time na pag implement. So ang ano... my suggestion ahh... ano lang...
positive lang tayo always, yuang. ”

(My suggestion to my co-teachers is that be more flexiftte the task in the implementation of
MFAT. | know we are all flexible but sometimes we @meour low morale, loads of reports,
records here and there, and thisthis MFAT that need much tinte implementMy suggestion
is that be positive always.)

In addition,FGD-03 pointed out the importancécollaboration and seeking helpNi-AT coordinatorasshe said:
“Kuan maam, paraaakoa uhm collaborative work lang posamga teachers coteacherssa
school kay kami ra man gud magtinabangay then mag seek lang petpigg coordinator kay
sila man ang naka train juda. ”

(For me is collaborative work for teachers and co-teegtbecause it is just us who can help one
another and alsaye canseek help to the coordinator since they are trained.)

WWw.ijrp.org

It is supportedby FGD-05asshe said that:
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“Collaborative gihapon ana naay tinabangay na kmeg-kung pwede gani unta katong trained
na teachers mao ra unta tong mu assess sa mga bata kungidiinnanan ang mga tung gi
re-echo lang--- kato jung na trained gyud mao gyud tong mu assgs®y\gamay raman ang
bata nga ikuan niya | assesdalimbawa tag duhana. ”

(Still have collaboration and help one anottiepossiblejf not all grade 1 teachers will undergo
training, only those trained teachers should assesdutients. Only the trained ones are the one
who should assess the students.)

Another support was frolfGD-06 asshe mentioned:
“Kato kanang collaborative work pud kanang through your kanang gradeqevet. ”
(We need to have collaborative work within your grade l¢vel

Futhermore, IDI-03 said that:

“Basta lang pud ang maestra pud dli man puadiwasan na kapuyon kay tao lang man faush

imo put to our mind na importante siya na butang para ma ideatidyang capability satong
bata iyang learning styles. Kung asa siya kusgan, kung ashisgy. Para kay mao naman ni
atong.... atong gipili na trabaho nohh teaching na profession ato lang jud ibutang satong heart
and mind na mao jud ni atong trabaho. So dapat ang teacher kaanpagedicated pud siya
bisag pungot pero kay ibutang satong hunahuna ntadjittutangsa Ginoosogamiton pud nato
ang gihatag sa ato na gift gihimo man ta niyag teacher sgwidi teaching gyud para gyud ni
samga batasosatong heart jud para samga bata. kay abi nimo maam paesakoa bisag unsa

pa ka gwapo sa program sa gobyerno kung kami mismo kita msmuga teacher nega kaayo
ta kay kuan wala gyud siyaeless. ”

(It is inevitableto the teacherto feel tired because they are also hunMBAT is very important

to identify the capability ofearners’ learning styles. What their strengths and weakneshésisT
our job; teaching is our profession, and we must keep itiimmnd and heart. We have to be
dedicated even if there are some learners who gave dadmea This is where God put us, so we
must use the giftf God properlyto teach the students. Whatever the programbeilinplemented
by the governmenif the teacher is not dedicated and always negativettiemseless.)

Hence, IDI-07 pointed out that:

“Mao jud nay pinaka una, kay kung love na nimo imong mga estudyante, mangita jud kay paagi
nga ma identify nimo sila unsaon nimo sila pagtabang nga mud&kailanna okay gyud unta
uy mao man gyud na atong pinaka mission pinaka goal nato ndetdscna mapadako nato
ang mga bata unta nga tarong. So unahon jud nimo, love nimo imorgatagkay diha man gud
dili naka—di naka mag bagutbot ana siyaan. ”

(If youlove your students, you always find wagsdentify themon howto help thenin growing
to be better It is our main mission and goasteachers. You nedd love your student firstothat
you would not waste your time complaining about them amgm

Dedication, love, collaboration, resourcefulness, patieaod flexibility are all positive traits that particigarhad
suggested in ordeéo implement successfully the MFAT.

After a numerous review and analysis of the transcriptions of the participants’ responses, the themes and the core ideas
were formulated. They helped to easily understand thetsesfuthe study which are all about the lived experiefestrained
public elementary teacheos the implementationf MFAT in teaching learners.

DISCUSSIONS

The purpose of this phenomenological study was to explateuaderstand the lived experiences of untrained public
elementary teachem the implementationf Multi-Factored Assessment Tool (MFAIR) teaching learnerd.o gather substantial
data, online in-depth interview and focus group discussion usgé using the validated interview guide questions given by the
validators. The selected participants were asketie three research questiaishe study. Then, all the questions formulated had
been answered by them who expressed significant dataataundergone thorough analysis through the help oktlests.

Experiences of Untrained Grade 1 Teacherson the Implementation of Multi-Factored
Assessment Tool (MFAT) in Teaching Learners

These untrained grade 1 teachers who were ctiosethe participantsf the study shared their different experienoes
the implementation of Multi-Factored Assessment TBHFAT). From the transcription of their responses,i(§jorgajor themes
emerged: (1) meeting learners with learning and speséals)2) observing learners who lack focus and enggsks; (3) lackig
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information and training on the nature of assessmdntericountering in-denial and uncooperative parents; (@hdpaime
constraints and inconsistent assessment schedules; draif@) difficultiesin preparing the location and materials.
M eeting L ear nerswith Lear ning and Special Needs

The data collected based the questions regarding the experiences encourttgtée participantsnthe implementation
of MFAT revealed that they met learners who had difficin reading, numeracy, writing, psychomotor skillsg avith special
needs. This implies that there were grade one learrerstnuggledo perform formal academic activities and had shown lagrni
difficulties. Hence, teachers were able to know thesiel, lacking and difficulties through the assessnaoit

In line with this, Juntereal (2019) emphasized that Multi-étact Assessment Tool (MFAT) assess those who have
difficulty in seeing, hearing, applying fundamental information, unaledgtg, focusing, walking, climbing, grasping, and
communicating. Thiss oneof the programs imposed by the Dephidhelp increase accessquality educatiorf the learners with
learning difficulties and needk this study, the participants usktFAT to assess thiearners’ difficulties and needm learning.

