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Abstract

Reading brings people into contact with the culture and theesvand principles adhered to by the community.
It can help them develop own ideas about relationships.litdes the world of thoughts and emotions. It is said that a
person who can read well, can function more effectivelgvaryday activities and can satisfy their emotional and
intellectual needs more effectively. Without comprehensieacing per se would serve no purpose. As such this study
aimed to assess the effect of the remediation aetviti the academic progress of the Grade 5 pupils vétarid view of
proposing an intervention plan based on the findings. Resuitsisted of the respondents are aged 31-35, female,
bachelors degree graduate, and have served for 1-10 yeasshing already. The reading remediation activities have a
high extent of effect on the vocabulary development and compsein of the materials read by the pupils. The reading
remediation activities have a high extent of effecthenvocabulary development and comprehension of the mateidals
by the pupils. The pupils have a high satisfactory academfiarpmnce as an effect of the reading remediation desvit
implemented to them. There is a significant relationbleipveen the extent of effect of reading remediatiovides and
the profile of the respondents. There is a significantreiffee between the effect of the implemented reading ratiadi
activities to the pupils and their academic progress inlisfngRecommendations included that of the proposed
intervention plan to be implemented to further improveréagling skills of the pupils in terms of vocabulary develagime
and comprehension of the read materials.

Keywords reading remediation; vocabulary development; coimgmsion of the materials read; proposed intervemtian

1. Introduction

For most people living in today's modem world, reading is\aryday, ordinary task to which little
thought is given. Yet reading is one of the most importafis gkiat one can acquire. Reading is not simply
about mechanical skill. It helps people understand thedwaylenabling them to learn about the past and
plan for the future. Understanding what they are readirfgrimore important to them than the mechanical
skill of reading.

Without comprehension, reading per se would serve no purResgling brings people into contact
with the culture and the values and principles adhered thdogommunity. It can help them develop own
ideas about relationships. It includes the world of thaghtl emotions. It is said that a person who can read
well, can function more effectively in everyday aities and can satisfy their emotional and intellectual
needs more effectively.

Many of our dayto-day tasks require reading, including the simple tasks dkitgnfollowing
directions and shopping. For an illiterate person, marifetsf seemingly mundane and ordinary tasks, which
many people take for granted, become insurmountabléelsurd

Moreover, living in the 21st century with its rapid advaneetnin technology, people are faced with
the soedled information explosion or information overload. Sonfichis information comes to each one via
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the electronic media such as television and radio, foctwheading is not required. But much of the
information comes in the form of the written word suclb@sks, newspapers, magazines and computers.

The worldwide web, specifically, has made masses ofrimdition easily available to people who
have access to the Internet. E-mail has transformeavahld into a global village by making electronic
media an effective global -, form of communication. Adwesin computer technology have been, and
continue to be, rapid. An array of software packages provid@sriation on a wide variety of topics.

In order to be able to process all of this informati@ading is a prerequisite skill. The value of
reading is unlikely to be challenged by many people. It sohna part of modem society that most people
would acknowledge its importance. Reading is well integrateddur education systems generally, such that
educational success is almost synonymous with readingssicc

It pervades almost all work that is done in the classrobimere is a direct relationship between
successful studies and good reading skills. Reading islgisobne of the most important skills that a child
learns at school, if not the most important. It fortme foundation for all further learning and without the
ability to read effectively, a child will experience faitilty learning. Success in reading very often ensures
success in other subjects, as a sound reading abiliheigdteway to the acquisition and expansion of
knowledge in all the school subjects.

An inability to read will impact negatively on the atyilto achieve in all other school subjects, as
well as on the ability to succeed in life beyond schdbis will have a strong influence on the child's self
esteem and on his perception of himself as a studenhwimidurn, will have an influence on his subject
choice as well as on his choice of career.

Reading as a basic life skill. It is a cornerstoneafehild's success in school and, indeed, throughout
life. Reading to learn is becoming more and more impbitathat it creates almost limitless possibilities fo
achievement. For many children reading comes so natamadlyeasily that little thought needs to be given to
the actual process of reading itself. For them reaidiradpout the search for meaning and understanding and
not about the mechanical task of forming letters inbods and words into sentences.

Yet despite the perceived importance and value of reatidgdespite the efforts of hundreds of
teachers across the country, there are many studeots schools with inadequate reading ability. These ar
the children for whom reading is a struggle. For thesteiad of providing meaning, words create confusion.

Children with reading problems have to focus so much om#whanical aspects of reading, such as
the analysis and synthesis of letters and words, thatrteaning of the word becomes secondary and
sometimes may even be lost. Under these circumstarogéttle pleasure is gained from reading. Instead it
becomes a laborious task, which leads to feelingailof& and anxiety.

These children simply do not develop a love for readinglamevritten word is inaccessible to them.
They generally need some extra assistance, which udaéis the form of reading instruction in the
classroom as well as a supplementary program such aslienReading is a skill that needs to be taught and
it is viewed as a priority in the primary school cunfian.

Background of the Study

In the primary grades of the public elementary schools irf-theth District of Batangas, children
are taught to read so that by the end of that first gédormal schooling they are able to read an age-
appropriate book, unaided. In the public elementary schootmaf reading instruction takes place in
kindergarten level, but once the children reach Grade 4 noefureading instruction is given within the
classroom.

At this point it is assumed by the teachers that the remiltiave mastered the basics of reading.
There are, however, Grade 4 children who experienceiifireading. In this regard, the developmental
variations in reading skills should be accepted and thatbecreading skills are measured relatively and not
absolutely, the problem of the relatively poor readdrpersist.

It is true that variations in reading level will occur amaragsldren of the same chronological age.
What is important, however, is that each child be ass@teldencouraged to attain a reading level, which
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enables him to achieve his full potential. Also importignthat the child develops positive feelings about
reading itself.

The role played by both the teachers and the pareotsdsl here. It is evident that the example set
by parents who read and also the extent to which they haéks accessible to their children, can instill a
positive attitude towards reading in their children. Teecla®d parents can create an environment in the
classroom and the home, respectively, which is conduciead which encourages reading. Their approach
can be instrumental in fostering a love for readingiwithe child.

However, reality also dictates and in the case of risding disabled child, much of the
encouragement and assistance may have to take plaae avitlinedial setting. It is logical to prescribe early
prevention and intervention programs at primary scha@l lim order to prevent pupils becoming at risk for
reading difficulties.

Similarly, time and work pressures on most of today'sramaean that they do not always have the
opportunity or the motivation and, in some cases, eritie ability, to assist their reading disabled child. If
reading problems exist in our schools and if individeahediation for these problems is difficult within the
average classroom setting, the question then arisieshamsv the academic performance of these children is
being affected by their reading difficulty.

Hence, this study is undertaken to assess the readingliatioe implemented to the academic
progress of the primary grades of Grades 5 in the publicemtary schools in the Fourth District of Laguna
Division. Hopefully, this study will be able to provider the additional enlightenment which will link
remediation in reading to the academic progress of thepy grades pupils.

Literature Review

The following are the findings of the related studmsawed by the researcher.

Reading Remediatiorif one considers the typical classroom in the modemadhds clear that
written text is used significantly. Although other mediuphénstruction are used, much of the learning takes
place in the form of reading - whether it be readimgnfthe chalkboard, from a text book or from one's own
written work. Reading plays a pivotal role in the conmgydf information and new knowledge.

Reber (2021) defines reading as the process by which infiorm&s extracted from written or
printed text. It goes on to say that this process is melyecomplex and is dependent on two critical aspects,
namely, 1) the written format of the word and the readéilgty to decode the phonetic relationships between
the letters on the page and the sounds of the spoken ¢gmngnd 2) a semantic/syntactic process that has to
do with the meaning of the words which are being pronalince

Moreover, Rosner (2019) defines reading as an act of recimgvestmbols into a language with
which the individual is already familiar. He defines regdas the meaningful interpretation of the written
word. They add that the act of interpreting the writkemd is achieved through visual perception whereby the
word and its meaning are recalled in the brain.

