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Abstract

Inclusive education is now prevalent in the Philippine education setting. The foal o
inclusive education is to include all learners with special needs in general eduspéoiiically
learners with hearing impairment. Thus, the experiences of teachers were réwvehlsdstudy
including the accommodations that were implemented to cater to the needs ofledtmesecial
needs. In gathering data, depth, interviews were the main evaluating instrunoefiedating the
preferred information intended for this study. Five teachers from Migis&jorth Cotabato were
interviewed. The interview focuses on their difficulties and experiences in haneéingets with
H.l. The result shows that the most common problem of the teachers is thpatenoe in teaching
especially the use of sign language. Their difficulties include their communicattoiiw learners
and give instruction. Multimedia, videos, giving classroom-writing strategies, andooioge
teaching are the most effective accommodations for teaching learners withghegpairment in
general education classrooms. The research suggested that in Service Traingegfiers (INSET)
on SPed Content and Pedagogy for the direct understanding of Special Meedtos (SNED) is
needed, training and workshop to capacitate mainstream teachers, especiafiglimghaearing
impaired learners in inclusive classroaeitings is suggested since most of thachers’ handling
learners with HI ama novice in using sign language, and integration of Assistive Technology like
applications and software integrated during lessons and parental involvemeueisted to suppbr
the present program in Special Needs Education (SNED). By understandingptreerees of
teachers in this domain, we can work towards creating inclusive educatioanerents that
empower learners with hearing impairment and enable them to reach theitdualigo

Keywords: AccommodatigrH.| (Hearing Impairmenf)INSET (Service training for TeacheiSNED
(Special needs Educatigmssistive Technology
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1. Introduction

Teaching a learner with hearing impairment is a challenging yet rewarding expeAsrinelusive
education diversifies and is now fully implemented in our school system, teaatgeexpected to become
versatile whether they are going to handle regular learners moreover, deaitihedisabilities. In addition,
teachers needed to be equipped with differentiated teaching stratiegieske the teaching and learning
process effective. Being aware of teaching strategies in handling learners witlg hiegrairment in the
general classroom is vital as this will navigate the learning experiences of all learnershesithssroom.

In a global perspective, according to Mpofu and Chimhenga (2018% are numerous inclusive teaching
methods that can help all kids learn, but there are some that stanslunigue teaching methods that are
effective with a group of pupils that have hearing impairment encourage h@apaged students to take a
seat in the front of the lecture hall, where they will have a clear line of sigéy. dlko cited that when a
teacher is looking at the blackboard, they are not supposed to talk.shbeid be aware that facial hair,
beards, hands, books, and microphones in front of their fanemale it harder for lip-readers to understand
what they are saying. Students who lip-read are unable to function in litirmpaces. The lighting in the
classroom might need to be changed by the teachers. In the study disM@pa Tashabalala (2013), the
school curriculum has to be modified to meet the needs of the hearingechpaipils. Therefore, there are
many ways to accommodate learners with Hearing Impairment and it is intgortzonsider the curriculum
and differentiated teaching strategies to be applied inside an inclusive classroom.

In the Philippine setting, it was recommended in the study of Raguin@#®)2hat the position of the
curriculum in any educational setting is significant since it specifies the competemtiesust be built with
its target audience, the learners. as concerns regarding the executiobstadcguof the curriculum in order
for the latter to be meaningful to the students, it must be relevant and iespénsthermore, classroom
teachers can effectively employ a variety of teaching strategies by researching, gefextiplanning to aid
students in acquiring and honing their socioemotional skills. In addi@iortez et. al (2019) recommended
that to improve communication between teachers and students, teachers shewthod the fundamentals
of sign language. It was also emphasized in the study abothuddy syste” when working with activities;

a hearing-impaired person paired with a non-hearing-impaired student widnadidial for both of them.
Also, each student with a hearing impairment should have their specific edateatigquirements met through
accanmoditions and modifications.

