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Abstract

Teachers serve as role models for their students, and their personatitiededge, skills, attitudes, and
actions significantly impact their students' success in life. This study aiteseionine how students perceive
their teachers' personality traits and how these traits relate tpuffik’ learning motivation. The study
involved 302 Grade 6 students from four selected elementary schoold/ifeshél District of the Cagayan de
Oro City School Division, and a quantitative research design was employed. Theheseaeated an
instrument, which was established to be valid and reliable. The findings suggest thatexs'tpactonality
traits improve, their pupils' learning motivation also improves. Highly motivatiedessts perceive their
teachers as more professional, and this motivates them to perform well inTtlasstudy concludes that
teachers' professional traits, as perceived by pupils, including agreeablg@ssess, extraversion, and
conscientiousness, significantly contribute to pupils' learning motivation thratighe teaching-learning
process. The pupils' insights into their teachers' personality traits &tg atgibutable to their intrinsic and
extrinsic motivation. Pupils are persuaded to work towards a goal when theyatetlein efforts count and
feel accomplished when they are involved in the teaching-learning protessfore, the study recommends
that schools organize workshops to enhance teachers' personality traits.

Keywords:personality traits, pupilgperception, motivated

1. Introduction

Teachers are the prime movers of the learning process. They aresibkpdor facilitating the
whole process of learning in the classroom. It is their responsibilityak® ravery learning activity satisfying
for the learners. Thus, a teacher should have a thorough undergtahdie nature of the learners, making
the learning experience of each learner effective, productive, and meanMgfabver, the teachers must
possess the traits that would help learners be even more motivated, guidethwiedigeable. The study of
Acero et al. (2016) revealed that teachers play a vital role in the classroom wherein tleesteaehthe
manager, counselor, leader, model, public relations specialist, parent surraggitatdr, and instructor.
Because of these multiple roles, teachers must have the qualities required to peekencomplex and
difficult tasks as the architects piipils’ lives. Furthermore, the University of Houston, College of Education,
(2016) showed that there are effective characteristics and behaviors thaitcatoedust possess, such as
physical characteristics, personality characteristics, responsibility characteristics, doatimunskills,
professional relationship skills, and commitment to the teaching profession whittuge contributorso
effective learning.

On the other hand, the skills needed for effective teaching involve more dtaexpertise in an
acaemic field (Georgetown University, 2016). Educators must be able to interact effgetith the learners
and help them understand a new way of looking at the world. Although @iherenany ways to teach
effectively, good instructors have several qualities in common. They aparede set clear and fair
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expectations, have a positive attitude, are patient with students, and assess their teaghiggutar basis.
They can adjust their teaching strategies to fit both the students and the mategaizhegahat different
students learn in different ways and increasing and sustaining the motivdtithe learners to learn.
However, the motivation to learn is a competence acquired through generaéese that is predominantly
stimulated through modeling, communication of expectations, and dirediiciti@tr or socialization by
significant others (Koca 2016). Moreover, a growing body of research hasred the effects of the quality
of teacher-pupil facés-face interaction on pupil academic motivation. The degree to which chdereriop
social and academic competencies in their school lives is a good indicator of fslicobs®| adaptation and
positive teacher and peer relationships.

One of the bases for the students to learn and excel in academics enfdotfeel comfortable in
the environment as well as with the teash®eachers’ traits and characteristics can affect students mentally
and emotionally. So, from a clearer perspective, a teacher must interact wihrtiers in a positive way.
Failure to do positive interaction may develop psychological discomfohteirstudents by their experience
with their teacher. The study of Sword (2020) reveals that successful teéshiegerally considered to
require only 50% knowledge to 50% communication skills. As a result, a teaclhdd bleoproficient in all
four modes of communication listening, speaking, reading, and wséiyshould know how to utilize this
proficiency effectively in a school environment. Being able to do this hasgregen to impact the success
students achieve in their academic lives, as weall@tacher’s own professional success.

