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Abstract

The sudden shutdowr$ schoolsin the country brought by COVID-19 pandemic has become a gnaliéengefor the

Department of Education (DepEd). The department adhered tiowsmlelivering quality education despite the challenges the
country is facing through the implementation of distaeeening. This study seeks to determine the componentsbegimtg to
the first quarter Most Essential Learning Competencied (B&tin English 6 under the new normal.
The respondents of this study were one hundred sevevag-ggade 6 pupils of Pila Elementary School both from oralime
modular classes. It employed the descriptive research desitgscribe a population, situation, or phenomenogisely and
orderly. Also, it used the quantitative research methaditect and analyze numerical data about the comporslatsd to the
first Quarter MELCs in English 6. The weighted mean, pergenéad standard deviation were used as statistical geath
the study.

The findings indicated that most of the learners involvetthé study were females and those who are of in thegerer
age or the maximum age category for grade 6 pupils whichstirea¢ed to be in the age category ranging from 10 y@ars s
months to 11 years five months. Though not highly educated, most of the respondents’ parents are still capable of assisting their
children in their distance learning. The results alsmv®d that learners get adequate home-based support syatemtsRnd
older siblings and other adult relatives attend to thesieéassisting them in learning their lessons and perfgrthigir tasks.

In terms of readiness, respontenere found outo betechnologically ready since using a compitdearning makes them feel
excited in these new normal school days. However, the findings atetic that the respondents were not physically,
psychologically and emotionally ready since learriimthe new normal has become stressful for them. Sothe déarners also
experience physical health issues like frequent headaddesya problems while attending online classes or airsyveny
modules.

The results of the study revealed tipatents’ educational attainment, the adequacy of home-based support system,
learners’ readinesasto physical, psychological-emotional, technological aspadtlearning delivery modalities are contributing
componentso the most essential learning competencies. However, gemdl@gaof learners are not significatt MELCs.

Keywords: demographics, home-based support sysgamying delivery modalities, new normal, MELCs

1.Main Text

Introduction

The impact of the COVID-19 pandemic has been seen in altidheins of society, particularly the educational
institutions. This brought global health crisis wheverybodyin all walks of life was undoubtedly affected, including theress.
Schools were not allowdd conduct facde-face classes since the Philippine government annoutheediosure oéll educational
institutions in March 2020 to restrain the virus's posssipireadn schools, colleges, and universities.

This unprecedented shutdown of schools resiitteddden interferencés learning since the closure was annourined
the latter parof School Year 2019-2020, when classes are still ongoing, s become a great challenge for the Department
of Education to continue delivering quality learning amid theninent threats to the health of the learners and paeints and
guardians, and even the teaching and non-teaching stafieB, DepEd Secretary, emphasized that education mustuznt
whatever is happening in the country, whatever challeitgedacing. Education and the learners cannot wadt,dipartment
adhered to continue giving quality education amidst thegraitd(DepEd, 2019).
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To deal with the glitches in basic education, DepEd bagap with its Basic Education Learning Tontinygy Plan (BE-
LCP) under DepEd Order No. 0:22020asstipulatedn Section lof Article XIV of the 1987 Constitutiofor the stat¢o protect
and promote the righdf all citizensto quality educatiorat all levels and take appropriate stepsake such education accessible
to all. Part of whichs the pinning dowrof the most essential learning competencies (MELG8) the learning areas. The total
numberof Learning Competencies (LCig)all areas from Kindergarteno Grade 12 (excluding the TVL specializationsSenior
High School) has streamlined to 5,689 from the original 14,174 reduction of 60 percent. These MELCS, which refer to the
most relevant knowledge, skills, and attitudes/values (K$Aarsto be mastered by each pupilachieve the learning outcomes
setin each quarteof the entire school year.

One of the biggest challenges in the implementatioermobte learning, particularly in Pila Elementary School s w
all the other schools in the country, is ensuring theteng of the learning competencies. However, it hasdjrbaen pinned
downto the most essential ones under the new normal seggucation wherein pupils are to learn most of the #ittigeir own
pace using their SLMr Self-Learning Modules with the minimal supervisairtheir teachers, especially those who are enrolled
in modular learning modality. While those who are enrdletthe online learning modality, though having the chaaésteract
with their teachers and their classmates throughhsgnous learning, nedd get acquainted with the usécomputer and social
media platforms and applicatiottscomply with computer-assisted class works postéige Google Classroonasrequirements.

In the District of Pila, Division of Laguna, majority dfd schools are implementing the MDL modality. OnlyaFlementary
School, among the twelve elementary schovotbe district, adapted botMDL and ODL for their learners from Kindergarten
Grade 6.

In this study, learners’ demographics such as gender, age, parent’s educational attainment, the adequacy of home-based
support system, and learner's readifressrmsof physical, psychological-emotional, technological aspeacis learning delivery
modalities are seaw be the contributing components to the MELCs.

Background of the Study

The health crisis has opened an avenue for a paradigninstiié educational system. According to President Duterte
(Aguilar, 2020), it just led to a new era of the basic edangirogram as the country ventured into distance and delnging.