1.1.Research Objectives
This study focuses on the teaching experiences of teachers handling learnbesawiity impairment in

Grades 1 to 6 levels. Specifically, the objective of this study is to describe thmteaccommodation
strategiedor handling Hearing Impaired leaars.
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1.2.Review of Related Literature
Hearing Impairment

Hearing is one of the most important senses that a person should plbgdags a vital role in our lives
most importantly in our learnindn theoretical concept, John Piaget’s Cognitive Development explains the
importance of senses as part of the cognitive development of childreris Ithdory, there are four
developmental stages which include the sensorimotor stage where children expbdemcdd and acquire
knowledge through their motor movements and most importantly their sémgbis stage also, infants are
dependent on their sensory perceptions and motor activities in acduidngedge around them. In addition,
the Individualized Education Act or IDEA defines hearing impairmerfha impairment in hearing, whether
permanent or fluctuating, that adversely affects a child’s educational performance.”

Experiences of Teachers

Systems change and school transformation are necessary for a successiukieducation. However, a
large portion of this transformation is resource-light and design-focusesl crucial to emphasize that
inclusive education involves maintaining all students in regular classroomsadtr oh the school day.
Schuelka (2018). In the study of Dela Fuente (2021) concluded thatedgémspdifficulties the teachers have
encountered, they took a positive approach toward productive teaching aimglexperiences. As students
established strategies for providing high-quality instruction for inclusive cladseg, investigated and
displayed innovative acts. Teachers saw a chance for professional developmaspiteat them to continue
their work preparing deaf students for a better future despite the difficulbtasthieving inclusivity and
mainstreaming students with special needs alongside the typical students andigaetrsrs' experiences in
the classroom are therefore motivating. Moreover, in the study of Palanca&623), (t was foundhat non-
SpEd teachers made frequent use of however essential inclusive education metheattng for
mainstreamed kids with disabilities. These practices, however, showed that non-SpEd teadkeerto focus
on the behavior of the mainstream learners, and very few of themeacedques that would support their
social and cognitive growth. Because of this, non-SpEd teachers mayhmeweds of their mainstream
students despite their lack of experience working with students who have spemmisl Therefore, it is
essential to upskill non-special education teachers with suitable inclusive educagimachps to
accommodate kids with different needs. In a study conducted by Gayo42820), the lived experience of
teachers from Special Education Programs reveals their experiences suctdiag,facceptance from the
community, lack of training of teachers, and lack of teachers and resources.

Teaching Strategies

Inclusive education and special education are ideologies that contrast andadfiels perspectives on
education for children with disabilities. Disabilities and unique educational eeqeints. They are becoming
more prevalent. Their methods are seen to be diametrically opposing. ledpsisial education is a blend of
inclusive education's concepts, beliefs, and practices with special educationniites/etechniques, and
processes. The goal of inclusive special education development is to creat@ arndisiecommendations for
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policies, procedures, and teaching practices thatewdble successful education for all children with special
educational needs and disabilities (Hornby, 2015).

Another studyby Hornby, 2013 emphasized that inclusive special education encourages thepseaf
education treatments that emphasizedtbil's strengths as well as their needs and are influenced by a variety
of medical, psychological, and other treatment approaches. The emphasis oneelbbatt practice is a key
component of inclusive special education. This entails selecting and immileghénterventions whose
efficacy is supported by solid scientific data.

Mpofu et al., 2013 (cited in Nur Hadi et al, 2019) that "deaf and hearingiiegpstudents tend to be
visual learners, which is difficult in an environment where much esserfoafiation is delivered exclusively
by word of mouth." This means that hearing-impaired students tend todearything visually, such as a

students because much of the necessary information is delivered orally.

Accommodations

Modifications are made to give students access to education that is approptiaéd foeeds and abilities.
These tactics are not implemented to provide kids undue advantages over typical |¢adeimg;sather, it is
to provide a student with a handicap with assistance in overcoming problenag Sgethmay participate in
instruction and learning as their classmates do (Malm, B. J. 2019).