Moreover, positive teacher-pupil relationships can contribute to a warmodassnvironment that
supports successful alteratiom school and thereby increases learners’ motivation to learn. In contrast
conflictual teacher-pupil relationships are associated with lower achievement and lovestessifi, as well
as ongoing relational conflict with peers. The rol@otducator has been and will always be to empower and
impart skills and knowledge in the learnexsrelate themselves to their pupils and think of innovative ways
in which to explain different subject matters atodensure pupils really understand what is being taught.
Hence, the goal of this study is to identify the personalities of the teachelatianréo pupils learning in
selected schools in Cagayan de Oro City. Furthermore, this study aimstify itenadmirable qualities and
character traits of educators that have a significant impagigits’ motivation and eagerness to learn.

This stug is anchored on Jacquelynne Eccles' and her contemporaries' reliance ondtiartoyp
Value Theory of Achievement Motivation (Wang & Xue, 2022). In accordancke thi idea, people's
expectations for success and the value they place on tasks in particular @ieds goncert to promote
achievement-related alternatives. Pupils, for example, are more inclined to pursueigrifatigy expect to
do well and value the activity. The model further differentiates task value mtacémponents: attainment
value, such as the importance of doing well; intrinsic value or persoi@iment; utility valugthe perceived
usefulness for future goals; and cost, such as competition with other goalsliAgdo the expectancy-value
model, expectations for success and task value are shaped by a combihtgaiors. These include child
characteristics such as abilities, previous experiences, goals, self-concepts, e{Edstations,
interpretations, and environmental influences. It reveals that whereas teacher pracdibkes showed
significant result sizes for language learning self-efficacy, personality variables exlglasdmpact sizes
for motivational orientations (Hennebry-Leung & Xiao, 2020).

The expectancy-value theory is a useful framework through which onéendenstand how learners
perceive themselves and their abilities, as well as how others see them. Moreover, researolven that
educational context influences learners’ academic choices, goals, and success (Rosenzweig et al., 2019).
Previous research proposed that the single factor with the greatest impaaitbenahstudent learns is his or
her motivation (Koca, 2016). Motivation is considered an important, if m®tnost important, factor
influencing student learning. Further, plsplearning is not completely based on the individual's own drive.
Through encouragement, teachers play a crucial role in improving pupilsinipaSupporting pupils'
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competency, independence, relevance, relatedness, instructors' interestshiettteand self-efficacy might

help teachers boost pupils’ motivation to learn (Schuitema et al., 2016hefeanust create a motivating
atmosphere even if motivation might be intrinsic or extripsitils’ learning motivation Positive interactions

between teachers and pupils increase the likelihood that pupils will be motivated to learn

Additionally, constructing relationships with pupils can be difficult; nonetheless, being dptimis
and inspiring pupils can support their intrinsic desire (Minahan, 20E3edRch into the relationship between
pupils' perceptions of social support and independence suppuorthtisr teachers and self-regulated learning
and accomplishment came to the conclusion that the relationship between the putbitiraieachers had an
impact on the pupil's learning, performance in school, and social and eahatiell-being (Schuitema et al.,
2016). Early development of the capacity to deal with pupilson-one can shape the character of teacher-
pupil interaction.Teachers’ caring, trusting, and positive relationships with their pupils can initiate them to
learn. Ustiiner's (2017) Theory of Personality and Attitude towards the Tgdtuifession: Mediating Role
of Self Efficacy revealed the relationship among the pre-service teachergdiigonality traits and their
perspectives on the teaching field, as well as any potential mediating role that their self-e#itefsymay
play. Among the five personality qualities, four are studiedgreeablenes®penness, extraversion, and
conscientiousnesswere initiated to have a substantial positive relationship with teacher self-effieléfg b
while self-control had a significant negative correlation. The association between pre-seacicers'
conscientiousness, agreeableness, and attitudes toward the teaching profession, as wedlatiornbleip
between their openness and extraversion personality characteristics, was revealemhtevdgsimpacted
by their self-efficacy views. The teachers' personality traits, including their sdugeess, openness,
extraversion, and conscientiousness, are the independent variables. The afimiotritisic and extrinsic
motivation for learning, on the other hand, is the dependent variableititaldo determine what influences
extrinsic motivation, psychological health, and intrinsic motivation, which hawdirect bearing on
educational settings (Ryan & Deci, 2020). Supports for pupils' corehpkgical needs for autonomy,
competence, and relatedness aid both intrinsic motivation and well-internalized aradithnomous) types
of extrinsic motivation in predicting a variety of positive outcomes across & fngducational levels and
cultural situations. Findings also indicate a dynamic relationship between teacher and stotivation, as
governing mandates, institutional constraints, and leadership theories influencestnaircteachers.

