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Abstract
The main objective of the study was to investigateshat extent the" cycle primary school (7-8 grades) English

language textbooks incorporated cognitive, affectind psychomotor domains proportionally. To achidwe stated
objective, content analysis was used as researsigmeand the ? cycle primary school (7-8 grades) English language
text books were used as the data source. Thres fnaih each text book selected by employing simmpledom sampling
technique, and all the 529 item255 from grade 7 and 274 from grade 8 English lbextks— were included in the study
via available sampling. These items were codechbytio raters. Before the raters have coded tha,dhaé researcher
introduced them about the purpose of the study, lama to codify the data. Then, the researcher eyaglosimple
statistics such as frequency and percentage, anddliare test to analyze the codified data. Thdifig indicated that
the 29 cycle primary school (7-8 grades) English language books were simply covered by cognitive domhin
ignoring the other two domains (affective & psyctatar). Further, in the context of levels of thegardomains of Bloom,
the two grade levels (7-8) English language textksoalso emphasized only knowledge, comprehensiad, in some
extent application level by disregarding the otlig@rteen levels of the domains. By taking in to awat the obtained
findings, the researcher concluded by saying thattvo textbooks covered by the first lower level€ognitive domain,
i.e., knowledge & comprehension levels. Therefdhese text books are required to incorporate theetldomains of
Bloom proportionally. To do this, Primary schoolXi®ok preparation bodies like MoE is needed toetak to
consideration the proportional inclusion of theethrdomains of Bloom in the text books of the twadg levels (B
grades). Furthermore, until the textbooks so &atised, or updated, classroom English languagehtgaand the school
are needed to find solutions and strategies toit@udo include analysis, synthesis, and evalualgeels from cognitive
domain, and all levels of the two domainaffective and psychomotor in the two text books.
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Introduction
11 Background of the Study

To facilitate instructional process in the given educational organizasohedls), textbook can be regarded as an
engine especially in the developing countries, because there are no other altemizsiitecan substitute the services
that it has provided for the users (students). To disseminate issued telatdture, knowledge, skill, value, and
experience sequentially and in an organized manner towards individual l¢aextieook is taken as a major media.
Based on this reason, it is considered as universal element irstEtagiguage teaching, and in other subject areas
(Mehdi and Narjes,2010). They also added by saying that no tedehimjng situation, it seems, is complete until it
has its relevant textbook.

There are different attitudes towards textbooks. These attitudes, as Tom{RG@l, cited in Mehdi and
Narjes,2010), are clustered into two groups: proponents and oppofeat®rmer group argues that textbooks are the
most convenient form of presenting materials because they give teoagissystematically, cohesion, continuation,
and progression for the instruction. The latter contend that textbooks are ilyesttpérficial and reductionist in their
coverage and are not able to satisfy the diverse and broad needseif aéhs. Thus, the first group sees textbooks as
useful for general purposes while the second group considersattieoshings of textbooks for specific purposes. But,
it is widely agreed that textbooks are of great value in the prookgsaching and learning. Razmjoo and
Kazempourfard (2012) contend as “our teaching materials do have problems, but the necessity of them cannot be
ignored at all”.

The researcher agreed with the notions of the advocate group becaushffituf to conduct instructional
process without textbook especially in under developing countries Iikepka with two major reasons. In one side,
students’ attitude towards their education is limited so that they may not motivate to access the required instructional
issues as a result of using different opportunities like internet, resigadolygs etc.— they may not have prospects to
get experiences related to advantages of education being most of the learnerigiaeted from farmer families. In
anoter part, rural areas of poor countries haven’t developed required infrastructures such as power supply, internet
access, library service, etc. to hand over educational matters as requirecor&hérif preferable to use textbooks to
facilitate teaching-learning process.

As to Brunswic and Hajjar (1992), the importance of textbooks @lated instructional materials in improving the
quality of education and student learning achievement in developingriesuhas been confirmed by a number of
empirical studies carried out in the past two decadesexample, Seif (1994, cited in Mahmoud, 2014) suggested that
the textbook supplies students with information and enricheshisiimd with knowledge. Seif again found that 90% of
students depended on the textbook and spent the same percetitageoafstudying it. Another advantage identified by
Cunningsworth (1995, noted in HailRQ0§ is the potential which textbooks have for serving several additioles in
the ELT curriculum. He argues that they are an effective resourcelfedirected learning, an effective resource for
presentation material, a source of idea and activities, reference source fotsstadsgllabus where they reflect
predetermined learning objectives and support for less experienced teachées/e/lyet to gain in confidence.

Since, it has such like importance, students’ textbook need to consider the issues of Bloom’s taxonomy which can
provide opportunities for students to develop their knowledge, skill, andattifine availability of the three domains in
the English language textbooks in the integrated way plays argteah the instructional process: teachers can assess
their students from different perspectives instead of narrowing teelind scope on only knowledge or value aspect.
Likewise, Aviles (2000) believes that Bloom’s taxonomy of educational objectives is a tool that can be used in the wider
context of education to help both new and experienced educatorgkartbie precisely about what it means to keac
and test for critical thinking.
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Schofield (1976, located in Nande and Aboho, n.d) noted that affelttimain provides for learners to understand
what is good and what is bad; hence it is concerned with the tranmmé values, beliefs and attitudes. Teachers also
must ensure that an individual passes from a static state of ordgmamic state of self-discipline which can only be
achieved by the full development of individual personality. The transitan §tatic state of order to the dynamic state
of self-discipline is achieved by instruction or teaching.

In another way, the psychomotor domain is concerned with utarsactivities with those movements of the body,
limbs or other body parts (e.g. fingers) necessary for a giwenéegereonu,2010).These bodily activities constitute a
significant indicator motivating the child to express and communicateehigiotoric behaviors (racing, feelings and
emotions) (Shingjergji, 2013). This continuous interaction betwaetoric and the linguistic activity is a source of
progress to the child, both in the aspect of linguistic enrichment atie ieffective increase of his motoric behaviors
(ibid.).

Likewise, Jensen (2003, cited in Gaziha2@13 argued that the psychomotor domain is responsible not only for
physical skills, but also for precision, coordination and manipulatioe. Bddy is a mediator in learning because it
collects all senses that inform us about the world around us (Cafadn2007, in Gazibar®2013). Her research, as
Gazibaa, established that movements activate neuronal connections in the wholetliwilyg the body into an
instrument of learning. Thus, to neglect the body in learning is to ndpkedact that the human body possesses an
integrated system of cells, molecules, muscles and organs which are intdesegéensen, 2003). To meet life demands,
as Crow and Crow, (1956, cited in Bemis andSchroeder, 1869ndividual’'s acquiring of adequate motor skill is as
important as is his mastery of abstract ideas. To do so, Englishagmgextbooks are expected to entertain the
psychomotor domain fairly.