Beyond that, however, the ability to attach meaningvbat has been read is influenced by the
reader's experience and language proficiency. Dauzat &aD4A021) define reading as a process that
involves mental activity embedded in other communicadioitities and converts graphic stimuli (letters) into
meaning.

Kamhi & Catts (2019) define reading as thinking guided by pridt r&gard definitions of reading
which focus on the skill of transforming printed words ismken words (decoding), as too narrow. They
argue that for beginner readers, word recognition and readingrehension direct and literal are important,
whereas for older readers underlying or indirect readamgprehension becomes more important.

In a similar vein, Matlin (2019) points out that up until the 200®ere was not much new
information published on reading. Up until that point behdst® were in the forefront of psychological
research and minimal research was done on the topiadihge Then, with the growing interest in cognitive
psychology, this changed and research into reading startgdw prolifically.

Pretorius (2020) notes that, historically, reading researchskas the development of three
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approaches to reading, namely the linguistic approach, thehgsyguistic approach and the interactive
constructivist approach. The linguistic approach hatbitss in behaviorism and the basic premise here was
that meaning lay in the words and sentences themsaiebethus was essentially fixed'.

Reading skill, therefore, was a function of the readartuistic ability. This was essentially a
bottom-up approach to reading in that reading was viewedstepeaby-step process, which began with the
initial processing of an auditory or visual stimulusgerged by the word or letters on the page. In order to
read well, a reader needed to have effective decoding skillsas letter recognition and word identification.

This approach to the understanding of the reading praessts to be somewhat static and
mechanistic - for example, the word 'freedom’' would likblgve had two very different meanings,
respectively, for a white person and a black persondiinnSouth Africa in the 2000's. Towards the end of
the 1990's, the psycholinguistic or top-down approach developegsponse to, and as a criticism o~ the
linguistic approach. Psycholinguists argued that the meariagvord or sentence is more than just the sum
of its component parts. The idea here is that meaningiiddrom both the words themselves and also from
the broader socio-communicative context.

A reader attaches meaning to a sentence based on tlitsalxn the social context in which it is
written and also based on his or her prior knowledge andierper In other words, the reader attaches his
own meaning to a word as opposed to the word itself dictétiagmeaning. Several models of reading
developed out of the psycholinguistic approach to reading.

However, Pretorius (2020) points out that these models of ggadirich emphasis on the role o f
the reader's background knowledge, cannot fully explain indiVidiifferences in reading ability. A
knowledge-based model cannot explain how a good reader isoalhelerstand text dealing with topics of
which he has no prior knowledge.

As research into reading grew, it became apparentatha&ffective model of reading which gives
consideration to individual differences in reading, needactmunt for more than just technical skill and
background knowledge. Research by Carpenter & Just (2019) shimaelg that reading requires rapid and
precise skills and emphasized once again the importdnreeptual, visual and decoding processes during
reading.

Pretorius (2020) notes that over the years, research hagqgur@verwhelming evidence that reading
is not simply a language skill and that background knowletdgé knowledge, context, cognitive processing,
attitudes, cultural beliefs and literacy practices dreital ingredients that need to be taken into accoura i
model o f reading. Such models would be representafitieeinteractive constructivist approach to reading.

This approach to reading acknowledges the importance of b@tom-up decoding skills and
technigues necessary for reading, as well as top-doewl&dge-driven comprehension processes. Reading
becomes an interactive process between the writteth avatt the reader's knowledge and experience.

A variety of cognitive skills are required for readingstér (2021) states that reading involves
sequencing of eye movements, decoding, encoding, and utliizingstic awareness. | t demands knowledge
o f orthographic regularity and irregularity. It integrateters, words, sentences, and passages with past
experience. Surely reading is one of our most complex datlyities. Consideration will now be given to
some of these cognitive processes.

Possibly the most obvious skill involved in readindhe recognition of the letters and the words
which make up the text. Both visual and aural stimulatiay plrole here, in that the reader either recognizes
the word from the visual pattern which it presents to,lor he converts the visual stimulus into a sound
stimulus. Interestingly, these two skills tie in with th® methods used to teach reading in schools.

The whole-word approach to teaching reading maintdiasreaders recognize a whole word and
don't identify individual letters and their respective souiiti® phonics approach to teaching reading argues
that readers recognize words by sounding out the individtigrs which make up the word (Doctor &
Coltheart, 2020).

According to Carpenter & Just (2019), decoding is the prockesalwy the written letters and words
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are translated into language. When a child is first tatmhead, the emphasis is usually on decoding skills.
He is taught phonics and from learning the sounds ofichal letters, he progresses to putting the sounds
together to form words. Early-stage reading books usuallyaroiat lot of repetition of these first simple
words to encourage practice and the gradual buildingehding vocabulary. At th early stage, the child is,

in effect, learning the code behind the written words.

It is generally agreed amongst researchers that readingreloemsion cannot occur without the
necessary decoding skills having being mastered (Carpentest&2019). In a sense, decoding skills are the
building blocks of successful reading. They are the bottorskills, which form part of the foundation for
effective reading. It is at the level of decoding thatlieg speed and accuracy come into play.

A child with good decoding skills is, generally speakingeab read with speed and accuracy,
although not necessarily with good comprehension. Withampeehension, reading is reduced to a
mechanistic and meaningless skill. The reader must bet@bligach meaning to what he is reading and he
will do this largely as a function of his experience, contexbwledge and language proficiency.

Pretorius (2020) points out that decoding skill does not nadlgskead to or imply comprehension
skill. There are readers who are able to decode texthutdo not always understand what it is that they have
read. It is on the basis of comprehension then, thatcan begin to distinguish between a good reader and a
poor reader. A reader who has good decoding skills but poor ebermsion skills is essentially a poor reader
because he is unable to find meaning in the written wdedwill be unable to gain insight or knowledge from
the text, he will be unable to add the new knowledgeigexisting knowledge base and he will be hindered
in reaching his full intellectual potential.

As stated by Beckett (2019) that if a child is deemed as ealdcquire functional comprehension
of oral language and its associated pragmatics, anaritiEn language and its different communicative
conventions, that child will be effectively locked outtioé benefits of education. The skills necessary for the
reading process, do not all develop at the same time.

In this regard, consideration was given to Chall, JacolBagdwin's stages of reading development
(2020). According to this model, the kind of thinking required daderstanding and learning from texts
changes with developmental age. The model describes gesdtarough which the reading process develops
from learning to read to reading to learn. Stage 0 isthegading stage (from birth to age 6) and stage 5 is
the level of the mature, skilled reader (from age 18avds).

In Stages 1 (birth to age 6) and 2 (ages 5 - 9) of this mtbokelemphasis is on learning to read.
Characteristic of these readers is that they"... learnalpleabetical principle, letter-sound relationships,
recognize high-frequency words and read simple textslynaarratives (Chall et al, 2020).

Also a characteristic is the fact that decoding skikssarengthened and the reading of simple words
becomes more automated. Listening comprehensiondsaaskill being developed. At this stage, decoding
and comprehension and reading rate are all equally impskaistfor the child to master in order to become
an effective reader later on. Teaching of reading during tthige swill focus on developing and improving all
three of these skills.

From Stage 3 (ages 10 - 14) onwards, the emphasistshiftading to learn. The texts to which the
reader is exposed go beyond what s/he already knows, lingilistand cognitively. The child is reading
from text-books and reference notes and needs to be¢@bhderstand the text, integrate the information in
the text and apply critical thinking skills. Chall’s research into the development of reading skills show that if
adequate reading abilities are not acquired during Stage &risequences are severe. Stage 3 reading skills
are crucial to later academic success.

Reading science and social texts becomes an almostsibleogsk for students who cannot read on
a Stage 3 level (Chall et al, 2020). At this stage decoding ienger the focus and the ability to read
effectively relies heavily on reading comprehensionlskit is interesting to note that at this level in our
schools (ie. age 10 upwards), no further formal readinguttgin is given. It is assumed by the teacher that
these children have mastered the mechanics of decodingramghciation and that they are able to read to
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learn.