2. Methodology

This study emplogd a descriptive-correlational research design, which involves gathering quantifiable
information through data analysis, recording, and interpretation. Descriptive ctesgars to provide a
comprehensive and accurate representation of a phenomenon by collectitigtiueaimformation that can
be tabulated and analyzed using statistical methods.

This study aims to investigate the link between pupils' perceptions of téaobessnalities and
academic success. A correlational study strategy was employed to accomplish thihid\aghproach, the
researcher examines correlations between variables without modifying any of Tthendegree and/or
direction of the association between two or more variables, which may be positegative, is shown in a
correlation (Bhandari, 2022). Therefore, the purpose of the studyeigptain howteachers’ personality traits
and pupil motivation for learning interact. It is to describe how the persotrality of teachers correlate to
the learning motivation of their pupils in an educagicetting.

Grade 6 students at elementary schools in the West Il District of the Divisidagafyan de Oro
were sampled for the study for the school year 2022-2023, assteatified random sampling method to
select participants. In a stratified sample, the population is divided into homogesidzpopulations called
strata based on specific characteristics, and each member of the populatioggnedatssone stratum. The
researcher then selects a sample from each stratum using another prolaatyiitggs method, suchscluster
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or simple random sampling, allowing statistical measures to be estimated for egudpslation (Arnab,
2017). In this study, the researcher used the Raosoft formula to determsantpke sizewhich was found to
be 302.

Descriptive and inferential statistics were used as statistical tools in analyzing the dataaniflean
Standard Deviation were utilized for Problems 1 and 2 to determine the exteettedctters’ personality
traits as perceived by the pupils and theil’s learning motivation. To test the correlation between the
dependent and independent variables, Pearson r Moment Correlatsarsed. This was used to measure
whether there is significant relationship between variablegeacher’s personality traits as perceived by
learners and learner’s motivation

3. Results and Discussion

Problem 1. What isthe extent of personality traits of the teacher s as per ceived by the pupilsin terms of:
1.1 Agreeableness,
1.2 Openness,
1.3 Extraversion, and
1.4 Conscientiousness?
Tablel
Agreeableness of Teachers as Perceived by Pupils

Verbal
Indicators Mean SD Description Interpretation

1. My teacher is kind. 4.71 0.56 Strongly Agree Very High
2. My teacher is friendly. 4.57 0.60 Strongly Agree Very High
3. My teacher is caring. 4.66 0.69 Strongly Agree Very High
4. My teacher is polite. 4.64 0.62 Strongly Agree Very High
5. My teacher is trustworthy. 4.71 0.57 Strongly Agree Very High
6. My teacher is thoughtful. 4.63 0.63 Strongly Agree Very High
7. My teacher is loving. 4.63 0.63 Strongly Agree Very High
8. My teacher is helpful. 4.67 0.58 Strongly Agree Very High
9. My teacher is understanding. 4.69 0.62 Strongly Agree Very High
10. My teacher has compassion for others. 4.69 0.57 Strongly Agree Very High

Overall 446 0.42 Strongly Agree Very High

Note: 4.21-5.00 Very High, 3.41-4.20 High, 2.61-3.40 Madely High,1.81-2.60 Low, 1.00-1.80 Very Low

Table 1 shows thdistribution of the mean scores of teachers’ level of agreeableness as perceived by
pupils. Overall, results show a very high (M=4.66, SD=0.42) sense rekageness. Furthermore, all
indicators also reveal a very high mean score, which supports the oesudtth of Table 1. Results in Table 1
imply that the personality trait of agreeableness as described in this stsidyteacher’s quality manifesting
behavioral characteristics that are perceived as sympathetic, cooperative, warmnsderate Students
perceived their teachers to be friendly and trustworthy, with the highest steem (M=4.71, SD=0.56)
among the traits listed. Among the traits presented, thoughtfulness and lovinthedowest mean score of
4.63 with a standard deviation of 0.63. According to these findingsrgsithought their teachers were very
agreeable.

