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Abstract

The study aimed to determine the effect of the implememtati early language, literacy, and numeracy program
in the teaching-learning outcomes. Furthermore, this atezhtpt determine if there is a significant relationship
between the early language, literacy, and numeracy progranomoting salient teaching-learning outcomes in a
distance learning realm. Using a descriptive correlationdlysmethod, it involved 140 public elementary school
teachers from 11 schooim the San Francisco District, during the academic year 2021-2022m&ke
guestionnaire was employdtd measure the data about the pre-implementation, implementatiad post-
implementation of early language, literacy, and numepaogram in San Francisco District in terms of teaching
and learning outcomes which undergone internal and exteriddtah through the help of the panel of examiners
and group of teachers. Results revealed that there is sighifielationship between the components of early
language, literacy, and numeracy program to the teacbargihg outcomes in the public school in the District of
San Francisco. Therefore, the null hypothesis statinghibedis no significant relationshim the above-mentioned
variablesis not supportedy evidence and therefore not sustained the findifidise study.

Keywords: early, language, literacy, and numeracy programeachers’ competence learners’ competence

1. Introduction

Educationis anessential tool for social and economic growftia country. Onef the main goals of educati@mto
master literacy skill, whicks the basic abilityo read and write. Different natio the world have declared that

is the right of every person to get education by speaking dhrtie Universal Declaration of Human Rights
(Madani, 2019).

Today, in globalized, digital, postmodern, and pandemic godhet necessity and urgency of educating learners is
one of the current trends in the educational system in thipfhés. It is necessary to start molding and nurturing
these young mindsothat they become responsible citizens tomorrow (Osewska,2022)

Education plays a particularly significant role in childeend adolecents’ health and well-being and has a lasting
impact on their liveasadults. Enhancing the skills and talents of children areiwgrortant factoto be considered

in education. Speaking, reading, writing and numeracy rmmng the most important skills children learn. While
numeracy skills facilitate children’s understanding of mathematical information and allow them to solve problems

in everyday life (Hamad 2018).

COVID-19 pandemic had made a substantial impact to the edo@bsystems in most countries around the world
specially in the Philippines. As lockdown restrictions are beaimmgiemented in different places in the country.
Public schools and private schools are closed-downadine different restrictions. (Agaton and Cueto,2021).
According to Malaya (2020), public schools rely on the platformsafiular distance learning, online distance
learning and anchored with television-based and radio-hastdction. Most students chose modular distance
learning as their alternative learning delivery modality nehiney learn from the modules that their teachers
prepared. Through distance learning, learning was made podsiblas far way different from a normal class
becausen the classroom, motivation and supervision were evidestery class, buh distance learning, learning

is self-directed, especialip the off-line classes.

Department of Education (DepEd), learning through prirted digital modules emerged as the most preferred
distance learning metha parents with children who are enrolled this acadsmér. Thiss alsoin consideration

of the learneré rural areas where internstnot accessible for online learning (Bernardo,2021).

General challenges encountered by the educators like poor seioayjement, underqualified teachers, and limited
resources are some of the factors underpinning the distance ledmeaofers cannot monitor the learners because
of the different hindrances do@the pandemic. (World Bank, 2018).

In the Division of San Pablo City specifically the schools am &rancisco District adapted the modular distance

85 AtAg R GriAY St ETER AT A researcher fotiitcliltly in enhancing the abilitfé& 4hd%kills of the

Kto3 learnersn the early language, literacy, and numeracytdtiee pandemic. The teachess’t focusonteaching
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the learners argbthat the parents and guardians are the ones whaudk ghe learneris answering their modules.
Thus, the researcher aimeddetermine the effedf the implementatioof Early Language, Literacy, and Numeracy
(ELLN) Programto the teaching-learning outcome

2. Literature Review

2.1Early Language, Literacy, and Numeracy Program

Abdillah (2021) said that literacy and numeracy are vanghhmeeded, among others literacy is a person's level of
understanding in drawing conclusions from the information recdiwetthe better, helping people think critically,
not reacting too quickly, Helping to increase people's knowlbggeading, Helping to grow and develop good
character values a person.