Rosen (2021) in her research amongst primary school readées, that whereas at the earlier stages
of schooling, pronunciation, comprehension and rate afimgamay be regarded as equally important in
assessing reading competence, as the child grows oldienplortance by each may vary.

This is borne out by Pretorius (2020) who notes that when rehiladnove into the higher
developmental stages of grade 4 onwards, they start eggagire in meaning construction and gradually
move away from the more automated element-by-elemeotegsing of information. At this stage
comprehension would need to carry a heavier weighting wéssssing overall reading ability.

In our current education system, much emphasis is placed akillseof reading and writing. As a
result, academic success is largely dependent on literady. SBilildren who experience difficulty with
reading and or writing are likely to find it harder to aeaheir academic potential at school. It may be
assumed by teachers that the child arriving in grade 1 haedbisite language and literacy skills needed to
cope in an academic setting. For many children, howéhviermay not be the case.

In 2021, Naglieri found out that students with low readingitgbdre generally low academic
achievers. Children who read effectively have actessimerous sources of written material which, in turn,
enables them to increase their general knowledge, tbeabulary and their language skills. As described
earlier, comprehension has to do with the meaning thggined from reading. It is through this process that
the reader learns.

Machet & Pretorius (2021) describe the different skills lammiviedge that a reader needs in order to
develop reading comprehension. These include the alblitink information in a text; the ability to read
between the lines and make connections between thisgslmel in the text; the ability to use background
knowledge about the world and people in order to understand @amextualize the text; the ability to
distinguish between the main ideas and those which ameadndary importance; the ability to draw
conclusions about what has been read; the ability temeedictions about what is being read.

Reading and, more specifically, reading comprehenssomm complex task. A good reader will
master this process with ease and with little cansciffort. This is not the case for children who expege
difficulty reading. For them comprehension will be proldgimand this will negatively impact on their ability
to learn from what they are reading. Pretorius (2020) staséstudents need to be good readers in order to
be able to 'read to learn. She states that readingpitant for learning because it gives readers independent
access to information in an information-driven societg that it is also a means of constructing meaning an
acquiring new knowledge.

In her research amongst undergraduate students at Unisa,uBr€2020) found that these students
had distressingly low reading levels and slow readingdgand that the better the students were at making
inferences while reading, the better they performeddexically. Her findings showed evidence for
differences in reading ability in relation to academic penforce.

Bohrnann & Pretorius (2021), in their research amongst a groupudérgs enrolled for a
mathematics bridging course, found that weak readers &yeachieving reading comprehension levels of
50"/0 or less, which effectively means that half of winaytread they don't properly understand, with dire
consequences for their academic performance.

While the importance of reading in the language, social andamusaience disciplines seems
undisputed, it is generally assumed that success in mathematiscience is more reliant on logic-deductive
and numerical skills. As a result, the role of readimgadlving mathematical problems and understanding
mathematical concepts tends to be neglected.

In addition, he undertook research amongst a group of niesddizients and occupational therapy
students at Medunsa and in a separate study (Bohlmann & Bset®@22) amongst a group of students
enrolled for a mathematics bridging course. Results sdivat reading ability was a strong indicator of
academic performance for both groups of students. Althceming ability does not guarantee success, lack
of reading ability serves as a barrier to effective mratitics performance.

WWw.ijrp.org



CARLA A. PEREZ / International Journal of Research Publications (IJRP.ORG) ‘.\ IJRP.ORG

Inte escarch Public
ISSN: 2708-3578 (Online)

217

Washington (2021) notes that strong oral vocabulary skills, égbressive and receptive, are critical
for both reading and general academic success. Vocabulary wsuppading development, and both
vocabulary breadth and vocabulary depth are significacabdaary breadth has to do with the number of
words which a child knows. This can be easily targetatieapre-school age and intervention at this early
stage can be effective in helping children acquire words.

Vocabulary depth has to do with knowledge of multiple worémreys, contextual constraints and
relational vocabulary knowledge (Carlisle, Fleming & Gudbran2©20). These researchers found that
acquiring deep knowledge of word meanings will influence al'shilcademic success. Without this depth of
vocabulary, children may experience difficulty grasping @mipcademic content.

Shaw-Ridley (2021) found that children who experience difficulti wie structural aspects or form
of language often have delayed language milestones. Thédeerthhave difficulty understanding the
grammar of language and when they reach school level, \uidrghty struggle with the mechanics of reading
and spelling. Their processing speed may be slower astheil reading speed. They also tend to find it
difficult to retain in their short-term memory whatthhave read. This has obvious negative implications f
their ability to learn and achieve academically.

According to Shaw-Ridley (2021), these are the children wha#trisk for suffering from dyslexia
They also describes a group o f children who experiencieullijf with the meaning and social use of
language. These are children who on the face of it afipdaave age-appropriate language but on closer
investigation it becomes evident that their language ldacksess in terms of meaning. They may use rote
language and stereotypical phrases but have difficulty wimprehension and, later, with reading
comprehension.

Snowling (2020) found that children who are poor in comprsioa also tend to experience a
decline in reading accuracy in the later stages of readinglabment. They were also found to experience
difficulty with higher-level text comprehension as thexperience difficulty integrating information from
different aspects of the text and making inferences.

Although the role of language in reading has to be considBrethrius (2020) states that language
is a necessary though not a sufficient condition forfigkileading. She adds that reading also involves
massive amounts of cognitive processing including suchs sk§ inferring, understanding, integrating,
evaluating information, recognizing inconsistenciesnitoring the comprehension process and using repair
strategies when needed, adding new knowledge gained feorexthto existing knowledge bases in memory.

With such a heavy cognitive loading, it is no realpsise that research, generally, shows a robust
relationship between reading and academic successtitdfeeading can indeed promote learning, whereas
difficulty with reading can hamper learning. In this regarén8tich (2019) describes the Matthew effect.
This term describes the phenomenon whereby students whidemxgeedifficulty reading. Because they read
less, the above-mentioned cognitive processing mechaaigmexercised less and so become less developed
than they are in good readers.

For the struggling readers, reading becomes a task charedtbyi effort and frustration which leads
to lowered motivation to read which, in turn, leads to kessaounts of reading practice and decreased
amounts of exposure to print. The result of this tende tihéit parents and teachers have lower expectations
of these children. All of which further exacerbate thading problem. A negative spiral develops whereby
the unskilled readers read less and less and so benomadingly unable to cope with the reading demands
made of them in the learning context. Their access tonr#ton is impaired, their information-processing
skills are hindered and their knowledge accumulates moréydioan that of good readers.

The Matthew effects in reading may spill over into thedmeof academic performance with many
students continuing to perform poorly and never fully dapielg linguistically, cognitively, textually or in
terms of subject- related knowledge. For many childrepegencing difficulty with reading, reading
remediation or a reading program might become an aption

Grove & Hauptfleisch (2021) note that in every classroomethd@l be some children with reading
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problems. They believe that children with minor reagingblems can receive corrective instruction froe th
class teacher but when the reading problems ararara serious nature, the child should receive remedial
aid outside of the classroom situation. The earlier suehvention takes place, the better.

Gardner (2019) describes remedial teaching as differingrimamal teaching in that the emphass i
firstly on the background of the child and on underlyingses of the specific problem. The resulting
remedial program needs to be specific, realistic at@hable. It should concentrate on one or two areas at
time as opposed to many, as this is more likely to ensurcess.

Foorman & Torgesen (2021) state that children at risk fling failure acquire reading skills more
slowly than other children but they need to acquire the smnef skills in order to become good readers.
They describe the difference between remedial instruethd classroom instruction as lying in the manner in
which the instruction is given, stating that specificaltgtruction for children who have difficulties learning
to read must be more explicit, and comprehensive, imteasive, and more supportive than the instruction
required by the majority of children.