Related to cognitive domain, Bloom, (1956, cited in Mansha and IlyHsl)2uggested that the domain helps
teachers to make their students able to get knowledge or informatiorret@mng the concept, analyze the concept or the
situation to its parts, synthesize and integrate the parts to fornola woncept, apply the concept to new situation, and
finally look into the concept critically to properly evaluate strengths andknesaes. This indicates how cognitive
domain played great role in terms of making students to be critical thipkelolem solver, and analyzer of their
environmental conditions etc.

To realize this notion /entertaining of cognitive, affective, and psyctmnammains in the instructional process/,
Ethiopia has shown her commitment by executing a range of acti@n example, related to policy formulation, of the
stated general objectives of the new education and training policy - NEF Bnéhargued &sultivate the cognitive,
creative, productive and appreciative potential of citizens by appropriately relaticafieduo environment and societal
needs” (TGE, 1994). MoE (1994, cited in Tsegabirhan, 2013) reported that the objective of the Ethiopian education policy
is to “create a new generation who acquired the competencies, skills, values and attitudes enabling them to participate
fully in social, economic and political development of Ethiopia” which are universal objectives of the education sector.

In order to achieve the stated objectives, the NETP also designed strategies. Of these, the one stated as “Ensure that
the curriculum developed and textbooks prepared at central and regional éegelmsed on sound pedagogical and
psychological principles and are up to inter-national standard, giving due attentimncrete local conditions and gender
issues” (MoE, 1994). TGE (1994) also contends that due attention has been given to the pravidiappropriate usage
of educational facility, and teaching materials so as to strengtheteabking-learning process and the expansion of
education.Furthermore, to achieve the stated objectives, in the period fthtlkeedication sector develop program (ESDP
V), the printing and distribution system for textbooks and teachidegwvill be analyzed and strengthened so that all
students have access to the core resources required to learn (MOE, THUE; the goal for improving the quality of
general education, according to MOE, is: “to motivate children to complete primary and secondary school and provide
them with the knowledge, skills and values to become productive and responsible citizens”.
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The Ethiopian education policy sated above indicated that how balanced carr{textbook) is required to satisfy
needs, and interests of various students with different backgrounds.

However, as some research outputs and other related literatures arguedyvigienpof balanced instructional
process throughout the world in general, and in Ethiopia in particweedak and ineffective. For example, Daggett and
Marrazo (1983, cited in Robert G. Main, 1992) reported that, historidallg, well known how more workers are
discharged because of behavioral problems than because of thdlityinabperform job tasks. A recent defense
information school study, as Robert G. Main, (1992) showed, threef four failures in basic broadcasting and military
journalist courses were due to lacks of interest or enthusiasm rathemabdityi to master the subject matter.

Similarly, it is important to see currently embedded culture of some Hiigyouths. | can say, it seems too odd
that they have displayed strange dressing and hair cutting styles. Faplexthey have used their trousers, or shorts
under the normal position under waist; inappropriate usages of their hair style: they let thévénadiro long, they also
roping it (not combing it), and colored it unnaturally. In additithey give less respect to their parents or teachers.
Furthermore, they initiated to insult, in some cases, their family memiretesachers. Not only children but also some
parents themselves are observed how they have been modeled disribgfactheir children etc.

In addition, the general education quality assurance and examination agency’s (GEQAEA, 2008, stated in
Dereje,2012) document further confirms that performances mfpyifirst-and second-cycle leavers on English subject in
the Ethiopian third national learning assessment were found to be lamentapliowerfar less than the minimum
expected by Ethiopian Education and Training Policy. Furthermore, asftiéfissaid that the level of English is declining
in the country. This means, schools, training institutions, collegesirduersities are increasingly under criticisms from
the public and the stake holders because of the deteriorating English kicguamands of students. As a result, teachers
and researchers are worried about the decline of students’ ability in using English (Meseret, 2012). Therefore, evaluating
primary English language text bookscheck whether they incorporate the Bloom’s domain or not is to be timely and
essential.

1.2. Statement of the Problem

Even though Ethiopia has shown her devotion to formulate instructioveggs to be unbiased in terms of treating
the domains and sub domains of Bloom, there are some researngdiadd reports which show haewdents’ academic
performance remained as poor and ineffective.

For example, Meseret (2013) contend that although reports from tligtiyliof Education informed us that the new
curriculum tries to propose the revision of the former curriculum lamcgs the CLT (Communicative Language
Teaching) in the teaching learning process, there are some practical imdicatich the communicative orientation is
not totally being put in to practice in many communicative teaching materiataiose books. For instance, according to
him, teaching materials do not seem to help students meet basic requsreo@mis communicating in English in the
course of learning, conducting discussions on a given theme angytabut daily topic with other students freely.

In relation to this, several locally conducted studies have revealed that thefl&mdlish acquired by the time
pupils who completed primary grades have been found very pooriafththnegatively affected the general level of their
academic achievements (Rogers, 1969; Paulos, 1979; Dandir, 188t|d€, 1988; Taddesse, 1990; Dejenie, 1990;
Zenebe, 2000; Michael, 2003; Tekeste, 2006, noted in Dereje, 2012). QD) 4lso added by saying that “EFL
classroom teaching in Ethiopian context is increasingly becomingutiffis the students target language abilities are
reportedly deteriorating from time to time”. The institute of instructional Education (IIE)(2012, cited in Geberew, 2014)
magnified the faced challenge by reported that in Ethiopian context, Ertlissroom instruction at school level is more
of exam oriented. Thus, if the academic process (knowledge acquisit@infenance, application, reflection and
evaluation) overshadows the affective process, creating successful taggeige learning context would seem to be in a
stake (Girma, 2014)
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The problem of using English across the curriculum still continues &xbte, notwithstanding the significant role it
maintains in the country (Michael, 2003; Abiy, 2005, in Dereje, PAL3 then possible to argue that children‘s English
experience at primary level seem to have failed to enable them meet thefigthmsr subjects given in English and thus
their talent can be stunted while they struggle to acquire new skillsl@asl through the medium of a barely understood
English language. This could mean that Ethiopian students are ungitfitdrom the teaching of English at primary
level and the implications it may have to the nation‘s quality of education have assumed an alarming proportion
(Dereje,2012).

Related to general quality of Ethiopian education, Dereje (2014) conchyleshying that despite all these
programs... and enormous amounts of donor funds, researchers (Negash, 2006; Heugh, et.al., 2007) and discussions at
various workshops (Ethiopian Academy of Science, 2012) shawthe general education is still in crisis and EFL
teachers and students’ English proficiency, from primary through secondary to tertiary levels, is still poor, extremely
disappointing or declining.

In the same way, Gashaw (2008, cited in Wodajo, 2014) wasictatistudy on English for Ethiopia grade ten
students’ textbook, the one published in 1997. And the study, according to him, revealed that some of the exercises in the
textbook are not presedt in the way the learners’ need to practice the target language because the contents in the
textbook are not in harmony with the learners’ interest and culture.

Generally, if young learners EFL learning experience is not enjoyablesarckessful, the program can be
counterproductive (Cameron, 2003; Nikolove and Djigovich, 2006; Ededeabal., 2006, in Dereje, 2012). That is
children‘s attitude and interest towards learning EFL in their future educational career can be wasted if their early English
learnng experience is not engaging. Therefore, regular textbook evaluation in alignment of Bloom’s domains is
mandatory so as to make the instructional material to be inclusive and dyndoficewable learners as self learners.