2.2 Teachers’ Competence

Tasan, R.T. (2021), teacher’s competencies are a big factor in the academic achievement of the students. Included
under teacher competencies are teaching effectiveness, mo&tssicognition and awards, membership and
participation in professional organizations, scholarly abilitied ereative productiveness, and university and
community service.

Professional teachers must have competencies, namely pedhgogigetence, personality competency, social
competence, and professional competence. Therefore, teaghe have competence are expected to be able to
direct and develop the potential of their learners and easitlg@we the learning difficulties faced by student.
(Murkatik and Harapan, 2017)

2.3Learners’ Competence

Abdillah (2021) states that literacy and numeracy are mergh needed, among others litergcs person's levelf
understanding in drawing conclusions from the information recdoretthe better, helping people think critically,
not reacting too quickly, helping to increase people's knowlegigeading, Helping to grow and develop good
character values a person.

2.4 Conceptual Framework

The study is anchored on the concept of anchored Sociocultaeaty of Lev Vygotsky which believed that an
individual’s cognitive aspect would develagthey interact with others (Sabanal and Saballa,2@18e how Early
Language, Literacy, and Numeracy (ELLN) Program helpsamBting Salient Teaching and Learning Outcomes
in a Distance Learning Realm. Different theories, corseptd studies are discussed as background information
andasgrounding principleso achieve the research aims.

Learning to read, write, and count is essential for l'shacademic and later life success. The level of a child's
improvement in these core skills is one of the best predict@shabl achievement. Although children's reading,
writing, and numeracy skills improve as they get older, thly gaars of life, from birth to age eight, are the most
crucial for language, literacy, and numeracy developnieding, writing, and counting abilities do not develop
naturallyor without careful planning and training (D.O no. 12, s.2015).

The Early Language, Literacy, and Numeracy Program (ELdfNhe Department of Education (DepEd) focuses
on preparing Kindergarten to Grade 3 teachers and instrudéamgdrs in basic literacy and numeracy knowledge
and pedagogical skillgswell asestablishing and managing a school-based mentoring/learningnship program

as a mechanism for the continuous professional developmkreachers/mentors, teachers/mentees, school
managers, and instructional leaders. The program will hifpriei youngsters build literacy and numeracy abilities
and attitudes that will help them learn for the rest ofrtlags. Its specific goals are to improve the reading and
numeracy skills of Kinder to Grade 3 students, as well as &irooh a sustainable and cost-effective professional
development system for teachers, using the K to 12 Basic Educaticoulim. The early language, literacy, and
numeracy program is also supported by members of the commadyde of the benefits it brings to students,
educators, and the communéga whole (DepEd,2017).

3. Hypothesis
There is no significant relationship between the components byf Esrguage, Literacy, and Numeracy (ELLN)
Program and the teaching and learning outcome.

4. Methodology

The researcher used a descriptive correlational study méthsds a typeof studyin which informationis collected
without making any changes to the subject of the study. Howevee, ahe several dlfferean f descriptive
correlational methods that each perform resemrehslightly different way. The descriptive deS|gn \lvdzlutlllzed
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in this investigation, with questionnaires as the main toglaitmering data used to assess the implementation of

early language, literacy, and numeracy program at schothie iBan Francisco Disttic

The researcher asked for permission from the Office of thisibn Superintendent and the District Supervisor for
the conduct of the study. The assistance of the school principalseg@assted to ensure the success of the
distribution of the research instrument. Then, the reseamgtgeved the instrument immediately after the
respondent answered the questionnaire. The data gatheredgaaizenl, tabulated, and treated statistically for
analysis and interpretation of each result.