Academic accommodations are meant to satisfy the curricular requiremestisdients with special needs
in general education settings. Accommodation allows students with special npedtctpate in the regular
curriculum. without lowering their academic standards. Environmental andcahgdjustments are often
made as a method of overcoming or working around a handicap. Accommodatifiered to those who
have difficulty writing by giving them the opportunity to answer verballyd #ris goes across different
curriculum areas and projects. While accommodations are granted, there agaificast modifications in
instructional level, topic, or performance standards, but there are oppestifor students to demonstrate
learning and access knowledge. Students are given equal opportimnitiesr peers and equal access to
learning as a result of the improvements. The ultimate purpose of academic acdadions is to enable
students with disabilities to achieve in general education to the greatest extent pagsiady( et al., 2020).
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2. Methodology
2.1.Research Design

In-depth interviews were the main evaluating instrument in collecting the preferrechatifum intended
for this study.

2.2.Key Informant

Teachers from a certain school in Midsayap, North Cotabato Philippines participdtes case study.
These teachers were interviewadheir most available time. They are the people involved in coming up with
ideas about the experiences of teachers handling learners with hearing impakiverteachers from
different levels handle learners with hearing impairment in the general classroom.

2.3.Data Collection

A semi-structured interview will be done by the researchers. The researchers viileposet of opn
ended interview questions to reveal the experiences of teachers handling e@mbesaring impairment in
the general classroom.

2.4.Data Analysis

The data collectedvas transcribed verbatim and analyzed carefully. In analyzing the dateematic
analysis was done. Thematic analysis is a process where general patterns faoswirs of respondents
were made in relation to the research question. (Braun and Clarke 2006) The calkgetdtave been
patterned and guided by a qualitative research design. Creswell (2009) defines quaditearehr &
investigating and getting the meaning of a certain group to social or horollems. The methodology of
this type of research design involves emerging questions and procedures gatthéhed data is interpreted
through general themes. In relation to this, Braun and Clarke (20@6% a theme where it emphasizes the
significance of data in line with the research question and shows some lpatieofied response or meaning
from the data gathered. This se-called thematic analysis where the same author defines this process as
identifying, analyzing, and reporting themes or patterneal. dat

2.5.Research Rigors

Prior to coding and analysis, interviews will be recorded, and verbatim transwiptit be madeA
popular rigor requirement is member checking, which is asking the reseab@cttsto confirm the
transcription of an interview in order to strengttlemstudy's credibility and confirmability. In order to make
sure that the interview transcript accurately captures the meaning and intent dfj¢ie€ssaontribution, the
research subject is requested to confirm the thoroughness and accuracy ahwipt (Johnson et. al, 2020).
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2.6.Ethical Considerations

Approval that permits this interview has been obtained by the administratitive gfarticular public
school. The approval to conduct this study was secured legally and ethicallyviféd ifeachers from a
certain school where that caters to mainstream hearing-impaired learners. THeeygiiktn emailed consent
regarding asking permission to be interviewed. One of the robsza represented the group during the
interview while the other member joined the interview through google meetlefiee of consent was
reviewed by the researchers before starting the interview. Two of them appreivggitticipation to be part
of the study. The participants’ profiles will be protected in conducting this study, thus for confidentiality, the
interview was conducted at a public school that caters to classes with hearing-impadieatss The conduct
of the interview was scheduledcaeding to the participants’ most available time like during lunchtime or
after the class will be done. The data will be kept by the researchers and presentesausssd of results
after the completion of the study.

3. Results

Struggles of Teachers in
Handling Learners with
Hearing Impairment

Giving accommodations

READING WRITING ARITHMETIC
Use of Giving One-on-One
multimedia classroom Instruction
and videos writing
strategies

Fig. 1. Accommodations
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In this part, the results of the case study are presented. There were threpiestions that serve as a
guide in conducting this study and each main question has ten probesgiogs: (1) What are the
accommodations in reading? (2) Wihgthe accommodation in writing? (3) What are the accommodation in
arithmetic?

3.1.Use of Multimedia Presentations and Videos

Many of the teachers claimed that they have difficulty in introducing wordsnatrdctions because they
lack knowledge about sign language. Teacher A said,

“Dili man gud ko kabalo mag-sign language kaayo maam.
Naa koy nabakn pero gamay lang jud.”

“I do have little knowledge about sign languagp.
but it doesn 't help that much.”

The teachers reveal that they teach learners with hearing impairment thromghagisommodations.