But, I couldn’t get any conducted research on this area which considered all the three domains atwh®ibs of
Bloom at the same time although many researchers have conducted arsttiay evaluation of Ethiopian English
language textbooks. For example, Dagne and Gemechis (2014) condustiedly on ® Cycle Primary School EFL
teachers’ use of reading strategies to develop their students’ reading skills. And the findings from textbook analysis,
according to them, indicated that the English language teaching mates#t®oks) which are in use did not incorporate
lessons or sections related to the explicit instruction of reading stratebisdfiriding, as stated above, is not clearly
indicated status of the three domains of Bloom in the study butriealitp methodology.

In addition, Wodajo (2014) also carried out a research to evaluate theo$tgtasimar lessons in grade ten English
textbook. The finding, as him, pointed out that some grammar lesstmasgap filling grammar lessons, sentence level
grammar lessons and individually done grammar lessons do nostoglents to develop their communication skills
where as the meaning based grammar and inductively presented griessoas in the textbook promote interaction
among students to communicate in the target language. But, the obtained mesuleffected to what extent the three
domains focused by the textbook. And, the study is focusegtamle ten but not or'@cycle primary school textbooks of
the nation.

Meseret (2013) also analyzed the speaking tasks of English fapltlgrade nine textbook. The findings of the
studyshowed that how the goals of the tasks meet students’ need and interest; contents seem to be familiar to the students
even though they lack authenticity, and the tasks do not fulfiestaf tasks. Besides, the study did not indicate how the
interests of students satisfied cognitively, affectively, skillfully.add more, the analysis is focused on grade nine but not
on the concerned areas of this study.

Joint Review Mission (JRm, 2013) as well conducted a research on textbeglbpment, printing, distribution and
utilization toassess the performance of ESDP IV implementation in terms of textbook and teachers’ guides development,
printing, distribution and utilization. And the output revealed thatystesnatic reviews and evaluation of textbooks have
been made as depicted by the participants who were interviewed and partigipdited-GDs held at the school level
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(JRm, 2013)This JRM’s study also do not indicated the particular status of textbooks in the context of the three domains
rather clarified in generalized way to what extent the government ofpigthias worked on quality of textbooks.
Moreover, the study do not designated the particular grade level textbookso Kigified the extent how schools
remained poor related to textbook evaluation trend.

The current study is, therefore, different from the above mentioneg which needs to assess whether or not the
2" cycle primary school English for Ethiopia English language textb@oi8sgrades) are fairly furnished with the three
domains of Bloom. To this end, the writer of this research ftated the following leading questions that would be
answered at the end of the study:

e How far the three domains of Bloom are being treated by they2le primary school (7-8 grades) English language
student textbooks?

e |s there any statistically significant difference between the two textbooke indorporation of the three domains?
e How far each level of the three domains of Bloom is being considgrétese two textbooks?

e |s there any statistically significant difference among the textbookseirinttiusion of the sixteen sub domains of
Bloom?
13. Purpose of the study

The study was aimed to assess the degree to what extefit tyel@ primary school (7-8 grades) English language
textbooks entertained cognitive, affective, and psychomotor domains;ote #re more emphasized domain in the
textbooks; to identify statically difference found among the threweadlts in the English language textbooks; and to
identify statically difference found in each level of the three domainserEtiglish language textbooks offZycle
primary school.

1.4, Significant of the study

The results of this study will, therefore, contribute to all those involwethe educational practice of English
language teaching in the nation, the teaching material developers as well as tiny bfiisucation. Thus, the findings
of this study are supposed to have the following benefits:

» May enable teachers to see shortcomings of the textbooks, and initiate theenextra materials to teach their
students properly

» May help textbook designers to see inclusion level of the three domdhestextbooks, and may enhance them
to take corrective measure accordingly.

» Generally, the findings of the study may used as a guide to teacheisylum designers, textbook developers,
and educational decision maker bodies in general to modify their practice aviséoteaching materials in such
a way that to entertain domains and sub domains of Bloom in theddstb

1.5. Delimitation of the study

The dimension of this study is confined to the recently in WSetiZle (7-8 grades) primary school student text
books. Furthermore, to conduct in depth study and to make ageable and complete it within the available time, this
study is restricted to examine the above mentioned text books whethearéh@ycorporated proportionally the three
domains of Bloom or not.

1.6. Definition of Terms
e Bloom's Taxonomy- classification system of instructional objectives as cognitive, affectivepsymthomotor

domains
e curriculum balance the inclusion of Bloom’s taxonomy in the instruction proportionally
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1.7. Limitation of the study

Contextualize the action verbs which were found in the selected itequestions related to concepts of the sixteen
levels of the three domains was a challenging task.

18. Theoretical framework of the Study

To assess to what extent the three domains of Bloom are entertainedtivg frimary English language textbooks
(grades 7&8) of Ethiopia, theory of curriculum balance would beegutlis study. Thus, balanced curriculum reflects
the philosophy and beliefs of educating the whole child, and enabling thetattétte an active role in constructing
meaning from his or her experiences. In line with this, the publtiod of North Carolina (PSNC) (2003) asserted that
students who receive a balanced curriculum and possess the knowkdtigegral abilities to transfer and connect ideas
and concepts across disciplines will be successful.

Equally, Government of Ireland (GI) (1999) contends that the balacggiculum is importanto satisfy the
developmental and educational needs of the children; it serves in the cdritexicontemporary society in which they
live. Furthermore, it argues that this type of curriculum provides fédren immediate learning needs and interests, and
at the same time prepares them to benefit from further educatiorablies children to function effectively in a changing
society and to cope successfully with the demands of modern Idée) (ib

Therefore, EFL materials (textbooks) need to treat the issues of knowddtigele, and skill fairly because the
more the balanced nature of textbook increases, the more students’ participation we have. This means, according to David
and Angelique (1999 the balanced curriculum helps schools put child development at ther agncurriculum
development by building professional relationships through collaborationaarsgnsus.“Decisions that are made about
what will be accessible to children help shape the kinds of minds they will come to own™” (Eisner, n.d), cited in PSNC,
2003). David and Angelique (19pfurther contend that if education is to improve, schools and digtnigss develop the
capacity to describe, balance, align, and assess their curriculum.

2. Review of Related Literature

Under this part, issues related to text book, issues related to Bloom’s taxonomy, and issues related to curriculum balance are
stated.

2.1. Concepts of Text Book

Instructional materials may take two forms: Printed such as textbook, workbook, teacher’s guide, readers, etc. and
non-printed types, such as audiotapes, videotapes and computer-based rbdéigls 2010). Of these, textbook is the
mostly used instructional material for both teachers and learhdss.the collection of knowledge, concepts, and
principles of selected topic or course. It's usually written by one ag teachers, college professors, or education expert
who are authorities in a specific field. Most textbooks are accompanied by tepdties, which provide you with
supplemental teaching materials, ideas, and activities to use throughowtdbmacyear (Anthony D., 2005).

