
Learners’ Demographics, Home-Based Support System and Readiness as 
Contributing Components to the Most Essential Learning Competencies 

(MELCs) in 1English 6 
 

Arlene P. Quinto, L.P.T. 

arlenepabloquinto@gmail.com 
Elementary English Teacher, DepEd Pila, Laguna 4010, Philippines 

 
 

Abstract  
 
The sudden shutdowns of schools in the country brought by COVID-19 pandemic has become a great challenge for the 

Department of Education (DepEd). The department adhered to continue delivering quality education despite the challenges the 
country is facing through the implementation of distance learning. This study seeks to determine the components contributing to 
the first quarter Most Essential Learning Competencies (MELCs) in English 6 under the new normal. 
The respondents of this study were one hundred seventy-seven grade 6 pupils of Pila Elementary School both from online and 
modular classes. It employed the descriptive research design to describe a population, situation, or phenomenon concisely and 
orderly. Also, it used the quantitative research method to collect and analyze numerical data about the components related to the 
first Quarter MELCs in English 6. The weighted mean, percentage and standard deviation were used as statistical treatment of 
the study. 

The findings indicated that most of the learners involved in the study were females and those who are of in the average 
age or the maximum age category for grade 6 pupils which are estimated to be in the age category ranging from 10 years six 
months to 11 years five months. Though not highly educated, most of the respondents’ parents are still capable of assisting their 
children in their distance learning. The results also showed that learners get adequate home-based support system. Parents and 
older siblings and other adult relatives attend to the needs of assisting them in learning their lessons and performing their tasks. 
In terms of readiness, respondents were found out to be technologically ready since using a computer in learning makes them feel 
excited in these new normal school days. However, the findings indicated that the respondents were not physically, 
psychologically and emotionally ready since learning in the new normal has become stressful for them. Some of the learners also 
experience physical health issues like frequent headaches and eye problems while attending online classes or answering my 
modules. 

The results of the study revealed that parents’ educational attainment, the adequacy of home-based support system, 
learners’ readiness as to physical, psychological-emotional, technological aspect and learning delivery modalities are contributing 
components to the most essential learning competencies. However, gender and age of learners are not significant to MELCs. 
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1. Main Text 

Introduction 

The impact of the COVID-19 pandemic has been seen in all the domains of society, particularly the educational 
institutions. This brought global health crisis where everybody in all walks of life was undoubtedly affected, including the learners. 
Schools were not allowed to conduct face-to-face classes since the Philippine government announced the closure of all educational 
institutions in March 2020 to restrain the virus's possible spread in schools, colleges, and universities. 

This unprecedented shutdown of schools resulted in sudden interferences in learning since the closure was announced in 
the latter part of School Year 2019-2020, when classes are still ongoing. Thus, it has become a great challenge for the Department 
of Education to continue delivering quality learning amid the imminent threats to the health of the learners and their parents and 
guardians, and even the teaching and non-teaching staff. Briones, DepEd Secretary, emphasized that education must continue 
whatever is happening in the country, whatever challenges it is facing. Education and the learners cannot wait; the department 
adhered to continue giving quality education amidst the pandemic (DepEd, 2019). 
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To deal with the glitches in basic education, DepEd has come up with its Basic Education Learning Continuity Plan (BE- 
LCP) under DepEd Order No. 012, s. 2020 as stipulated in Section 1 of Article XIV of the 1987 Constitution for the state to protect 
and promote the right of all citizens to quality education at all levels and take appropriate steps to make such education accessible 
to all. Part of which is the pinning down of the most essential learning competencies (MELCS) in all the learning areas. The total 
number of Learning Competencies (LCs) in all areas from Kindergarten to Grade 12 (excluding the TVL specializations in Senior 
High School) has streamlined to 5,689 from the original 14,171, or a reduction of 60 percent. These MELCS, which refer to the 
most relevant knowledge, skills, and attitudes/values (KSAVs), are to be mastered by each pupil to achieve the learning outcomes 
set in each quarter of the entire school year. 

One of the biggest challenges in the implementation of remote learning, particularly in Pila Elementary School as with 
all the other schools in the country, is ensuring the mastery of the learning competencies. However, it has already been pinned 
down to the most essential ones under the new normal setup in education wherein pupils are to learn most of the time at their own 
pace using their SLM or Self-Learning Modules with the minimal supervision of their teachers, especially those who are enrolled 
in modular learning modality. While those who are enrolled in the online learning modality, though having the chance to interact 
with their teachers and their classmates through synchronous learning, need to get acquainted with the use of computer and social 
media platforms and applications to comply with computer-assisted class works posted in the Google Classrooms as requirements. 
In the District of Pila, Division of Laguna, majority of the schools are implementing the MDL modality. Only Pila Elementary 
School, among the twelve elementary schools in the district, adapted both MDL and ODL for their learners from Kindergarten to 
Grade 6. 

In this study, learners’ demographics such as gender, age, parent’s educational attainment, the adequacy of home-based 
support system, and learner's readiness in terms of physical, psychological-emotional, technological aspects, and learning delivery 
modalities are seen to be the contributing components to the MELCs. 