According to Karunanayake et al. (2020), the first persomstice the difficulties of the learners in academiesthe
classroom teachers. They help to gather informationitathem through assessment. Examples of learning diffisidtie severe
difficulties in reading, spelling, writing, and arithmetfs well asthose who exhibit clumsinegshand and eye coordination tasks,
difficulty in associating speech sounds with the symibalgiting and reading. Also, the other signs ttetibeobservedn learners
with learning difficulties are having difficulty in exprésg their ideas or thoughts, lack of understanding on &médistance,
doing guessing when reading and get easily distrattettiis study, participants had met learners who had |leadifiiulties and
special needs.

Observing Lear nersWho Lack Focus and Energy to Tasks

Unfocused and uninterested behavior of learners in the@bmsscause disruption and slow speed in their learning pace.
Just like what happened the participantasthey implemented the tool. The behawbtearners during the assessment was found
to be one of the problems they encountered. Theynadddhat the learners tend to be uncooperative, usfamruly, tired,
unprepared, and uncontrollable. And they pointed out timae ©f the reasons why their learners behaved that wey because
they were already eager to go home, not in the mood thedtask, and got distracted by the environment. Alssettiactors
contributed also to the reasons why the participantd meee time to complete the assessment since theycheedendition first
the learners before they could proceed to the aetiviti

In connection with this, learners need a healthy enmienito increase and improve their performance iikassessment.
Thus, it is important to keep the learning environmerdrglguiet, comfortable. Furthermore, one of the prioridfdbe educators
is to create an ideal and conducive learning environmersidenng the combination of several factors like liggticontrol of
noise and temperature. The extent of the enhancement of students’ learning depends on the environment, and location within the
school (Usman & Madudili, 2019). The learnefshe participants could not focus during their assessneeatlse of the noise and
distraction due to their peers as they could see thenmtgavid going home. They were already uncomfortableuandlling to
participate.

Moreover, the intrinsic motivation of Self-determinatitheory refers to the tendency of a child to see tiveltyoand
enjoyment of the activity, interested to learn, extend,eplore. When a child is intrinsically motivated, sieeould be willing
to engagén a task and would finid interesting and satisfying (Domenico & Ryan, 2017). Haerers were se¢nbe uninterested,
uncooperative, and unwilling during the assessment Hiegavere already tired. Also, they did not find dssessment interesting,
too difficult, and lose mativation to do the task beeapfsthat, some teachers thought of wyshotivate their learners.

Lacking Information and Training on the Natur e of Assessment

Information and training could be a great help to succégsiuplement a certain program or tool since they the
implementers knowledge and experésto howto use and apply thai the field. Butin the case of the participants, they revealed
that they had not attended formal training on how to @meint the MFAT as well as how to handle and whatwentions should
begivento the learners with special needs. Because of that, speyienced difficulties during the implementatiwfiMFAT since
they implemented it despite having a lafknformation, experiences, and trainiogthe naturef assessment.

In relationto that, Suryaningrunet al. (2016)as cited by Suharsiwi & Pandia (2020) pointed that teachers still haétulif§
in early detecting the developmental growth of their sttedesing the assessment tool. The problems that thveyexgeriesed
were the lack of teacher expertise in performing deteetiwl insufficient awareness of teachers on specidbradestudert. Like
in the experiences of the participants, they encounte@dems with the procedure of the assessment sincehtiyimited
experiences and knowledge about the assessmeirt dealing with learners with special needs.

Also, it is known that assessment has a great inéeend implication on the teaching and learning psoaes that it
couldbeemployed and conductéalachieve good outcomes. Alsois significant that learners with special needs couldgetfit
from the assessmesbthat they could participate wétl school since they woultkaddressed based the resulbf the assessment
and eventually could adatatsociety. However, the teachénsschools are not all trained professionaldetermining and assessing
learners with special needs (Gutuza et al., 2016). Alsthéoexperiences of the participants, they knew the signifie of the
assessment tool to their learners however they wseppibinted that not all grade 1 teachers were includecitraming for
MFAT.

The result aligned to the Albert Bandura’s Self-Efficacy Theory (1997). It referred to the confidence of a person’s ability
to carry out behaviors required to produce specific aehiewnts in results. Self-efficacy represented confidamckability to
control one's own motivation, actions, and social remvnent (Forsyth & Carey, 2009). All grade 1 teachers are abethdo
conduct the assessment tootheir classrooms however sowfeghem are not confident and have difficulty implementiredl the
tool to their learners since natl were trainedn MFAT.

