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Abstract

Throughout education, the instructiohreadingto learners has consistently held great significance. wer educators have
employed various methods and resources in facilitatirdjrrggoroficiency among countless children. Numerous studiesdiae looked
into the efficiencyof identifying the effectiveness phonemic awarenessa reading strategy for Grade 2 learriergneof the schools of
the Division of Davao City, Region XI, Philippines, duritihg expanded fac®-face classes. The sample consisted of thirty (30) gubli
school elementary learners. The researchers collectedthehrough a researcher-made reading assessmemtd@rinistered it with
the proper observance of ethical protocols. Generally, phion@vareness greatly influences the reading proficiemwsi lof Grade 2
learners. Moreover, the study concluded to implement @xpiading programs targeting various issues to ingotearners' reading
proficiency. Provide professional development opportunitieseBcherso enhance their phonological awareness teaching skillalizec
and contextualize reading materials for real-life connestitnvolve parents and the community in supporting studeaiding skills.
Monitor progress and implement reward systems. Ateobudgets for reading programs and procure necesateyiats. Finally, this study
can be a starting point for future investigat@mphonemic awareness as a strategy and reading proficieetpfidéearners.

Keywords: Phonemic Awareness; Reading Proficiency L&ublic Elementary School Learners

1. Introduction

Recognizing specific sounds (phoneniasgypoken language and being alolenodify them are knowasphonemic
awareness. This ability is crucial for learning to read write. It can be developed with practice and specific tegchi
Learners' ability to read well depends on their developmiephonemic awareness. Though many students need help with
phonemic awareness, this can make decoding and understandteg test difficult. Even though phonemic awareness is
crucial, more research on efficient teaching methods badone.

Phonemic awareness strategies have been widely studiedcagaizedseffective methodfor improving reading
proficiency in learners worldwide. A meta-analysis bylyd ervdg and Lervag (2011) found that phonemic awareness
interventions positively affected reading outcomes #rrlers across languages and ages. Numerous studies have also
examined the efficiency of specific phonemic awarestrssegies in different cultural and linguistic contexts. Kanwple,

a study byNg and Siegel (2007) investigated the effectiveméghionemic awareness trainimgCantonese-speaking Chinese
learners in Hong Kong. The study found that the phonamareness training significantly improved learners' plogical
awareness and reading skills, with the most remarkaigiovements seen in phoneme segmentation and word geadin

Furthermore, according to the Philippine Department of EcarcébepEd), reading is a fundamental skill crucial
for academic and life success. However, many Filipironkrs need help with reading proficiency, with theidsel
Achievement Test (NAT) results showing that only aroball of Grade 6 learners meet the proficiency level niglish.
Phonemic awareness has been identdsaicritical skillfor developing reading proficienay the Philippines. Several studies
have investigated the effectiveness of phonemic awarestiegsgies in improving reading proficiency among Fitipin
learners. One study by Tan (2018) investigated the effectsonfeptic awareness training on the reading skills ofi&a
learners. The study found that phonemic awareness trainindicgigtly improved learners' reading skills, with the mos
significant improvements in phonological awarene&sd reading, and reading comprehension.

A study by Duyanen (2019) investigated the effectiveness ofomephic awareness and phonics-based reading
intervention progranfor Grade 1 learners in a rural schoothe Philippines. The study found that the intervention program

1JRP 2023, 127(1), 96-102; doi:.10.47119/1JRP1001271620235091 WWw.ijrp.org



Ismael W. Baog, MEd / International Journal of Research Publications (IJRP.ORG) @ IJRP .ORG

ISSN: 2708-3578 (Online)

97
significantly improved learners' phonemic awarenesksskibrd reading accuracy, and reading comprehensi@selstudies
suggest that phonemic awareness strategies can effeatiyelyve reading proficiency among Filipino learners.

All learners have experienced learning gapegression during the extended period of remote learnimgluting
phonemic awareness strategies can help identify andsadsinedents' phonological skills deficits, allowing faigéded
interventions and support. The pandemic has disproporiignaffected students from disadvantaged backgrounds.
Conducting phonemic awareness strategigsnitigate the impaadf the gapn learning and provide equitable opportunities
for all studentso develop essential literacy skills. Moreover, learnesgsadays have skipped two yearsreperson classes,
leading themo need reading help. This study will investigiditphonemic awareness strategies are still effective dthesgp
years.

2. Review of Related Literature

Teaching childremo read has always bean essential paif education. There have been many different techniques
and tools that educators have used in the past that havel mefmg/ children learn to read. Learning more about brain
development and considering the age at which students aretezkpge achieve specific reading skills, it is essemtia
remember that learning to read is sequential and needsievblopmentally appropriate for the learner.