In the entire Philippine history, it is the first tirtieat for almost two academic years, learners have ¢lesises opened not on
the usual basis as June but rather in October lasblsgbar 2020-2021 and in September for the school year 2021-2022.
significant changé the school calendar took place. Thus, the primary educstiem resumes without fateface classes and
alters different distance learning modalities such as modVaror radio-based instruction, online, or a combinatibthe said
modalities as means of instruction due to the COVID-19 paitdéks a response, the government has worked on enshang t
the learning standards are relevant and flexible to addnessnpact of COVID-19 and that the teachers and learnees ha
everything they neetb continue the teaching and learning process. Thus, angaaDepEd Undersecretary for Administration
Alain Pascua (Gonzales, 2020), the learning competenciesstveamlined to the most indispensable ones to helpetithers
focus on lifelong learning like reading comprehension, nuoyesdills, and research skills, given the challengdearning
delivery.

However,in line with the emerging situatiasf the country concerning education, there are componeaiksdanto that
contributeto the efficiency and effectiveness of the teaching aaching process. This sudden transition has caught many parents
off guard, bringing up some of the difficulties and obstaclesatme with increased parental involvement when engaand
assisting their children in various degrees and typeswifteelearning. Parents are having a hard time balanaaigvtbrk and
family and attending to the need to assist their kidslidies. Some are attempting to work remotely or canork te take care
of their children and assist them with their schaplidintanaretal., 2021).

A study conducted among different colleges and universitiéiseirPhilippines revealed that the student respondents
perceived themselves as physically prepared for virtaasobom learning but psychologically and financially, #aeynot. The
students experienced challengeseacher, curriculum, and resource factors. They believédnbst teachers are unaware of the
differences in learners' capabilities, availability esaurces, and internet connectivity for distance learpagicularly online
learning. Also, significant differences were establistvetween the profile characteristics and preparedardschallenges
experienced by the students in their virtual classroomnieg. Furthermore, the respondents' preparedness andngeslle
experiencedn virtual learning are significantly correlated. (Vitalet al., 2021)

Hence, this study investigated the leskteadinessf the learneraswell asthe parents and guardiamembracing the new trend
in education where learning modalities other than fadace are offered and how this readinesspnehts’ involvement affect
the achievemertf the three most essential learning competericiEnglish 6 during the first quarter suabidentifying natural
or make-believe, fact and non-fact images; interpretiegrieaning suggestedvisual media through a focos visual elements
and making connections between information viewed angbpat experiences. The learners' profile, such as agdegeand
parents' educational attainment, are seen to have sariéin achieving the MELCs.
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Theoretical Framework 1

This study is anchored delb’s Experiential Learning Theory (ELT). Kolb, in his published learning styles model,
explains that concrete experience, reflective observatistrazt conceptualization, and active experimentation éofonr-stage
process (or cycle) transformed into effective learningr(k2020). It is the idea that a person's experiences areaggh#irough
ongoing interactions and engagement with the world aroungdaichlearnings aninevitable produobf experience. This learning
theory takes a holistic approach and considers theatnible that experiences play in learning, including emsti@ognition,
and environmental factors.

UsingKolb’s learning theorys very beneficiafor students, educators, and employ@sit involves the transformation
of experience into effective learning.also emphasizes how experiences, including thoughtsicemoand environment impact
the learning process. Hence, the study utilized the expiatiezdrning model to assess the pupils' performance g®titaged
in the new normal education experience, which createglalearning environment caused by the sudden shift irettieihg
delivery modalities during the pandemic.

Blended learnings partof the ongoing convergence of two typical learning environménhas been adopted since the
government ventured to distance learning (Graham et al.,2014)edqi@mmly, the fusion of technology and campus-based
learning has made learning more complex (Wang, Han, and Yang, 2@thhology is seen to cause changes in the activities,
curriculum, and interpersonal relationships in the learning emvient and is reciprocally affected by the changes it sause
(Lerner and Callina, 2013). To understand the nature of blendetdnigathe Complex Adaptive Blended Learning System
(CABLS) model is applied in this study. This systems appr@didws someone new to blended learning to consider key
interacting componentt work asthey create and offer a blended learning coargeogram.n line with this, this study utilized
the system approach in understanding the key interacting contpasework in blended learning and how it contributes to
learning competencies.

The sudden shift to distance learning also means necesfjasfments among learners to prepare them. The pupils'
learning experiences are largely influenced by their intemiol behaviort® continue studying. Their experienisanextremely
enjoyable psychological state and temporary subjective exmerian intrinsic motivator in explaining the learneifngness.
Therefore, an important prerequisite to predicting future learners’ intention to continue engaging in online learning is the flow
experience of large-scale online learning during the pard@&hao,etal., 2022).