Encountering In-denial and Uncooper ative Parents wwvijrp.org

Parents’ acceptance and cooperation are the vital keys to achieve great outcomes of the learners’ development. Because,

asthe parents accefite standing and real level of their children with speceddsn termsof academic performance, themay
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help them by supporting and assisting in their activitiesvever, the parents of the identified learners of theqggzahts were in
denial and uncooperative. When they knew the results and observations from the teachers about their child’s performance, they
denied and contradicted it. Because of that, teachers hadltffjiving assessments and interventions to theinkra since they
did not receive support and cooperation coming from them.

In connectiorto the results, Suharsiwi and Pandia (2020) stated thaeiesdtave difficultyn interacting with the parents
about the situationsf their children. Parents also see tlhiid’s issues differently from the teacher. Also, they do ake seriously
the problem and conditions of their children. Whileeotharents are hesitant to ask for a consultatidm e¥perts regarding the
development of their child. They have a lack of infornratbout it which can affect the psychological conditiothefr children
in the future.

Also, everytimethe parents found out that thésesomething wrong with their child through diagnasisissessment, they
tend to be shocked. That situation would be considerdédeismost difficult experience. In some casesemal first reaction
when they know their child has difficulti@slearning, they tentb be negative and feel likia grief. Families might adapt the result
easily and think for actions to help their children anydand resist the diagnosis (Blacher,1984, Marvin & Piat886 & Falik,
1995 as citedby Yulianti & Denessen, 2018).

This resultis gleaned through the UriBronfenbrenner’s Ecological Model.As he mentionedin his model that
microsystems include any connection or relationdmg has direct interaction with the child, such as familgnfis, and school
setting. The other one is mesosystem which describesttreclationships of different microsystems. Best gXanof it is the
involvement of the parents in their children’s schooling which can give positive influence on their academic performance and
competence by supporting them in their activities (Ashiabi & O’Neal, 2015). This could relate to the situation of the teachers,
parents, and the learners with special needs. If the pavemd have direct interaction and relationship with thenlers, would
support and accept theacher’s suggestions and recommendatiorstheir childrenjt would greatly affect their development and
performance. Then this would lead to positive outconiles their needs woullle addressed.

Having Time Constraints, and Inconsistent MFAT Schedules

Basedon the data collected from the responses of the pantitspthe factors that affect the effectiveness of imphding
MFAT were the time and schedules. Most of them statadie assessment itself took a lot of time to filisbause of the many
activities on it. Aside from that, they were not gibe exact and separate schedule for the assessmenis Wiy there were
forced to condudt during their class hours, afitdcaused conflict with other learners and works insidelggsroom.

In relation to this, one of the factors for the slovwpiementation of a new assessment is that it consartesf time to
conduct and to understand, which is opposite to an ¢asglasdized test. Also, it needs more people to invahaepbservation
must be done several times, the learning phases wouldbteder time to do as well as the different instrumentsrandalities
(Lebeer et al., 2015). Just like the nature of the impléastien of MFAT. It also consumed a lot of time to comtplsince it has
many activities or phases.

Moreover, Young et al. (2018) mentioned in their study thabtigh assessment is time-consuming. The amount of time
neededs considere@soneof the problemdor teachers who may not have extra time while conduthiegssessment inside their
classrooms. Since they also need to attend to ttiar students and responsibilities in the classroom. what happened during
the implementation of MFAT of the participants, sorfighem conducted it inside their classrooms. Then, émmpuntered the
problemof managing their class and the identified leaaténe same time during the assessment.

Having Difficultiesin Preparing the L ocation and Materials

Implementatiorof the assessmeisteasier and more achievable when there are avaitedikerials and designated location
or area. That two aspects would help the teadbédrave a smooth and successful implementatiohe assessmeinttheir schools.
However, participants pointed out that they were not prowidéh materials beforehand and some of them were faocednduct
during their class hours. Then, they found that tHagstoonasanunconducive locatiofor assessment since they could not focus
properlyon the identified learners because they had to attetie atame time the other learners.

This is supported by Butarbutar et al. (2018) as they statiwbir study that one of the challenges in the implerntienta
of assessment is the lack of available space. In order &ble to do properly the assessment, they needetplamrk and store
the students’ output and the materials. If the location or area is unavailable, it will hinder and delay the implementation of the
authentic assessment. Like what happened during the impisiioe of MFAT by the participants, their assessmead disturbed
dueto the noise made by the other learners inside the ctaasr

Also, Zhao et al. (2020) mentioned that they found in relevant studies that despite teachers’ positive attitudes towards
implementation of the program, they still failed to lempent the changes due to the factors like resourcesnatetials. The
participants also experienced the same. They were hdiffioglty implementing the MFAT as some of the makror resources
were not providedo them aside from time and laoktraining.

Hence, as the free primary education program was impletiet schools, now, the teachers have encountereériearn
with disabilities and special needs in their classmoBince these learners still need to be assessedjubsschallenges to the
teacherén providing better classroom support. They face hugiditf in getting information through assessmfentthe increased
number of learners with special needs (Gutuza et al., 2016)

Coping Mechanisms of Untrained Grade 1 Teacherson the Implementation of M ulti-Factor ed
Assessment Tool (MFAT) in Teaching Learners

Along with the challenges faced by the teacloerthe implementationf Multi-Factored Assessment Tool, they managed
to develop coping mechanismovercome such challenges. After analyzing the trartsafphe responsesf the participants, five
(5) themes emerged as their coping mechanism, these in¢l)deetting flexible schedule; (2) beinguggasseeful in devising
materials and learning tag{8) providing coordination and suppootteachers from heads, colleagues, and exgéjtestablishing
open communication and cooperatmirparents; and (5) finding ways to get the inteoéste learners.
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Setting Flexible Schedules

Setting schedules is one way to carry out well the piwweeof a certain activity. Teachers believed thatregftexible
schedules make their implementation easier and succes#fidyasould focus properly in assessing the learners siece Wwere
no disturbances and noises from the other learnensedver, they also included in their schedules the gigiigterventions
through remedial classes. During that sessions, they famldon teaching and addressing their needs after getting fibtreniation
of their deficiencies through MFAT. They continued tamedial classes until they could see the improvemetiteir learners.