Phonemic Awareness Strategy is crucial and holdsfisigni importance in learners' development in reading.
Developing learners' reading skills depends criticallysaguificantlyon their useof the phonemic awareness strategy (Kuhl,
2004). Likewise, Shankweiler and Crain (1986) argue that "explicit mrssawareness of phonemic structures depends on
metalinguistic abilities that do not come free whie ticquisition of language." Consistent with this claithésobservation
that many 4- and 5-year-old children with typical langueg@prehension and speaking skills cannot perform such simple
metalinguistic operations as counting the number of phonenggsoken words or identifying words that do not rhyme with
other words.

Accordingto Holm & Dodd (1996), studies of instructional experience apbonhological awareness across cultures
have linked phonemic instruction to phonological awaren&dslt readers who have never been exposed to a phonemic
coding system tend to perform poorly in phonologicalrawess tasks aimed at the level of phonemes, regaodiiessding
skill. Since students may utilize letter-sound pattem@ronounce the word even if it is foreign to thdetter-sound
knowledge aids pupils in learning new words and decoding widteuage. These skills are notoriously tricky for weak
readers. Furthermore, Maebal. (2023) said Phonological awareness, often knasthe capacityo distinguish and modify
speech sounds, is how widely acknowledged as one of thalcelminents in the growth of early solid reading aédit
Excellent early reading skills.

It is essential to know that "68% of schoolchildren dopuastsess the skills necessary to reach minimal le¥els
reading proficiency" (Berg & Stegelman, 2008)s crucialto assess phonological awareness stallietermine students that
may have difficulties so that they do not become rfafuThis researcher focused on making changes in smoafl ggading
instructionto better instruct studengédall reading levels using phonemic awareness inteiestts become more successful,
fluent readers. Moreover, the study emphasizes that students @xiwoske Phonemic Awareness Strategy exhibited
significant improvementdn their pre-test scores, showcasing a high level adnpmic awareness. The strategy's
implementation focused on students who used the PhonemaiceAess Strategy showed significant advancements (Dehaene
etal., 2010).

Another study by Landerl and Wimmer (2008) investigated thetefeess of phonemic awareness training in
German-speaking learners. The study found that the pho@maieness training significantly improved learnershgmic
awareness and reading skills, with tremendous impravenseerin phoneme deletion and word reading fluenayaddition,
phonemic awareness strategies effectively improve rgattioficiency among learners who experience particular legrnin
challenges, suchsdyslexia. A study by Snowlingt al. (2010) investigated the effectiveness of phonemiceness training
in English-speaking children with dyslexia. The study fountdghanemic awareness training significantly improeders'
phonological skills, reading accuracy, and reading compeitie. These studies suggest that phonemic awarerssgiss
can effectively improve reading proficiepamong learners worldwide across different languages anstadudbntexts.

Research confirms what Stanovid®86)indicated: the learning and knowledge gap between padlers and good
readers grows over time because poor readers read degslearn less and good readers read merand more complex
text — each year. However, the effectiveness of phonemic awarémssuction can rely on factors like the learners, age
variety, and developmental stage, the instructional odstbised, the duration and intensity of the intervengiod the overall
instructional context. It is essential to consider thasgects and evaluate the quality and implementation afepfio
awareness instruction to determitseffectiveness in a specific setting.
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It is significantto remember that these results specifically redéhe initial stages of implementation. The approach
might produce more advantageous outcomes with continuedidtistr, refinement, and modification (Suggate, 2016).
However, the research indicates that during the initiglémentation phase, the Phonemic Awareness Strategyehss
consistently demonstrate effectiveness in improviadents' phonemic awareness skills. The effectivenesgd?honemic
Awareness Stratedy raising students' phonemic awareness levels haslyetconsistently shown (Suggate, 2016). However,
phonemic awareness does not necessarily develop withoagély one-third of pupils need varied support to encourage it
growth (Adams, 1990). Research has also beena@onéento start teachingr engagingn phonemic awareness activities.
According to Byrne, Fielding-Barnsley, and Ashley (2000), tlppiisition of phonemic awareness is crucial for learning to
read, but so is the speed at which it happens. A longdtrdy discovered that students who struggled to read in grade five
wereslowto pick up phonemic awareness, even though they finallgldpgd acceptable levelsibfTheremaybea window
when phonological processes can lead in developing resdjng.