 
Background of the Study 

 
The health crisis has opened an avenue for a paradigm shift in the educational system. According to President Duterte 

(Aguilar, 2020), it just led to a new era of the basic education program as the country ventured into distance and online learning. 
In the entire Philippine history, it is the first time that for almost two academic years, learners have their classes opened not on 
the usual basis as June but rather in October last school year 2020-2021 and in September for the school year 2021-2022. A 
significant change in the school calendar took place. Thus, the primary education system resumes without face-to-face classes and 
alters different distance learning modalities such as modular, TV- or radio-based instruction, online, or a combination of the said 
modalities as means of instruction due to the COVID-19 pandemic. As a response, the government has worked on ensuring that 
the learning standards are relevant and flexible to address the impact of COVID-19 and that the teachers and learners have 
everything they need to continue the teaching and learning process. Thus, according to DepEd Undersecretary for Administration 
Alain Pascua (Gonzales, 2020), the learning competencies were streamlined to the most indispensable ones to help the teachers 
focus on lifelong learning like reading comprehension, numeracy skills, and research skills, given the challenge in learning 
delivery. 

However, in line with the emerging situation of the country concerning education, there are components looked into that 
contribute to the efficiency and effectiveness of the teaching and learning process. This sudden transition has caught many parents 
off guard, bringing up some of the difficulties and obstacles that come with increased parental involvement when engaging and 
assisting their children in various degrees and types of remote learning. Parents are having a hard time balancing their work and 
family and attending to the need to assist their kids in studies. Some are attempting to work remotely or cannot work to take care 
of their children and assist them with their schooling (Kintanar et al., 2021). 

A study conducted among different colleges and universities in the Philippines revealed that the student respondents 
perceived themselves as physically prepared for virtual classroom learning but psychologically and financially, they are not. The 
students experienced challenges in teacher, curriculum, and resource factors. They believed that most teachers are unaware of the 
differences in learners' capabilities, availability of resources, and internet connectivity for distance learning, particularly online 
learning. Also, significant differences were established between the profile characteristics and preparedness and challenges 
experienced by the students in their virtual classroom learning. Furthermore, the respondents' preparedness and challenges 
experienced in virtual learning are significantly correlated. (Vitales et al., 2021) 
Hence, this study investigated the level of readiness of the learners as well as the parents and guardian in embracing the new trend 
in education where learning modalities other than face-to-face are offered and how this readiness and parents’ involvement affect 
the achievement of the three most essential learning competencies in English 6 during the first quarter such as identifying natural 
or make-believe, fact and non-fact images; interpreting the meaning suggested in visual media through a focus on visual elements 
and making connections between information viewed and personal experiences. The learners' profile, such as age, gender, and 
parents' educational attainment, are seen to have significance in achieving the MELCs. 
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Theoretical Framework 
 

This study is anchored on Kolb’s Experiential Learning Theory (ELT). Kolb, in his published learning styles model, 
explains that concrete experience, reflective observation, abstract conceptualization, and active experimentation form a four-stage 
process (or cycle) transformed into effective learning (Kurt, 2020). It is the idea that a person's experiences are generated through 
ongoing interactions and engagement with the world around him, and learning is an inevitable product of experience. This learning 
theory takes a holistic approach and considers the critical role that experiences play in learning, including emotions, cognition, 
and environmental factors. 

Using Kolb’s learning theory is very beneficial for students, educators, and employers, for it involves the transformation 
of experience into effective learning. It also emphasizes how experiences, including thoughts, emotions, and environment impact 
the learning process. Hence, the study utilized the experiential learning model to assess the pupils' performance as they engaged 
in the new normal education experience, which created a new learning environment caused by the sudden shift in the learning 
delivery modalities during the pandemic. 

Blended learning is part of the ongoing convergence of two typical learning environments. It has been adopted since the 
government ventured to distance learning (Graham et al.,2014). Consequently, the fusion of technology and campus-based 
learning has made learning more complex (Wang, Han, and Yang, 2014). Technology is seen to cause changes in the activities, 
curriculum, and interpersonal relationships in the learning environment and is reciprocally affected by the changes it causes 
(Lerner and Callina, 2013). To understand the nature of blended learning, the Complex Adaptive Blended Learning System 
(CABLS) model is applied in this study. This systems approach allows someone new to blended learning to consider key 
interacting components at work as they create and offer a blended learning course or program. In line with this, this study utilized 
the system approach in understanding the key interacting components at work in blended learning and how it contributes to 
learning competencies. 

The sudden shift to distance learning also means necessary adjustments among learners to prepare them. The pupils' 
learning experiences are largely influenced by their intentions and behaviors to continue studying. Their experience is an extremely 
enjoyable psychological state and temporary subjective experience, an intrinsic motivator in explaining the learner's willingness. 
Therefore, an important prerequisite to predicting future learners’ intention to continue engaging in online learning is the flow 
experience of large-scale online learning during the pandemic (Zhao, et al., 2022). 