Also, this study is supported Bronfenbrenner's Ecological Systems Theorwhich looks at child development as a
complex system of relationships influenced by multiplellewf the surrounding environment, from immediate settfifgmily
and school to broad cultural values, laws, and customené;\2020). Bronfenbrenner recognized that multiple aspéets
developing child's life interact with the environmentoienbrenner's perspective resembles the wafrkioert Bandura’s social
learning theory and LeVygotsky’s sociocultural theoryin which the environment is explicitlyr implicitly considered a crucial
mechanism in development. Children and students are\giegthcted by the world around them. The adequacy of parents'
involvementor thehome-based support system influences a child's development.

TheTheory of Planned Behavior (TPB is correlationato theTheory of Reasoned Action (TRA)and both applieto
the current study. Both models are based on the prenais@thividuals make logical, reasoned decisions to engeageeicific
behaviours by evaluating the information availablentem. (LaMorte, 2019). The performance of a behavior tisragned by
the individual's intentioto engagen it (influenced by the value the individual placesthe behavior, the ease with whitttan
be performed, and the views of significant others) angdhneeption that the behavior is within his/her contimIRA, a TPB
model based on attitudes, social support, self-efficaay tlae intention was moderately successful in predictiggeaplaining
self-management. This applies to the current study. It mesthe learners' readiness in the new normal set up iateguand
how their intentiorto engagen it affects the achievemenf the target learning competencies for the first quarter.

Aligned onthe K-12 Basic Education Curriculuior Grades 10 10, the K to 12 English Curriculuimcharacterized by
the domain-based learning competencies, which havepieeed dowrto the most essential onestheso-called Most Essential
Learning Competencies (MELCSs). The identified domains areaaedto the contexts o€ommunicative Language Teaching
(CLT), which is generally regarded as an approach to languadeinig. It reflects a certain model of research paradigen o
theory (Torogtal., 2018)It is basednthe theory that the primary functiofilanguages for learnerdo develop communicative
competence. In other words, the goal is to make usabfifesituations that requires communication skillae most essential
learning competencies that were highlighted in this studly ascidentifying real or make-believe fact, and non-iaetges,
interpreting the meaning suggested in visual media througltus fon visual elements, and making connections between
information viewed and personal experiences are amongletraing competencies where learneen develop their
communicative competenae real-life situations.
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Statementof the Problem

This study determined the components contributing to theegements of the first quarter Most Essential Learning
Competencies (MELCSs) in English among the Grade 6 pupilerithe new normalt Pila Elementary School, School Year 2021-
2022.

This study soughtb answer the following research problems:

1. What are théearners’ demographic terms of:

1.1 gender;

1.2 age; and

1.3parents’ educational attainment?

2. Whatis the levelof adequacyf learners’ home-based support system?
3. Whatis thelevel of learners’ readiness as to:

3.1 physical aspect;

3.2 psychological-emotional aspect;

3.3 technological aspect and

3.4 learning delivery modalities?

4. Whatis the extenbdf learners' perceptianf the first quarter's most essential learning competefici

5. Whatis the levelof learner’s performancen the target most essential learning competericigbe first quarter?

6. Do learners’ demographics sugsgender, age, parents' educational attainment, the adequbeyhafme-based support
system, and the learners' readiness in terms of phyp®athological-emotional, technological and learning dstiver

modalities affect the first quarter's most essent@hieg competencign English 67?

Research Methodology

This includes explaining the research design, the populatidrsamples, the data gathering procedure, and theticsdti

treatmenif the data usefibr the accurate analysis and interpretation.

Research Design

This study employed the descriptive research design tailoeescpopulation, situation, or phenomenon concisely andlprdte

can answer what, where, when, and how questions, buvmptgquestions (McCombes, 2020). This research also used the
guantitative research method to collect and analyze ncathdata about the components related to the Firstt€@UAELCs in
English 6 under the new normal.

The respondentsf this studyis consisted of one hundred seventy-se\igtt) grade 6 pupiler 56%of the total enrolled
grade 6 pupilén Pila Elementary School, both from online and modalasses.

Pila Elementary School has nine (9) sections in GradenéreTare three (3) sections in Online Distance Learning
Modality (ODL) including Narra, Ipil-Ipil and Yakal. The six (maining sections, Talisay, Molave, Antipolo, Alagad,did
Katmon are dapting the Modular Distance Learning (MDIhe Tesearcher coordinated with the respondents througlcilides
advisers and by dissemination informatiornheir respective group chist Facebook messenger.

Sampling Technique

This research preferred convenience sampling, whitheigasiest method considering the prevailing situatidghe country
more specifically in Pila Elementary School due to CaMd The respondents were selected based on their altgilabd
eagerness to participate in the study. Since those whateered to participate in the research as the otlaeacteristics may
not represent respondents, the sample may not be matiesignificant biases.

This study used a survey questionnaire-checklist instrunaergsearch-made instrument to determine the different
components contributing to the Most Essential Learning Ctanpies (MELCs) in English among the Grade 6 pupils under the
new normal.

The researcher thoroughly reviewed different books;lasti journals, publications, and visited webdibasonstruct the
guestionnaire described above. The research tool was preparedbmitted to professors, panel members, and other experts
the fieldfor comments and suggestions. Validation was done to dhsaspresentationf the items with those of others dealing
with the same area of investigation. The adviseristagge relevanb the contentsf the questionnaire was solicited.