In relation to this, Balinas et al. (2017) stated in theidytthat the schools facilitate programs in the fdrooariculum
for the literacy development to some of their learners. @mieose is the integration of intervention programaddress the needs
of the learners especially those who need more spdtgatian in the aspect of literacy. Particularly, they iempént half-day
remediation classes every week. The participants alsthelisame. They initiated to conduct remedial sessadm®st every day,
after their half-day classel.is one wayof giving intervention to those learners who need mtiemion and with special needs.

Aside from that, Johnson (2017) emphasized tbanhance their scholastic performance, remedial ingirugtith
parental participation shoulzk done to the children with learning disabilitiesisIsignificant to utilize multifactorial assessments
and to devise an individualized education plan for these ehildith learning disabilities. Before they could give rdiakclasses
to the identified learners, participardsfirst the consentf their participantso that they could return their chiid schoolfor
remedial. This kinaf intervention helps the learners with difficulties apecial needt® improve and give individual instruction.

Further, scheduling time for assessment allows studemigve enough length of time to complete a test. Theglatee
extra time to do the process such as in written texttaode and equipment, and to complete the tasks. Also,rgsudéo cannot
focus on the entire testing period or who easily get distiiaor needed more time for relaxation break in orderato back the
concentration and alertnetsscomplete a test (Kansas, 2020). Since, there arebdturbances and noises inside the classroom,
the participants had set different schedules for the smees so that they learners could focus on performingaasdering the
assessment tool.

Being Resour ceful in Devising Materialsand Alter native Tasks

Teachers are like jacks of all trade. Despite being unekpsdme aspects, teachers still tried to find anyiplesmeans
and waygo overcome difficultiesn work. Being resourcefu$ oneof their strategies. Devising available resources waobine
coping mechanisnmdf teacherdn orderto create materials and learning tools needé¢le assessment. Lastly, they gave alternative
tasks like differentiated activities to the learnessomeof their interventions.

According to Etiubon (2015), resourcefulness of the teackedtseiresponse to the inevitable changes of the rodeds
learners to make them prepared to surpass the emetgilignges in education. Also, they find ways to overcohlradlenges in
teaching and assessing learners and know how to use toesoige the problems in different ways despite workimdifficult
situations. They use skillful applicatiafimaking alternativer innovative materialto broaden and assess tka&ners’ knowledge
and skills. Despite being unknowledgeable enangbaching learners with special needs and atskesproduced the materidtsr
the assessment, the participants still ttaelde creativein addressing them all. They coped thi@nibeing resourcefuh overcoming
the difficulties.

Moreover, teachers give different tasks based on thdapemental level of learners and difficulties. Teachevide
learning opportunities for learners to express themseleamples of it are showing images/drawings, tellingualyeal-life
experiences, tiered tasks, rearranging furniture to alldiigual or group discussions, and using varied text and mat@Gielik,
2019). One of the interventions of the participants in adirgghe needs and deficiencies of the learners wasggivfferent or
alternative tasks like coloring books, harmas-activities, story books, images, and manipulative ohje€tey provided
differentiated materials based their performance and learning level.

Providing Coordination and Support to Teachers
from Heads, Colleagues, and Experts

It takes a community to implement well a program in astitition. Teachers could not face alone the proseasd
responsibilities in implementing a certain prograntheir classroomswithout the help from others. They depend on the coordination
and support coming from their school heads, colleagsie®ll asform the experts orderto implementit successfully since they
are more knowledgeable in that matter. Everyone mait tegether in order to provide quality education to theners and help
them develop holistically.

According to Chakraborty and Kaushik (2019), support from theret organization and resource people like experts,
special educators and SPED schools are needed by thergaAlso, they need help from more knowledgeablsoperwithin the
institution who can guide and help them in classroom pezctielated to the learning development aspects of dneeles with
special needs and their assessniartheir responses, participants pointed out that theyatkbleelp and support from other persons
suchasSPED teachers, trained teachers, and colleaguedresadhe needs learners as welsto know the proper proceduoé
the assessment.

Moreover, it was emphasized that teachers are highheéu to collaborate with their colleagues about the matte
identifying and discerning the educational needs of the leaared advices about their education and approaches tiwruse
interventions. Also, the most frequently utilized colleimnis the sharingf knowledge and information, teaching activities useful
to achieve quality education for learners (Mallillin, 2019)e Tarticipants shared how their co-teachers help eaeh dthey had
meetings, orientatiome-echo and brainstorming about the matter and problenmistered during their assessment.

