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Abstract

This phenomenological research project was conducted to explore the leadership practices and professional
development needs of secondary school principals. It aimed to articulate the lived experiences and characteristics of
school principals as curriculum leaders and school managers.

The participants for this study were the 5 (five) Secondary School Principals of Secondary Schools of Division
of Siargao who already 5 (five) years and above experience in have handling a school. The participants were chosen by
purposive sampling.

The methods utilized in this study include direct observation, interview and document analysis. Also important
in this study was the utilization of triangulation. Mertler (2006) describes triangulation as an invaluable aspect of
qualitative research, allowing the researcher to connect various sources of data and establish trustworthy findings with as
little bias as possible.

This study was guided by the three grand tour questions. The first grand tour question which had three sub-

questions divulged the lived experiences that secondary school principals encompass in leadership practices. The second
grand tour question revealed the professional characteristics and professional needs of the secondary school principals in
their role as curriculum leaders and school managers. The last grand tour question was able to expose the emerging
themes that can be drawn from the prevailing codes of the lived experiences of the successful school principal.
The researcher identified six thematic patterns that were relevant to the research topic. The six predominant themes that
emerged were: school principals focused on managing teachers and improving school’s feature, school principals created
a motivating and engaging learning environment for teachers and students, school principals established sustainable
linkages and partnerships with stakeholders, school principals utilized results of assessment in managing performance,
school principals exhibit mutual understanding of an effective school leader and school principals expressed the need for
professional development.

Based on the findings, school principals may consider the emerging themes that were drawn from this study to
be applied in their respective administrations. These themes were claimed effective by the seasoned school principal
participants hence they are believed to be reliable and significant. Moreover, future research could also be conducted
which will replicate this study that would determine how well the findings of this study hold up under different
demographic circumstances. It would be especially interesting to conduct a similar study in an area of the country with a
larger sample size to allow future researchers to gather richer, varied and comprehensive data of successful school
principals.
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1. Introduction

1.1 Background of the Study
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School principals play multifarious leadership roles and functions in setting the direction for schools to be
productive workplaces conducive to learning environments. Successful school leadership requires principals
to be flexible and dynamic to be functional in a rapidly changing educational bureaucracy. Consequently, the
success and failure of the school’s development programs and projects are dependent on the school principal’s
leadership practices.

Secondary schools face different issues and concerns that school managers need to deal with their effective
and efficient running. The poor academic performance of students, increasing dropout rates, limited resources,
and discipline are the commonly identified adversities which could greatly affect the entire school when not
responded accordingly. In the study of Canivel (2010), advances and changes in technology, science, values,
environment, and international relationship also hold different challenges and adversities in education. How a
leader responds to these challenges not only affects the leader’s performance but also the performance of
those being led.

In 2015, the result of the National Qualifying Examination for School Heads (NQESH) as administered by
National Educators Academy of the Philippines (NEAP) obtained only 2,195 out of the total 18,574 test takers
who passed the exam or have met the cut-off score of Percentile 90 based on the total standard score obtained
by the examinees in all performance domains covered by the examination. In Caraga Region alone, only 90 of
the 882 examinees passed the said qualifying exam (DepEd Memorandum No. 11, s. 2016). This implies that
some in-service and aspiring school administrators do not have enough skills and competencies which can be
attained through attending trainings, actual experience, capacity buildings and other exposures.

To address this problem, DepEd Division of Siargao sent school heads and administrators to attend training
programs in 2009. One of which is the Instructional and Curricular Excellence in School Leadership for
Southeast Asia (ICeXCELS). It is a short course package of SEAMEO INNOTECH for school administrators
in developing instructional and curriculum development leadership. It addresses the need to develop and
strengthen the school heads’ role as an instructional leader in promoting or improving the quality of teaching
or learning in their schools.

DelJaeghere, Williams, and Kyeyune (2008) argued that professional development programs for school
leaders should go beyond the government-initiated programs that will provide them with adaptive skills to
lead complex and changing school environment. However, in the study of Williams and Cunnings (2005),
they pointed out that principals are far less likely to receive training for their management functions at the
beginning of their career. This suggests that some school principals are not adequately prepared to cope with
the complex issues pertaining to management and teaching-learning needs of their respective schools.

Stoltz (2008) stressed the importance of conducting research among school leaders to find out how they
respond to different issues that are carried along with their responsibility and role as school managers. This
means that the way the school heads deal with the adversities brought about by both external and internal
factors could greatly affect their multifarious role as school managers which could result in inability of
fulfilling their potential which in consequence, lowers their performance in terms of resourcefulness,
adjustment to change with new ideas, problem-solving, decision-making, optimism, and healthiness.