The respondents received the validated copy of the questieim#&oogle form and sent it through personal messages
and group chatsn Facebook messenger.

The researcher decided a topic and titlef the studyijt was then submittei the professofor validation and secured written
permit addressed to the principal of Pila Elementaho8ic Due to the heightened risk of the possible spread &@4dD-19
virus when the study was done, the researcher gatheedyaending survey questionnaires via emails andtpriviassages
using Facebook messenger. The researcher prepare(bhjedive-type) taken fromepEd’s PIVOT Student Learning Modules
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or SLMs; thus, further validation wa® longer needed. The test was also administered onlireeddta were tHé’ﬁ’?’:"oH@cted using
a spreadsheet linked the online google form questionnaire. The results weriéed, tallied, interpreted, and analyzed.
Statistical Treatment

After all the data had been gathered, the tallying wisged using the quantitative method and expressed using the

Likert scale and narration. Then, the researcher arranged tegogaeand the results from the respondents’' responskes to
survey questionnaire$o measure the demographic profifghe learner respondents sadgender, age anghrents’ educational
attainment, the researcher used the percentage. To deteitmiradequacy of the horhased support system, the learners’
readiness in terms of physical, psychological-emotjarad technological aspects, and learning delivery moeklitiean, the
gathered data were subjectecaverage weighted mean and standard deviation taddeiinalysis and interpretation.

Results and Discussion

1. Learners’ Demographic Profile

Gender

H Male

M Female

Figure 1. Learners’ Demographics in Terms of Gender

Figurel presents the demographifsthe learners with respect to their gender. @waine hundred seventy-sev@Y7)
respondents, one hundred t{02) were identifiedto be of the female population whicls 58% of the total numbelof
respondents. The remaining seventy-{ivB) respondents were identifiedmales which accounts 42%o0f the total population.

From this, it can be inferred that many female learwere involved at the time of the study.

B Underage (10 years
old and below)

B Average Age (11-12
years old)

Overage (13-15 years
old and above)

Figure 2. Learners’ Demographics in Ternwaf Age
Figure 2 presents the demographic profile of the learwéh respect to their age. It shows that amonghanelred

seventy-seven (177) respondents, one hundred seventy-two (¥éZylemtified to be in average age or between 11 to 13 year
old whichis 97%of the total sample populatio®n the other hand, only four (4) respondents are overageetween thirteeto
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fifteen years old which accounis 2% of the population. Only ongl) pupil is underage whichs 1% of the fot’a @ymbenf
respondents.

From this, it can be inferred that at the time the stualy conducted, majority of the learner respondenthaecrage
age or the maximum age category for grade 6 pupils.

Father's Educational Attainment

M Elementary Undergraduate
M Elementary Graduate

High School Undergraduate
M High School Graduate
M College Undergraduate

College Graduate

M Post Graduate Studies

Figure 3. Learners’ Demographicén Termsof Fathers’ Educational Attainment

Figure 3 presents the demograplitthe learners with respeitt their fathers” educational attainment.

Out of one hundred seventy-seven (177) respondents, sixty@hevere identified to have graduated high school at
the least whiclis 39%o0f the total population. This seconded in quantity by those who those identtfiddhve graduated college,
with forty-nine (49) respondents identifying as such, whicloaets for the 28% of the population. However, only three (3)
respondents have been identified to have pursued post-gratiwdies, which is about 2% the population.

From this, it can be inferred that majority of the fashaf the learners at the time of the study are educabedigh not
all have graduated college, most of the respondents’ fathers are academically capable of assisting their children in their studies
thus, creating positive impaoh their educational experience.

Mother's Educational Attainment

B Elementary Undergraduate
B Elementary Graduate

High School Undergraduate
B High School Graduate
M College Undergraduate

College Graduate

B Post Graduate Studies

Figure 4. Learners’ Demographics in terms dlothers’ Educational Attainment

Figure 4presents the demographics of the learners with respect to their mothers’ educational attainment. Out of one
hundred seventy-sevéh77)respondents, sixty-foi64) were identifiedo have graduated high schadlthe least whiclis 36%
of the total population. This secondedh quantity by those identifietd have graduated college, with fifty-eigi®8) respondents
identifying as such, which accounts for 33% of the popula@nthe other hand, only six (6) respondents have beeriifiident
asundergraduates and graduatéslementary studies, which is about 8¢the population sample.

From this, it can also be stated that most of thearedents' mothers are mostly educated, and only a feelerentary
graduates and undergraduates. Though not highly-educatechostithf them are also capable of assisting their childveheir
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distance learning which is very important since aiitbe key components the academic success is the involvernamarents
in educational journey.

2. Home-based Support System

Table 1.Level of Adequacy of Home-based Support System

STATEMENT MEAN SD REMARKS
1. When | study, people arounte will help  me work and not distrac 3.95 0.92 Adequate
me. . .