Aside from that, the laclof funding and insufficient support from the school principab,g@mssegencesn the
effectiveness and sustainability of the school activitiesconducting assessment. Without their support and enoughr ces,
teachers wouldbe unlikely to be effectivein their work (Boitumelcet al., 2020). Participants emphasized the importaftke



Jamie Lou M. Luisen/ International Journal of Research Publications (IJRP.ORG) @ IJRP .ORG

ISSN: 2708-3578 (Online)

373

supportof their school heanh implementing the MFAT. One facttw have successful implementatiarthe provisiorof materials
from the school heads.
Establishing Open Communication and Cooper ation of Parents

Through communication with the parents, teaclearsnform them about the statostheir childin the schoollt is a vital
stepto have coordination between the parents and teachers iakighificantfor monitoring and updating the educational progress
of their child. For the participants to have a successfplamentation of MFAT, they asked for support from their pareptthat
they could assess their child properly and give intgfoe. Various ways were done just to communicate arwirimthe parets
about their significant role and participationassessing their child.

Parents’ and teachers’ communication and cooperation are significant in achieving the goals for the improesmand
development of the learners. However, there are still unaware parents about the problems of their child’s development and abilities
for some reasons. That is why, there are some widate in landling and addressing their child’s needs (Pandia, 2020). The
participants made effort just to inform the parents about their child’s status and needs by having short a conference, sending letters
and constant communication.

As Adamsetal. (2016)cited hefollowing statements from different authors: Activeranunicatiorof teachers and parent
is important for mutual decision making and ideas for the improvement of learners’ development and performance. It may be done
in different ways (Taylor et al., 2009). Also, Lee andvL{2013) noted that communication between parents and tsaishe
important for them to be able to share ideas, infolmnadind collaborate for the betterment of the childsWill be effective if
both are honest and supportiveeachother’s duties, roles, and responsibilities (Ungeal., 2001).In connection, the participants
explained to the parents their responsibilities in the atthre of their child especially that they needed morenétin and helped
from experts. Also, they were honest to them aboutdgfisiency of their child that they needed immediateessrent and
intervention.

Finding Waysto Get the Interest of the Learners

Interest is a strong motivator that ignites learning ariihgiess to accomplish a task. Primary learners needratipg
motivators to sustain their interest and focus during thetscIf they find something uninteresting and tiresgrthey get edy
bored and unwillindo listen and perform the activity. That was what happ¢aé#te participants while conducting the assessment.
To kept the learners interested in the assessmentyihteyated them. Also, the participants made the leafeltrthat they were
loved, cared, and valued.

In relationto this, Filgonaetal. (2020) stated thasteachersyou should consider your stagts’ needs, desires, aspirations,
and behaviorsoyou will beableto encourage theto learn and do the tasks. You should baitchtmosphere that motivates them
becausd they not, they wilbe unlikelyto listen to your class and do the tadkss your responsibility to maintain their interést
learning and doing the tasks swuadthe assessmentb connectiorto the result®f the study, the participants stated that when they
conducted the assessment, they made sure that thetimteties learners was sustained. They mentioned tlegt rfotivated,
persuaded, and captivated their interest for themrtwipate in the assessment.

Further, this themis seen through the Self-determination thettris mentionedn this theory that onef the basic needs
that affect the motivation, performance, and increaseolvemenbf persongs the relatedneds whichit refersto the interaction
with other people, sense of belongingness in a communittharféeling that being liked, loved, and respected byldssmates,
peers, and teachers (Domenico & Ryan, 2017). Same as \ehadrtiicipant did to their learners during assessnemfet thé
interest and motivate them during the assessmentithdg them felt that they are loved, valued, and care@®yodoing so, they
felt that they were not rejected nor forsaken nor fhats

Insights of the Untrained Grade 1 Teacher s Regar ding the | mplementation of MFAT that Can be Shared

to Other teachers Education Administrators, and the Division Office

The participants in this study shared their insights orintipbementation of Multi-Factored Assessment Tool (MFAT
From their views and experiencearticipants’ responses emerged in seven (7) major themes namely: (1) MFAT as a valuable
tool cater the needs of learners; (2) intensificatioparent cooperation in MFAT implementation; (3) provisiorfimancial
support and MFAT tools and materials to teachers; (4)igom of MFAT trainings and seminars to teachers; (5) ipianw of
proper time allocation for MFAT(6) a callfor proper psychological and medical assessmetmeatment to SPED children; and
(7) a callfor MFAT teachers to be resourceful, patient, cooperagive,committed.
MFAT asa Valuable Tool to Cater the Needs of Learners

It is inevitableto haveatleast one learner with learning deficiencies, diffieslt and disabilities a regular classroonso
the Department of Education aims to identify those leam#éro are mainstreamed in public regular schools as ghaye as
possible. As they wanted to help and cater earlien#ieels of those learners so that in higher years to dbeewould not
struggle in their schooling. Then they would successfully dpvatocapable and independent citizens and individuals. One of
their solutions was the implementation of MFAT in pulgiementary schools specifically in grade one levels Blssessment
helped the grade one teachers to provide the informaéeded in making appropriate intervention plans in order t@ssldhe
needof the learners.