Both children and adults who have been tatghse a phonemic coding systémearningo read perform relatively
well in these phonological awareness tasks. Researatohasstently shown that phonemic awareness positoghelates
with reading achievement and predicts early reading sKilarig & Hanley, 1995). Furthermore, Kirby and Bowers (2012)
emphasize that “morphology works” as it helps increase vocabulary knowledge and understanding and predicts reading
development and achievement. Syllable awareness appedevdimp naturally (Treiman & Zukowski, 1991), so most
children across cultures will master syllable awassrby 5 or 6 years of age. Morphological approachesdingmake a
distinct contribution to reading success by grade 4, aniitpact increases as students get older and words get lortyer a
more complex (Nagy et al., 2006).

In this context, the necessiiffassessment sprung from the prime facfareed theory. The assessmefithe reading
proficiency levels of the pupils delves mainly into theernal structure of one's persons and the degree of pagiani in
one's thoughts (Peterson & Taylor, 2012). Accordingly, sshialch children to do these things rightly. Howeverersd
variables affect the degree of learning and how much it stmilthodified learned. Ultimately, the effect causes sévera
learning differences in the children and creates vafligmes in the school system (Bryce, 2011). Learning is dkfisea
process inferred from relatively stable changes in beh#vat result through practice or interaction with and adiaptao
the environment (Bustos & Espiritu, 1996; Sevilla et #97). Thus, an individual may learn something when interactions
of several cognitive, psychomotor, and affective vdemlenable one to perform specific tasks differentynfithe usual
performanceln this regard, comprehension and understanding becomsiaktmlsfor learning (Cromley, 2009).

3. Statement of the Problem

This study determined the effectiveness of phonemic ansgatategyn improving the reading proficiency level
of grade 2 learners. Specifically, this study answered tloeviag questions:
1. Whatis the pre-test result before the conduct of phonemiceavess strategp Grade 2 learners?
2. Whatis the post-test result after the conduct of the phonemareness strategy for Grade 2 learners?
3. Isthere a significant difference between the prededtpost-test resultf Grade 2 learners?

3.1 Hypothesis
Hol. Therds no significant difference between the pre-test and psttresults of Grade 2 learners.

4. Research Design and M ethodol ogy
4.1 Population Respondents

The study's 30 respondents were public elementary schopkteaof one of the Division of Davao City schools,
Region XI. A convenient sampling method is utilized teeseBO learners from a specific educational setting weet rihe
predefined inclusion criteria. This sample size allowsstatistical analysis and provides a representatitset of the target
population. The learner-respondents were assured ofrtfustutonfidentiality of their responses.

4.2 Data Gathering Procedure

Data collection for this study started by carefully crefta reading-assessment tool. The study incorporateahpre-
post-assessmerttsmeasure the learners' reading proficiency levelforBéemplementing the phonemic awareness strategies,
a pre-tests administeredo establish a baseline measurenrhe participants' reading skills. Subsequently, the lesrner
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receive targeted instructiam phonemic awareness strategies for a designated durgtietearner-respondents were assured
of the utmost confidentiality of their responses. Aftdrieving all the responses, the researcher beganliegdimem in he
Microsoft excel office application. The encoded data was transferred to IBM SPSS &% statistical analysis.

4.3Data Gathering Instrument

The researchers utilized a research-made readingass®s The researchers established psychometric rasdsur
was checked for reliability using Cronbach's alpha. Itefitis Cronbach alpha values of 0.70 and above were dedabe
reliable. It showed that all items in Phonemic AwassnReading Assessment Tool (0.81>0.70 reliability index) gakse
required standard, thus considered reliable. The datagaginered and analyzed employing mean and standard deviatio
analysis and Paired Sample t-Test. These statistieabures allow for a quantitative assessment of thaiegeess of the
phonemic awareness strategies on the learners' residlilsg

5. Results and Discussion

5.1Pre-test Result
Presenteth Table 1lis the levelof the reading proficiencgf grade 2 public elementary school learriersneof the
schoolsin the Division of Davao City, Region XI, before the corichfdhe strategy.

Table 1. Pre-Test Result
Test Mean SD Descriptive Level

Pre-test 11.60 1.070 Moderately Manifested

It reveals that the overall mean value is 11.60 (SD=1.070), described as "moderately manifested.” A standard
deviation of 1.070 indicates a moderate level of dispersithe dataset. The data points around the mean a&dsputto
some extent. However, the magnitude¢he standard deviation suggests that the varialsliglatively high. This means that
learners possess a reasonable level of reading skitlthdy may still face some challenges and limitatidtnisaplies that
learners at this level can comprehend and analyze teatsaisfactory level. However, they may require seapport or
guidanceo grasp complex or advanced reading materials fully.