2. My parents attentb the need®f assistingme in learning my lessons 4.07 0.84
and doingmy performance tasks . : '
3. I can independently answat the activitieson my modules. 3.66 0.98 Adequate

Adequate

4. My parents closely monitomy studies by communicating witmy 3.89 0.91 Adequate
teachers regularly. ' '

5. | get support fronmy older siblings and other adult relativies 3.56 1.19 Adequate
doing/answeringny modules. ' '

6. My parents/siblings/adult relatives are always availabbk silling to 3.77 0.87 Adequate
assistmein doingmy classwork. ' '

7. lamcomfortable listeningp teachers’ lessonor answering the activities 3.73 0.96 Adequate
onmy modulesat home while doing household chores. ' '

8. My parentxanprovide adequate learning resources at home asuil 3.66 1.04 Adequate

phone, laptop/tablet, internet connectivity, and the like
9. We have a fast/stable internet connectatthome 3.90 1.00 Adequate
10. Thereis a proper and enough spdoe learningat home. Therefore, |

can focus and concentrate well. 3.56 2.47 Adequate
11. My parentzanwork for our living and assisinein my distance learning

atthe same time. 3.93 1.04 Adequate
12. | havean environment conducivi® learning. 3.01 0.94 Adequate

Overall Mean = 3.80
Standard Deviation = 1.10
Verbal Interpretation = Adequate

Table 1 illustrates the level of adequacy of home basedsugystem among learneBased on the findings, parents
attend to the needs of assisting their children in leathieig lessons and doing their performance tasks (M=4D7014).
Also, when they study, people around them would help therk and not try to distract them (M=3.95, SD=0.92). It &las
been found out that learners get support from their oldénggbhnd other adult relatives in doing/answering their nesdul

Overall, the home based support system among respondairtect mean score of 3.80 and a standard deviation of
1.10 and was verbally interpreted as adequate. The resaltsthat the involvement and suppafrparents and other family
members in child’s studies especially in this time of pandemic is seen to be very relevant.

Table 2.Level of Learners’ Readiness a® Physical Aspect

STATEMENT MEAN SD REMARKS

1 | can spend significant time and ena@gngagen online learning class 3.85 0.84 Often Observed
or in answeringny modules.

2. | have better sleeping habits/routines during distirazaing. 3.63 1.05 Often Observed

3. | still can maintain good eating habits even thahgne are deadlings

beatin accomplishing activitie& my modules/Google classroom. 3.76 1.06 Often Observed
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4.1don’t experience physical health issues like frequent headacheya Y

problems while attending online classesansweringny modules. 3.34 114 Sometim&s Observed
5. | feel happier learningt home alone without physical interactions wi

my teachers and classmates than in fagace learning 2.49 0.84 Seldom Observed
6. | am willingto spend 10-20 hours each waglkattending online classe :

or answering my modules. 3.15 0.93 Sometimes Observed
7. 1 am comfortable sittinépr more than 2 hours front of a computeor

cellphone while attending online classesnsweringny modules. 3.11 1.07 Sometimes Observed

Overall Mean = 3.33
Standard Deviation = 1.09
Verbal Interpretation 5o a moderate extent

Table 2 illustrates the level of learners’ readiness as to physical aspect. This shows that learners are often observed to be
capable of spending significant time and energy to engage imedelarning class or in answering their modules (M=3.85,
SD=0.84), have better sleeping habits/routines during destaacning (M=3.63, SD=1.05) and still can maintain good eating
habits even though there are deadliodseatin accomplishing activitie# their modules/Google classrooms (M=3.76, SD=1.06).
On the other hand, it is seldom observed that pupils tggbibr learning at home alone without physical interastigith their
teachers and classmates than in facce learning (M=2.49, SD=0.84).

Overall, thelevel of learners’ physical readiness attained a mean score of 3.33 and a standard deviation of 1.09 and was
verbally interpretedo a moderate extent.

Table 3. Level of Learners’ Readiness a® Psychological-Emotional Aspect

STATEMENT MEAN SD REMARKS

1. lamready for the new normal way of learning. 3.55 0.86 Often Observed

2. Learningn the comfor'lof my home makeme 3.72 0.90 Often Observed
enthusiastic aboutlearning

3. New normal education is not stressful for me. 3.06 0.90 Sometimes Observed
ﬁ.e\lNhave higher expectations for my academic performiante 329 0.90 Sometimes Observed
normal.

5. Distance learning improves my written .
communication and analytical thinking skills. 2.95 0.86 Sometimes Observed
6. | learn best when | figure things dat myself. 3.40 0.87 Often Observed

7. lamableto managemytime well sothat work and tasks 341 0.99 Often Observed

don’t build upand will doneon time.

Overall Mean =

3.34 Standard

Deviation = 0.93

Verbal Interpretation 50 a moderate extent

Table 3 illustrates the levef learners’ readinesasto psychological-emotional aspect. This shows that leatinitige
comfortof their homess often observetb make the pupils enthusiastic about learning (M=3.72, SD=QA8djtionally, being
ready for the new normal way of learning is often obgbagwell among the learner respondents. (M=3.55, SD=0.86heD
other hand, the improvement in written communicationamalytical thinking skills of the pupils are only somets observed
in distance learning (M=2.95, SD=0.86).