As to Tok, H. (2010), they do not only provide a framewlorkteachers in achieving the aims and objectives of the
course, but also serve as a guide to the teacher when conducting I@ssbabalf of the learners, a textbook truly affects
their attitudes and performance to the lesson throughout the courseh Bod Tombari (1995, cited in Alemayehu,
2010) have stated that textbook is the most frequently used material suipipbrts teaching at all levels of instruction.
Additionally, many studies have revealed that textbook is still a core elerhentrizulum and the main sources of
teaching. More specifidhy, Lewy(1991:315, as cited in Alemayehu, 2010) said that “the text book is an almost universal
element of teaching, and no, teachlagrning situation is complete until it has its relevant textbook”
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It is a fact that when learners like their textbooks, they like the counsellland become active participants to the
lesson. The textbook is an important source of input and a great opfydicuiEFL learners to communicate in the target
language, which is realized in classroom settings (Tok, H., 2BRE8garch also shows that teachers’ use of textbook
varies between developed and developing countries (St. George, 2001, citediin FS&0H08). St. George (2001)
mention that in developed countries, teaching resources are available and teaclesrsrally trained to be independent
of text, whereas textbooks are considered as essential teaching material in develaptingscdt occupies a dominant
position in the school system. To implement the intended curriculuteveloping countries, teachers are not offered
teaching resources to choose from, they have to teach from oneclextat are fixed by educational policy makers
(Quader, 2001; Wall & Alderson, 1993). St. George (2001, cited irirBBbR2008), for example, showed that in Ethiopia
teachers have weak subject knowledge and are poorly trained. Theykhoa fraction more than their students do. In
such conditions, “textbooks are necessary to guide the teachers in implementation of the content and to propose more
effective teaching techque”.

Therefore, since the textbook has such like great importansteidents and teachers; it is important to take in to
consideration inclusion of required matters like knowledge issues, fedimgskill aspects that make learners to see and
investigate their environment from diversified angles. Toaj@s stated here under, textbooks need to be evaluated, and
checked to what extent they satisfied students’ interest.

2.2. Effects of Textbook Evaluation in English Language L earning

Material development and evaluation is a relatively young phenomenon in theffieldguage teaching. In the
practical sense, it includes the production, evaluation and adaptation of matesialgn¢dn, 2001, p.66). In order to
assure whether textbooks meet the necessary requirements or wheyhemghge students for learning or whether they
are good for active learning, they must be evaluated (Zemenu, 2618)Tomlinson (2001), textbook evaluation is an
applied linguistic activity through teachers, supervisors, administraods materials developers can make sound
judgments about the efficiency of the materials for the people usng th

Cunningsworth (1995) and Ellis (1997) declare that textbook evatuadips teachers move beyond impressionistic
assessments and it helps them to acquire useful, accurate, systematontamtlal insights into the overall nature of
textbook material. The quality of the textbooks should be assessed andtevadluring implementation by outside
consultants and who were not part of the textbook development antoselgocess (MoE, 2009b). Many scholars
indicated that textbooks are being used as a major source of infornmateaching a particular subject, the quality and
accuracy of the content is crucial for their educational effectiveness (Dali @vatrak, 2013; Khine,2008). Moreover,
MoE (2002) and TGE (1994, cited in Zemenu, 2013) declared thardewf the new education and training policy
directions to make improvements and revisions in textbooks to ragenal and international standards.

Ellis (1997) suggests that material evaluation could be conducted at three stages: ‘Predictive’ or ‘pre-use’ evaluation
that is designed to examine the future or potential performance of a textbook;” In-use’ evaluation designed to examine
material thais currently beingised; and ‘Retrospective’ or ‘post-use’ (reflective) evaluatioof a textbook that is
concerned with the evaluation of textbooks after they have been usegédaific institution or situation.

While different criteria and approaches have been presented to evaluate textbqdks ¢zeeple, Cunningworth,
1995; Harmer, 1996; Williams, 1983, cited in Mehdi& Narjes, 30®Ronomies like Bloom’s taxonomy of educational
objectives also prove useful in textbook evaluation studies.

Therefore, regular textbook evaluation need to be conducted to chegkdyavation of the instructional materials
take in to consideration the availability of cognitive, affective, and psycheomotoains. The preoperational inclusion of
domains in the text books makes learners to have balanced perspecthegiopr instructional process.

23. Concepts of Bloom’s Taxonomy

Bloom’s Taxonomy is a classification of educational objectives used for developing higher level thinking skills. It is
a process-oriented model that allows teachers to present ideas and concepydiftemnamt levels to meet the needs of a
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variety of learners. More specifically, it serves teachers by helping phesim students toward deeper understanding,
providing them insight into how to order objectives, and revealiagotfst ways to teach a given objective (Teach For
America, 2011). The value of ing Bloom’s taxonomy in the development of learning outcomes represents a tool for
planning, implementing, and assessing instruction. It providesagats with a common frame of reference that clarifies
various types of learning outcomes. In addition, this taxoniiostrates the wide array of learning outcomes that can be
included in any given instructional area (Almerico & Baker, 2004, @it€ghanem et al., 2013)

So, teaching and learning materials are fundamental to the pedagogicas @nodese critical for shaping young
minds which need to take into account the specific needs of boygiremdillowing them to have the same experience in
any activity for all individuals to reach their maximum possible potential debgitebiological differences (Nyevero and
Memory, 2014).

To generalize, comprehensive learning outcomes f&r 2&ntury elementary, secondary, college, and university
graduates need to have Cognitive capacity to think, problem-solvereatd; Affective capacity to value, appreciate, and
care; Psychomotor capacity to move, perceive, and apply physical aspeds. this, knowledge, skill, attitude, and
cultural matters etc. should be entertained and integrated in the instructional pooaste make a learning environment
to be conducive and effective for classroom students.

2.3.1. The Three Domains of Bloom

Learning is not an event. It is a process. It is the continualtgramd change in the brain's architecture that results
from the many ways we take in information, process it, connezatétjogue it, and use it (and sometimes get rid of it).
Learning can generally be categorized into three domains: cognitivaj\effend psychomotor. Within each domain are
multiple levels of learning that progress from more basic, sedével learning to more complex, deeper-level learning.
The level of learning we strive to impact will vary across learning expededepending on 1) the nature of the
experience, 2) the developmental levels of the participating students, ardd@jrétion and intensity of the experience
(Sperber, 2005).

The cognitive domain list has been the primary focus of most traditionahtolu and is frequently used to
structure curriculum learning objectives, assessments and activities. Reevé20U8} argued that the cognitive domain
relates to the capacity to think or one’s mental skills.

According to Dave, R.H. (1975), the cognitive domain deals with Wwevacquire, process, and use knowledge. It is
the "thinking" domain. As Dave, the domain has six levels, such @slé&dge, comprehension, application, analysis,
synthesis, and evaluation.