The finding is supported by the statement of Holm & Doti@i96). Studies of instructional experience about
phonological awareness across cultures have linked phioirestructionto phonological awareness. Adult readers who have
never been exposed to a phonemic coding system tgradftwm poorly in phonological awareness tasks aimed aeviee
of phonemes, regardless of reading skill. Since studentautiize letter-sound patterns to pronounce the word éviets
foreign to them, letter-sound knowledge aids pupils imiag new words and decoding written language. These skdlls ar
notoriously tricky for weak readers.

Furthermore, Manetal. (2023) said Phonological awareness, often kramstine capacityo distinguish and modify
speech sounds, is now widely acknowledged as among theeraoml aspects of developing excellent early readingsskill
Moreover, letter sounds' very stable syllable stmectanmake lettetto-phoneme mapping more prominent. This may explain
why letter sounds are primarily employed as a teachiwigiioen children are initially taugld read and spellt is essential
to know that "68%of schoolchildren do not possess the skills necessaeach minimal levels of reading proficiency" (Berg
& Stegelman, 2003, p. 48). As Berg and Stegelman (2003) lateromgeihis crucial to assess phonological awareneds skil
to determine students that may have difficulties so thayt tto not become failures. This researcher focused akinm
changes in small group reading instruction to betteruattstudents at all reading levels using phonemic awarenes
interventions to become more successful, fluent readers.

5.2Post-Test Result
Presented in Table 2 is the level of the reading lef/pliblic elementary school learners in the Divisiomakao
City after the conduct of the intervention and strategy.

Table 2. Post-Test Result
Test Mean SD Descriptive Level

Post-test 18.23 1.736 Very Highly Manifested
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It reveals that the overall mean value is 18.23 (SD=1.736)ritbed as "very highly manifested.” A standard
deviation result of 1.736 indicates a relatively higheell®f dispersion in the dataset than a minor standard deviatis.
larger standard deviation signifies a broader range of valod less clustering around the mean, indicating a diagese
dataset. This means that the increaszores after the interventiofthe phonemic awareness strategy impacted the learners
reading proficiency level. This implies that leasppssess exceptional skills in comprehending and anglyanous texts
using phonemic awareness strategy. They can effdytlesderstand complex ideas, make connections, and extrauteul
information from a wide rangef materials. Thus, learners with a very high readmegency will likely excel academically
across multiple subjects, as they can effectively engatie ehallenging literature, science, social studies, atiokr
disciplines.

The findings support what Dehaegtal. (2010) study emphasizes that students expost@ Phonemic Awareness
Strategy exhibited significant improvements in their {@s-scores, showcasing a high level of phonemic a@ase The
strategy's implementation focusewlstudents who used the Phonemic Awareness Strategy skmguéitant advancements.
Huang & Hanley (1995) claimed that children and adults who haee taught to use a phonemic coding system to learn to
read perform relatively weih these phonological awareness tasks. Research hagteoigshown that phonemic awareness
positively correlates with reading achievement and prediarly reading skills. Furthermore, Kirby and Bowers (2012)
emphasize that "morphology works" as it helps increasabrdary knowledge and understanding and predicts reading
development and achievement. Syllable awareness appedeveimp naturally (Treiman & Zukowski, 1991), so most
children across cultures will master syllable awassrby 5 or 6 years of age. Morphological approachesathng make a
distinct contribution to reading success by grade 4, anthnpact increases as students get older and words get lortyer an
more complex (Nagy et al., 2006).

Numerous studies and educational practices support the effestiveri phonemic awareness instruction
improving reading outcomes, particularly in the earbgss of reading instruction. Phonemic awareness inteousraind
adivities have been found to enhance phonological proagssiills, decoding abilities, word recognition, and reading
comprehension.

5.3 Significant Difference of Pre-test and Post-Test Results

A paired-sample t-test was conducted to compare leameading proficiency levels before and after the Phonemic
Awareness Strategy. The findings revealed that therestistically significant differende the pre-test scoréM =11.60,
SD = 1.070) to post-test (M=18.23, SD=1.736R9) = -21.226, p <.005 (two-tailed). The mean increase itestescores
was 6.633, with a 95% confidence level interval ranging fror21to -5.99. This requires the rejectiofthe null hypothesis.