After the approval of the title and as part of the prepamaif the questionnaires and formulation of questions. The
researcher secured written permisdimnonduct the

study from the District Supervisor. The researcher discusiedh& school head the details and procedures of the
study. Upon approval, the questionnaires were distributed and atkraai by the researcher to the respondents.
Then the questionnaire will be properly and completelnaned by the teachers, and retrieved the copies for the
researcheto have reliable and valid result.

5. Results and Discussions
Table 1. Components of Early Language, Literacy and Numeracy (ELLN) Prgram in terms of Pre-Implementation,
Implementation, and Post-Implementation

Indicators Mean SD VI
Pre- Implementation

Planning and Implementing Guidelines 4.76 ..410 VHI

Instructional Resources 4.65 .459 VHI

Professional Development and Training 4.66 462 VHI

School and Community Support 4.59 464 VHI
Implementation

School Learning Action Cell 4.74 411 VHI

Teaching Process 4.72 469 VHI
Post- Implementation

Assessment and Evaluation 4.70 427 VHI

OVERALL 4.69 443 VHI

Legend: 5.0-4.50- Very Highly Implemented, 4.49-3.50- Highmhplemented, 3.49-2.50-Moderately Implemented, 2.49- 1.50- I$light
Implemented, 1.49-1.0- Not Implemented

Table 1 displays the Summary of the Components of Early Languagedyitand Numeracy (ELLN) Program in
terms of Pre-Implementation, Implementation, and Postdmentation. The table reveals that the components of
Early Language, Literacy and Numeracy (ELLN) Program imseof Pre-Implementation, Implementation, and
Postimplementation are “Very Highly Implemented” which means that most of the respondents perceive in the
implementatiorof the Early Language, Literacy, and Numeracy (ELLN) Program.

The data imply that mosff the teachers agreedthe indicator set which means that they much observetiabie
being discussed. It was evident with the first indicator haveghighest mean among all the indicators, it is
interpretedas“Very Highly Implemented”. It shows that the teachers are well informed about thegorogspecially

in its planning and implementing guidelines. However, the fomditator states that the school and community
support with the lowest mean and interpreisdVery Highly Implemented.”

Since all the indicators are interprestVery Highly Implemented”, it implies thain the school®f San Francisco
District therds a needo enhance the school and community support.tDtiee pandemic, sometimes stakeholders
cannot give full support to the program and activities of the scRaoknts are busy with their jobs or household
chores. They should follow the restrictions, so they just statfeoime for their safety.

Table 2. Teachers’ Competence in terms of Pedagogical, Personality, Social, and Professional

Indicators Mean SD VI

Pedagogical 4.67 434 VHC
Personality 4.61 .450 VHC
Social 4.65 .459 VHC
Professional 4.62 .469 VHC
OVERALL 4.64 .453 VHC

Legend: 5.0-4.50- Very Highly Competent, 4.49-3.50- Highly Coemgg8.49-2.50- Moderately Competent 2.49- 1. 50 Sllghtly Comipete
1.49-1.0- Not Competent WWW.1]
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The table above shows thaichers’ competencén termsof pedagogical, personality, social, and professional was
perceived by the respondents as “Very Highly Competent”. The result implies that despite of the pandemic, the
respondents were doing their duties and responsibilities espeniaégdhing the learners in different platforms.
The Kinder to Grade 3 teachers in San Francisco Didtaice capability of conveying knowledge and skills to
learners. The teachers develegrners’ abilities and skillsn language, literacy and numeracy through differentiated
instruction and evaluate learning outconmesompliance with the required procedures and standarg.arbeaware
of the different strengths and weaknessde learners.

It is mentioned by Mei et.al. (2020) teachers for youngnéa need to maintain their pedagogical competence
as good as possible as sometimes teaching young learners needeffmteand energy in not only
providing best learning but also encouraging and engagirgjutientgo their learningAs it is understood language
competencies are oéthe most crucial aspedtschildren’s cognitive development.