Principals who are successful must develop skills to cope and thrive as new roles and responsibilities are
placed on them through laws and accountability expectations (Faklaris, 2013). In the local context, school
heads are provided with the position competency profile stipulating their duties and functions before they
assume responsibilities to their respective stations. Hence, school leadership has long been the focus of
Western research but in the local context, no studies have been extensively done that explored the
professional development needs of the secondary school administrators (Khan, 2010).

Hence, through a phenomenological study, it is hoped that this research will provide knowledge and
information about leadership practices and professional needs of secondary school principals as a basis for
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education reform programs. Further, this study will give a clear understanding of the lived experiences of
those in the field to guide future training as well as professional development opportunities for existing
leaders.

2.Statement of the Problem
The study explored the leadership practices and professional development needs of secondary school
principals in the Department of Education for SY 2016-2017. It aimed to articulate the lived experiences and
characteristics of school principals as curriculum leaders and school managers.
Specifically, the study sought to answer the following research questions:
1. What leadership practices are exhibited by the principals in their lived experience?
2. What are the professional characteristics and needs of the secondary school principals in their
role as curriculum leaders and school managers?
3. What are the emerging themes that can be drawn from the prevailing codes of the lived
experiences of the successful school principals?

3.Delimitation of the Study

This study gathered data from the five (5) secondary school principals of Dapa National High School, Del
Carmen National High School and Gen. Luna National High School, Union National High School and Sapao
National High within the Schools Division of Siargao. School principals with 5 (five) years and above
experience as school leaders and curriculum managers were chosen in this study. Purposely, the number of
years was carefully investigated in this study because experienced principals can provide deep expression of
rich and realistic experiences as far as leadership practices are concerned.

The participants of the study were delimited to five school principals. This sample size certainly is small.
However, this study is phenomenological in nature. The present study used a more rigorous data gathering
procedure since it involves methods of triangulation. Data came from an in-depth interview, document review
and direct observation. This is one way of establishing validity in gathering the data.

4.Definition of Terms
For the purpose of clarity, the following terms are defined theoretically and or operationally.

Phenomenology. Phenomenology is a strategy of inquiry in which the researcher identified the essence of
human experiences about a phenomenon as described by participants (Creswell, 2009).

Professional development. Professional development means a comprehensive, sustained, and intensive
approach to improving teachers’ and principals’ effectiveness in raising student achievement (Hirsh,
2009). Guskey (2000) defined professional development as those processes and activities designed to
enhance the professional knowledge, skills, and attitudes of educators so that they might, in turn, improve
the learning of students.

5. Theoretical Framework
Skills Theory

This study is anchored on skills theory which states that learned knowledge and acquired skills, and
abilities are significant factors in the practice of effective leadership. Skills theory argues that learned skills, a
developed style, and acquired knowledge, are the real keys to leadership performance. A strong belief in skills
theory often demands that considerable effort and resources be devoted to leadership training and
development (Wolinski, 2010).
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Contingency Theory

Another equally important anchorage in this study is the contingency theory of leadership which focuses
on variables related to the environment that might determine which style of leadership is best suited for a
particular work situation. According to this theory, no single leadership style is appropriate in all situations.
Success depends on some variables, including leadership style, qualities of followers and situational features
(Charry, 2012). To provide support to these theories, this study also considered leadership models pertinent to
exploring further leadership practices of school heads. The quality of leadership makes a significant
difference to school and student outcomes (Bush, 2002). Specifically, this study is also anchored on the
concepts of educational leadership notably categorized by Bush and Glover (2002). They described these
categories as managerial, transformational, participative and instructional leaderships.
On Leadership

Leadership is a process of combining efforts and a subtle process of mutual influence fusing thoughts,
feelings, and actions to produce cooperative effort in the service of purposes and values embraced by both the
leader and the led (Bolman & Deal, 2003). Contrastingly, management and leadership are not different
concepts since the jobs of the managers are operation-oriented, whereas the jobs of leaders are vision-oriented
(Memon & Bana, 2005).
On School Principal Leadership Practices

Researchers have investigated various approaches to leadership practice. Accordingly, Coleman and
Earley, (2005) reviewed broad categories or styles of leadership which represent the models of leadership in
educational institutions. These include instructional leadership, transformational leadership, participative
leadership, and managerial leadership.