They found that different strategies and styles can imptiogereading ability of pupils and it is
believed that improved reading ability will improve psgpiacademic achievement. Foorman & Torgesen
(2021) show that research with children at risk for readailgre provides evidence that phonemically
explicit interventions such as with an emphasis omiasoare more effective than interventions that arg les
phonemically explicit. They emphasize that effective irgrtions should contain strongly explicit instruction
in the knowledge and skills needed to read words accuratelfueently.

Scott & Shearer-Lingo (2022) conducted research amongstup @f students with emotional and
behavioral disorders and found that facilitating readingrity can have positive effects on on-task behavior.
In a meta-analysis of intervention research, Foormaro&esen (2021) describe a finding that toene
interventions in reading have not been shown to be mifective than small group interventions.

Both methods are a means of increasing instructiomehsity for struggling readers and that seems
to be a key element. In a similar vein, regarding groug s$itastropieri (2021) conducted research amongst
middle school students. The intervention took the fofmediprocal peer-group tutoring. Subsequent to the
intervention, performance on reading comprehensiets tghowed significant performance advantages for
these pupils.

Some of the work carried out in remedial reading prograrasoisnd instructing the child in reading
strategies. One such strategy is that of metacognition #8t@nTei, 2018). Metacognition refers to thinking
about and having awareness of one's own cognitive thpugtesses.

In the context of remedial reading instruction, the readie be shown how to become aware of and
gain control ot: for example, his ability to recognise aetain main points, to reread important sections, to
make adjustments in his reading rate and to self-testiar tw monitor his success and effectiveness.

Similarly, Peterson & Van Der Wege (2022) developed a readiogel to guide children to be
strategic readers. Here the strategies focused on aaxlang for meaning such as what makes sense, attention
to syntax such as what sounds right and graphophonieagss such as do the letters match the sounds.

Allinder (2021) conducted research focusing on oral readingugtigin contrasting the effects of a
specific oral reading strategy with generic encouragemertotavell. Results showed that all students
improved but students who used the specific reading stratadg significantly greater progress in reading.
Synthesis

In the literature in general, definitions of reading ackeolge the importance of two skill
components. These are, firstly, the ability to decibaewritten word and make sense of the written symbols
on the page and, secondly, the ability to comprehenatach meaning to the words that have been decoded.
These skills are referred to, respectively, as thetmtip decoding skills and the top to down comprehension
skills. Both are critical elements in effective readingwidver, they play a differing role at the various stages
of reading development. In the earlier years when thed dsillearning to read, both decoding and
comprehension play an equally important role in reading psodeater, once the child has mastered the
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mechanics of reading, comprehension plays a more signtificke in effective reading.

These same two components are reflected in the cuhemtetical orientations in the literature with
regards to reading. More recent thinking is reflected iniriberactive constructivist approach to reading
which acknowledges the importance of both bottom-up decodiltg and techniques necessary for reading,
as well as top-down knowledge-driven comprehension psese Reading is viewed as an interactive process
between the written word and the reader's knowledge andengeer

A closer look at the reading process itself revealethiceprerequisite skills, which include word
recognition, decoding and comprehension. These skills haavily weighted in terms of cognitive
requirements and the literature is in agreement thatngésla deeply complex process. Acknowledgement is
also given to other factors which influence the readirgggss. These include, amongst others, the reader's
language proficiency, physical and intellectual developmemotional development and socio-cultural
background.

The review of the literature revealed a generally gtroositive relationship between reading ability
and academic performance. The greater an individuatgigability, the stronger his academic performance
and the better his chances of reaching his academic ipbtéftwever, note was made of some studies which
show no evidence of such a relationship considering rgadimd more specifically reading difficulties, it
becomes pertinent to look at reading remediation. iTeeature generally indicates that reading remediation
given to struggling readers is of benefit in improvingrtieading skills. The remediation should, however,
follow certain guidelines such as, for example, keeping the@nudh a onen-one basis or in small groups
and designing the program needs around each reader'scspeeifs.

It was, however, noted that reading remediation does haveriitss. It is their belief that
remediation simply allows for the continuation of thet$s-quo by protecting schooling from social criticism
These critics believe that remediation serves averam for the deeper underlying social issues of inequity
and that if these were addressed and the systems nwedeequitable, then each child would have equal
access to the written word.

The literature indicated a relationship between readbilgyaand academic performance, and the
intent of this investigation was to examine the natdithis relationship within a specific context. Thiad
aligned itself with the definitions of reading as desdiladove, and with the constructive inter-activist
approach to reading. That is, it included the role ofhbbbttom-up decoding skills and top-down
comprehension skills with regards to reading.

It is important to note here that the aim of this studs wo investigate the relationship between
reading ability and academic performance. Althoughliteeture review has shown that factors such as the
child's language proficiency, physical and intellectuabtigyment, emotional development and socio-cultural
background do play a role in reading ability, these didalbtvithin the scope of this particular investigation.
Similarly, the role of reading remediation given to thebddren did not fall within the scope of this
investigation.

1.1. Conceptual Framework

This study is anchored on the Social Learning Theorlbgrt Bandura (2005), which he suggested
that all learning was the result of associations fariog conditioning, reinforcement, and punishment. He
also proposed that learning can also occur simply by dbsgttve actions of others. His theory added a social
element, arguing that people can learn new informatidrbahaviors by watching other people.

Moreover, there are three core concepts at the hiadcial learning theory. First is the idea that
people can learn through observation. Next is the notionrtteahal mental states are an essential part of this
process. Finally, this theory recognizes that just imeagomething has been learned, it does not mean that it
will result in a change in behavior. First is obseiwadi learning, which in his famous Bobo doll experiment
Bandura demonstrated that children learn and imitate bekdkiey have observed in other people.
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The children in Bandura’s studies observed an adult acting violently toward a Bobo doll. When the
children were later allowed to play in a room with Babo doll, they began to imitate the aggressive actions
they had previously observed. Bandura identified threie Ipasdels of observational learning, a live model,
which involves an actual individual demonstrating olingciout a behavior, a verbal instructional model,
which involves descriptions and explanations of a belnasgitd a symbolic model, which involves real or
fictional characters displaying behaviors in bookspdil television programs, or online media.

Next is mental states are important to learning. Bandutednthat external, environmental
reinforcement was not the only factor to influenceréng and behavior. He described intrinsic
reinforcement as a form of internal reward, such as psatgsfaction, and a sense of accomplishment. This
emphasis on internal thoughts and cognitions helps comeatting theories to cognitive developmental
theories.

While many textbooks place social learning theory with behalitheories, Bandura himself
describes his approach as a 'social cognitive th&igd is learning does not necessarily lead to a change in
behavior. While behaviorists believed that learning led tpermanent change in behavior, observational
learning demonstrates that people can learn new informatibowidemonstrating new behaviors.

Fourth, the modelingrocess, not all observed behaviors are effectively learR@ctors involving
both the model and the learner can play a role in whetlvéal dearning is successful. Certain requirements
and steps must also be followed. The following steps &odvied in the observational learning and modeling
process such as attention, in order to learn, you need to b adtgntion. Anything that distracts your
attention is going to have a negative effect on obsienal learning. If the model interesting or there is a
novel aspect to the situation, you are far more likelgedicate your full attention to learning.

Retentionis the ability to store information is also an importg@rt of the learning process.
Retention can be affected by a number of factors,Haugbility to pull up information later and act on it is
vital to observational learning. Reproduction is once pag& attention to the model and retained the
information, it is time to actually perform the behlavbbserved. Further practice of the learned behavior
leads to improvement and skill advancement.

And last is motivation, which finally, in order for obgational learning to be successful, one has to
be motivated to imitate the behavior that has beetteled. Reinforcement and punishment play an important
role in motivation. While experiencing these motivat@an be highly effective, so can observing other
experience some type of reinforcement or punishment. Forpigaifiyou see another student rewarded with
extra credit for being to class on time, you might stashtmv up a few minutes early each day.