The teachers are aware of the strengths and weaknesses Idfaimers. As a teacher it is important to know the
learners so that you can use appropriate teaching strategeehoigties. They also have the knowledge of using
ICT in order to have an effective teaching and learninggss. They could maintain their personality as to steady
stable, mature, wise, and dignified, being examples for thedea The teachers use appropriate language when
talking to learners, parents, and peers. They also cdlisbaith the parents, stakeholders, and the community for
the benefit of learners. It is during the Parent Teacher Gonde, as on way that teachers can communicate well
with to the parents. Based on the observatibiine researcher, teachers participaedifferent trainings, seminars,
and workshops for the professional developmEaprovide high quality literacy and numeracy instructieachers

are required to have relevant ongoing professional develop@agbing professional learning leads to a deep
understanding of literacy and numeracy teaching, learningsssgsment.

Table 3. Learners’ Competence in terms of Language, Literacy, and Numeracy

Indicators Mean SD VI
Language and Literacy
Print Awareness 4.63 497 VHC
Phonological Awareness 4.58 527 VHC
Word Reading 4.42 614 HC
Oral Reading 4.42 614 HC
Listening 4.43 .593 HC
Numeracy
Counting 4.60 .502 VHC
Number Identification 4.53 .545 VHC
Basic Operations 4.42 614 HC
Geometric Pattern 4.52 .551 VHC
OVERALL 4.50 .562 VHC

Legend: 5.0-4.50- Very Highly Competent, 4.49-3.50- Highly Coemie8.49-2.50- Moderately Competent 2.49- 1.50- Slightly Compete
1.49-1.0- Not Competent

Table shows that overall learners’ competence in terms of language, literacy, and numeracy is perceived as “Very
Highly Competent”. The data imply that mosf the teachers agre@dthe indicator set which means that they much
observe the variable being discussed. Despite of the curnsticit of the educational system the learners are still
aware of their skills. Learners are still excited to partieipan different programs and strive hard to do well in
school by participating in their online kamustahan and finishing ks@&ining task on time. This also implies that
teachers are abte create and provide activities that will enhancel¢hmers’ behavioral engagement examples of
such activities are performance tasks using the learners’ favorite social media flatforms, having online contest like

quiz bee, poster making and a lot more activities, thatlkapters remain engage.

The learners are aware in name letters of the alplamidletthey have the knowledge on book and print materials.
Through the readings materials and activities sheets given byattieets it helps a lot for them to enhance their
knowledge about letters and print. However, in the result of Bneguage and literacy, there are three indicators
which are word reading, oral reading, and listening is perceived as “Highly Competent”. It implies that the learners
in San Francisco District are aware with the lettenda@cognition. They can identify the first and last soural of
word. They can also quickly recite the sound of the eitethe alphabet. Since most of the schools used modular
distance learning the teacher can monitor the learners thvadeghcallin the facebook messengarby scheduling
the learners to conte school for thento assess their levef learning specially in reading and writing.

WWW.ijrp.org
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In the Districtof San Francisco theiga program for reading journey the Kto3 learners unorder for théoassess
and give appropriate instructional materi@®nhance their skiih reading. However, due the pandemid is not
easy to always follow up the progress of the learners spettiaitylanguage and literacy skills. The teachers were
also sending educational vidgogheir parentsothat they can guide the learners. They can answer comprehension
guestions about what has been read. These are impskileaih orderto improve their language and literacy skills.
Regularly followingup the parents about the learners is one of the factors influencing the learners’ competence in
termsof fluency.

The general result shown in this table implies that learners shgwhigdgrly competent in language, literacy, and
numeray skills. It also implies that learners look forward into receiving a@swer sheets and joining their online
kamustahan to see their classmates and teachers and imighattem. They can perform counting, number
identification, basic operations.