Also, this study is supported by Bronfenbrenner's Ecological Systems Theory which looks at child development as a 
complex system of relationships influenced by multiple levels of the surrounding environment, from immediate settings of family 
and school to broad cultural values, laws, and customs (Evans, 2020). Bronfenbrenner recognized that multiple aspects of a 
developing child's life interact with the environment. Bronfenbrenner's perspective resembles the works of Albert Bandura’s social 
learning theory and Lev Vygotsky’s sociocultural theory, in which the environment is explicitly or implicitly considered a crucial 
mechanism in development. Children and students are greatly impacted by the world around them. The adequacy of parents' 
involvement or the home-based support system influences a child's development. 

The Theory of Planned Behavior (TPB) is correlational to the Theory of Reasoned Action (TRA) and both applies to 
the current study. Both models are based on the premise that individuals make logical, reasoned decisions to engage in specific 
behaviours by evaluating the information available to them. (LaMorte, 2019). The performance of a behavior is determined by 
the individual's intention to engage in it (influenced by the value the individual places on the behavior, the ease with which it can 
be performed, and the views of significant others) and the perception that the behavior is within his/her control. In RA, a TPB 
model based on attitudes, social support, self-efficacy, and the intention was moderately successful in predicting and explaining 
self-management. This applies to the current study. It measures the learners' readiness in the new normal set up in education and 
how their intention to engage in it affects the achievement of the target learning competencies for the first quarter. 

Aligned on the K-12 Basic Education Curriculum for Grades 1 to 10, the K to 12 English Curriculum is characterized by 
the domain-based learning competencies, which have been pinned down to the most essential ones or the so-called Most Essential 
Learning Competencies (MELCs). The identified domains are anchored to the contexts of Communicative Language Teaching 
(CLT) , which is generally regarded as an approach to language teaching. It reflects a certain model of research paradigm or a 
theory (Toro, et al., 2018). It is based on the theory that the primary function of language is for learners to develop communicative 
competence. In other words, the goal is to make use of real-life situations that requires communication skills. The most essential 
learning competencies that were highlighted in this study such as identifying real or make-believe fact, and non-fact images, 
interpreting the meaning suggested in visual media through a focus on visual elements, and making connections between 
information viewed and personal experiences are among the learning competencies where learners can develop their 
communicative competence in real-life situations. 
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Statement of the Problem 
 

This study determined the components contributing to the achievements of the first quarter Most Essential Learning 
Competencies (MELCs) in English among the Grade 6 pupils under the new normal at Pila Elementary School, School Year 2021- 
2022. 

This study sought to answer the following research problems: 
1. What are the learners’ demographics in terms of: 

1.1 gender; 
1.2 age; and 
1.3 parents’ educational attainment? 

2. What is the level of adequacy of learners’ home-based support system? 
3. What is the level of learners’ readiness as to: 

3.1 physical aspect; 
3.2 psychological-emotional aspect; 
3.3 technological aspect and 
3.4 learning delivery modalities? 

4. What is the extent of learners' perception of the first quarter's most essential learning competencies? 
5. What is the level of learner’s performance in the target most essential learning competencies for the first quarter? 
6. Do learners’ demographics such as gender, age, parents' educational attainment, the adequacy of the home-based support 

system, and the learners' readiness in terms of physical, psychological-emotional, technological and learning delivery 
modalities affect the first quarter's most essential learning competencies in English 6? 

 
Research Methodology 

 
This includes explaining the research design, the population and samples, the data gathering procedure, and the statistical 

treatment of the data used for the accurate analysis and interpretation. 
Research Design 
This study employed the descriptive research design to describe a population, situation, or phenomenon concisely and orderly. It 
can answer what, where, when, and how questions, but not why questions (McCombes, 2020). This research also used the 
quantitative research method to collect and analyze numerical data about the components related to the First Quarter MELCs in 
English 6 under the new normal. 

The respondents of this study is consisted of one hundred seventy-seven (177) grade 6 pupils or 56% of the total enrolled 
grade 6 pupils in Pila Elementary School, both from online and modular classes. 

Pila Elementary School has nine (9) sections in Grade 6. There are three (3) sections in Online Distance Learning 
Modality (ODL) including Narra, Ipil-Ipil and Yakal. The six (6) remaining sections, Talisay, Molave, Antipolo, Alagao, Pili and 
Katmon are dapting the Modular Distance Learning (MDL). The researcher coordinated with the respondents through their class 
advisers and by dissemination information in their respective group chat in Facebook messenger. 
Sampling Technique 
This research preferred convenience sampling, which is the easiest method considering the prevailing situation in the country 
more specifically in Pila Elementary School due to Covid-19. The respondents were selected based on their availability and 
eagerness to participate in the study. Since those who volunteered to participate in the research as the other characteristics may 
not represent respondents, the sample may not be subjected to significant biases. 

This study used a survey questionnaire-checklist instrument, a research-made instrument to determine the different 
components contributing to the Most Essential Learning Competencies (MELCs) in English among the Grade 6 pupils under the 
new normal. 

The researcher thoroughly reviewed different books, articles, journals, publications, and visited websites to construct the 
questionnaire described above. The research tool was prepared and submitted to professors, panel members, and other experts in 
the field for comments and suggestions. Validation was done to assess the representation of the items with those of others dealing 
with the same area of investigation. The adviser's assistance relevant to the contents of the questionnaire was solicited. 

The respondents received the validated copy of the questionnaire in Google form and sent it through personal messages 
and group chats on Facebook messenger. 