Moreover, high levels of agreeableness in a teacher are crucial for shapingstiralitezs of their
students and contributing to their learning. To fulfill this duty, teachet master a range of skills and traits
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that allow them to serve as role models for their students. These traits includelyn&howledge and
abilities but also personal quadit such as consideration, generosity, and a willingness to put others’ needs
ahead of their ownThe impact of teachers on students’ achievement is fundamental, and improving the
quality of teaching will therefore directly affect the effectiveness of the educasgssdm (Maureen &
Cabauatan, 2021). In short, there is a correlation between agreeableness ancktfeativenesswith traits
like generosity, assistance, and consideration playing a particularly important role.

Table2
Openness of the Teachers as Perceived by Pupils
Verbal
Indicators Mean SD Description Interpretation
1. My teacher is creative. 4.53 0.69 Strongly Agree Very High
2. My teacher is admitting mistakes. 4.46 0.79 Strongly Agree Very High

3. My teacher sees beauty in things that others might 4.55 0.70 Strongly Agree Very High
not notice.

4. My teacher is open-minded. 4.62 0.63 Strongly Agree Very High
5. My teacher is embracing new things. 4.51 0.71 Strongly Agree Very High
6. My teacher keeps fighting for challenges in life. 4.46 0.86 Strongly Agree Very High
7. My teacher is talented. 4.55 0.70 Strongly Agree Very High

Overall 453 0.48 Strongly Agree Very High

Note: 4.21-5.00 Very High, 3.41-4.20 High, 2.61-3.40 Madely High,1.81-2.60 Low, 1.00-1.80 Very Low

Table 2 displayshe distribution of the mean scores of teachers’ level of openness. Overall, the data
shows a very high (M=4.53, SD=0.48) pupitception towards their teacher’s sense of openness. Moreover,
all indicators reveal a very high mean score. As shown in Table Zrethit demonstrates how students
perceive their teachers to be open-minded, with the highest mean scor@.dfldwéver, students have a
lower perception of the teacher's ability to admit mistakes and cope with life's challangong other traits,
with a mean score of 4.46.

This supports the idea that teachers should encourage students tatilse arehopen to new ideas
in subjects (Gonzales & Rosales, 2022). Hence, by demonstrating collaborationy $tartinthe teacher,
active learning can be encouraged in the teaching-learning process. Tedohexrse open and creative in
their teaching style can inspire and motivate students to be more creative as wellsfidgn& Amabile,
2010). Openness has a positive impact on engaging in conversations,opemginded, and problem-
solving. A teacher's job is more than just imparting knowledge; it also inahediésg to know each of his or
her students and assisting them in finding their own paths (Qian Deng et 8l., PA2refore, le highly
positive and favorable results in Table 2 are beneficial for the teaching amddeamocess.

Table 3 indicates the distribution of the mean scores for teadbets of extraversion. Overalhe
findings show a very high value of extraversiM=4.48, SD=0.46)Moreover, very high mean scores are
also revealed for all the indicators that support the overall mean. Tlgissgsghat the personality attribute of
extraversion is strongly displayed and observed by the pupils.