The direction that this study will follow is presented Bigure 1 using a flowchart. The input
construct of the study is the profile of the respondintsrms of age, gender, highest educational attainment,
and years in service.

On the other hand, the process construct of the stullg edministration of the survey questionnaire
as well as the testing of the hypothesis whetheretiwer significant relations between the profilettod
respondents when grouped and their perceptions on the infghet ®ading remediation to their academic
progress.

And the output of the study will be the intervention ptenthe use of remedial reading to improve
the academic progress of the Grades 4-5 pupils in thec@lbinentary schools.

Figure 1 presents the research paradigm.
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Figure 1

Research Paradigm

1.3. Statement of the Problem

This study aimed to assess the effect of the remediatitivities to the academic progress of the
Grade 5 pupils with the end view of proposing an interventiam d@ged on the findings.

Specifically, the following questions were answered.

1. What is the profile of the respondents in terms of:

1.1 age;

1.2 gender;

1.3 highest educational attainment; and

1.4 years in service?

2. To what extent is the effect of the remediation &ws/done to the Grade 5 pupils as to:

2.1 vocabulary development; and

2.2 comprehension of the material read?

3. What is the academic progress of the pupils in terrtieeoffinal grade in English?

4. |Is there a significant relationship on the extenttta effect of the remediation activities
assessment of the respondents when grouped according for tiiiéé variables?

5. Is there a significant difference between the extbthieoeffect of the remediation activities and
the academic progress of the Grade 5 pupils?

6. Based on the findings, what intervention plan may be peof@os
Hypotheses

The following are the hypotheses to be tested at Ov@bdé significance.
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1. There is no significant relationship on the extenthsf effect of the remediation activities
assessment of the respondents when grouped according fartfiée variables.

2. There is no significant difference between thergxtéthe effect of the remediation activities and
the academic progress of the Grade 5 pupils.

Significance of the Study

This study is significant if it will be benefitting indduals or groups such as the students, teachers
and the curriculum planners, parents and the communittiythee future researchers.

The students or pupils will benefit from this study sinbeytare the ultimate goal of the
improvement in the education process. This studyheillb them improve their academic progress by helping
them achieve more in reading. If they are good readerg will be achieving more in all subjects in school.

Teachers and curriculum planners will be helped by this siugyoviding them data on the impact
of reading remediation to the academic progress optipds. This study will help them when they create a
program or activities that will boost the academicthefpupils.

Likewise, parents and the community will be helpedttiyg study since parents will be given a
feedback on the how to help their children perform béttacademics. The community will be progressive if
the students or its citizens are also progressive.

Lastly, the future researchers will be helped by #tigly by providing them data to enrich their
related literature. They will also be helped in thedran of their own studies.

Scope and Limitation

The study covers the assessments of the Grade 5 teaspendents on the effect of reading
remediation to the academic progress in terms of voagbdévelopment and comprehension of the material
read.

Moreover, the profile of the respondents will include #ge, gender, highest educational attainment
and years in service.

The study is situated in the Fourth Congressional Districtaguna Division selected public
elementary school. A total of 76 teachers will becteli out of the total population of the Grade 5 teachers in
the said district of Santa Cruz.

Definition of Terms

The following terms are defined conceptually and operatipt@abive a better understanding of the
problem.

Academic Progress. It refers to the cognitive developraEan individual in age and indicated in
performance of the given level (Reber, 2019). In this stiidgfers to the achievement of the Grade 5 pupils
in their academics by providing them reading remediation.

Comprehension. It refers to the understanding of a pupildividual of the material read (Rosner,
2019). In this study, it refers to the understanding of theéegrd-3 pupils of the material such as selection or
short story that they have read.

Grade 5 Pupils. It refers to the pupils in the elementawsi whose age ranges from 10-11 years old.

Reading Remediation. It refers to the intervention dpnthe teachers to help the pupils develop the
skills in reading which are not yet acquired (Rosner, 201DYhis study, it refers to the activities and
strategies that the teachers employ to help the grade 5 pupgjuire the reading skills necessary for their
academic progress.

Vocabulary Development. It refers to the acquisitishthe skills necessary to develop one’s
vocabulary or word power (Rosner, 2019). In this study, itsefethe recognition of the words by the grade
5 pupils so they can understand the story or selectiothtiyaare required to read.
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2. Resear ch M ethodol ogy

This chapter presents the overall picture of methodspamckdures that were used in the study. It
includes the research design, population and sampling techmigtrenientation, data gathering procedures,
and statistical treatment of data.

2.1. Research Design

This study is to employ the use of descriptive quantitatgearch method with questionnaire as the
main data gathering instrument. Baraceros (2019) expounded #dwiptiee research design is a type of
research design that aims to obtain information toegyatically describe a phenomenon, situation, or
population. It helps answer the what, when, where, andduastions regarding the research problem rather
than the why. Moreover, quantitative research is yoefanaking any phenomenon or any sensory experience
clearer or more meaningful by gathering and examining factsrdormation about such person, thing, place,
or event appealing to senses. It seeks to find answepgetions starting with how many, how much, how
long, to what extent, and the like. Answers to thesetiumascome in numerals, percentages, and fractions
among others (Russell, 2020).

In addition, the use of questionnaire as the main data gaghlkelped the researcher obtain the
needed data for the completion of the study. A questionrmaagésearch instrument that consists of a set of
questions or other types of prompts that aims to colleadrrrdtion from a respondent. A research
guestionnaire is typically a mix of close-ended questionsoped-ended questions. The use of questionnaire
allows for the researcher to gather a lot of datass time. The responses can be compared with thedastor
data and understand the shift in respondents’ choices and experiences (Goodwin & Goodwin, 2020).

Hence, the researcher decides to use the descriptiveitgtimtresearch design and survey
guestionnaire as a means of data gathering in order to Ht&iobjectives of the study. Most of the past
researches and writings about the effects of remediaitégito the academic progress of the Grade 5 pupils
with the end view of proposing an intervention plan adofitediescriptive quantitative research
Population, Samples and Sampling Technique

The population that will be utilized in the study are thachers of Grade 5. A total of 76 Grade 5
teachers participated in the study. According to Bhan@&22), a population is the entire group that the
researcher wants to draw conclusions about.

Moreover, the samples refer to the specific group tratdbearcher wants to collect data from. In
this study, the researcher will utilize the total entatien method from which the samples are derived from
the faculty members. According to Lavrakas (2018), total ptipanlaampling is a type of sampling where the
whole population of interest is studied. It is most pcattivhen the total population is of manageable size
such as a well-defined subgroup of a larger population. Hemisesttidy will utilize as its respondents the
total population of the selected Grade 5 teachers fromubkc elementary schools in the District of Santa
Cruz.

2.2. Research Instrument

A survey questionnaire is the main data gathering reseastrument used in this study. In the
construction of the questionnaire, the researcher willsirsple words that can be easily understood by the
respondents. The questionnaire will be consisted of thnée. Fde first part will be on the profile of the
respondents in terms of their age, gender, highest educatttainment, and years in service.

The second part will be on the effects of the remediadichivities assessment of the teachers in
terms of vocabulary development, and comprehension oh#terial read.
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Then, the third part will be on the academic performaidbe Grade 5 pupils based on their final
grade in the school year 2022-2023

Validity Test. The questionnaire constructed will bedeatied by the research evaluator, the school
head and learning area heads who have vast and wide axpeinethe field of teaching and learning and
education, and language or grammarian for the technicaltagpibe questionnaire. After the approval of the
study, the instrument will be validated using the respndfeten (10) non-sample respondents. The
questionnaire will be considered valid once the t-testoissignificant, that is, the respondents are in an
agreement with the construction of the questions.

Reliability Test. The reliability of the constructed gtiennaire will be subjected to Cronbach Alpha
test to find its reliability. If this resulted to 0.83ans that the constructed questionnaire is reliable.