The researcher decided on a topic and title of the study; it was then submitted to the professor for validation and secured written 
permit addressed to the principal of Pila Elementary School. Due to the heightened risk of the possible spread of the COVID-19 
virus when the study was done, the researcher gathered data by sending survey questionnaires via emails and private messages 
using Facebook messenger. The researcher prepared a test (objective-type) taken from DepEd’s PIVOT Student Learning Modules 
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Gender 
 
 

 
42% 

 

58% 

Male 

Female 

Overage (13-15 years 

old and above) 

97% 

Average Age (11-12 

years old) 

Underage (10 years 

old and below) 
1% 2% 

Age 

or SLMs; thus, further validation was no longer needed. The test was also administered online. The data were then collected using 
a spreadsheet linked to the online google form questionnaire. The results were verified, tallied, interpreted, and analyzed. 
Statistical Treatment 

After all the data had been gathered, the tallying was arranged using the quantitative method and expressed using the 
Likert scale and narration. Then, the researcher arranged the questions and the results from the respondents' responses to the 
survey questionnaires. To measure the demographic profile of the learner respondents such as gender, age and parents’ educational 
attainment, the researcher used the percentage. To determine the adequacy of the home-based support system, the learners’ 
readiness in terms of physical, psychological-emotional, and technological aspects, and learning delivery modalities mean, the 
gathered data were subjected to average weighted mean and standard deviation to facilitate analysis and interpretation. 

 
Results and Discussion 
 

1. Learners’ Demographic Profile 
 

 
Figure 1. Learners’ Demographics in Terms of Gender 

 
Figure 1 presents the demographics of the learners with respect to their gender. Out of one hundred seventy-seven (177) 

respondents, one hundred two (102) were identified to be of the female population which is 58% of the total number of 
respondents. The remaining seventy-five (75) respondents were identified as males which accounts to 42% of the total population. 

From this, it can be inferred that many female learners were involved at the time of the study.  

Figure 2. Learners’ Demographics in Terms of Age 
 

Figure 2 presents the demographic profile of the learners with respect to their age. It shows that among one hundred 
seventy-seven (177) respondents, one hundred seventy-two (172) were identified to be in average age or between 11 to 12 years 
old which is 97% of the total sample population. On the other hand, only four (4) respondents are overaged or between thirteen to 
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Father's Educational Attainment 
2% 

3% 4% 

6% 

28% 

18% 
39% 

Elementary Undergraduate 

Elementary Graduate 

High School Undergraduate 

High School Graduate 

College Undergraduate 

College Graduate 

Post Graduate Studies 

4% 

Mother's Educational Attainment 

3% 3% 

6% 

33% 

36% 

15% 

Elementary Undergraduate 

Elementary Graduate 

High School Undergraduate 

High School Graduate 

College Undergraduate 

College Graduate 

Post Graduate Studies 

fifteen years old which accounts to 2% of the population. Only one (1) pupil is underage which is 1% of the total number of 
respondents. 

From this, it can be inferred that at the time the study was conducted, majority of the learner respondents are in average 
age or the maximum age category for grade 6 pupils. 

 
Figure 3. Learners’ Demographics in Terms of Fathers’ Educational Attainment 

Figure 3 presents the demographics of the learners with respect to their fathers’ educational attainment. 
Out of one hundred seventy-seven (177) respondents, sixty-nine (69) were identified to have graduated high school at 

the least which is 39% of the total population. This is seconded in quantity by those who those identified to have graduated college, 
with forty-nine (49) respondents identifying as such, which accounts for the 28% of the population. However, only three (3) 
respondents have been identified to have pursued post-graduate studies, which is about 2% of the population. 

From this, it can be inferred that majority of the fathers of the learners at the time of the study are educated. Though not 
all have graduated college, most of the respondents’ fathers are academically capable of assisting their children in their studies 
thus, creating positive impact on their educational experience. 

 
 

 
Figure 4. Learners’ Demographics in terms of Mothers’ Educational Attainment 

 
Figure 4 presents the demographics of the learners with respect to their mothers’ educational attainment. Out of one 

hundred seventy-seven (177) respondents, sixty-four (64) were identified to have graduated high school at the least which is 36% 
of the total population. This is seconded in quantity by those identified to have graduated college, with fifty-eight (58) respondents 
identifying as such, which accounts for 33% of the population. On the other hand, only six (6) respondents have been identifi ed 
as undergraduates and graduates of elementary studies, which is about 3% of the population sample. 

From this, it can also be stated that most of the respondents' mothers are mostly educated, and only a few are elementary 
graduates and undergraduates. Though not highly-educated, still most of them are also capable of assisting their children in their 
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distance learning which is very important since one of the key components to the academic success is the involvement of parents 
in educational journey. 