One notable result is theacher’s ability to cheer up the learners, which received the highest mean
score (M=4.69, SD=0.64). In contraite teacher’s ability to be the life of the party received the lowest mean
score (M=4.07, SD=0.46). This reveals that while teachers are highly capablaivating learnersthey
may notdo soin an entertaining way. Theacher’s motivational actions still fall within the boundaries of the
formal teaching-learning process.
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Table3
Extraversion of the Teachers as Perceived by Pupils
Verbal
Indicators Mean SD Description Interpretation
1 My teacher is very energetic during discussions. 4.67 0.63 Strongly Agree Very High
2 My teacher enjoys conversation. 4.63 0.67 Strongly Agree Very High
3 My teacher likes entertaining people. 4.50 0.73 Strongly Agree Very High
4 My teacher is very approachable. 4.50 0.72 Strongly Agree Very High
5 My teacher cheers learners up. 4.69 0.64 Strongly Agree Very High
6 My teacher knows how to catch our attention. 4.58 0.63 Strongly Agree Very High
7 My teacher feels comfortable around the crowd. 427 0.84 Strongly Agree Very High
8 My teacher is skilled in handling social 4.45 0.70 Strongly Agree Very High
situations.

9 My teacher starts a conversation. 4.42 0.78 Strongly Agree Very High
10 My teacher is the life of the party. 4.07 0.97 Strongly Agree Very High

Overall 4.48 0.46 Strongly Agree Very High

Note: 4.21-5.00 Very High, 3.41-4.20 High, 2.61-3.40 Madely High,1.81-2.60 Low, 1.00-1.80 Very Low

Extroverted and controlling teachers u#fdegtent teaching methods to motivate their learners (Reeve
& Jang, 2016). Teaching is not just a job, as it requires specific talent. Sdivielials may have bad
temper and get easily irritated, which can negatively impact their teaching. Howeestraaerted teacher
can relate well with thie pupils. This isa notable trait, as it is one of the key performance indicators that are
measured during class observations to evaluate teacher proficiency.

Table4
Conscientiousness of the Teachers as Perceived by Pupils
Verbal
Indicators Mean SD Description Interpretation
1. My teacher is responsible for his/her work. 4.80 0.52 Strongly Agree Very High
2. My teacher is organized. 4.67 0.61 Strongly Agree Very High
3. My teacher is hard-working. 477 0.57 Strongly Agree Very High
4. My teacher follows his/her plan. 4.57 0.73 Strongly Agree Very High
5. My teacher is diligent in his/her work. 4.71 0.61 Strongly Agree Very High
6. My teacher pays attention to details. 4.65 0.62 Strongly Agree Very High
7. My teacher gets chores done right away. 454 0.73 Strongly Agree Very High
8. My teacher does things according to a 4.56 0.64 Strongly Agree Very High
plan.
9. My teacher is always prepared. 4.71 0.56 Strongly Agree Very High
10. My teacher completes tasks successfully. 4.67 0.55 Strongly Agree Very High
Overall 466 0.40 Strongly Agree Very High

Note: 4.21-5.00 Very High, 3.41-4.20 High, 2.61-3.40 Madely High,1.81-2.60 Low, 1.00-1.80 Very Low
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Table 4 presents the distribution of the mean scores for teachers’ levels of conscientiousness. The
overall sense of conscientiousness is very high (M=4.66, SD=0.4D}h&snhigh mean score is reflected in
all structures assessed. A conscientious teacher is characterized by qualities suchcasdieiramd diligent
in handling his/her class. The teachers in this study demonstrated howheirdimsks well and take their
obligations to their learners seriously. Additionally, the results suggest that therseechieis study are
efficient and organized. For example, their classrooms are well-arrangedisracerwell-kept, and learners
know where to find classroom materials.

Similar findings were found for conscientiousness, highlighting the significangersénality traits
exhibited towards pupils in promoting their academic development. Students daughbst perception that
their teachers were responsible for their work (M=4.80, SD=0.52)a la#tser perception of theieachers’
ability to complete chores right away (M=4.54, SD=0.73). This data could indfcattewhile teachers are
accountable for their tasks, students may believe that teachers cannot complete titeamadl Meador
(2019) connotes that while a teacher's personality can contribute to stuglemisss, success is not always
defined in the same way. Additionally, one of the key traits of successful tedlsenscientiousness.

Problem 2. What is the level of pupils’ learning motivation in terms of:
2.1 Intrinsic Motivation and
2.2 External motivation?