Teacher B said,
“Kuan Maam uh kanang nagahatag kug mga material gud
Maam na engaging sa mga H.l na makuha ilangtiite”

“I've always provided instructional materials that are engaging
to the stdents with hearing impairment.”

Most of the teachers claim that the most effective accommodations that they haveeimpteare the use
of multimedia presentations and videos. Through this, they were able to pihaetiners with hearing
impairment in terms of reading.

Teacher C said,

“Individual po, meron din pong group at tsaka yung tinatawag natin
na kuan maam video presentation and the use of multimedialamedia.”

“Doing Individual tasks and groupings with the help of video
presentaon and multimedia.”

In terms of challenges in implementing the accommodations, most of the teaetlare dhat they have
difficulty communicating with learners with H.l since their ability to use sigguage in giving instructions
is limited.

Teacher D added,
“’First time ko man gud naka receive ug H.I maam, so wala jud nako
ni sya gi eskwelahan maam ba, so nalisdan jud ko sa pag sign language,
S0 haga pangayu ko ug tabang maam sa mga teacher nga naka eskwela
about sa H.l. nila nga kuastudyante”’
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“It was my first time receiving a student with hearing impairment in my class.
| struggled doing sign language that is why | always asked forftogipteachers
who took sign languge lessons.”

In overcoming those challenges, all the teachers claim that they use videos with glgigéato aid them
in accommodating learners with hearing impairment in terms of reading.

Teacher E said,
T used multimedia, like videos s&¥ouTube naa may mga songs,
naa puy reading nga sign language, naghanap ako ng paraan
para dili cla ma behind”

“I always find a way for the H.I students to not get behind.
So, | used multimedia and videos on YouTube with signdagg
for the students with H.I to cope up vitze lesson.”

In terms of evaluating the efficacy of the accommodation, teachers indicatieettedtild's ability to keep
up with peers in terms of reading is an indicator of the accommodadftetsiveness.

Teacher A said,
“Sa akoa maam, ahmm effective maam kung naa koy ipabuhat maam
ug sa grupo niya maam, makasabay sya maam”

“For me, it is more effective doing group task for the learner.
with hearing impairment engaged with his peérs

If the accommodation is not effective, the teachers claim that they modifg gimpler and easier tasks.

Teacher B said,
“Maghatag ko ug another kuan maam, mas madali eh, mas madali

nilang sabton ang kuan, ang activity”

“Giving a simpler task helps the student with hearing impairment
to understand the lesson faster.”

Teacher C said,
“Sa reading? My message will be, for teachers who are also receiving teachers
like me ahlet’s make a way to discover some strategies how to handle these
pupils, dili lang ta mag ano mag believe nga ang maghandle ang Deped
0 ang school ug seminar to us teachers,kung ma cater nimo ang oeed, s
ikaw na mismo ang maghanap ng paraan naa may seminar nga makita
sa youtube, daghan man ug sourtes.

WWw.ijrp.org



Dreevan Ray G. Bajenio / International Journal of Research Publications (IJRP.ORG) ‘.\ IJRP.ORG

Inte escarch Public
ISSN: 2708-3578 (Online)

248

“In reading, my message for the SPeD teacher is that, let us make a way to
discover some strategies on how to handle learners with special need&tAls
us not depend on Deped, or on our school to cater the learnerpedgtalieds
to make use of the materials that are available to us especially obg@utd on
the internet.”

3.2.Giving ClassromWriting Strategies

All of the teachers claim that they didn’t see any problems when it came to writing. Both of the teachers
reveal that they provided the same accommodations to learners with hegraigniemt and to the regular
students. They have observed that learners with H.l can cope up witlinpieenss of writing.

Teacher B said,
“Same also with the regular pupils, wala silang kaibahan kung anong
bigay ko na writing activity sa regular ko na pupils ganun din yung
activity sa H.l ko,makikita din naman yan, tsaka alam din naman
nila paano isulat yung mga letters/words, "Actually bright ni sya nga bata,
dili lang sya kaisturya.”