6.Methodology
6.1Research Design

The researcher of this study chose a qualitative research design specifically phenomenology because the
study dealt with individuals serving as school principals. Phenomenology is known as an educational
qualitative research design (Ponce, 2014; Creswell, 2013, Marshall & Rossman, 2010). It is a design of
inquiry coming from philosophy and psychology in which the researcher describes the lived experiences of
individuals about a phenomenon as described by the participants. This description culminates in the essence
of the experiences for several individuals who have all experienced the phenomenon. This design has strong
philosophical underpinnings and typically involves conducting interviews (Giorgi, 2009; Moustakas, 1994).

Being a phenomenological qualitative research in nature, this study is closely anchored to the qualitative
study of Faklaris (2013), though from the foreign setting, is tapped as an exemplar of this present project since
it researched about the principals were able to positively impacted in schools.

This study explored the experiences, perceptions, insights, and opinions of the secondary school principals
to determine their common educational leadership practices and professional needs as school managers and
instructional leaders. Creswell (2008) identified the major procedures for conducting a phenomenological
study that includes identifying the common experience shared by several individuals, acknowledging the
philosophical assumptions of the phenomenological tradition, collecting data, analyzing the data, and writing
a report.

As such they are powerful for understanding subjective experience, gaining insights into people’s
motivation and actions, and cutting through the clutter of taken-for-granted assumptions and conventional
wisdom. Pure phenomenological research seeks essentially to describe rather than explain and to start from a
perspective free from hypotheses or preconceptions (Faklaris, 2013).
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6.2 Participants of the Study

The participants for this study were the five (5) Secondary School Principals of Secondary Schools of
Division of Siargao who already five (5) years and above experience in have handling a school. The
participants were chosen using purposive sampling. Purposive sampling is characterized by the incorporation
of specific criteria met by the participants at the moment of selection (Diaz, 2015).

The researcher deliberately selected the participants who could bring richness and depth to an
understanding of the phenomenon of the study (Creswell, 2007). The researcher chose the participants based
on their experiences, location of the schools they were handling, and the school’s financial status since these
aspects somehow influence the leadership practices of the school principals. The location was also considered
to ensure that the five largest municipalities in the island are represented.

Phenomenological research typically involves a small number of participants (Boyd, 2001). It is
maintained that the five participants are acceptable sample size of this study to effectually excavate the lived
experiences from very common events to the most delicate topmost secrets and victories of the school
principals.

7.Summary, Findings, Conclusions and Recommendations
7.1 Summary

This study explored the lived experiences of secondary school principals’ leadership practices. It employed
the phenomenological method which allowed the researcher to investigate the experiences, stories, opinions
and professional needs of the chosen school principals who practiced their duties and responsibilities as
school managers and curriculum leaders.

This study was guided by the three grand tour questions. The first grand tour question which had three sub-
questions revealed the leadership practices exhibited in the lived experiences of the principals. The second
grand tour question exposed the professional characteristics and professional needs of the secondary school
principals in their role as curriculum leaders and school managers. The last grand tour question was able to
expose the emerging themes that can be drawn from the prevailing codes of the lived experiences of the
successful school principal.

The study was conducted at the Schools Division of Siargao. Secondary School Principals with five and
above experience in handling school. The participants were chosen through purposive sampling. They
signified interest and approval to take part in this research project through personal confirmation and letter of
consent approved by the superintendent. They were assured that their participation would be treated with
utmost confidentiality and anonymity throughout the study and beyond. Only secondary school principals
were selected as samples of this study, yet this small sample size is acceptable since this research project is a
phenomenological qualitative research by nature.

Data collection did not begin until the Graduate School Dissertation Committee members approved the
research methods and procedures. The data gathering instruments were checked and reviewed by the two
Education Program Supervisors for content validity considering that the interview questions were adopted
from the study conducted in a foreign setting.

7.2 Findings

The data indicated that secondary school principals had employed instructional, transformational,
managerial, and participative leadership practices in carrying out their duties and responsibilities. Also, this
study attempted to determine the educational leadership practices of the school principal regarding school
management duties and responsibilities. Straight from their responses, the participants expressed that by
following the unified vision-mission of DepEd for it served as their guidepost in leading a direction for their
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school, by providing technical assistance and support to their teachers and by involving teachers in making an
important decision about management.

This study identified the educational practices of school principals in terms of their curriculum and
instructional duties and responsibilities. Each principal described their regular conduct of classroom
observations and in assessing teachers’ performance using the IPCRF (Individual Performance Commitment
Review Form). They also used the results of NAT (National Achievement Test) to determine the performance
of the teachers and the school in general. The assessment results were used as baseline information in coming
up with a development program which includes the improvement of school learning climate.