Table6
Intrinsic Motivation of Pupils
Verbal
Indicators Mean SD Description Interpretation
1. | prefer challenging classwork so | can learn new  4.63 0.62 Strongly Agree Very High
things.
2. ltis important for me to learn what is being taughtin ~ 4.76 0.49 Strongly Agree Very High
this class.
[ like what | am learning in this class. 477 0.49 Strongly Agree Very High
| tried some new ideas and find that | enjoy it very  4.63 0.59 Strongly Agree Very High
much.

5. | think that what | am learning in this class is useful ~ 4.66 0.62 Strongly Agree Very High

for me.

6. | think that what | am learning in this class is  4.59 0.62 Strongly Agree Very High
interesting.
Understanding the subject is important to me. 4.69 0.64 Strongly Agree Very High
| like learning a lot of interesting things about the  4.71 0.59 Strongly Agree Very High
subject.

9. |feel happy when | learn about something interesting  4.75 0.50 Strongly Agree Very High
in the subject.
10. | like learning something new about people and things ~ 4.68 0.58 Strongly Agree Very High
that interest me.
Strongly Agree Very High
Overall  4.69 0.40

Note: 4.21-5.00 Very High, 3.41-4.20 High, 2.61-3.40 Madely High,1.81-2.60 Low, 1.00-1.80 Very Low

The distribution of the mean intrinsic motivation level of the pupils is shiowFable 6. Overall,
reailts indicate a very strong sense of intrinsic drive (M=4.66, SD=0.42p, At® mean score for each
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component is very high. It indicates that learners who have autonomy amsidgalty motivated.
Additionally, they have a sense of success and think that their efforts arevhitetin mastering new skills.
Table 6 shows the very high motivation of students learning in class witligtieshmean of 4.77. Pupils are
more likely to favor easy classwork (M=4.63, SD=0.62) and less likely tempuodfallenging classwork
(M=4.63, SD=0.62) and enjoy trying new ideas (M=4.63, SD30.59

Similarly, intrinsic motivation refers to the internal force that drives behavior. ltenhabpupil to
have personal fulfillment without receiving rewards from others. Ryan anid( R6t7) have discovered that
intrinsic motivation is a strong predictor of improved learning, performameativity, best development, and
mental health. Learners tend to be self-driven and goal-oriented andseeklput immediate approval from
others, especially in the educational setting. High-achieving pupils that are intrinsicéilatatb typically
achieve these goals on their own and with little assistance or motivation from others.

Table7
Extrinsic Motivation of Pupils
Verbal
Indicators Mean SD Description Interpretation

1. | try to learn the subject because | need a good 4.79 0.47 Strongly Very High
score on tests. Agree

2. | practice learning the subject because | need to  4.67 0.59 Strongly Very High
do well in my other classes. Agree

3. | practice learning the subject because | want a 478 0.50 Strongly Very High
higher learning score on tests. Agree

4. | need to learn the subject because | have been  4.64 0.57 Strongly Very High
told that | need to learn it. Agree

5. I'want to learn the subject to improve my grades. 477 0.53 Strongly Very High
Agree

6. |like my teacher to say that | learn well in her/his ~ 4.79 0.51 Strongly Very High
subject. Agree

7. |like my friends to tell me that | am doing good in ~ 4.65 0.66 Strongly Very High
the class. Agree

8. | lke to get positve comments about my  4.66 0.59 Strongly Very High
performance in class. Agree

9. | am willing to work hard to learn better than my  4.57 0.65 Strongly Very High
friends. Agree

10. I try my best and encourage others. 4.69 0.58 Strongly Very High
Agree

Strongly Very High
Overall  4.70 0.36 Agree

Note: 4.21-5.00 Very High, 3.41-4.20 High, 2.61-3.40 Madely High,1.81-2.60 Low, 1.00-1.80 Very Low

Table 7 displays the distribution of the mean scores of extrinsic motivatigngpils. Overall, the
results show a very high sense of extrinsic motivation (M=4.70, SD=@B®). each componewf extrinsic
motivation as shown by the mean scoissalso very highfurther supporting the overall results. Table 7
shows that students strive for high test scores (M=4.79, SD=0.47) anttwated when teachers tell them
they did well in the subject (M=4.79, SD=0.51). This demonstrates that learnenstarated to work toward
a goal because doing so will satisfy their motivation. Extrinsic motivation, dswar other incentives, such
as being known in class or receiving a reward displayed in class, can enamntagebehaviors. Extrinsic
incentives may not always provide an obvious benefit.