In relation to this, Richards et al. (2016) stated that stad®et assessed to know their baseline (levels of peafaren
before instructioror intervention), areasf strengths, and needs. The outconfebe assessment are analyzed and utiizedake
effective evidence-based instruction that best meetsuthents’ needslt is a musto accept diversity and differenciesa favorable
way. The learners of the participants in the study asesasd using the MFAT to know and identify their difficultieseds and
abilities. Results were the basis to make effectivkappropriate interventions and teaching instructionsidoess and cater their
needs. WWW.ijrp.org

In addition, Multi-Factored Assessment Tool would help teacherdo provide the information needad making
appropriate intervention programs. Further, using the olsamvehecklist and interview with the paremisguardians, teachers
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can validate the behavior and responses of learners dhgrgssessment. Upon conducting the MFAT, teacherseetisat the
materials needed for the assessment are labeled propeniyiete, and arranged. Aside from that, teachers mustrprifgaplace
wherein the assessment will be done and allocatestepane intended for MFAT (Llego, 2020). Based on the respafsine
participants, they were able identify the deficiencies, needs, and difficulttéghe learners uing MFAT.

Inclusionis describedhsa processf addressing and reactitmthe diverse needs afl the children and youth by increasing
involvement in learning, communities, and cultures, el &s reducing exclusion from education. Also, it entaigrovemer,
modification, and changes teaching content, strategies, and approaches withtired ainto cater all thechildren’s needs. Also,
it believes that it is the responsibility of the tearchto educate all the children (Imaniah & Fitria, 2018). ME\IR line with the
inclusive education program as it aims to address aipctin@se learners with special needs to improve debpiteg in regular
classrooms. Participants modified their teaching appesalcasedn the level of the learners.

Intensification of Parent Cooperation in Conducting MFAT

The success of a certain educational program also depermsvaine parents react and support to achieve its gaals.
for the implementatioof MFAT, parents were fountt have a lackf support, understanding, and cooperation during the conduct
of assessmeiin their children. Many parents werredenial of the resultsf the assessmenwith that, teachers faced difficulties
in utilizing the tool with their learners. Also, iffacted the effectiveness and success of the program dwiimgptementation
phase. The patrticipants suggested intensifying the parembgerationin conducting assessment through orientation,
communicationpr conference for theto have awareness and know the importasféeto their child’s development.

According to Roxas et al. (2019) the challenges of havindgirial parents of the learners with special needs must be
addressed by inviting them in a discussion about the iapoetof education to their child with special needs sothieg could
help them improve and harness their abilities. Anotregr i by conducting orientation to the parents and asking suppaorthe
government for financial assistance in addressing toblgms in the SPED program and inclusive schools. &ilpilthe
participants also suggested the same way that parents sheellorientation so that they could have information abwMFAT
and the importance dfin addressing the needétheir children.

Teachers have a huge impact on parents’ decision to get involved in their children’s education. Teachers who reach out to
parents and encourage involvement are more likely to ingpera to participate in their cldilen’s education and in assessment.
Teachers who motivate and encourage parents’ participation and establish good relationships are better able to provide support
neededor children’s education (Collieetal., 2015). Having communication with their passrould encourage theta participate
and cooperate during the implementatddMFAT.

In the study of Islam (2019), he mentioned that he conductedngdsttween teachers and parents who are less
participativein theirchildren’s educationlt is to encourage theto communicate more with the teachers and sclgyinforming
them through meeting and forming partnerships, it improves the learners’ achievement level. Hence, involving the parents in the
education of their children through parettteher meetings has a positive effect on the children’s school outcomes. In connection,
it was also pointed out by the participants during thenirge that parents should have meeting about MFAT prioitsto
implementationSothat, they wouldeaware oft and encourage work togethein giving interventionso the learnerBy doing
that,learners’ performance and learning outcomes may be improved.

Provision of Financial Support and MFAT Toolsand Materialsto Teachers

If the teachers were given financial support and enough analsmaterials for MFAT, for sure they had been at easl
effectively implement the assessment in their respectiveats. Materials are the primary means of gatheringnmdtion and
testing the abilities and capabilitiekthe learners. Without these, teachers could not imnedygatd effectively access the learners.
That is why the participants suggested having provisiomahg€ial support and materials to have a successful imptatien of
the assessment tool.

Funding may not have a direct effectinclusive assessment, buis needed. Government supports mainstreaming inclusive
education through the provision of financial support and itn@nto public schools. Moreover, funding is a sigaificfactor in
providing high-quality learning programs to help teachersidpviheir ability to teach and assess children with ditigls in
inclusive settings (Chakraborty & Kaushik, 2019). Sincedidrike teaching and learning processes of teathgigng assessment
to the learners like the MFAT, the department and thergavent must give financial support in terms of the matesalshat
teachers could easily implement the MFAT. Just liketwtha participants expressed about this matter. They ingpited a
program, yet they were not provided with complete nelte

According to Larco et al. (2018), the participants in teidy confessed to have a lack of consistency wingtementing
the program like assessment tool but still adherbdséquence. In response to required administrative des;itfiey mentioned
that collaboration and support in providing necessamuress resulted in the primary pattern. Also, they exprebsedeed for
materials or resources required for effective implememtaSonilarly, participants also expressed their desirenfiptovision of
materialsfor the implementationf MFAT program. Since there were some of them were not pbeidead incomplete materials.
Provison of MFAT Trainingsand Seminarsto Teachers

Trainings and seminars play important rolefor teachergo be equipped with the necessary skills and knowledge about
a new program mandated by the department that needsrtplenented and applied in schools and classrooms. If thieetsac
hadno experiencer trainingin the program specificallgn MFAT, they could not implemeriitt effectively and properly since they
were unknowledgeable and unexpert on how to conducthietolearners. Thus, to effectively achieve its aithsy should equip
the implementers through training and seminars.