 
2. Home-based Support System 

 
  Table 1. Level of Adequacy of Home-based Support System 
 
STATEMENT MEAN SD REMARKS 
1. When I study, people around me will help me work and not distract 

me. 3.95 0.92 Adequate 

2. My parents attend to the needs of assisting me in learning my lessons 
and doing my performance tasks . 4.07 0.84 

Adequate 

3. I can independently answer all the activities on my modules. 3.66 0.98 Adequate 
4. My parents closely monitor my studies by communicating with my 

teachers regularly. 
3.89 0.91 Adequate 

5. I get support from my older siblings and other adult relatives in 
doing/answering my modules. 

3.56 1.19 Adequate 

6. My parents/siblings/adult relatives are always available and willing to 
assist me in doing my classwork. 

3.77 0.87 Adequate 

7. I am comfortable listening to teachers’ lessons or answering the activities 
on my modules at home while doing household chores. 

3.73 0.96 Adequate 

8. My parents can provide adequate learning resources at home such as cell 
phone, laptop/tablet, internet connectivity, and the like. 

3.66 1.04 Adequate 

9. We have a fast/stable internet connection at home 3.90 1.00 Adequate 
10. There is a proper and enough space for learning at home. Therefore, I 

can focus and concentrate well. 3.56 2.47 Adequate 

11. My parents can work for our living and assist me in my distance learning 
at the same time. 3.93 1.04 Adequate 

12. I have an environment conducive to learning. 
3.91 0.94 Adequate 

Overall Mean = 3.80 
Standard Deviation = 1.10 
Verbal Interpretation = Adequate 

   

Table 1 illustrates the level of adequacy of home based support system among learners. Based on the findings, parents 
attend to the needs of assisting their children in learning their lessons and doing their performance tasks (M=4.07, SD=0.84). 
Also, when they study, people around them would help them work and not try to distract them (M=3.95, SD=0.92). It has also 
been found out that learners get support from their older siblings and other adult relatives in doing/answering their modules.    

Overall, the home based support system among respondents attained a mean score of 3.80 and a standard deviation of 
1.10 and was verbally interpreted as adequate. The results show that the involvement and support of parents and other family 
members in a child’s studies especially in this time of pandemic is seen to be very relevant. 

 
Table 2. Level of Learners’ Readiness as to Physical Aspect 

 
STATEMENT MEAN SD REMARKS 

 
1 I can spend significant time and energy to engage in online learning class 

or in answering my modules. 

 
3.85 

 
0.84 

 
Often Observed 

2. I have better sleeping habits/routines during distance learning. 3.63 1.05 Often Observed 
3. I still can maintain good eating habits even though there are deadlines to 

beat in accomplishing activities in my modules/Google classroom. 
3.76 1.06 Often Observed 
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4. I don’t experience physical health issues like frequent headaches and eye 
problems while attending online classes or answering my modules. 3.34 1.14 Sometimes Observed 

5. I feel happier learning at home alone without physical interactions with 
my teachers and classmates than in face-to-face learning 2.49 0.84 Seldom Observed 

6. I am willing to spend 10-20 hours each week in attending online classes 
or answering my modules. 3.15 0.93 Sometimes Observed 

7. I am comfortable sitting for more than 2 hours in front of a computer or 
cellphone while attending online classes or answering my modules. 

 
3.11 

 
1.07 

 
Sometimes Observed 

Overall Mean = 3.33 
Standard Deviation = 1.09 
Verbal Interpretation = To a moderate extent 

   

 

Table 2 illustrates the level of learners’ readiness as to physical aspect. This shows that learners are often observed to be 
capable of spending significant time and energy to engage in online learning class or in answering their modules (M=3.85, 
SD=0.84), have better sleeping habits/routines during distance learning (M=3.63, SD=1.05) and still can maintain good eating 
habits even though there are deadlines to beat in accomplishing activities in their modules/Google classrooms (M=3.76, SD=1.06). 
On the other hand, it is seldom observed that pupils feel happier learning at home alone without physical interactions with their 
teachers and classmates than in face-to-face learning (M=2.49, SD=0.84). 

Overall, the level of learners’ physical readiness attained a mean score of 3.33 and a standard deviation of 1.09 and was 
verbally interpreted to a moderate extent. 

 
Table 3. Level of Learners’ Readiness as to Psychological-Emotional Aspect 
 

STATEMENT MEAN SD REMARKS 

1. I am ready for the new normal way of learning. 3.55 0.86 Often Observed 
2. Learning in the comfort of my home makes me 
enthusiastic about learning 

3.72 0.90 Often Observed 

3. New normal education is not stressful for me. 3.06 0.90 Sometimes Observed 
4. I have higher expectations for my academic performance in the 
new 
normal. 

3.29 0.90 Sometimes Observed 

5. Distance learning improves my written 
communication and analytical thinking skills. 2.95 0.86 Sometimes Observed 

6. I learn best when I figure things out for myself. 3.40 0.87 Often Observed 

7. I am able to manage my time well so that work and tasks 
don’t build up and will done on time. 

 
3.41 

 
0.99 

 
Often Observed 

Overall Mean = 
3.34 Standard 
Deviation = 0.93 
Verbal Interpretation = To a moderate extent 

   

Table 3 illustrates the level of learners’ readiness as to psychological-emotional aspect. This shows that learning in the 
comfort of their homes is often observed to make the pupils enthusiastic about learning (M=3.72, SD=0.90). Additionally, being 
ready for the new normal way of learning is often observed as well among the learner respondents. (M=3.55, SD=0.86). On the 
other hand, the improvement in written communication and analytical thinking skills of the pupils are only sometimes observed 
in distance learning (M=2.95, SD=0.86). 