Table 4. Correlation Between Teaching and Learning Outcomesnd Pre-Implementation of Early Language,
Literacy, and Numeracy Program

Language, Literacy, and Numeracy Program

Pre-implementation

Planning & School &

Teaching and Learning

Outcome Implementing Instructional  Professional  Mentoring& Community
Guidelines Resources Development Partnership Support
I. Teachers’ Competence
* Pedagogical 673+ 662+ 714% 643+ 643+
Competence
i Persona“ty ** *% *%k ** **
Competence .601 .662 .668 .627 .627
o SOCIaI *%* *%* *%k ** *%*
Competence .646 .661 .673 .636 .636
i *%
* Professional 663 T14% 707% 641 663
Competence
Il. Learners' Competence
A. Language and Literacy
e Print Awareness .592** 519** 591 ** 542** .592**
e Phonological - - . . -
AWareness 575 571 .612 .538 575
e Word Reading 492+ .526** B71** .525** 492%*
e Oral Reading 430 .503** 519** AT4* A430**
i LIStenIng *% *%* *% *% *%
Comprehension .458 571 .588 .546 .458
B. Numeracy
e Counting H573% 587** .649** .566** H573*
¢ Number Identification .520** .569** .593** 523** .520**
e Basic Operations .490** .588** .594** .554** 490%*
e Geometric Pattern 521+ 572 .611** .534** 521+

**Correlation is significant at the 0.01 level (2-tailed). N=14@alue is significant at ** p<.05, Zero correlation
(0), Low correlatior{0 --— +0.25), Moderate correlatigd-—--+0.25 -+0.75), High Correlation (+0.75 - +1), Perfect
correlation (+1)

The data presented Table 4is the respondent's perceptionteaching and learning outcomagermsof teachers’
competence and learners’ competence is positively, highly, and significantly correlated to pre- implementation in
terms of planning and implementing guidelines, instructionaluregs, professional development, and school and
community supporasrevealedy Pearson r correlation analysis.

This implies that the Kto3 teachers in the San Francisstrif2i are aware and well informed about the Early
Language, Literacy, and Numeracy (ELLN) Program. They emgaged in different trainin&rs,orseminars and
activities for their professional developmelttalso shows that has a big impact specificawwyf (g'sﬁppoﬁthe
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communityto the school program specifically the pre-implementatioof theELLN Program.

The correlation between pre- implementation of Early Lagguaiteracy, and Numeracy (ELLN) Program and
learners’ competencés presentedh Table 4. The table illustrates that the sub variatfiésarners’ competence are
directly related to the sub variables of pre- implementadfoBarly Language, Literacy, and Numeracy (ELLN)
Program and shows the degree of correlation as “Moderate correlation”. This reveals that there is a positive
significant relationshiplt implies thait has a big impadb thelearner’s competence during the pre-implementation
of the program. With the help of the program the learners entiagicéanguage, literacy, and numeracy skKill.

Teachers’ competence has the highest significant correlation because the Department of Educatiomides
memoranda that will enable teachef&an Francisco improw enhance their competenicgermsof pedagogical,
social, personality, and professional. The lowest significant correlation is the learners’ competence since the actual
responsef the teacheratdifferent schoolén San Francisco Districlt implies thain this timeof pandemic teachers
are struggling to communicate with the learners specially wieinparents are busy in their job. However, in the
school in San Francisco District have their own monitoring schetlufesilitates the needs of each learner. Allot
of adjustment and preparation taken into considerationadihe pandemic.

Teachers’ competence and learners’ competence are the factors needed to achieve a successful pre-implementation
of the early language, literacy, and numeracy progrdrat i why it is important to conduct different assessments
and activitiedo improve thdearners’ competence specialty literacy and numeracy.

The table below show the correlation between teaching anuig outcomem termsof teachers” competence and
learners’ competence and the implementation and the post- implementation of eamgdage, literacy, and
numeracy program in terms of learning action cell, tegcprocess, and assessment and evaluation. .