Data Gathering Procedure

The questionnaire will be distributed to the target respoadembd are the Grade 5 teachers from the
public elementary schools in the Fourth Congressional &isifiLaguna. The researcher will conduct an in-
person administration of the questionnaire to the salqmiiblic elementary schools. She will write a letter of
permission addressed to the public elementary school .hiBaidswill also to inform the said offices that the
researcher is one of the faculty members of the dis@itce permitted, the researcher will proceed tonaski
the respondents to answer the questionnaire. Informeskob from the respondents will be sought prior to
the administration of the questionnaire.

Participation in the survey will be voluntary and paptats will be given the opportunity to
withdraw at any time during the conduct of the reseddelta privacy and anonymity of the participants was
assured. Any offensive, discriminatory or unacceptabbguage will be avoided in the creation of the
guestionnaire. The research will also undergo review apdogal ensuring the safety of the participants of
the study, hence, in-person data gathering was donpesbnal data of participants will be obtained through
informed consent with the assurance that they wildoedled following data privacy guidelines.

Statistical Treatment

The following are the statistical measures to be irstite study.

Percentage. This will be used to get the part of theonsspas against the total population of
respondents. This will be used in statement of the @nolblumber one (1).

Ranking.This will be used to understand respondents’ assessment to rank a set of items according to
a certain preference criterion.

Mean.This will be used to assess the responses on the extent of the study’s variables. This will be
used to answer problem statement number two (2) and(®)ree

Standard Deviation. This will be used to determinghé# data has a normal curve of other
mathematical relationship.

Likert Scale. The Likert scale of the following pointange, and adjectival equivalent will be used.

Data Points Range Adjectival Equivalent
5 4.50-5.00 very high extent
4 3.50-4.49 high extent
3 2.50-3.49 some extent
2 1.50-2.49 low extent
1 1.00-1.49 very low extent

T-test of Independent Means. This will be used to deternmasesignificant significant difference
between the assessments of the two groups of respondethis eariables of the study. This will be used to
answer statement of the problem number four (4) aed).
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3. Results and Discussion

This chapter presents the results of the data gathenedtlre respondents which are then discussed
herein.

1. Profile of the Respondents. The following tablesqrethe profile of the respondents.

1.1 Age. Table 1.1 presents the age of the respondentaretthe Grade 5 teachers.

1. Profile of the Respondents. The following tablesqrethe profile of the respondents who are the
Grade 5 teachers.

1.1 Age. Table 1.1 presents the age of the respondents.

Tablel.1
Profile of the Respondentsin terms of Age
Age Groups Frequency Percentage
21-25 years old 20 26.3
26-30years old 20 26.3
31-35 years old 27 35.5
36-40 years old 5 6.6
41 years old and above 4 5.3
Total 76 100

In the profile of the respondents in terms of age, thengwlivided into five categories or age ranges.
With this, the most number of the respondents belong#tetage range of 31-35 years old. A total of 27 or
35.5 percent belonged to this age category. It means that joetynaf the teachers were matured because
their age bracket is 31-35 years old already.

This is followed by the age bracket of 21-25 and 26-30 yadrshis comprised the 26.3 percent of
the total number of respondents. This means furthetthieadecond majority of the respondents were young
teachers whose ages are between 21 to 30 years old.

On the other hand, some of the respondents or 6.6. pemeri.3 percent belonged to older age
brackets of 36 to 41 years old and above. This means thasihendents were old or towards late adulthood
as manifested by their age brackets. The second profilesdisd is in terms of gender.

1.2 Gender. Table 1.2 presents the profile of tepaedents in terms of gender.

Tablel1.2
Profile of the Respondentsin terms of Gender
Gender Frequency Percentage
Male 16 21.1
Female 60 78.9
Total 76 100

In terms of the gender of the respondents, majority of tliere female which is comprised of 78.9
percent of the total number of respondents. This mibat Hetween the two genders, it was the female gender
who are into education much more than the males did. Tiegdent with the 21.1 percent participation of
male teachers in the study. As the data implied, moraléethan male teachers participated in the study.

According to OECD (2020), the share of male teachers esdexlining since the 1900s generally
because it is attributed to gender differences in occupatetdrences and social rules. They also suggest
economic forces as key contributing factor. Men andhem face different trade-offs and opportunity costs
when choosing careers. This may contribute to therebdeconcentration of women or feminization of
teaching profession.

1.3 Highest Educational Attainment. Table 1.3 preseetptbfile of the respondents in terms of the
highest educational attainment.
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Table1.3
Profile of the Respondentsin ter ms of Highest Educational Attainment
Highest Educational Attainment Frequency Percentage
Bachelors Degree Graduate 60 78.9
Masters Degree Graduate 16 21.1
Total 76 100

It can be gleaned from the table presented that the tya@irithe respondents are graduate of
bachelors degree with 60 or 78.9 percent while there aoe 26.1 percent who are masters degree graduate.
It means that the teachers are still undergoing thesteral studies which is a very important component of
their professional development.

One of the benefits of a master’s degree is that is hones and narrow down knowledge in a certain
field. While a bachelor’s degree exposes a person to the general field of knowledge in a certain subject matter
he or she is interested in, a mastdegree allows him or her to delve into a specific aspect of this subject.

According to Nicolas (2015), more than just furthering ietgllal development, teachers find
master’s degree important since it gives them personal development as well. Investing in a master’s degree
gives graduates a renewed sense of confidence they néathittate their chosen field. It helps them enhance
their soft skills such as their leadership capabilit@esentation skills, time management skills, decision
making skills, and logic and reasoning, all of whicll t&lp their employability and will usrely impress any
future administrator.

1.4 Years in Service. Table 1.4 presents the datamgatton the years in service of the respondents.

Table1.4
Profile of the Respondentsin terms of Yearsin Service
Years in Service Frequency Percentage
1-10 years 34 44.73
11-20 years 26 34.21
21 years and above 14 21.06
Total 76 100

The data presented shows that the a large numbespafirdents have taught in Grade 5 for a period
of 1-10 years with 34 or 44.73 percent of them. It meansthiet are somewhat new in the teaching
profession having stayed for less than 10 years.

Additionally, there are 26 or 34.21 of the respondents whie teught for 11-20 years. This means
that the Grade 5 teachers have stayed that long a titeadning the grade level.

Then, the least of the teachers have taught for 2k yeat above with 14 or 21.06 percent. This
means that there are teachers also who have stdgrd ime in teaching the kindergarten pupils.

According to Villaver (2021), the dag-day in and out of the classroom encounter between the
teachers and the learners helps teachers themsellesn many things. These encourage them to study and
read about the realities of new new technology relatetheir subjects. Aside from that teachers stay in the
profession because they meet new faces everyday insidewdside the classroom, mingling with young
people make them young too.

2. Effect of Remediation Activities. The following tab present the data gathered on the effect of
remediation activities done to the Grade 5 pupils.

2.1 Vocabulary Development. Table 2.1 presents thegdditeered on the vocabulary development of
the Grade 5 pupils as an effect of remediation activities.
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Table2.1
Effect of Remediation Activitiesto Grade 4 Pupilsin terms of Vocabulary Development
Indicators Weighted Verbal Interpretation Rank
Mean
1. know how to match names of objects and 3.88 high extent 45
pictures with their names.
2. can read the words my teacher asks me to read. 3.94 high extent 1
3. can match the synonyms of words. 3.91 high extent 2
4. can match words to their antonyms. 3.90 high extent 3
5. can recognize words using the spelling patterns. 3.88 high extent 4.5
6. can read words in C-V-C patterns. 3.80 high extent 10
7. can match the C-V-C words to their meanings. 3.83 high extent 6
8. can identify the root words of the given words. 3.81 high extent 8.5
9. can identify the meanings of words with prefixsaffix. 3.78 high extent 11
10. can match words to form new words. 3.82 high extent 7
11. can arrange words alphabetically 3.81 high extent 8.5
based on the first letter.
Composite Mean 3.85 high extent

The table presented shows the data gathered offfélce af remediation activities to Grade 5 pupils
in terms of their vocabulary development. The data shthas the remediation activities effect to the
vocabulary development of the pupils was seen to a hightexteis is reflected by the composite mean of
3.85 that the indicators obtained. This means thatetmediation activities in reading was able to effect the
vocabulary development of the pupils as seen to a high extent

Accordingly, the highest rated among the indicatoas wn the pupils were able to read the words
the teacher asks them to read. This reflects a medréfwhich means as seen to a high extent. With the
remediation activities done to the pupils, they can dyreaad the words pointed by the teachers. Instilling a
love for reading early gives a child a head start on expandéigvibcabulary and building independence and
self-confidence. It helps children learn to make senseomly of the world around them but also people,
building social-emotional skills and of course, imaginatio

On the other hand, the least rated indicator was on thespugiie able to identify the meanings of
words with prefix or suffix. This is reflected by the mearBaf8 that the indicator obtained. This implies that
the pupils have to be taught more on identifying the meaningords with affixes. Roots and affixes help
students decode and decipher the meanings of new words, febhay are in an unknown or unfamiliar
language, because they sound and look similar.