This study also explored the educational leadership practices of secondary school principals regarding their
communication and interpersonal duties and responsibilities. The findings indicated that school principals
acknowledged the importance of open communication and being a 24/7 principal. They also assured that their
teachers could approach them anytime whenever they have something to open with or if they have problems
related to their work. They also recognized efforts of teachers for every success they have attained or the
success of the school at large as a way of giving motivation. On the other, the participants also recognized the
indispensable roles of stakeholders as partners in all the school’s undertakings.

Moreover, the study categorized the characteristics and the professional needs of the school heads. Each
school head expressed that an effective leader must be committed and a visionary leader. He/she must know
how to protect his/her teachers from the external pressures from the community. On the other hand, school
principals conveyed that they still need more training about school management. They also believed that by
reading, researching, and benchmarking could enhance their craft as school managers and curriculum leaders.

Lastly, the researcher identified six thematic patterns that were relevant to the research topic. The six
predominant themes that emerged were: school principals focused on managing teachers and improving
school’s feature, school principals created a motivating and engaging learning environment for teachers and
students, school principals established sustainable linkages and partnerships with stakeholders, school
principals utilized results of assessment in managing performance, school principals exhibit mutual
understanding of an effective school leader and school principals expressed the need for professional
development. Related studies with similar and contrasting findings are herein presented to provide support to
the analysis of each theme and sub-theme.

7.3 Conclusions

Based on the findings, the following conclusions were drawn:

1. Secondary School Principals’ lived experiences encompassed instructional, transformational,
participative and managerial leadership practices as far as their duties and responsibilities are
concerned.

2. Secondary School Principals displayed characteristics of an effective school manager and
curriculum leaders.

3. There are six predominant themes emerged, namely: school principals focused on managing
teachers and improving school’s feature, school principals created a motivating and engaging
learning environment for teachers and students, school principals established sustainable
linkages and partnerships with stakeholders, school principals utilized results of assessment in
managing performance, school principals exhibit mutual understanding of an effective school
leader and school principals expressed the need for professional development.

7.4 Recommendations
Based on the findings, the researcher strongly recommends the following:
1. Principals should explore more educational leadership practices related to school management
through research-based and proven effective practices which are applicable in their own context.
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Thus, they should implement a system so that there will be no overlapping of regular duties and
functions.

The principal should be responsible enough in assessing the performance of their teachers by
following the calendar of the Result-based Performance Management System. Likewise, they
should keep a journal in monitoring and supervise the performance of their teachers on how far
they have attained their objectives. Means of verifications (MOV) should be used as determining
evidence to speak the performance of the teacher.

The finding of the study revealed that secondary school leaders did not sufficiently practice self-
assessment with stakeholders before planning School Improvement Plan. But a SIP which is
developed without undergoing self- assessment with responsible stakeholders may face a great
challenge during implementation. Therefore, it is advisable that secondary school leaders need to
aware and convince responsible bodies such as SIP committee, parents, teachers, students
through continuous discussion and work with them. The DepEd officials should visit the school
in a sustainable manner and discuss with school leaders, identify problems, and give technical
support including training where it is necessary.

School Principals need to search for mechanisms which will enable them to generate their own
schools’ income rather than waiting for supports extended by the external stakeholders.

Motivation is a driving force which may lead the teachers to more success. Therefore, secondary
school leaders should emphasize further on teacher’s motivation and allocate cash incentives as
the reward for this purpose.

A finding revealed that secondary school leaders were fairly and economically using the
available resources. But the result from interview revealed that still, many schools had a scarcity
of financial resources. The result from observation also revealed that some sampled schools had
a scarcity of school facilities. Therefore, school leaders in collaboration with proactive
stakeholders need to identify problems in the school and should allocate available budgets for
the school so that the schools will be successful in realizing a physically conducive to learning
environment.

School principals may increase social mobilization and networking to potential stakeholders
who could provide assistance for the improvement of the school ancillary services which include
guidance, medical and dental health services. Moreover, school principals may also widen
community linkages to local government units to financially assist school in the procurement of
equipment for the existing school laboratories and supplementary instructional materials and e-
books portal for the library.

As the finding revealed, secondary school leaders seem to lack adequate leadership core
competencies and skills which hinder them to lead the school properly. But school leaders
should be competent, skillful, and flexible to use different leadership styles in different
situations. Therefore, it is also advised that Human Resource and Development (HRD) should
identify the gap and give sustainable training that will capacitate school leaders with
competency-based leadership practices.
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9. Future research could also be conducted which will replicate this study that would determine
how well the findings of this study hold under different demographic circumstances. It would be
especially interesting to conduct a similar study in an area of the country with a larger sample
size to allow future researchers to gather richer, varied, and comprehensive data of successful
school principals.
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