The affective domain as to Krathwohl et al., (1964), deals with emadioth$eelings, especially in relationship to a
set of values. And it has five levels that range from receiving or begoavimre of stimuli that evoke feelings to
manifesting behavior characterized by a set of consistent and predictalele Vdius, according to Vernellia R., (2011),
the levels from simple to complex are receiving, responding, valuingniaigg, and characterizing.

The psychomotor domain (Harrow, 1972) is concerned with théenyasf physical skills ranging from reflexive
movements to exhibiting appropriate body language. Accordingstal#issification, psychomotor learning involves:
imitation, manipulation, precision, articulation, and naturalization for dpnagtically the concept or the text learned
(Mansha and llyas, 2011).

2.3.2. Rolesof The Three Domains of Bloom in English Language L earning

Many researchers such as Henting (1997), Bruner (2000), StblFiak (2000), and Faultisch (1999), cited in
Gazibarg2013 believe that quality education and successful education reforms cahiéeeddy changing the learning
culture which can integrates all three domains of learning: cognitivel)(haiéective (heart) and psychomotor (hands).
Schunk (1991, cited in Robert G. Main, 1992)is argued that affectivaiddhelps students to attend instruction and to
engagein such activities as rehearsing information, relating it to previcastyired knowledge and asking questions.
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Rather than quit when they encounter difficult material, motivated studgpend greater effort to learn. They, as to
Schunk (1991), choose to work on tasks when they are noteddaido so; in their spare time they read books on topics
of interest, solve problems and puzzles, and work on special projedabolt, motivation leads students to engage in
activities facilitating learning (p. 229).

In another way, the head “stores” all psychological and intellectual functions that allow learners to understand the
world and form rational judgments about certain things (Gazit2043). More specifically, these processes include
perception, memory, imagination, thought and language (Bruhln&f&f)). The cognitive domain is usually described
“as what we know”, but it is in fact determined by knowledge, understanding, application, analysis, synthesis and
evaluation (Jensen, 2003, cited in Gazibafd 3).

According to Fisher (1999, cited in Ellison, 2010), there are stredggogical reasons for developing thinking
skills in children through the use of literature. Fisher (2006, citédyidrychova, 2009) also added that the term thinking
skills is used to mean the human capacity to think in consciays t® achieve certain purposes. Such processes include
remembering, questioning, forming concepts, planning, reagoimragining, solving problems, making decisions and
judgments, or translating thoughts into words.

Obviously, as Yen (2015), we know what is important and what weatf our education system, of our teachers
and of our students; but how well are they responding to the challentgadafing and/or learning higher order
thinking/HOT/? For one, “in most classrooms higher order thinking receives little or no attention” (Ivie, 1998, p. 35, cited
in Yen, 2015). lvie (1998) continues to substantiate using previodiggs that even when HOT does occur in the
classroom, teachers rarely make effort to sustain students’ flow of higher-level thoughts, perhaps due to teachers’
incompetency or disinterest in pursuing learning outcomes other thamf@gaontent-specific goals.

Attention is needed at the planning and implementation levels recimdogsistencies in curriculum development
and enforcement will continue to keep the effective teaching of HOMerclassroom as pure rhetoric (lvie, 1998).
Referring to studies which compare more able, literate children with leseradde as Fisher (1999) states, successful
learners have: Knowledge of literary forms, purposes and genre, irglngita-linguistic knowledge; skills and strategies
for processing literary knowledge, including the ability to question, ogate and discuss narrative texts; ability to apply
and transfer their learning and knowledge to other contexts. For chitdbenencouraged to think, teachers also have to
think!

It is argued that foreign language students, even young childreld sloasked questions that lead them to progress
up the hierarchy and thus develop the full range of thinking skillsgdg, 2010). Hill and Bjork (2008, cited in Ellison,
2010 link question formation in Bloom’s Taxonomy to the five predictable stages of second language acquisition
(SLA):Pre-production: minimal comprehension, no verbalization, usstsirgs e.g. pointing; early production: limited
comprehension, one/two word responses, key words/familiar phrasesent tenses; speech emergence: good
comprehension, can produce simple sentences, makes gramnpmoamalciation errors; intermediate fluency: excellent
comprehension, few grammar errors; advanced fluency: near-teteleof speech. Therefore, critical thinking should be
consciously developed already at the primary level (Frydrychova)2009

Psychomotor also the third domain of Bloom which is better suitedefrtain adult training and for teaching young
adults and children. It is skill based, and in this domain the stymleduces a product. Mkpa (1984, cited in Egereonu,
2010 says that “As far back as we can push the history of man; one discovers that most learnmgrohad to do with
manipulative skills.” As Mkpa said, even in modern times, psychomotor is involved in all aspects of profession and
human endeavor. Man in quest to control the earth in alfiatidns calls for psychomotor activity. But, as Paul (2013),
the psychomotor domain is certainly less well researched and docunaemteithis has meant a less than adequate
recognition and incorporation into learning designs.

Similarly, Egereonug010) argued as “It will be then strange (as we find these days) that teachers do not assess
students in “psychomotor.” Based on this, as Paul (2013), transferable skills are often very poorly articulated, even to the
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extent of being referred to by impliggeneric synonyms such as ‘communication skills’ or ‘interpersonal skills’. Dave,
(1967, cited in Paul, 2013) also added by arguing that properly apftlisceducational domain refers to progressively
complex manual or physical skills and so could identify the progedgsoomplex skills of a biologist in using a
specialist microscope, or an economist using a statistics software package.

Equally, Egereonu, (2010) strengthen how the psychomotor dasnegquired to improve learning via supporting
with activities: psychomotor had and has played wonderful roles thabtenly complementary, but have simplified
learning, understanding, thoughts and feeling into concrete terms and. detio instance, to the modern chemist,
measuring liquids and solids; to physicist, measuring solids spacejaimh; to biologist, measuring growth, symmetry
of curves of animate objects like a beautiful women; to economistunegasiuman nature, money production, demand
and supply; to the literary scholar, measuring the rhythm ofsyomtory; to the mathematicians, measuring appreciation
of beauty of nature expressed in lines, solids & structurestaatig engineer, quantifying (measuring) mass, weight and
proportion of matter to matter (Egereonu, 2010).

Thus, the more detailed verbal communications are easily understood sineeetitlearly linked with the practical
display (demonstration) of the movements, especially in the cases Whemerc exercise on their own (Shingjergji,
2013). Gazibara(2013) contend forth that many researchers established sensor motmatioegs a requirement for
maturity to attend school (Houston, 1982; Ayeres, 1972; Hannafo®8, tfied in Jensen, 2005). In the opinion of Rita
Dunn and Kenneth Dunn, who have researched in learning styles, abdostf &earners are kinesthetic learners, and yet
the school program offers few techniques of kinesthetic learriranyi at all (Hannaford, 2008). L. Bognar (2005)
enforced this claim by saying that sedentary teaching encourages aggmebsiochildren are required to sit still in their
places, there is a proper explosion of motor activity during shetesses, often accompanied by aggressive behavior.