Overall, the levebf learners’ readinesasto psychological-emotional aspect attained a mean s€&:84 and a standard
deviationof 0.93 and was verbally interpretimia moderate extent among the respondents.
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Table 4.Level of Learners’Readiness ae Technological Aspect 17
STATEMENT MEAN SD REMARKS
1. I own a device (cellphone and/ laptopaccess online learning. 3.65 1.25 Often Observed

2. I know howto use online learning applications such

asGoogle Classroom, Google Meet and Zoom, Class pointjZué&tc. 351 1.05 Often Observed
3. I know howto use web browsers (e.g. Internet Explorer, Google 3.59 1.12 Often Observed
Chrome). ' '

4. Using a computer in learning makes feel excitedn these new 3.47 0.96 Often Observed
normal ' '

school days.

5. lamconfident to usenonline learning system. _ 3.48 1.06 Often Observed
I6. I fe_el internet connection strength determines effecti 3.62 0.92 Often Observed
earningopportunity.

7. | believe thamy knowledgein computer will helpmea lotin 364 115 Often Observed

mydistance learning.

Overall Mean = 3.57

Standard Deviation =

1.08

Verbal Interpretation = To a great extent

Table 4 shows the levef learners’ readiness as to technological aspect. The results pteatttie learner respondents
own devices (cell phone and/ laptop) to access online leafing.65, SD=1.25). Aside from that, it is often observed tha
their knowledgen computeris believedto help them a loin their distance learning (M=3.64, SD=1.15) and using a computer
in learning makes them feel excitedthese new normal school days (M=3.47, SD=0.96).

Overall, the levebf learners’ readiness as to technological aspect attained a soeaeof 3.57 and a standard
deviationof 1.08 and was verbally interpretasto a great extent.

Learning Delivery Modalities

Table 5.Level of Learners’ Readiness a® Learning Delivery Modalities

STATEMENT MEAN SD REMARKS

1. lamcomfortable doing academic work independently and wit| .

regular facde-face interaction witlaninstructor. 3.13 0.99 Sometimes Observed
2. Accesgo devices and internédr e-learnings more expensive 471 0.47 Always Observed

comparedo using offline materials sudmsbooks and handouts.
3. It is easier and more comfortable taking distance learesgphs 296

; 1.09 Sometimes Observed
thanin
faceto-face learning.
4. | cancomply with all the technology-mediated activitiesilgas  3.39 0.92 Often Observed
5. I do not find activitie®n modules/Google classroom uninterest 3.51 0.90 Often Observed
6. Wheneyer | encounter difficulty understanding the lessloget 343 0.98 Often Observed
quicklyassisted byny teacher.
7. Distance learning increasey expectation towards 3.45 0.93 Often Observed

learning andmastering the lessons.

Overall Mean =

3.51 Standard

Deviation = 1.05

Verbal Interpretation = To a great extent

Table 5 illustrates the level of learners’ readiness as to learning delivery modalities. From this, almost all tbarhers
agree that access devices and internet for e-learniisgnore expensive compartmusing offline materials suasbooks and
handouts (M=4.71, SD=0.47). Alsibjs often observed that the learners do not find acts/tiemodules/Google classroom
uninteresting (M=3.51, SD=0.90).

Onthe other handt is still more accessible and more comfortdblethe pupilsto take lessons in fade-face learning
than in distance learning (M=2.96, SD=1.09).
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Doing their academic work comfortably and independenitiyout regular facee-face interaction with their teachigignly
observed sometimes among learners (M=3.13, SD=0.99).

Overall, the levebf learners’ readiness at® learning delivery modalities attained a mean sob®51 and a standard
deviationof 1.05 and was verbally interpretadto a great extent among the respondents.

Table 6.Learner’s Perception on the First Quarter Most Essential Learningo€@mncies (MELCsn English

STATEMENT MEAN SD REMARKS

1. I caneasily identify reabr make-believe and fact or non-fact image 3.60 0.79 Often Observed

2. | canreflecton th_e context®f read ppem/m creatingor illustrating 354 0.73 Often Observed
realor make-believe, faatr non-fact images.

3. I can infer the purpose of visual media. 3.56 0.81 Often Observed

4. 1 don’t have struggles interpreting the meaning suggestedsual
media through a focuzn visual elements. 3.47 0.75 Often Observed

5. 1 find it easyto determine images/ideas that are explicitly usec
influencemy point of view.

6. | can make connections between information read/viewed rapd
personal experiences.

7. The activitiesn my modules/ online sessions and/ google classr¢
canbeanswered bwll typesof learners.

Overall Mean = 3.59

Standard Deviation = 0.79

Verbal Interpretation = To a great extent

3.67 0.74 Often Observed

3.69 0.71 Often Observed

3.60 0.97 Often Observed

Table 6illustrates learners’ perceptioron the first quarter most essential learning competencies (8Eh English.
From this, learners can connect information read/viewesbpal experiences (M=3.69, SD=0.71). Determining images/ideas
that are explicitly usetb influencepupils’ points of viewis also often observed (M=3.67, SD=0.74). Msoare strugglingo
interpret the meaning suggested/isual media through a focus on visual elements (M=3.4%0SI5).