A pupil who is extrinsically motivated to succeed in school may have vaéaissns for doing sé-or
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example, the fear of failing could be a motivating factor. In another mestaaceiving cash rewards from
family members could incentivize a pupil to perform well. Therefore, extrinetovation encompasses both
negative emotions such as resentment and unhappiness as well as positive emotionsatidleojatimism
(Thoron & Bunch, 2018).

Problem 3. Isthere a significant relationship between the extent of personality traits of the teachers as
perceived by the pupils and the level of pupils’ learning motivation?

Table9

Correlation between the level of pupils’ learning motivation and the extent of the personality traits of the
teachers as perceived by the pupils

Teachers’ Personality Traits
(M=4.58, SD=.38)

r p-value Decision on Ho
Pupils’ Learning Motivation (M=4.35, 0.717* 0.000 Reject Ho
SD=.35)
Note: **significant at 0.05 level

There is a strong and positive correlation betwgasils’ learning motivation and the personality
traits of teacher¢r=0.717, p=0.00). In other words, as the personality traits of teachdrgk, the pup#’
learning motivation als goes high. It means that students who are highly motivated have perceived thei
teachers to be more professional. The personality of a teacher serves asdatdoufor how they will act
and will serve as role models for pupils in inspiring interest in learning riegsthTeachers set an example
for their students. Thus, they need to have a personality that is relatahlem since they serve as role
models. The attitudes and temperament of teachers may either positively or negéetlhe teaching and
learning process. Teachers will succeed in their role and be able to s&isfstudents if they possess good
personality traits including enthusiasm, patience, cooperation, and authorityesits are supportelioly
Blazar and Kraft (2017), who propose that a set of organizing strategiesmotional supports are just as
crucial to students' success as teachers' teaching strategies. They contend thatcteadiedps children
develop greater levels of independence, motivation to study, and risk-takimgviding emotional support
and a stable, consistent, and safe atmosphere.

Variables

Table 10
Correlation between the level of pupils’ learning motivation and the extent of the personality traits of the
teachers as perceived by the pupils by subfactors

Motivation (Overall) Intrinsic Extrinsic
p- p- p-

r value Decision r value Decision r value Decision
Teacher’s Traits 717" 0.00 Reject .689" 0.00 Reject .654" 0.00 Reject
Ho Ho Ho
Agreeableness 651" 0.00 Reject .614° 0.00 Reject .608" 0.00 Reject
Ho Ho Ho
Openness 571"  0.00 Reject .557° 0.00 Reject .512" 0.00 Reject
Ho Ho Ho
Extraversion 576" 0.00 Reject .525" 0.00 Reject .557° 0.00 Reject
Ho Ho Ho
Conscientiousnes .715" 0.00 Reject .725" 0.00 Reject .610° 0.00 Reject
Ho Ho Ho

Note: **significant at 0.05 feel
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The analysis revealed a significant positive correlation between overall motivation arall ov
teacher personality attributes, with a correlation coefficient of .717 (p < .01)filtlisg implies that a
teacher’s personality has a crucial role in student motivation and achievement. As npotéardkus and
Kokoc (2017), teacher personality traits such as openness, conscientioustiexgeaableness have been
associated with positive student outcomesugdJlit is vital for teacher training programe prioritize the
development of these traits.