So, it is vital to furnish proportionally EFL textbooks by Bloom’s three domains in general and psychomotor
domains in particular one domain may be dominant in a given behavior, but therotire present and interacting. It is
impossible to specify a behavior of a school child as being entirely cagretitirely affective, or entirely psychomotor
(Bemis et al, 1969). Because, Bloom's Taxonomy is a convenientovdgscribe the degree to which we want our
students to understand and use concepts, to demonstrate particular skitshawve their values, attitudes, and interests
affected.

To summarize, the process of language learning needs to becomenngctearner-centered and students should
become more responsible about their own learning. Not only should #veyth be conscious about their individual
attributes and learning preferences, but also they should be aware of thygestthg they could use when they go about
learning a foreign language and doing class activities and tasks (Jose,l@G@Hition to roles which played teachers,
EFL textbooks need to treat issues such as knowledge, attitude, and bkilainced manner because education is not
training rather it involves all the three domains of learning with the inteofigproducing holistic change upon learners.
The change enables them to solve own problems of a given environment.

24. Importance of Balanced Curriculum in English Language L earning

Comprehensive curriculum resources are ones that provide information on all or most of the areas of children’s
development, including social, physical (motor), linguistic (language) agditoe (intellectual). These areas are also
described as Key Learning Areas in the Learning Standards and they provide a holistic view of children’s growth and skill
development. According to government of Ireland (1999), balanced dumids characterized by its breadth and balance.
It reflects the many dimensions of human experience, activity améssipn, and is directed towards the development of
the full potential of every child. Within a clear and structured nationaldwark, it affords flexibility to the school and
the teacher in planning the learning experiences that are useful to the indivithialt ¢the various stages of his or her
development.

Curriculum balance is the inclusion of Bloom’s taxonomy in the instruction proportionally. Thus, the balanced
curriculum is designed so that the curriculum structure is specifiagénto ensure similar implementation by school
teachers while being general enough so that teachers have the freedonthto aigeiculum to meet the needs of their
classes. There is alignment to standards, state assessment specifications and other specifications, such as Bloom’s
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taxonomy, that the district finds important to use (David A., 20013)is means that alignment of curriculum to standards
and highstakes testing provides a powerful predictor of the curriculum’s impact, as demonstrated by the many research
studies (e.g., Porter & Smithson, 2001; Schmidt et al., 2001;Squd@s, 2012; Wishnick, 1989, cited in David A., 2013).
The significant tasks are aligned by the curriculum authors to state starfdglhdstakes assessment specifications, and
other important areas for the district, such as Bloom’s taxonomy.

The vocabulary from the standards is explicitly incorporated in the significant tasks by the district’s
teachers/curriculum authors so as to satisfy interests, needs, and tparspafcclassroom students David A., 2013).
Therefore, balanced curriculum can give opportunity for learners totithess brain or mind efficiently and effectively to
be world minded citizens.

One of the main educational tasks of the primary school is to bwidtidstrengthen the children’s intrinsic interest in
learning and lead them to learn for themselves rather than fromrfdesapproval or desire for praise (M. Johnson, 2007). To
put practically the argument of elementary schools need to have balamdedlgm which gives an opportunity for learners
to exert out or experimented out their internal talent or gift andchtestigate their environment based on diversified
perspectives. Further, balanced curriculum is important to provide a natian@work that defines learning outcomes
appropriate to primary school children. It is designed to give childreogpertunity to attain the maximum standards in
knowledge, concepts and skills consonant with their intelligence, capacitgircumstances (Government of Ireland, 1990).
Since balanced curriculum has such like importance, primary schooldeks meed to incorporate the three domains of
Bloom in the balanced manner.

Resear ch Design and M ethodology
3.1 Design of the study

The purpose of this study was to examine to what extent thedbmeins and sub domains of Bloom emphasized by
the 29 cycle (7-8 grades) primary school English language student testb®okachieve this objective, content analysis
research design was employed because it is used to summarize writkem, pa/isual communication in a quantitative way
systematically.

3.1.1 Sour ces of Data

In order to collect data for the study, the two recently in USegj2le (7-8 grades) primary school English language
textbooks were used as sources of data.

3.1.2. Population and Sampling Technique

The two primary level second-cycle (7-8 grades) English languatimtdks were the main focused are of the study.
Three units in each text were selected by using simple randoplisg, and all exercises/activities with all their items
which found in each unit were included in the study by applyirglable sampling technique. The reason why the
researcher have selected only three units in each text book wam waith textbook were followed the same procedure /
lesson, activity, and exercise in grade 7; activity, exercise in grade 8/, and tbetextbwoks were mainly coved by
exercises or activities. Issues related to sampling process are stated in thesatolkbow.
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Table 1: Population, sample, and sampling technique

Title of the text Total units | Selected units of the text & related issues Used No. of Year of | Publishe
book of the text | Issues of the unit Selected Sampling items publicatio
Units technique | included
English For 12 1 6 11 | Simple randon
Ethiopia Student Lessons 13 13 | 13
text book Activities 21 |22 |17
(Grade 7) Items of the activities 60 38 | 32 = - 2004 MoE
Exercise 21 21 | 17 |3
Items of the exercises 38 52 | 35 '§ %
Total items of the unit 98 |90 |67 <?
Issues of the unit unit Simple
English For 14 4 10 | 14 | random
Ethiopia Student Lessons - - - v O
text book Activities 15 | 14 | 13 8= 274 2004 MoE
Items of the activities 36 45 | 45 TE £
(Grade 8) Exercise 24 |24 ]14 < e
Items of the exercises 57 47 | 44
Total items of the unit 93 92 | 89
Total items of the textbooks 529
3.2. Data collection

In order to achieve the intended objective, the researcher was prefeuse tontent analysis checklist as data
collection instrument. Content analysis was carried out to assess the fair representation of the Bloom’s three domains and
sub domains, because researchers such as Dale and Chall (19489 7F)y Jebitz and Meints (1979) and Klar (1982)
cited in Alemayehu (2010) had suggested that for text analysis cesesservation checklist instrument is preferable
than other instruments. Based on this, the researcher designed an ahalysischecklist for each grade level based on
the domains and sub domains of Bloom.

3.21. Datacollection procedure

To collect data for this study, the researcher gave the prepared checkligh @heet for two raters (coders) and
would introduced them about the purpose of the study, the mattiteans in each domain and how to assess them in the
textbooks as well as how to fill the checklist. Finally, the researcher vgadifebr the checklists from the raters and has
recorded the appearance of the three domains, and the sixteem&ibsdoy using tally and tabulation.

In order to make coding to be valid, two curriculum instructohf(Rolders) commented the data sheet and codified the
data. The classmate of the researcher also commented the checklists.