Overall, the masteryf the first quarter's MELCs in English among the resigors attained a mean scofe3.59 and a
standard deviatioof 0.79 and was verbally interpreted to a great extent.

The results imply that the learner participants are afteservedo make connections between information read/viewed
and their personal experiences, determine images/ideas¢hatplicitly used to influence their point of view, antdiipret the
meaning suggestad visual media by focusingn visual elements.

Table 7. Learners’ Level of Performancén the Target the Most Essential Learning Competencies (MELCs

Lowest Score Highest Score Mean Std. Deviation Analysis
7 23 15.35 3.67 Satisfactory
Legend:

20— 24.99 Outstanding
15-19.99 Very Satisfactory
10- 14.99 Satisfactory
5-9.99 Fair

0-4.99 Needs Improvement

Table 7 illustrates thizarners’ level of performancen the first quarter Most Essential Learning Competencies
(MELCSs). It canbe gleaned from the table that the Grade 6 test-t&oensPila Elementary school got the highest score of 23
and the lowesobf 7 in the first quarter MELCs.

It also shows that in a 25-item test, the respondenth@atcores ranging from 10-14.99 which attained a maae s
of 15. 35 and a standard deviatwfi8.67 and interpretealssatisfactory.

From this,it canbe inferred that theres a satisfactory level of result® thelearners’ performancef the MELCs set
for the first quarter.
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Table 8. Regression on the Predictors of the Most Essential Learning @Gamjes (MELCS) 19
Variables Beta t-value p-value Analysis
Gender -0.459 -0.830 0.408 Not significant
Age 0.126 0.689 0.492 Not significant
Father’s educational attainment 0.304 3.117 0.017 Significant
Mother’s educational attainment 0.143 2.567 0.014 Significant
Home-based support system 0.321 2.450 0.015 Significant
Physical readiness 0.715 3.117 0.017 Significant
Psychological-Emotional readiness 0.457 1.797 0.020 Significant
Technological readiness 0.914 5.134 0.010 Significant
Learning Delivery Modality readiness | 0.105 1.785 0.019 Significant

Adjusted R-Square = 0.3743
F-Value = 2.569
Sig. = 0.009

Table 8 presents the regressimrthe Most Essential Learning Competencies (MELCs) predidesults from the table
revealed thafather’s educational attainment had a significant effatthe achievememnf the MELCs. The beta coefficient
0.304 indicates that for every standard deviation unit increase in father’s educational attainment, there is a corresponding 0.304-
unit increase. The t-valu# 3.117is significant having a p-valuef 0.017.

Also, mother’s educational attainment had an influence on the MELCs. From the results, it can be seen as mother’s
educational attainment becomes higher, there is a pomdimg 0.143-unit increase in the mastery. The t-valu2 %87 is
significantat 0.014 levebf significance.

The home-based support system is seen to be a predict@llaForevery unit increase in the level of adequadie
home-based support system, there was a 0.321-unit intneasestery. The t-value of 2.450 is significant, having alpore of
0.015.

Another variable contributing the mastery of the first quarter MELCs was physicatlireessAs the learners' leveif
preparedness increases, there is a corresponding 0.7 iBeveitse in the MELCs. The t-value is 3.117, significarg 0.017
level of significance. Likewise, the learners psycholagamotional readiness also affects the achievemdhtafompetencies.
The beta-coefficiendf 0.457 indicates that for every standard deviation unit iseiagsychological-emotional readiness, there
is a corresponding 0.304-unit increase. The t-vafue797 is significant having a p-value of 0.020.

Technological readiness is also revealed to be a predittire MELCs. Itshows that as the learners’ level of
preparednesssto technological aspect increases, thsi@corresponding 0.105-unit increés¢he MELCs. The t-valuis 5.134
is significantat 0.010 levebf significance.

In addition, the learning delivery modality is one of thedters of the MELCs. For every unit increase in thellef
preparednesa the learning delivery modalities, there was a 0.321inaieasen the MELCs. The t-valuef 1.116is significant,
having a p-valuef 0.019.

The adjusted R-square indicates that 37.48be variatiorin the MELCsis explained by the predictors sua$parents’
educational attainment, learners’ readiness as to physical, psychological-emotional, technological aspect and learning delivery
modality. The F-value of 2.569 is significaatt0.009 levebf significance.

This means thaparents’ educational attainment, home-based support systeiarners’ readiness as to physical,
psychological-emotional, technological aspect and leatéligery modalities significantly affect the first quaarmost essential
learning competencies. On the other hand, gender and agaroéis are not significant to MELCs. This is evidencethby
incurred p-valuesf 0.408in gender and 4.498 age whichis far less than the significance alpbfed.05.

Summary of Findings

The data revealed that out of one hundred seventy-sevenr€spondents, one hundred two (102) were identified as
the female population, which is 58% of the total numberespondents. The remaining seventy-five (75) respondents were
identified as males, accountifiy 42%of the total population.