Sufixes are word parts that are added to the end of a roat teochange its meaning. Knowing
what suffixes mean can help students make sense of unkmords they come across. Spelling and using
suffixes correctly is a bit harder to master than prefbesause suffixes often change the spelling of root
words.

According to Gardner (2019) remedial teaching as differingn friormal teaching in that the
emphasis is firstly on the background of the child and raterlying causes of the specific problem. The
resulting remedial program needs to be specific, real@sid attainable. It should concentrate on one or two
areas at a time as opposed to many, as this is rkehgtlb ensure success.

At the same time, Shaw-Ridley (2018) supports the findings tsjtipg that children who
experience difficulty with the structural aspects or fornlaafuage often have delayed language milestones.
These children have difficulty understanding the gramrhanguage and when they reach school level, will
generally struggle with the mechanics of reading and spelliheir processing speed may be slower as will
their reading speed. They also tend to find it difficoltrétain in their short-term memory what they have
read. This has obvious negative implications for thiilitg to learn and achieve academically.

2.2 Comprehension of the Materials Read. Table 2.2 misesthe data gathered on the
comprehension of the materials read by the Grade 5 @gpila effect of remediation activities.
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Table 2.2
Effect of Remediation Activities to Grade 4 Pupils in teoh€omprehension of the Materials Read
Indicators Weighted Verbal Interpretation Rank
Mean
1. can get the main idea of the paragraph | read. 3.84 high extent 12
2. can identify the details of the paragraph or stapal. 3.95 high extent 1
3. can group similar ideas or events. 3.93 high extent 3
4. can group pictures showing similar ideas 3.92 high extent 4
5. can identify words/phrases 3.91 high extent 55
sentences that go with a given
concept/idea.
6. can tell what happened first, 3.89 high extent 9
second, etc.
7. can tell what happened 3.90 high extent 7.5
before/after an event.
8. can identify the cause of a given 3.87 high extent 10
effect.
9. can infer details in passages that 3.86 high extent 11
are not signaled explicitly
10. can tell the possible ending of 3.94 high extent 2
a situation presented
through pictures .
11. can give events that 3.91 high extent 55
could happen next.
12. can give what have happened before/after an.event 3.90 high extent 7.5
Composite Mean 3.90 high extent

The table presented shows that the effect of remediatttivities to the comprehension of the
materials read by the Grade 5 pupils is to a high exters.i$heflected by the composite mean of 3.90 that
the indicators obtained. This means that the remediatitivities provided to the Grade 5 pupils helped them

in their comprehension of the materials read.

With this, the highest rated indicator is on the pupils dantify the details of the paragraph or story
read. This obtained a mean of 3.95. This implies furtherttieapupils can identify the details of the story or
text read as helped by the remediation activities giwghaém. When reading, identifying the details of a text
helps pupils to better understand the point an authojingtto make. The main idea is usually supporteed by
details and facts which expand on the main topic. Identiffliregfeatures of a passage can help students

improve their reading comprehension.

On the other hand, the least rated indicator is on thespeguil get the main idea of the paragraph
read. This is reflected by the mean of 3.84 that the ital&abtained. This means that the pupils can get the
main idea of a paragraph read to a high extent. But thergata obtained also presents that this indicator is
the least among the indicators rated. This implies ttia pupils need to be developed more on getting the

main idea of the paragraph that they have read.

According to Reber (2021) defines reading as the process oy wiformation is extracted from
written or printed text. It goes on to say that thiscpss is extremely complex and is dependent on two
critical aspects, namely, 1) the written format of therd and the reader's ability to decode the phonetic
relationships between the letters on the page andsthwmds of the spoken language and 2) a
semantic/syntactic process that has to do with theimg of the words which are being pronounced.

Moreover, this finding is also supported by Carpenter &vJust (2848)Grabe (2021) showed
clearly that reading requires rapid and precise skills emghasized once again the importance of perceptual,

visual and decoding processes during reading.

3. Academic Progress of Grade 5 in terms of Final Gnadgnglish. Table 3 presents the academic
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progress of Grade 5 pupils in terms of their final gradeniglish.

Table3
Academic Progress of Grade 5 Pupilsin terms of Final Gradein English
Final Grade in English F %
90-100 (OQutstanding) 25 32.89
85- 89 (Very Satisfactory) 38 50.00
80-84 (Satisfactory) 13 17.11
7579 (Fairly Satisfactory) 0 0
Below 75 (Did Not Meet Expectations) 0 0
Total
Mean Grade = 88.20
(Very Satisfactory)

The table presented shows the academic progressadeGr pupils in terms of their final grade in
English. With the remediation activities implementedhe Grade 5 pupils, they were able to achieve a very
satisfactory academic progress as evidenced by the greae of 88.20. It can be deduced that the
implementation of remediation activities to them helpedntirecrease their academic progress.

Accordingly, half of the Grade 5 pupils or 38 and 50.00 perdatatireed a grade of 87.92 or very
satisfactory academic progress. This is followed by tivdse got excellent academic progress with 25 or
32.89 percent. The lowest then is the satisfactory peafocenwith 13 or 17.11 percent. There are no pupils
who obtained a fairly satisfactory and did not meet egpiects academic progress.

Hence, it can be deduced that the implemented reading rdioedielped the Grade 3 pupils
improve on their academic progress. In our current educsygiem, much emphasis is placed on the skills of
reading and writing. As a result, academic succesargely dependent on literacy skills. Children who
experience difficulty with reading and or writing are likédyfind it harder to reach their academic potential
at school. It may be assumed by teachers that the dhilthg in grade 1 has the requisite language and
literacy skills needed to cope in an academic settingmaory children, however, this may not be the case.

This finding is supported by Gardner (2019) who describes remiggdiehing as differing from
normal teaching in that the emphasis is firstly onkekground of the child and on underlying causes of the
specific problem. The resulting remedial program needsetspecific, realistic and attainable. It should
concentrate on one or two areas at a time as opposaahtg as this is more likely to ensure success.

4. Significant Relationship on the Extent of the Effefcthe Remediation Activities when Grouped
According to Profile Variables. The following tabl@sesent the data gathered.

4.1 Vocabulary Development and Profile of the Responddrable 4.1 presents the data on the
effect of the remediation activities in terms of vocabutigyelopment and the profile of the respondents.