In connection with that, Crouse et al. (2018) mentioned tleat thre developmental activities and programs mandated to
implement in some schools. But teachers are vocaltabeir sentiments in seeking out and requesting trainingosethreas in
which they feel less skilled and confident like conthgiassessment. Through that, they perceive thal fiagyeghiance their
professional skills which leads to mastery and expenigeiforming the profession. In relation to the insgbftthe participarst
they were vocal about their desiochave training and semindos all grade one teachers about the implementafidi-AT. They
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admitted that they were not skilled and confident endoglerform and conduct the assessment. ihally they suggested having
provisionof training and seminars so that they wobéknowledgeable about assessing learners with special.needs

More so, it is important to give knowledge on assessarhtesting. Teachers should be educated or trained sbdkiat
would appreciate the importance and purpose of the asssisgmot, the qualityf classroom instruction and assessment will not
improve. To be knowledgeable, expert, and skilled in condydtéists and assessments, teachers need professioriapoiere
opportunities like training and seminars. Because attertdimge professional training would equip them with thecepts and
challenging nature of the assessment and updated them aviilsghssment practices (Sultana, 2019). If the participants teul
provided with training and seminds MFAT, they wouoldbe knowledgeable and skilled assessing learners with special needs.
Also, they would know the proper procedure of the asests
Provision of Proper Time Allocation for MFAT

Allocating timeis partof planning activitysothat you can achieve the targetlso contributeso make your activity done
effectively and properly since you prioritize and focus on thaing your time. Like what the participants expressed duhirg t
interview. They wanted to have separate and amplettimenduct MFAT so that they could implement it anckasdhe learners
properly since somef them had problems conducting assessments during dass h

In the study of a Canadian educator, Brackenw26e@8)ascited by Gainey2020)found that teachers reported having
a significantly high level of stress as a result ¢dek of support for inclusive education. The primary stnesaoe the tasks that
clashed with the teacher’s instructional time like assessment, paperwork, time management, insufficient time for teachers in
managing learners with special neddghe cas®f the participants, they were having problems during thteuintional time since
they hado conduct the assessmeaithe same timdt gave them stress termsof managing the class. They did not have separate
time for assessment. Because of that, they were foromahthuct the assessment on several days since thelamhlimited time
during class hours.

As cited by Larco et al. (2018), Cegarra (2008) stressed the anperof identifying the time management dimension in
scheduling the tasks, where the efficiency and coryimfithe process affect tBeheduler’s cognitive demands. Furthermore, such
time management affects the scheduler’s productivity in terms of time spent on scheduling task and enabling activities for the
remaining time (Jacksagt al. 2004)aswell asworkload smoothing which has been shawaffect the decision quality (Gonzalez
2005). Allocating timdor assessmermianbeachieved by having time management. Participants dgkéche allocation intended
only for the assessment siritaffected their efficiency and continuity conducting it. For examplasthey stated that they could
not focus and had a smooth transitidrihe proceduref the activities because of the disturbance and lintitee.

A Call for Proper Psychological and M edical Assessment
or treatment to SPED Children

Many teachers public schools are not equipped and exgartandling and treating learners with special educatiedsie
A psychological and medical assessment to be conducted ®ggimofals should be given to them to gather relevamtniration
regarding their abilities, difficulties, and needs. Alsa to know deeply the causes and factafrtheir difficulties and deficiencies.
As well asto useit asthe basidor finding possible solution® their needs. Then, after assessing the learners,rgrepment and
support musbe given afterwardn order to address immediately their needs and givevaréon.

According to Roxas et al. (2019), the utilization of stadidad assessment tools for categorizing learners is highly
recommended. The learners with disabilities can be dssghand consulted by psychometricians and physiciadsrttfy thar
needs. Based on the responses of the participantsyahialso their suggestion. They need to be assessed foytectors like
psychometricians and physicians.

Schools that have children with special needs should iragtir learning infrastructure and provide necessaiities
Also, a child with special needs should be diagnosedaasessed by a professional like the SPED teacherden torarriveor
make a program for individualized education to cater toaattitess the needs of the child. (Mensah & Badu-Shayar, 2616). |
addition, Ahmad (2015) said that students with learning disabiktiesidentified usually at school by the teachers through
observation, diagnosis, and assessment. Then aftertiva students are referriespecial educators who will ttg determine and
identify the traits and deficiencies present in the stud&atsed on the responses of the participants, somerof téferred their
learners to a SPED teacher so that they could asseksrhythioroughly. Also, they even mentioned that thesenkrs must be
transferred to SPED schools. So that their needs woudoperly addressed and catered.

A Call for MFAT Teachersto be Resour ceful, Patient,
Cooper ative, and Committed

Despite the challenges, problems, and issues encountetled taachers during the implementation of MFAT, thdy sti
displayed resourcefulness, patience, cooperation, anditoemh. They believed that staying optimistic helpedrttsairpasshe
struggles in assessing and teaching the learners with Ispeeds. They remained true to their profession anagtitonothing but
for the betterment and holistic developmehtheir learners.

According to Lebeer et al. (2015), resourcefulness isehgonse of the teachers to the various needs of leamdite
prepare them to overcome the challenges in education. In other words, teachers’ resourcefulness is the result of considering the
learner’s capabilities and giving them opportunities to engage in bringing out usable ideas and creativeness for better living. It
emphasizes how teachers have ideas to change for kettging and the work of the learners. As the participaptgiomed that
materials were important for assessment, they becaroarceful in finding ways to address the problem of theéermas for
assessment and intervention.