Overall, the level of learners’ readiness as to psychological-emotional aspect attained a mean score of 3.34 and a standard 
deviation of 0.93 and was verbally interpreted to a moderate extent among the respondents. 
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              Table 4. Level of Learners’ Readiness as to Technological Aspect 
 

Table 4 shows the level of learners’ readiness as to technological aspect. The results present that the learner respondents 
own devices (cell phone and/ laptop) to access online learning (M=3.65, SD=1.25). Aside from that, it is often observed that 
their knowledge in computer is believed to help them a lot in their distance learning (M=3.64, SD=1.15) and using a computer 
in learning makes them feel excited in these new normal school days (M=3.47, SD=0.96). 

Overall, the level of learners’ readiness as to technological aspect attained a mean score of 3.57 and a standard 
deviation of 1.08 and was verbally interpreted as to a great extent. 

 

Learning Delivery Modalities 

 
Table 5. Level of Learners’ Readiness as to Learning Delivery Modalities 
 
STATEMENT MEAN SD REMARKS 

1. I am comfortable doing academic work independently and without 
regular face-to-face interaction with an instructor. 3.13 0.99 Sometimes Observed 

2. Access to devices and internet for e-learning is more expensive 
compared to using offline materials such as books and handouts. 4.71 0.47 Always Observed 

3. It is easier and more comfortable taking distance learning lessons 
than in 
face-to-face learning. 

2.96 1.09 Sometimes Observed 

4. I can comply with all the technology-mediated activities easily. 3.39 0.92 Often Observed 
5. I do not find activities on modules/Google classroom uninteresting. 3.51 0.90 Often Observed 
6. Whenever I encounter difficulty understanding the lessons, I get 
quickly assisted by my teacher. 

3.43 0.98 Often Observed 

7. Distance learning increases my expectation towards 
learning and mastering the lessons. 

 
3.45 

 
0.93 

 
Often Observed 

Overall Mean = 
3.51 Standard 
Deviation = 1.05 
Verbal Interpretation = To a great extent 

   

Table 5 illustrates the level of learners’ readiness as to learning delivery modalities. From this, almost all the learners 
agree that access to devices and internet for e-learning is more expensive compared to using offline materials such as books and 
handouts (M=4.71, SD=0.47). Also, it is often observed that the learners do not find activities on modules/Google classroom 
uninteresting (M=3.51, SD=0.90). 

On the other hand, it is still more accessible and more comfortable for the pupils to take lessons in face-to-face learning 
than in distance learning (M=2.96, SD=1.09). 

STATEMENT MEAN SD REMARKS 
1. I own a device (cellphone and/ laptop) to access online learning. 3.65 1.25 Often Observed 
2. I know how to use online learning applications such 
as Google Classroom, Google Meet and Zoom, Class point, Quizizz, etc. 3.51 1.05 Often Observed 

3. I know how to use web browsers (e.g. Internet Explorer, Google 
Chrome). 3.59 1.12 Often Observed 

4. Using a computer in learning makes me feel excited in these new 
normal 
school days. 

3.47 0.96 Often Observed 

5. I am confident to use an online learning system. 3.48 1.06 Often Observed 
6. I feel internet connection strength determines effective 
learning opportunity. 

3.62 0.92 Often Observed 

7. I believe that my knowledge in computer will help me a lot in 
my distance learning. 

 
3.64 

 
1.15 

Often Observed 

Overall Mean = 3.57 
Standard Deviation = 
1.08 
Verbal Interpretation = To a great extent 
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Doing their academic work comfortably and independently without regular face-to-face interaction with their teacher is only 
observed sometimes among learners (M=3.13, SD=0.99). 

Overall, the level of learners’ readiness as to learning delivery modalities attained a mean score of 3.51 and a standard 
deviation of 1.05 and was verbally interpreted as to a great extent among the respondents. 

 
Table 6. Learner’s Perception on the First Quarter Most Essential Learning Competencies (MELCs) in English 
 
STATEMENT MEAN SD REMARKS 

1. I can easily identify real or make-believe and fact or non-fact images. 3.60 0.79 Often Observed 
2. I can reflect on the contexts of read poem/s in creating or illustrating 

real or make-believe, fact or non-fact images. 
3.54 0.73 Often Observed 

3. I can infer the purpose of visual media. 3.56 0.81 Often Observed 
4. I don’t have struggles interpreting the meaning suggested in visual 

media through a focus on visual elements. 3.47 0.75 Often Observed 

5. I find it easy to determine images/ideas that are explicitly used to 
influence my point of view. 3.67 0.74 Often Observed 

6. I can make connections between information read/viewed and my 
personal experiences. 3.69 0.71 Often Observed 

7. The activities in my modules/ online sessions and/ google classroom 
can be answered by all types of learners. 3.60 0.97 Often Observed 

Overall Mean = 3.59 
Standard Deviation = 0.79 
Verbal Interpretation = To a great extent 

   

Table 6 illustrates learners’ perception on the first quarter most essential learning competencies (MELCs) in English. 
From this, learners can connect information read/viewed personal experiences (M=3.69, SD=0.71). Determining images/ideas 
that are explicitly used to influence pupils’ points of view is also often observed (M=3.67, SD=0.74). More so are struggling to 
interpret the meaning suggested in visual media through a focus on visual elements (M=3.47, SD=0.75). 