To ensure the reliability of the coding, Cohen's Kappa was appliedhamdsult indicated that the codifying process was
reliable at (0.72), fohen's Kappa which approaches “1” as coding is perfectly reliable and goes to “0” when there is no
agreement other than what would be expected by chance (Haney et gl., 1998

3.3. Data analysis

To analyze data, the researcher was employed both frequency and percempdgeststistics to determine the
coverage status of the domains in the textbooks. The researcher disd gpp-Square test to check availability of
significant difference among domains and sub domains of Bldbmms, the three domains, and the sixteen sub domains
were used as unit analysis for the study. Finally, based on the resediolsf interpretation, discussion, summary,
conclusion, and recommendation would be suggested as follow.
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4. DataAnalysisand Interpretation

The purpose of this study was to assess the degree to what 2Z%teytle primary school (7-8 grades) English
language text books focused the three domains of Bloom. To,dbesresearcher formulated four basic questions, and
the collected data related to these four questions were analyzed and interpreted as follow.

4.1. Entertain status of the three domains of Bloom by the 2" cycle primary school (7-8 grades) English
language student textbooks

In order to determine the domains inclusion status of the textbaskslisplayed here under, the researcher
organized the codified data in the table, and analyzed it by using frequency esct@ge simple statistics.

Table 2: The three domains of Bloom displayed mttlio textbooks

Domain Grade 7 text book Grade 8 text book Total

F % F % F %
Cognitive 238 93.33 235 85.8 473 89.4
Affective 15 5.9 31 11.31 46 8.7
Psychomotor 2 0.8 8 2.91 10 1.9
Total 255 100 274 100 529 100

As stated in the table “2” above, the 2" cycle primary school (7-8 grades) English language textbooks weugléacthe
cognitive domain by 89.4%, the affective domain by 8.7%, and thénpsyator domain by 1.9%. This indicated how the
textbooks were simply covered by cognitive domain by disregartimgther two domains (affective & psychomotor).
This may resulted in learners to have only knowledge aspects. Bgothdition, it is difficult to get students who have
opportunities to investigate his or her environment from different petisps and to exert out his/her full potentials.
Related to this, Dalim and Mubarrak (2013, cited in Zemenu, 201)edrthat a textbook is considered as good if it is
more student-centered, promoting self-directed learning, allowingrdido learn by themselves at their own pace and
have activities for students to enhance the mastery of the topic. the government of Ireland (1999), textbooks fair
entertain of the three domains of Bloom is importangatisfy the developmental and educational needs of the children; it
serves in the context of the contemporary society in which they Ihexelore these two English language textbooks of
Ethiopia need to be revised and make them have included the domBiosmwifin balanced way.

4.2 Inclusion status of the sixteen sub domains of Bloom by the 2" cycle primary school (7-8 grades) English
language student textbooks
To examine the inclusion grade of the sub domains of Bloom, the cheearas organized the codified data in the
table, and he analyzed it by using frequency and percentage statistics as. follow
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Table 3: The sixteen sub domains of Bloom disgtalyy the two textbooks

Domain Sub domains Textbook Total
Grade 7 Grade8
F % F|l% F %
knowledge 105 41.2 90 32.85 195 36.7
Comprehension 86 34 83 30.29 169 32
_qz’ Application 23 9 40 14.6 63 12
= Analysis 16 6.3 14 5.1 30 5.7
S Synthesis 8 3 7 2.55 15 2.83
O Evaluation - - 1 0.36 1 0.19
Receiving 6 2 9 3.28 15 2.83
o Responding 1 0.4 19 6.93 20 3.78
§ Valuing 6 2 2 0.73 8 151
= Organizing - - 1 0.36 1 0.19
< Characterizing | 2 1 - - 2 0.38
Imitation - - 7 2.55 7 1.32
Manipulation - - 1 0.36 1 0.19
% 5 Precision - - - - - -
e Articulation 2 1 - - 2 0.38
a £ Naturalization - - - - - -
Total 255 100 274 100 529 100

The table “3” above showed that the two grade levels (7-8) English language textbooks considered 36.7% of
knowledge, 32% of comprehension, 12% of application, and they werepdmated by analysis, synthesis, and
evaluation levels by 5.7%, 2.83%, and 0.19% respectively. Further, tHeoaks emphasized affective levels of
receiving, responding, valuing, organizing, and characterizing by 2.838631.51%, 0.19%, and 0.38% respectively.
The textbooks also included sub domains of the psychordotoain such as imitation by1.32%, manipulation by 0.19%,
precision by 0%, articulation by 0.38%, and naturalization by 0%. This miensvo textbooks were highly covered by
knowledge and comprehension levels followed by application and ankgysls lowly by ignoring the other levels of
cognitive domain (synthesis and evaluation), and all the levelsfaiftigé and psychomotor domains. Thus, only the
lower levels especially knowledge and comprehension levels of cognitivainiavere focused by the textbooks.

This condition, according to (2006), can be termed as “one size fits all”. This means, as PSNC noted, the two
textbooks couldn’t educate the whole child because it is difficult to satisfy needs, interests, feelings, and attitudes of
different learners by considering only knowledge and comprehensiefs lef cognitive domain. Therefore, the two
textbooks should be revised and updated in terms of make them taierpeoportionally the domains and sub domains
of Bloom.

4.3. The dtatistical difference of the two English language textbooks (7-8 grades) to include the three domains
of Bloom

To check the availability of significant difference between the two ¢@kibin reference to incorporate the three domains
of Bloom, the researcher was analyzed the data by applying Chi-Sgagrand the output is displayed in the table as
follow.
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Table 4: The two English language textbooks’ variation in representation of the three domains

Text Domain Total |7 =85
Book Cognitive Affective Psychomotor
] E O E ] E
Grade 7 | 238 228 15 22.17 2 4.82 255 Critical Value
Grade 8 | 235 24499 |31 23.83 8 5.18 274 (7.3778)
Total 473 46 10 529
df =2

Note: “O” and “E” refer to observed and expected value respectively
By df = 2 /(C-1) (R-1) = (3-1) (2-1)& = 0.05 and two tailed tests; the table valug ef7.3778

As indicated in table “4” above, the results of the Chi-square test indicated that there was slight significant difference in
the two textbooks in the inclusion of cognitive, affective, andipgsnotor domains, because the calculated value (8.5)
found greater than the critical value (7.3778).To examine whichaiotypes was being represented high in the
textbooks, further analysis of standardized residual test was perfontdldearesult is presented in tlable “4.1” below.

Table 4.1: Standardized Residual test outputreggntation status of the three domains in thetéwtibooks

Text Domain
Book Cognitive Affective Psychomotor
0] E OE |(0O—-E) |O | E O-E (0-E) O|E O-E (0-E)
VE VE VE
Grade 7 | 238 | 228 10 0.66 15 | 22.17 | -7.17 | -1.52 21482 |-282 |-128
Grade 8 | 235 | 244.99 | -9.99| -0.63 31| 2383 |7.17 | 146 8 | 5.18 | 2.82 | 1.00

As stated in table “4.1” above, the absolute value of “R” is not greater than 2. This shows that there was no
significant difference found between the two textbooks in the inclusidhe three domains of Bloom. That is why the
minor difference (8.5-7.3778 = 1.12) shown among the inalugidhe three domains in the two text books above in the
table 4. Thus, the two textbooks include the three domains in thersameer— gave emphasis for the lower cognitive
levels by omitting out the other levels of the two domains.