Further, teachers must be resourceful in devising diffevays to deal with situations in which learners beconsdyea
distractedso that the whole processf assessment will ndte affected. Also, stayingp be more patientn repgatingpeygry instruction
that you said to the learners such as basic instructimcept, key terms, and so on (Bhoothalingam, 2018).dMergassessment
requires patience and understandlhg advisedo used age-appropriate language during the assessnegrsure that the learner
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reacts correctly to the stimuli (Kirby, 2018). Just like whatticipants said that if teachers would not do it \&itttheir heart and
soul, the assessment would be difficult. Also, patiénceally a must since some learners could not eadilhgenstructions and
have problems in their behaviors. And the best wapéals with them was to put our mind and heart so thatwloeyd feel that
they are valued and loved and atde&lo the task.

Lastly, in orderto provide quality educatiofor learners with special education needs, collaborativ& hetween trained
or special educators and other teachers is requirechablsd@hey should collaborate, and coordinate their expeesg ideas,
knowledge and competencigsthat the learnersanhave meaningful learning until they could work indepengéBilili-Holmberg
& Jeyaprathaban, 2016). Participants emphasized the impertanworking together with colleagues in order to effecyivel
implement the assessment.

Implicationsfor Teaching Practice

Multi-Factored Assessment Tool (MFAT) has been implestirt all public elementary schools particularly in grade 1
one levelin orderto identify those learners who had séerxhibit learning difficulties, special needs, and disaédiat early age.
Theassessment tool has been helping the tescldentify the needsf the learners which are basically importimtinstructional
planning and interventions. The study successfully gathbecexperiences, coping mechanism and insights of thieetesagn the
implementatiorof MFAT in their respective classrooms. Their overall perspectivere summarized through the continuum which
presented the general themes that emerged from the vaspmhses of the untrained grade 1 teachers. This studyledoan
avenue for all the school administrators, teachers, stsidand Department of Education Officials to understtred lived
experiences of untrained public elementary teaabretise implementationf MFAT.

In the light of results of the study, the Department of Btiao Officials may conduct evaluation on the effecta®s of
MFAT implementation to all public elementary schods.they evaluate, they may consider to have anothesfgedinings in
MFAT especially for those grade 1 teachers who arestillained about the assessment so that they can asgtficgent
knowledge and understanding on how to implement the MFA®y Thay also help the schools and teachers in pravi&fecial
educator®r professionals whoangive official and further diagnosis after detectinmegroblem®n learners baseoh the results
from the assessment. Theyayimprove the implementation MFAT by extending time allottefbr MFAT considering the nature
in conducting the assessment. Further, they may adldoadncial support for the materials needed for the aissag and
interventions to the teachers. They may considerdtoidy to find a solutions to the different issues andleges faced by
untrained grade 1 teachénsthe implementatioof MFAT.

The School Administrators may conduct thorough in-servetiaing on the implementation of MFAT for the remaining
grade 1 teachers since the Division Office could not @fforinclude all the public grade 1 teachers in Divisidde training. In
addition, they may conduct as well learning action cell@)Aegarding the proper interventions to the learners idehtifich
special education needs and learning difficulties. Through tbathers may acquire appropriate strategies andambh@E® in
addressing the needs of the learners. Further, theyrmolagle developmental funds in MOOE to fund the materiakdded for
MFAT and interventions. They may also provide propeetatiocation intended only for the assessment so ¢aahérs could
focus and effectively assess the learners with specidsnéside from that, they may also conduct general @tien about the
assessment to the parents of the learners to ginedhareness of its implication to their children. Sirtbere are a lot of parents
who are unsupportive, uncooperative, andenial to the statusf their children.

The grade 1 teachers may improve their praciicdse implementatioof MFAT and usét effectivelyto help and address
the need®f the learners. Thismaygive them motivationo continue with the implementation despite challenges astilgmsmay
encounter. Further, they may think of ways to sustanterest of the learners during the conduct of assegsny motivating
them, since grade 1 learners tend to have short sparetfiat. They may continue being committed, patient, arauresfulin
assessing, teaching, and helping the learners. In addhiemractice of setting flexible schedule for remediatitasses and
assessment to the learners may continue. They majirraroordinated and collaborate with their colleagueshhyirsg ides,
knowledge and experiences that may be helpful and essienitistructional planning and coping the challenges that thay
encounter during the implementation. Lastly, they megngthen their communication with their parents regartliegsituaton
and standingf their childrenat school and have more patience in dealing with them.

Furthermore, results of the study may give idea to thenfsate develop stronger connections and relationship tswvar
school and teachers. This may be ground to build strongepsinip and collaboration with the parents to the teadneschool.
Also, theymaysee the importance of the assessmentaédble developmertdf their children.

In addition, for the learners who are the main recipiehthe program, this may be key to receive enhancegsasent
and may appreciate the efforts of the teachers in &sgessd identifying their needs and deficiencies. This maguwage them
to cooperate with their teacher during the assessaséuntt all these endeavors are for their own good and benefit

Finally, because everyone wantedhave effective quality education amachild must left behind, helping teachers among
stakeholdersf the school mudie valued through implementingFAT that is helpful and beneficial to the students.
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