Another implication is that teacher motivation is also a crucial factor to consider. Astheung
and Tang (2017) revealed that teacher motivation was positively correlated wigmtsmdtivation and
acaemic achievement. Thus, schools and educational institutions must establiglodise and motivating
work environment for teachers. One can also examine the sub-dimens$itins teacher’s personality
attributes and correlate them with the sub-dimensions of motivation. For instareasan explore the
relationship between agreeableness and intrinsic motivation. The analysis revealeilicargigrositive
correlation between intrinsic motivation and the sub-dimension of agreeableteashar personality trajts
with a correlation coefficient of .614 (p < .01).

One implication of this finding is that teacher agreeableness is a vital factsténifig studest
intrinsic motivation. As noted by Naylor and Briggs (2017), agreeable teatdred to be more supportive
and nurturing, which can lead to greater student engagement and motiikgime, schools and educational
institutions should prioritize the recruitment and development of agreeableteaénother implication is
that teacher training programs should prioritize the development of agreeableadssyasspect of teacher
personality. A study by Norouzizadeh and Salimi (2018) revealed that tewel@ng programs can
effectively enhance the agreeableness trait in pre-service teachers throughinigastions. Thus, teacher
training programs should incorporate interventions aimed at developingblgmess among future teachers.

In the context of the Philippines, one implication of this finding is that exaabreeableness is
essential in fostering intrinsic motivation among Filipino students. Agreeableetsaare known to be more
supportive, approachable, and caring, which can result in greater sengmgement and motivation
(Balbarino et al., 2018). Therefore, schools and educational institinidins Philippines should prioritize the
recruitment and development of agreeable teachers.

Another implication is that teacher training programs in the Philippines should pridtitze
development of agreeableness as a key aspect of teacher personality. A dBadyisig (2017) discovered
that perceived competence and academic goals influence intrinsic motivation and acaleeviement
among Filipino students. Tis teacher training programs should incorporate interventions aimed at
developing agreeableness among future Filipino teachers.

4, Conclusions and Recommendations

1. The findings of this study highlight the importance of teachers’ personalities in promoting students’
academic development. Teachers who possess positive personality traits caasseslee models,
inspire, and motivate their students, and contribute to their overall successesHairch could provide
valuable insight into the role of personality traits in teaching, which can help edatatistitutions to
develop effective teacher training programs that emphasize the importancearfgbejualities along
with knowledge and abilities.

2. To promote positive behavior and performance in educational environraer@s)bination of intrinsic
and extrinsic incentive can be used. Teachers can promote autonomnty aeffioa sense of success to
foster intrinsic drive, although extrinsic incentives might use judiciously tousage goal-oriented
behavior and reinforce positive outcomes.

3. The correlation between teacher personality and student motivation implies that teautieg
programs should emphasize the development of these traits as a key adpacherf personality.
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Creating a supportive and motivating work environment for teachers is gheotémt for enhancing
student motivation and academic achievement.

The following recommendations were made based on the key findings sfuitty and the conclusion
reached.

1. The Department of Education Division of Cagayan de Oro City could develomgrarograms that
focus on developing and enhancing positive personality traits in teacher<otld include workshops
or coaching sessions designed to help teachers cultivate skills related to creatiivg pearning
environments, fostering creativity and active learning, building relationships stitttents, and
promoting careful and diligent teaching practices.

2. ltis recommended to adopt a balanced approach to motivate studertsrppiating both intrinsic and
extrinsic factors. To promote intrinsic motivation, teachers should creaténiganvironments that
foster autonomy, effort, and a sense of accomplishment. Extrinsic motiwatonsas rewards and
recognition are used judiciously to encourage positive behaviors andnpenfi®. It is essential to
assess the effectiveness of motivation strategies regularly and adjust as needed mhéhis eressure
that students remain engaged and motivated throughout their educational journeys

3. Teacher training programs in the Division of Cagayan de Oro City slpoiolditize the development of
personality traits that positively impact student motivation, such as enthusiasm, pateEpagation,
and authority By focusing on these areas, teachers can improve their ability to fulfill tieg, satisfy
their students, and positively influence their academic achievement. Additiochalbpls and education
systems should prioritize initiatives that promote teacher motivation and well-being, eartliave a
positive impact on student motivation and academic sacces
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