44. The statistical difference of the two English language textbooks (7-8 grades) to include the sixteen sub
domains of Bloom

In order to ensure the presence of significant difference betweewdhextbooks to slot in the sixteen sub domains of
Bloom, the researcher was analyzed the data by using Chi-Square télsg¢ anttome is displayed in the table as follow.

www.ijrp.org 16



Mollaw Abraha /International Journal of Research Publications (IJRP.ORG)

@ IJRP.ORG

Table 5: the two English language textbooks’ variation in representation of the sixteen sub domains of Bloom

Domain
Cognitive Affective Psychomotor
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By df = 13 /(C-1) (R-1) = (14-1) (2-1)& = 0.05 and two tailed tests; the table valud%ot 24.7 and the

calculated value dfz was 37.10.

Key:-

v' K=cognitive, C= comprehension, ;A application,A- analysis, S= synthesis, E= evaluation (in
cognitive domain);

v" Ri=receiving, R= responding, V= valuing, O= organizing, C= characterizing (in Affectoreain);

v'I=imitation, M = manipulation, P= precision, A= articulation, and N= naturalizgfiosychomotor
domain)

As indicated in the table 5 above, the results of the Chi-square désated that there was significant difference
among inclusion of the levels of the three domains between th2"twgcle primary school (7-8 grades) English language
text books because the calculated value (38.161) found as greater tbatictdevalue (24.7).
To examine which level types represented in the textbooks, further ianafystandardized residual test was
performed and the results is presented in the table 5.1 below.
Table 5.1: Standardized Residual test result -esgmtation status of the 16 sub domains in thetéwitbooks

Text Domain

Book Cognitive Affective Psychomotor
K C Al | A2 S E R1 R2 V ©) C I M P| A N

Grade| 1.13 | 050 | -1.33 0.40 | 0.28 | -0.69| -0.46| -2.78 | 1.09 | -0.69| 1.06| -1.84| -0.69| 0| 1.06| O

-

Grade | -1.09| -0.48| 1.29| -0.39| -0.27| 0.66 | 0.44 | 269 | -1.05| 0.66 | -1.03 1.77 | 0.66 | 0| -1.03 O

8

The analysis output in the table “5.1” above indicated that except responding level of affective domain (-2.78)in
grade seven textbook, and respondiel of the affective domain (2.69) in grade eight textbook, other levels’
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absolute value of “R” found less than 2. Thus, the responding level was emphasized by the grade eight text¢han
grade seven, because the residual (R) value of the respondingnleyrade 7 text was negative (-2.78), and was
positive (2.69) in grade 8 text.

Further, the table “5.1” above also showed that “precision anchaturalization” levels of psychomotor domain
were totally ignored by the two grade levels (7-8) of English lagguextbooks. And the other levels of the three
domains not showed significant differenisecause their absolute value of “R” was less than 2. This finding also
indicated to what extent the higher level (naturalization) of psychomotagidagjected out by the two textbooks.

In general, the two textbooks were highly represented by the knowlkkdgemprehension levels of the
cognitive domain. This indicates how the textbooks are being restricteghtstuslmply to recalling facts without
offering them opportunities to think, create, and value matters, Khasledge, skills, attitudes, and intentions were
not found proportionally in the two English language textbooks gra8les). This lack of inclusion by the textbooks
may made learners to have ineffective involvement in the instructionalsgra® may made students weak in their
lifelong learning activities

5. Summary, Conclusion, and Recommendation
51 Summary
The main objective of the study was to investigate to what extent"theyde primary school (7-8 grades)
English language textbooks incorporated cognitive, affective and psgptbio domains proportionally. To do so,
content analysis was taken as research design.

To get solutions for the stated basic research questions, the two Englisioks (7-8 grades) were used as the
data source. Three units from each textbook were selected by emgpdapple random sampling technique. And all
529 items- 255 items from grade 7 and 274 items from grade 8 Englislbho@kis— were included in the study via
available sampling. These items were coded by two raters, and anajyteel tesearcher via using frequency,
percentage, Chi-Square test, and the standard residual test. Based on tlué tlesudinalysis, the textbooks were
embraced cognitive domain by 89.4%, affective domain by 8.7%, atiggaotor domain by 1.9%. This indicated
how the texts are simply covered by cognitive domain by igndhiegther two domains (affective & psychomotor)
which resulted in learners to have only knowledge aspects.

Further, in the context of levels of the three domains of Blooentvib grade levels (7-8) English language text
books emphasized only 36.7% knowledge level, 32% comprehensiondesi&R% application level by discarding
the other thirteen levels of the domains. Accordingly, all levels whioshdian both the affective and psychomotor
domains, and the three levels of cognitive domain (analysidhesiat and evaluation) were not considered by the
two text books. This means, only the lower levels especially kng@ledid comprehension levels of cognitive
domain were represented in the textbooks.

The results of the Chi-square test indicated that there was sligheddéfound between the two textbooks in
the inclusion of cognitive, affective, and psychomotor domains, betiaeisalculated value (8.5) is greater than the
table value of chi-square test(7.3778). To identify which domaiestyigpresented high in the textbooks, the
researcher conducted standardized residual test, and based on the amahtsislute value of “R” was not greater
than 2. This shows that there was no significant difference existegeén the two textbooks to include the three
domains of Bloom.

To check the presence of inclusion significant difference among eseh dé the three domains by the
textbooks, the researcher also analyzed the data via Chi-Square test. The riestéiditdat there was significant
difference among inclusion of the levels of the three domaingeleet the two P cycle primary school (7-8 grades)
English language text books, because the calculated value (37ub@)dceater than the critical value (27.4884). To
examine types of levels which represented high in the textbooks, the resdsadhconducted further analysis of
standardized residual test. Based on the test, the affective domain level of resp@sdémphasized by grade 8 text
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than grade 7 text. Further, the analysis showed that Precisiamaindlization levels of psychomotor domain were
totally ignored by the two textbooks. And the other levels of the three demat showed great variation because
their absolute values of “R” were less than 2.

5.2. Conclusion

From the analysis results of the study, the researcher concludes that teathooks were covered by the first
lower levels of cognitive domain, i.e., knowledge & comprehension. ddnisenforced students in recalling facts
without offering them opportunities to think, create, and value mdttarsdifferent perspectives.

5.3. Recommendation

Based on the findings and the given conclusion of the study, theateseamould like to offer the following
recommendations.

e Since English language textbooks are tfiendnd instructional material to students especially who found in
the third world country like Ethiopia, they are required to incorporatethihee domains of Bloom
proportionally. To do so, they should be revised and should degtegh

e Primary school textbook preparation bodies like Amhara regional educatieauband MoE are required to
take in to consideration the proportional inclusion of the three domiBis@m in the English language text
books of the two grade levels (7-8 grades).

o Till these two text books have revised by the above mentioned bodiespa@tagsnglish language teachers
and the school in general are needed to find solutions and stratefgiesh@r to include analysis, synthesis,
and evaluation levels from cognitive domain, and all levels of the twaihs— affective and psychomotor -
in the two textbooks.
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