“Same with the regular students, there are no sigfit ant differences
when it comes to doing writing tasks. Learners with hearing impairment
know how to write letters

In terms of challenges, they didn’t observe any obstacle in letting the learners with H.I finish writing tasks.
They revealed that the writing speed of HI learners can compete with reguimts. Also, their
handwriting is legible and accurate.

Teacher A said,
“Sa writing, wala man koy problema sa H.I nako, ang speed nya sa pag
Write same ra gihapon sa regular pupils, visibleegible iyang pagsulat.”

“I don’t see any problem with my hearing-impaired students.
The way they writevas visible and legible like regular students.”

In terms of evaluating the efficacy of the accommodation, both teacheredl#iat their indicator that the
accommodation is effective is when the learner With was able to finish the writing task on time together
with the regular students.

Teacher B said,
“Effective sya ma'am kay kung magpasulat ko, kuna unsa ang time
allotment gihatag fothe activity, ma cope up man nya dili
na sya ingon ma behird.
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“The accommodation was effective and the H.| students
can cope up with the regular studefits.
The teachers reveal théiey don’t modify their present accommodation in writing because it is already
effective to students with hearing impairment.

Teacher C said,
“Effective sya maam”

“It is effective, Maam!”

A large population of teachers reveals that there is no need to differentiatetithitees given to learners
with Hearing Impairment from regular students so that they could feel faimiessning.

Teacher D said,

“Sa akong case kay wala may problema sa writing sa akong bata,

its ok lang siguro nga dili nimo | differentiate ang activity sa H.I
ug sa regular nga bata, kay para pud ma feels sa akong bata
dili jud special ang treatment saha.”

“In my case, I find no problem with my H.I students in writing.
It is ok not to give differentiated activities to the H.I student for
them to feel no specialeatment.”

3.3.0ne-on-one Teaching

In teaching arithmetic, the use of sign language in communicating and gnstrgctionswas the
mentioned challenge of the teachers handling learners with H.I. They added thatubdgss competence in
delivering the given instructionsid the process of solving the mathematical equations through sign language.

Teacher D said,
“Maam ui, naglisud jud meg hatag ug instructions sa mga batang
na bungol kay dili kaayu ko kabalo maginterpret sa instruction
sa math gamit ang siginguage.”

“Maam, | was having a hard time giving instructions to my Hdestts.
because | have limited knowledge when it comes to interpreting instructions
and giving the righprocess of solving problems through sign language.”

The teachers revealed that in arithmetic, they givearrene teaching to learners with H.I.
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Teacher B said,

“Kuan, kung sa H.l nako nag 1 on 1 man gud me, ang regular syempre
iba iba sila ng activity H.l. nag 1 on 1 ko, naka learn naman
pud ko ug sign saumbers.”

“I always do one on one with my H.I students because it is more helpful.
My H.l students needed more time in learning than the regular students.
Also, one on onéelped me to learn more about sign language.”

In overcoming those challenges, all the teachers claimed that they have difficuttyun@ating to H.
learners and explain the concept to them, thus they know how to sigmtbensu

Teacher C said,

“So, sa arithmetic, ma sign man nako ang number, so mag lisod jgd ka u
communicate ka sa iyalia

“In arithmetic, | know how to sign the numbers but to communicate the
instructions to my H.I students 1 find it difficult.”

In terms of evaluating the efficacy of the accommodation, both teachers atdildrttugh the results in the
assessment ddarners with H.l they can say that the accommodation is effective.

Teacher A said,

“Sa result sa iyang assessment maam, kuan man gud ma'am kung dili na sya
kabalo magduul jud na sya sa akoa.”

“When the result from the assessment of the studentvasn’t good, the student.
always asks for my e ”

Both teachers disclosed that they modify the accommodations through hekingnd guidance from the
Sped Teacher.

Teacher B said,
“Seeks the assistance sa original teacher sa SPED,
ang pangutana unsay sign sa pangutan na inani.

“Seeking professional help from the head of the SPED
to help you interprefie instructions with the right sign language.”