Overall, the mastery of the first quarter's MELCs in English among the respondents attained a mean score of 3.59 and a 
standard deviation of 0.79 and was verbally interpreted to a great extent. 

The results imply that the learner participants are often observed to make connections between information read/viewed 
and their personal experiences, determine images/ideas that are explicitly used to influence their point of view, and interpret the 
meaning suggested in visual media by focusing on visual elements. 

 
      Table 7. Learners’ Level of Performance in the Target the Most Essential Learning Competencies (MELCs) 

 
Lowest Score Highest Score Mean Std. Deviation Analysis 

7 23 15.35 3.67 Satisfactory 

Legend: 
20 – 24.99 Outstanding 
15 – 19.99 Very Satisfactory 
10 – 14.99 Satisfactory 
5 – 9.99 Fair 
0 – 4.99 Needs Improvement 

 
Table 7 illustrates the learners’ level of performance in the first quarter Most Essential Learning Competencies 

(MELCs). It can be gleaned from the table that the Grade 6 test-takers from Pila Elementary school got the highest score of 23 
and the lowest of 7 in the first quarter MELCs. 

It also shows that in a 25-item test, the respondents got the scores ranging from 10-14.99 which attained a mean score 
of 15. 35 and a standard deviation of 3.67 and interpreted as satisfactory. 

From this, it can be inferred that there is a satisfactory level of results on the learners’ performance of the MELCs set 
for the first quarter. 
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   Table 8. Regression on the Predictors of the Most Essential Learning Competencies (MELCs) 

 
Variables Beta t-value p-value Analysis 

Gender -0.459 -0.830 0.408 Not significant 

Age 0.126 0.689 0.492 Not significant 
Father’s educational attainment 0.304 3.117 0.017 Significant 
Mother’s educational attainment 0.143 2.567 0.014 Significant 
Home-based support system 0.321 2.450 0.015 Significant 
Physical readiness 0.715 3.117 0.017 Significant 
Psychological-Emotional readiness 0.457 1.797 0.020 Significant 
Technological readiness 0.914 5.134 0.010 Significant 
Learning Delivery Modality readiness 0.105 1.785 0.019 Significant 

Adjusted R-Square = 0.3743 
F-Value  = 2.569 
Sig. = 0.009 

 
Table 8 presents the regression on the Most Essential Learning Competencies (MELCs) predictors. Results from the table 

revealed that father’s educational attainment had a significant effect on the achievement of the MELCs. The beta coefficient of 
0.304 indicates that for every standard deviation unit increase in father’s educational attainment, there is a corresponding 0.304- 
unit increase. The t-value of 3.117 is significant having a p-value of 0.017. 

Also, mother’s educational attainment had an influence on the MELCs. From the results, it can be seen as mother’s 
educational attainment becomes higher, there is a corresponding 0.143-unit increase in the mastery. The t-value of 2.567 is 
significant at 0.014 level of significance. 

The home-based support system is seen to be a predictor as well. Forevery unit increase in the level of adequacy of the 
home-based support system, there was a 0.321-unit increase in mastery. The t-value of 2.450 is significant, having a p-value of 
0.015. 

Another variable contributing to the mastery of the first quarter MELCs was physical readiness. As the learners' level of 
preparedness increases, there is a corresponding 0.715-unit increase in the MELCs. The t-value is 3.117, significant at a 0.017 
level of significance. Likewise, the learners psychological-emotional readiness also affects the achievement of the competencies. 
The beta-coefficient of 0.457 indicates that for every standard deviation unit increase in psychological-emotional readiness, there 
is a corresponding 0.304-unit increase. The t-value of 1.797 is significant having a p-value of 0.020. 

Technological readiness is also revealed to be a predictor of the MELCs. It shows that as the learners’ level of 
preparedness as to technological aspect increases, there is a corresponding 0.105-unit increase in the MELCs. The t-value is 5.134 
is significant at 0.010 level of significance. 

In addition, the learning delivery modality is one of the predictors of the MELCs. For every unit increase in the level of 
preparedness in the learning delivery modalities, there was a 0.321-unit increase in the MELCs. The t-value of 1.116 is significant, 
having a p-value of 0.019. 

The adjusted R-square indicates that 37.43% of the variation in the MELCs is explained by the predictors such as parents’ 
educational attainment, learners’ readiness as to physical, psychological-emotional, technological aspect and learning delivery 
modality. The F-value of 2.569 is significant at 0.009 level of significance. 

This means that parents’ educational attainment, home-based support system, learners’ readiness as to physical, 
psychological-emotional, technological aspect and learning delivery modalities significantly affect the first quarter most essential 
learning competencies. On the other hand, gender and age of learners are not significant to MELCs. This is evidenced by the 
incurred p-values of 0.408 in gender and 4.492 in age which is far less than the significance alpha of 0.05. 