Table 5. Correlation Between Teaching and Learning Outcomes aridnplementation and Post Implementation Early
Language, Literacy, and Numeracy Program
Language, Literacy, and Numeracy Program

Teaching and Learning Outcome Implementatipn Post-Implementation
Learning Action . .
Cell Teaching Process Assessment and Evaluation
I. Teachers’ Competence
e Pedagogical Competence .701** TT79** 797
e Personality Competence 587** 729** L7
e Social Competence .635** .782** .702*%*
e Professional Competence .636** 749%* .738*
Il. Learners' Competence
A. Language and Literacy
e Print Awareness 562** 570** .619**
¢ Phonological Awareness .530** .563** .619**
e Word Reading AT73%* 574 .592**
e Oral Reading .391** .502** .568**
e Listening 418** 544** .564**
B. Numeracy
e Counting .555** .656** .650**
e Number Identification A91** .585** .588**
e Basic Operations A25%* .616** .607**
o Geometric Pattern AT73* 627** 611**

**Correlation is significant at the 0.01 level (2-tailed). N=1#4@alue is significant at ** p<.05, Zero correlation
(0), Low correlatior{0 --— +0.25), Moderate correlatidf---+0.25 -+0.75), High Correlation (+0.75 - +1), Perfect
correlation (+1)

The data presented in Table 5 are the correlation betweglementation and post-implementation of Early
Language, Literacy, and Numeracy (ELLN) Program and teachers’ competence. The table ifW¢#t#€r¢hat Early
Language, Literacy, and Numeracy (ELLN) Program are dyreethtedto teachers’ competence and shows that
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the degree of correlation is “High Correlation”. This reveals that there is a positive significant relationship between

the Early Language, Literacy, and Numeracy (ELLN) Progratdteachers’ competence. This implies that learning
action cell and teaching process are very importanh&edchers’ competencén terms of pedagogical, personality,
social and professional competence.

Teacher’s competencies are a big factor in the academic achievement of the students. Included under teacher
competencies are teaching effectiveness, professional reoogaitd awards, membership and participation in
professional organizations, scholarly abilities and creatigdymtiveness, and university and community service
(Tasan 2021).

One way to enhance teachers’ competence is to provide a cost-effective avenue called the Learning Action Cell
(LAC) which uses a collaborative approaotaddress shared problewisteachers within a schools specidtiythe
Early Language, Literacy, and Numeracy slalishe Kto3 learners.

The result is partially related to the study of Okongo and N¢1,5) they discovered a very strong positive
significant relationship between teaching process and acageniormance of learners specially in enhancing the
literacy and numeracy of a child. Accordittghem schools endowed with more trainings, seminars, leardiiog a
cell and materials performed better than schools tlkedeas endowed.

It also presenteih Table 24 the test correlation between implementation andmppsrentation Early Language,
Literacy, and Numeracy (ELLN) Program and learners’ competence. The table illustrates that the sub variables of
learners’ competence are directly related to the sub variables of Early Language, Literacy, and Numeracy (ELLN)
Program as shown by the degree of correlation as “Moderate correlation”. This reveals that there is a positive
significant relationship between the Early Language, Literacg, Mumeracy (ELLN) Fogram and learners’
competence. This implies that Early Language, Literacy, dnmeracy (ELLN) Program is essential for the
developmenof learners’ competencé termsof their language, literacy, and numeracy skills.

Pedagogical competence has the highest significant correlsitior the teacheref San Francisco District
conducted different learning action cattdmprove their teaching skills. They also have technical assiitaorder

to achieve the needs of the teachers. For the new teadiersreé having a teacher induction programs (TIP) to
give them enough information atmiguide them in the fieldf teaching.

However, the oral reading has the lowest significant coroelatbue to the pandemic, teachers are trying to
communicate with the learners specially the parents or gunardi@ busy in their job. The school in San Francisco
District have their own monitoring schedules to facilitates meeds of each learner. Allot of adjustment and
preparation taken into consideration doi¢he pandemicTo address this dilemma, the teachierthe San Francisco
District are cooperative for the reproduction of readingenmas and activity sheets to improve the literacy and the
reading abilityof the learners.