Table 3. Changim Results Score after Phonemic Awareness Strategy

95% Confidence

Interval of the
Difference
Mean Std. Dev Mean  Std. Deviation  Std. Error L ower Upper t df Sig(2-tailed)
Mean
Pre- 11.60 1.070
test -6.633 1.712 .313 -7.212  -5.994 -21.226 29 .000
Post- 18.23 1.736
test

The results imply that the implementation of the pinoiceawareness strategy had a significant impact on the
learners' reading proficiendy.suggests that incorporating phonemic awareness aggigitid instruction effectively enhanced
their decoding skills, word recognition abilities, ancmall reading comprehension. Likewise, the statisticsitipificant
improvement in the mean reading proficiency score gesvievidence for the effectiveness of the phonemicesweas
strategy in improving the learrséreading abilities.

The finding negates the studfWeiner (1994), who asserted that aspiring readers needthzoto learn phonemic

awareness skills to improve their reading. Cunningham (1886)Wittrock (1986) emphasize that it is critical to teach
children howto think about their reading using metacognitmithinking about one's thinking and train them regardingwhe
and why to use various segmentation and blending strategikxode new words. Hayward et al. (2017), learners tend to
exhibit several errorig phonological awareness, sw$adding letteratthe beginning, middle, and enfithe word, omitting
phonemes, repeating phonemes, reversing the ofdgronemesaswell as substituting a letteor phonemesn a word.
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Considering that there is an interdependent relationstipeba decoding ability and comprehension, it would be atgde
that teachers would report these difficulties at theinepcomprehension level since children who havedatiltfy reading
words also have difficulty understanding written texts (Ribeial., 2016)In this context, the necessity of assessment sprung
from the prime factor of need theory. The assessnfeheaeading proficiency levels of the pupils delvesniyainto the
internal structure of one's persons and the degree dfipagian in one's thoughts (Peterson & Taylor, 2012). Bryce (2011)
asserts that schools instruct kideonduct themselves appropriately. However, the amouristtaaight and the amount that
should be learned depends on various things. Ultimatelyjrthadt results in various learning disabilities in the kid$ an
poses severe issules the entire educational system.

6. Conclusions
Basedon the analyses madm the available data, these were the conclusions:

e Teachers must equip their learners by explicitly introducingn@imic awareness into the classroom. The ability of
a learner to master reading and achieve academic sulepe=ssds on their phonological awareness.

¢ Research has shown that teaching learners phonemierssa has a significant positive impact on theiringad
skills. The result revealed that the selected grade 2diesawho actively participated in this study exhibited ry ve
highly manifested resudif reading level.

e Reading proficiency levels are increased when leaarerspecifically taught to identify and manipulate phosgem
because they can decode and comprehend words betteevitlésnt in the result of this study that the phonemic
awareness strategg/effective in the reading proficiency level of learners.

e Pre-tests and post-tests are helpful instrumémtsevaluating the effectiveness of treatmeatseducational
opportunities. They offer a before-and-after measureseettiat teachers can evaluate the efficacy of theirtgffor
and decide wisely about upcoming interventions. Therfigelallow teachet® pinpoint problem areas, changeithe
strategy, and raise the reading competency of students.

e The evidence is compelling that phonemic awarenesegyraan help learners' reading abilities. This totd le
teachers keep track of learners' advancement over time. thieuestrument's efficiency depends on its correct use,
ongoing professional development for teachers, and gretrensive strategy for reading instruction that smoothly
incorporates evaluation into the learning process.

7. Recommendations
Basedon the findingsof this study, the following were recommended:

e |tis highly recommended that school officials from thiecsd to the higher levels of the educational systeaulsh
explicitly conduct reading progran@address different issues regarding learners' proficien@ading. Develop a
reading intervention program using a phonemic awaretre¢sgg/ to enhandearners’ reading skills.

e The DepEd Officials should continue to provide teachéts professional development and career opportunities to
enhance their skills in teaching phonological awaretes$sarners. Provide opportunities to reading teactuers f
professional development by sending them to training,rees)iworkshops, and symposia.

e The School Administrators may find this study to helg sbhool increase their reading proficiency. Thegukh
plan for programs and closely monitor thachers’ interventionor strategieso improve learners' reading skills. The
school should also allocate a budget to programs, evamdsactivities directly related to reading actigtand
include procuring the materials and books needed for reaglingdiation activities.

e Phonemic awareness is a tactic that teachers cao improve their students' reading skills because fishitlem
learnto recognize and control the different souirdspoken words. This essentiafor the growthof their powerful
reading abilities. With consistent practice and tergénterventions, learners can develop a strong foundation t
sets them on the path to becoming proficient readers.

e Parents may be encouraged to tutor their children, espaniatading. Ensure their participation in the sttand
community uplifts théearners’ reading proficiency.

e Future researchers may utilize this survey as a staytimg for a qualitative investigation of phonemic awassne
asa strategy and reading proficiency level of learners.
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