The teachers suggested that in giving activities, the content must be simple afit theisapabilities b
learners. Giving keywords is helpful in solving math problems.
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Teacher D said,
“Ah kuan, I simplify nato ang mga activity, kanang mag fit
lang sa iyang capacity, kay kanang reading dili pa man
jud kaau sya kuan sa reading, kunyari solving problem kay
magbasa man jud na ug long kaau, eh key word lang akong
ihatag sdyaha para makabalo sya mag solve.”

“I always simplified the activity that will fit the capacity.
of the student with special needs. Also, by giving them.
keywords it will make the processsier. ”

4. DISCUSSION

The researcher noted the limitations of the study of the experiences of sehahdling learners with
hearing impairment.

Personal interviews were conducted to gather datdhe selected teachers who handle learners with
hearing impairment in an inclusive classroom. Teachers revealed thaarthemcommodations implemented
to teach the children in terms of reading, writing, and arithmetic. Strategy trairdngeificient strategy for
educating individuals in discovering and implementing appropriate accommodatigpetific difficulties or
activities typical of an academic character that they confront. The strategy isdlieh& assists students
with special needs in determining the requirements of a task or problem.bleenaachers to make
judgnents on how to approach or solve an issue and, eventually, in mapitbeirefficacy of the method
they adopted.

4.1.Use of Multimedia Presentations and Videos

Multimedia presentations are among the most wtiwn and often-used types of presentations. Effective
techniques of presenting educational content, particularly multimedia educational presemtaions, of the
student's frequent points of interaction with researchers, teachers, and classmasse@xprmany genres:
presentation at a conference; presentation in the classroom, and so on (&tighdR013).

According to the findings of the Akay (2021) study, the useisfal and auditory materials presented in
such a way as to cater to the individual needs of the students, in conjunitiomarious educational
strategies, provides significant benefits in the acquisition of academic knowledgadents with hearing
loss.

According to Lopez (2013), the usage of mobile technology and muiamsabsts student attention,
allowing them to learn while being amused. Individualized learning activities are@eeedor kids with
disabilities in order to suit their particular educational demands. In this settincpters often intervene as
competent experts during the learning process to promote the grothtfiraftudents' capacities.
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The usage of graphic and text components in multimedia depends on thesldaainkground or prior
knowledge and determines whether the picture or the text must be providedefirst.the learners have
some understanding of the subject, they must use or receive a viguapbic after the text, but if they have
little knowledge, they must use a graphic before the text (Eitel & Scheite, 20i4Jey also discovered that
providing images and text in an irregular order had less influence tas@nping them consecutively.

It has been shown that visual and auditory information is the most egdimrithe translation of
information from stimuli around us torg-term memory (Neumann & Kopcha, 2018). As a result, visual and
audiovisual assets are crucial in teaching the subjects and concepts included in thenadigoaticulum.

4.2.Giving Classroom-Writing Strategies

Writing is a talent that is thought to be part of literacy, as well as the miistildiékill among the others.
Writing abilities are determined by your vocabulary, comprehension of seuetod grammar. As a result,
acquiring writing abilities is dependent on language skills. Furthermore, wacgtknowledge influences
writing abilities. In general, deaf students utilized less sophisticated syntactic struoturesing and
produced more syntactic structure mistakes than students with good heating fRubaningrum, 2023).

Word processing and instructional software may assist deaf pupilsuiriaggvriting abilities. Instead of
utilizing a regular keyboard and mouse, hearing-impaired computer ceerbenefit from audio output
alternatives. Advanced speech synthesizers can serve as alternative voices for kide whabbyr to
communicate vocally. Students using portable systems can engage in class dis@msstotheir computers
have been modified to give them understandable speaking voices. Alsiydeats with hearing and/or
speech impairments can use standard written osa@en documentation without difficulty, as well as
supportive aids such as recorded tapes, speech trainers, photo albums, artichiatgrconcrete objects,
and other visual cues, for language learning, speech training, and speaeciiaorWhile text telephones
allow phone conversations to be written and read rather than spoken add 'bemputerized voice
recognition software allows the computer to convert a spoken message into a legiblectsrent that
hearing-impaired students can readily read (Ahmad, 2014).