 
Summary of Findings 

 
The data revealed that out of one hundred seventy-seven (177) respondents, one hundred two (102) were identified as 

the female population, which is 58% of the total number of respondents. The remaining seventy-five (75) respondents were 
identified as males, accounting for 42% of the total population. 

It also showed that one hundred seventy-two (172) or 97% among one 
hundred seventy-seven (177) learner respondents were identified on the average age or between 11 to 12 years old. Only 3% is 
among the underage (10 and below) and overage (14 to 15) categories. 

It was identified that sixty-nine (69) fathers were graduated from high school which is 39% of the total population. This 
is seconded in quantity by those identified to have graduated college, with forty-nine (49) respondents identifying as such, which 
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accounts for 28% of the population. On the other hand, only three (3) respondents have been identified to have pursued post- 
graduate studies, which is about 2% of the population. Moreover, the data revealed that out of one hundred seventy-seven (177) 
respondents, sixty-four (64) were identified as mothers who have graduated high school at the least, which is 36% of the total 
population. This is seconded in quantity by those identified to have graduated college, with fifty-eight (58) respondents identifying 
as such, which accounts for 33% of the population. On the other hand, only six (6) respondents have been identified as 
undergraduates and graduates of elementary studies, which is about 3% of the sample population. Hence, it can be stated that most 
of the respondents' parents are mostly educated. 

As with the adequacy of home-based support system, the data showed that learner respondents receive an adequate home- 
based support system as it attained a mean score of 3.80 and a standard deviation of 1.10. It was also revealed that for every unit 
increase in the level of adequacy of the home-based support system, there was a 0.321-unit increase in mastery. The t-value of - 
1.456 is significant, having a p-value of 0. 015. Therefore, the null hypothesis is rejected. This shows that the level of adequacy 
of the home-based support system is seen to be a predictor of the MELCs. 

The physical readiness of the respondents in the new normal has a mean score of 3.33 and a standard deviation of 1.09. 
This means that the level of the learners’ readiness is to a moderate extent. However, the level of learners’ readiness regarding 
psychological-emotional aspects attained a mean score of 3.34 and a standard deviation of 0.93 and was verbally interpreted to a 
moderate extent among the respondents. As to technological aspect, the level of learners' readiness attained a mean score of 3.57 
and a standard deviation of 1.08 and was verbally interpreted to a great extent. Also, the readiness of the pupil respondents in 
terms of learning delivery modalities has a mean score of 3.51 and a standard deviation of 1.05. It shows that the level of learner’s 
readiness in the new normal learning modalities is to a great extent. 

With regards to learners' perception of the first quarter's most essential learning competencies (MELCs) the data revealed 
that the learners got excellent score with a mean score of 3.59 and a standard deviation of 0.79. It also revealed that the pupils got 
the highest score of 23; on the other hand, the lowest score was 7. The data show that the learner respondents demonstrated a 
satisfactory level of performance in the 25-item test, which attained a mean score of 15. 35 and a standard deviation of 3.67. 

In the test of significance, the adjusted R-square indicates that 37.43% of the variation in the mastery of the MELCs is 
influenced by the predictors such as parents' educational attainment, learners' readiness for physical, psychological-emotional, 
technological aspects, and learning delivery modality. The F-value of 2.569 is significant at a 0.009 level of significance. 

Overall, results imply that parents' educational attainment, home-based support system, learners' readiness for physical, 
psychological-emotional, technological aspects, and learning delivery modalities significantly affect the most essential learning 
competencies in the first quarter. On the other hand, the gender and age of learners are not significant in the achievement of 
MELCs. This is evidenced by the incurred p-values of 0.408 in gender and 4.492 in age which is far less than the significance 
alpha of 0.05. 

 
Conclusion 

 
In accordance with the findings, the conclusions were made: 
The researcher, therefore, concludes that components such as parents' educational attainment, home-based support 

system, learners' readiness in the aspects of physical, psychological-emotional, technological, and learning delivery modalities 
significantly affect the first quarter most essential learning competencies in English of 177 Grade 6 pupils of Pila Elementary 
School, both in modular and online learning delivery modalities. Pupils can achieve the most essential learning competencies 
when they receive an adequate home-based support system and increased parents’ educational opportunities. More so, positive 
results in the students' performance are expected when they are physically, psychologically, emotionally, and technologically 
ready and are set to embrace different learning delivery modalities as the need arises. However, the learners’ gender and age are 
not significant in the achievement of MELCs; therefore, the null hypothesis is partially rejected. 

 
Recommendations 

 
This study revealed the contributing components to the first quarter's most essential learning competencies in English 6. 

Thus, the following recommendations are hereby presented: 
1. The government should continue devising plans and programs that will 
progress the resiliency of the educational system in the country during emergencies caused by pandemics and other crises and 
must be prepared to address the new normal after the crisis. 
2. Parents must ensure that they provide as much as they can with all the needs of their children in the new normal education and 
must be the learning facilitators in home-school-based instruction dutifully. 
3.Teachers must do upskilling to effectively address the progressive challenges in the country’s educational system and facilitate 
and assume the role of facilitators on the remote learning platforms. 
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4.Learners must be strengthened physically, psychologically, emotionally, and technologically to cope effectively with the 
incoming pressure and demand. 
5. Further studies can verify if  the same findings will be established. 
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