It also showed that one hundred seventy{iit?) or 97% among one
hundred seventy-seven (177) learner respondents were identifted amerage age or between 11 to 12 years old. Only 3% is
among the underage (10 and below) and ovefbg® 15) categories.

It was identified that sixty-nine (69) fathers were graduatad high school which is 39% of the total population. This
is secondedh quantity by those identifietd have graduated college, with forty-nine (49) respondentsifiglag assuch, which
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accounts for 28% of the population. On the other hand, bnéet(3) respondents have been identified to"havigypursued post-
graduate studies, which is about 2% of the population. Meretive data revealed that out of one hundred sewavisn (177)
respondents, sixty-four (64) were identified as mothers whkie geaduated high school at the least, which is 36% of thk to
population. Thigs secondeth quantity by those identifiei have graduated college, with fifty-eigl®8) respondents identifying
as such, which accounts for 33% of the population. On ther dtand, only six (6) respondents have been identified as
undergraduates and graduaikslementary studies, whichabout 3% of the sample population. Hericeanbestated that most
of the respondents’ parents are mostly educated.

As with the adequaoyf home-based support system, the data showed thatrleespendents receiasm adequate home-
based support system as it attained a mean score of 3.8@t@amdlard deviation of 1.10. It was also revealed that for ewery
increase in the level of adequacy of the home-based sigystetn, there was a 0.321-unit increiasemastery. The t-valuef -
1.456 is significant, having a p-value of 0. 015. Thereforentitihypothesis is rejected. This shows that the lefzalequacy
of the home-based support system is sede a predictorof the MELCs.

The physical readiness of the respondents in the newahbias a mean score of 3.33 and a standard deviation of 1.09.
This means that the level of the learners’ readiness is to a moderate extent. However, the level of learners’ readiness regarding
psychological-emotional aspects attained a mean st8t84and a standard deviation of 0.93 and was verballyneted to a
moderate extent among the respondents. As to techndlagjmect, the level of learners' readiness attaimadam score of 3.57
and a standard deviation of 1.08 and was verbally interpretadjteat extent. Also, the readiness of the pupil respandent
termsof learning delivery modalities has a mean score of 3.5hatahdard deviatiaf 1.05. It shows that the level lehrner’s
readinesin the new normal learning modalitiessto a great extent.

With regardgo learners' perceptianf the first quarter's most essential learning compete(diesCs) the data revealed
that the learners got excellent score with a mearest8:59 and a standard deviatioiD.79.It also revealed that the pupils got
the highest score of 23; on the other hand, the loseese was 7. The data show that the learner respordimtmnstrated a
satisfactory level of performandethe 25-item test, which attained a mean sobde. 35 and a standard deviatiwfi3.67.

In the test of significance, the adjusted R-square inditaé87.43% of the variation in the mastery of the MELCs
influenced by the predictors such as parents' educatidaainaént, learners' readiness for physical, psychologicadtional,
technological aspects, and learning delivery modality. Ffralueof 2.569is significant at a 0.009 level of significance.

Overall, results imply that parents' educational attaint, home-based support system, learners' readiness/$icgbh
psychological-emotional, technological aspects, and leadshigery modalities significantly affect the most edsa learning
competencies in the first quarter. On the other hand, thdegand age of learners are not significant in theegehient of
MELCs. This is evidenced by the incurred p-values of 0.408 ridlggeand 4.492 in age which is far less than the signdica
alpha of 0.05.

Conclusion

In accordance with the findings, the conclusions were made:

The researcher, therefore, concludes that componentaisperents' educational attainment, home-based support
system, learners' readiness in the aspects of physssahological-emotional, technological, and learning delivendalities
significantly affect the first quarter most essengarhing competencies in English of 177 Grade 6 pupils of Riladntary
School, both in modular and online learning delivery modalitPupils can achieve the most essential learning camepeste
when they receive an adequate home-based support systémreased parents’ educational opportunities. More so, positive
results in the students' performance are expected wheartghysically, psychologically, emotionally, and tecbgially
ready and are set to embrace different learning delivedalties as the need arises. However, the learners’ gender and age are
not significantin the achievemerdf MELCs; therefore, the null hypothessspartially rejected.

Recommendations

This study revealed the contributing componéntke first quarter's most essential learning competsiitignglish 6.
Thus, the following recommendations are hereby presented:
1. The government should continue devising plans and praottzach will
progress the resilien®f the educational system the country during emergencies caused by pandemics arrdcofes and
mustbe preparedo address the new normal after the crisis.
2. Parents must ensure that they provide as ragtiey can witrall the needsf their children in the new normal education and
must be the learning facilitatoirs home-school-based instruction dutifully.
3.Teachers must do upskilling to effectively address the progressive challenges in the country’s educational system and facilitate
and assume the roté facilitatorson the remote learning platforms.
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4.Learners musbe strengthened physically, psychologically, emotionatipd technologicallyto cope effectively; with the
incoming pressure and demand.

5. Further studiesanverify if the same findings wilbe established.
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