One of the main elements of the Dostal et al., 2015 's study is guidathtgae which writing is modeled
and then progressively released to the group for shared writing and todthielual for solo writing.
According to Karasts (2017) research, there is a link between writing scores and the early agehafdiing
aid, preschool education, and chronological age. The study's findigigght the necessity of support
services, independent of language or culture, as well as the educational practices refaaadgzimpaired
kids enrolled in public schools in terms of their writing abilities.

Deaf students process auditory information as visual communicators byinfpaus interpreters, the
speaker, or real-time captioning. Visual communication necessitates a high ldeelsf and acquiring
information visually over long periods of time can be taxing. Takingsnecessitates an additional degree of
focus (note taking) and compels the visual communicator to redirectgtheér away from the source of
information. Having a note-taker available helps the individual to concentrate @ulifext being given.
Providing a qualified note-taker ensures that the written record of fundamentapt® key points, and
supporting facts is correct (Powell et al., 2014).
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On measures assessing novel word learning, complex working memory, sectemmehension, and
reading accuracy, children with hearing impairment outperformed childi#tna preschool diagnosis of
language impairment. According to the additional findings of Ahmad (20ahé concept of inclusive
education has brought with it a much-needed share of equality in the appooteh education of the
'disabled' by providing them with a leveled field to rightly exhibit theifedéntial abilities, proving
themselves capable enough to learn and perform together, on par with thdisaigled peers.

4.3.0ne-on-one Teaching

Interaction between teachers and students is essential in learning, particularly ématathTo study
mathematics, students require attention, stimulus, and supervision. Howeverjnstamtors have yet to
create healthy teachstident connections. If pupils are engaged in learning, mathematics teaclks¢nsemu
skillful in delivering information using suitable learning methodologies. Thathneacher's job is to help
pupils comprehend mathematics, to carry out the mathematics learning prodess,paomote a sense of
enjoyment and enthusiasm for mathematics. To do this, the instructor mugioldedgeable about
mathematics, its properties, and the mathematics learning process (Ayuwanti et al., 2021).

Without question, onen-one training is the most effective teaching approach for enhancing edatatio
achievement (Green, 2023). Positive reinforcement andooi@e engagement with youngsters help to
change the child's actions and increase functioning. More research is teeeglathate whether children will
react to the teaching technique alone, without any extra intervention (Algaht2d), 20

According to (Penney, 2022), oe-one education assists children by providing excellent instruction first,
tailored lessons, fostering independence, increasing confidence, redueisgurpr supporting social-
emotional development, relationship building, and flexible communicatidectisfe mathematics tutoring
should illustrate how learning mathematics occurs in general during each tutoriiog.s8shool teachers
must tailor their instruction to a diverse range of pupils with varying baokgs, learning styles, and
interests. While students reported that instructors do an excellent job at ¢me mwiost difficult tasks,
students who receive omgrone tutoring have their needs met and may advance academically by leaps and
bourds (Fraser & Hasan, 2019).

5. CONCLUSION

The findings indicated that there are different accommodations in terms of teaghding, writing, and
arithmetic. The findings of this research reveal that in accommodating learneradingrethe use of
multimedia and use of videos are effective ways in teaching learners with hiegpaignent. On the other
hand, giving-writing classroom strategies is effective in terms of teaching leavitielisearing impairment.
Most of the learners with hearing impairment are good in terms of watidgcopying words and are at par
with their peers. In addition, Ore-one instruction was given to learners with H.l as accommodation since
teachers are not yet knowledgeable in terms of teaching and communicatingigisilegnguage.

WWw.ijrp.org



Dreevan Ray G. Bajenio / International Journal of Research Publications (IJRP.ORG) ‘.\ JJRP .ORG

ISSN: 2708-3578 (Online)

254

6. Recommendation
Basedon the conclusion presented the following recommendations are suggested:

1. In Service Trainings for Teachers (INSET) on SPed Content and Pedagogthef direct
understanding on Special Needs Education (SNED).

2. Training and workshop to capacitate mainstream teachers especially in handlimg epaired
learners in inclusive classroom setting.

3. Furthermore, parental support for inclusive education is much needed.
4. Integration of Assistive Technology

5. The use of computer applications
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