Table 5. Proposed Action Plan for Enhancemenbf Early Language, Literacy, and Numeracyof K To 3 Learners

Objectives Bctivitiess Tirme Perso Budget Remarkss

Interventions Frame — Expected
Involv Cutcome
=

To identity and —-FPestTorrn =n Auagust Teach -100%s of pupils
categorize pupils | assessment on 202z 1o er @and were assessed
reading capacity pupils’ capacin: n Septerm | pupHs and categorized
if they are ready reading as ready Der ~Assessment
or Not ready of Not re=ay zoz2z report submitteda

-—Submit the result
o the rAaster

T e=acher

-sSsubrmut the result

o the School

Heaa
To meet wath Pracuce readmng Seplaen Teach -100%s of parents
parenis and aner cfass on ber er and cooperated
make an tTherr respective 2022 parent -100%s of pupsis
agreemment with nouses using = are to be Involved
parenis readmg matensais m readsng

sSunisd IO therr Sctrwvizes and

chald' s ennchmentrems

Mmtsliiseciuanly a2nda ciatorn acuvihies

readamess

The researcher wants to focus on the enhancement of théaeguage, literacy, and numeracy skills of the Kto3
learners. The proposed action plan is a whole year rourd different activities. It indicates the objectives,
activities/ interventions, time frame, person involved, budgetramarksor the expected outcome.

The goals of this action plan are to read the Kto3 learnéncamprehension in English and Filipino at the end of
school year. Alsao enhance the language and literacy sKilhe K to 3 learners.

It is important that there is a continuous activity for the development of the learners’ skills specially in language,
literacy, and numeracy. Teachers have a big role ambmnsibilities in the learning process of the learner. Proper
interventionis givento the learners that needs guidamcerder for themo improve their skills. The teacher should
consider their different multiple intelligenciesgiving anappropriate instructional resources and assessments.

WWw.ijrp.org
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6. Findings
The findings revealed that the teachiergublic elementary schodlsthe Districtof San Francisco have experienced
school practices, implementation barriers, and inclusiditiesaand "strongly agre¢t all the indicative statements.
1. The respondents perceividte componentsf early language, literacy, and numeracy progeawery highly
implementedn termsof pre-implementation, implementation, and post- implentemta
2. Theteachers’ competencasto pedagogical, personality, social, and professional areipette be very highly
competent by the teachemnsSan Francisco District.
3. The respondents perceived on lweners’ competencashighly competenin termsof language, literacy, and
numeracy.
4. Thereis a significant relationship between teaching-learning outc@ndshe components early language,
literacy, and numeracy program.

7. Conclusion
The null hypothesis that theigeno significant relationship between the components of eamyubge, literacy, and
numeracy program and teaching-learning outcome and therefbseistained in the findings of the study.

8. Recommendations

Based on the findingsf the study, the following recommendations are offered:

1. This study recommends that the K to 3 teachers may attenagsnirainings, workshop, and School Learning
Action Cells for their professional growth atmbe more aware on the implementatiéizarly Language, Literacy,
and Numeracy (ELLN) Program especially on the differstructional resources and teaching strategies
appropriateo the needsf their learners.

2. The school may provide different programs, seminars, or trainmglving teachers and learners to enhance
their competence.

3. The administration may utilize the resulfsthis studyasstandard data and recommendation that will be utilized
for the improvement of the implementatiohEarly Language, Literacy, and Numeracy (ELLN) Program sihecia
in distance learning.

4. Future researcher, this study may help them pursue parallel stidsarie respondents and consider exploring
other aspects of the variables which were not included isttltly, and this may be done in order to continue to
validate the relatedness of the implementation of Early Languaggacy, and Numeracy (ELLN) Program
especiallyin distance learning.
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