Table4.1
Relationship on the Effect of the Remediation Activitiesin terms of Vocabulary Development
and the Profile Variables of the Respondents

Profile Variables Computed values p-value Decision on Ho Verbal Interpretation
1 Age 149.385 0.00 Reject Ho Significant

2 Gender 214.752 0.00 Reject Ho Significant
3Educational 340.699 0.00 Reject Ho Significant
Attainment

4 Years in Service 428.203 0.00 Reject Ho Significant

Table 4.1 shows the relationship on the effect ofrémeediation activities in terms of vocabulary
development and the profile of the respondents. Thel@rafi age of the respondents obtained a computed
value of 149.385, gender obtained a value of 214.752, educaticxiaheht obtained a value of 340.699,

WWw.ijrp.org



CARLA A. PEREZ / International Journal of Research Publications (IJRP.ORG) @ JJ RP.ORG

ISSN: 2708-3578 (Online)

230

and years in service with a value of 428.203. All of themainbd a p-value of 0.00 which is lower than the
critical value of 0.05. Thus, it can be deduced that thag tisea significant relationship between the effect of
the remediation activities in terms of vocabulary develogmhen grouped according to the profile of the
respondents. The null hypothesis formulated is thecteyj.

According to Foorman & Torgesen (2021 with children & fis reading failure provides evidence
that phonemically explicit interventions such as with arphamis on phonics are more effective than
interventions that are less phonemically explicit. Temphasize that effective interventions should contain
strongly explicit instruction in the knowledge and skileeded to read words accurately and fluently. They
also posited that the teachers’ profile variables such as age, gender, highest educational attainment and years
in service have an effect to the vocabulary developimeeimedial reading activities dispensed to the pupils.

4.2 Comprehension of the Material Read and Profita@Respondents. Table 4.2 presents the data
on the effect of the remediation activities in termsahprehension of the material read and the profilaeof t
respondents.

Table4.2
Relationship on the Effect of the Remediation Activitiesin terms of Comprehension of the
Material Read and the Profile Variables of the Respondents

Profile Variables Computed values p-value Decision on Ho Verbal Interpretation
1 Age 731.342 0.00 Reject Ho Significant

2 Gender 245.446 0.00 Reject Ho Significant
3Educational 345,514 0.00 Reject Ho Significant
Attainment

4 Years in Service 354.725 0.00 Reject Ho Significant

Table 4.2 presents the data gathered on the relationsltiiye @ifect of the remediation activities in
terms of comprehension of the material read and tfdepwariables of the respondents. The values obtained
by the profile on age is 731.342, gender with 245.446, educatitia@hment with 345.514, and years in
service with 354.725. These all obtained a p-value of 0lidhwis lower than the critical value of 0.05.
Hence, it can be deduced that there is a significant oetdtip between the assessments and the profile
variables of the respondents. This caused for thetiajeaf the null hypothesis formulated.

With this, Gardner (2019) describes remedial teaching asidifféitom normal teaching in that the
emphasis is firstly on the background of the child and raterlying causes of the specific problem. The
resulting remedial program needs to be specific, tealnd attainable. It should concentrate on one or two
areas at a time as opposed to many, as this is molg ikensure success. As such, the profile of the
respondents have a significant relationship to theirsagsents on the effect of remedial activities in terms of
comprehension of the material read.

5. Significant Difference Between the Extent of théeéf of the Remediation Activities and the
Academic Progress of the Grade 5 Pupils. Table 5 pretsentiata on the significant difference.

Table5
Differ ence Between the Extent of the Effect of the Remediation Activitiesand the Academic
Progress of the Grade 5 Pupils

Sources of Variation Computed values p-value Decision on Ho Verbal Interpretation
Vocabulary 775.908 0.00 Reject Ho Significant
Development

Comprehension of the 754.605 0.00 Reject Ho Significant
Materials Read

Table 5 shows that there is a significant differebesveen the effect of the remediation activities
implemented among the Grade 5 pupils in terms of vocabulary gevefd with 775.908, and
comprehension of the materials read with 754.605. Theyrauta p-value of 0.00 which is lower than the
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critical value of 0.05. Thus, it can be deduced that the nplhthgsis formulated is rejected due to the noted
significant difference. It implies further that the abalary development and comprehension of material read
as remediation activities implemented to Grade 5 pupils Itiaileacademic progress to be improved.

As Carpenter & Just (2019) noted it is generally agreed amomgsarchers that reading
comprehension cannot occur without the necessary decodilig lskving being mastered. In a sense,
decoding skills are the building blocks of successful readihgy are the bottom-up skills, which form part
of the foundation for effective reading. It is at theelesf decoding that reading speed and accuracy come into
play.

A child with good decoding skills is, generally speakingedio read with speed and accuracy,
although not necessarily with good comprehension. Withampeehension, reading is reduced to a
mechanistic and meaningless skill. The reader must bet@laitach meaning to what he is reading and he

will do this largely as a function of his experience, contexbwledge and language proficiency.
6. Proposed Intervention Plan Based on the Findings. Trevfoly presents the intervention plan
proposed based on the finding.

Table6
Proposed Intervention Plan

Goals and Objectives | Activities/ Strategies Persons Resources Needed / Time Frame Success Indicator
Involved Budget
Orientation Phase Information Remedial Letter to Parents First Week of Level of
dessimination and Reading September 2023 Acceptance of the
To give orientation on | orientation of parents Teacher Contact Number Parents and
the nature, scope, and| and students through Students
rationale of the remedial| letters and personal Students
reading to students and conversation
parents for familiarity Parens Php500 from MOOE
and to stimulate student
love for reading
Conduct Phase Assessment of Remedial Pretest Second Week of| Reports on reading
students’ reading Reading Questionnaire September 2023 diagnosis
To assess the reading| level by giving pretest Teacher Photocopies of Story
level of the students Oral Reading of the
through giving Pretest Students Story
Answering of
To encourage a sense ¢ Parents Comprehension

personal responsibility
for one’s own progress

Embracing reading
even at home with the
guidance of the

parents, sisters, or

Students and

Questions

Viewing of reading
activities/ exercises

Satisfactory in
Analytic Scoring

brothers Relatives Rubric
Reading short fables an(
kegends
Php500 from MOOE
Post Implementation Evaluation of Reading Furnish Post Test Last week of Report on
Phase students’ reading Teacher and

level Students Oral and Written Quarter 1 Me?‘n and
To evaluate the Reading Test SY 2023- Proficiency

improvement of the 2024 Level

students’ reading
proficiency

Php500 from MOOE
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Reading instruction plays a central role throughout K tedication and much time and resources
are allocated with the goal of ensuring the studentsahing grade level expectations year after year. Here
are the intervention activities that may be used duringtreduct Phase.

1. Making Words with Letter Tiles this is a reading intervention activity for non-readdrse
teacher will use magnetic letters and place them on-coibkie sheets. The following are suggested to be
done:

1.1 Make a CVC word together.

1.2 Then discover other words in the same word familynapping out the first letter.

1.3 Try swapping out the last letter and the vowel.

1.4 Compare how the words sound as one letter is changed.

2. Touch Reading In this intervention activity, the teacher give studemtsiething to touch while
sounding out words or reading sentences. This can be Blaiok, square, line. As the students first begin to
read, onde-one correspondence is so important both with each letteegpsound out words, and each word
as they read sentences. The teacher tries some titbh-intervention activities such as CVC, phonics, and
fluency.

3. Play Dough- This is a fun way to teach phonics for students to l#srhands-on way. Once the
students use this for hands-on learning in phonics, this betb@indavorite reading intervention activity.

4. Arm Slide- This is a simple reading intervention where studei® e blend words together.

4.1 Start with your left arm held out in front of yoikel a slide.

4.2 Then use your right hand to pat down your shoulder asagoeach sound.

4.3 When you say all the sounds, go back up to your shandeslide your hand down the slide as
you say the whole word.

5. Sensory Association This intervention activity words great in small groupst can be done
whole class, too. It is great for introducting spelling aight words. The teacher basically give the students
something to touch or experience for each word. Thepy imember that feeling and associate it with the
word, so they can recognize when they see it again.

5.1 For example for learning -in word family

5.2 For the word “pin”, have each student hold up their finger, and gently brushed each finger with
the tip of the pin.

5.3 For theword “chin”, have the students gently touch their neighbor’s chin

5.4 For the word “grin” have them push the corners of their mouth up into the biggest grin they could
make.

6. Exploring Learners’ Interest — The teacher can include a range of reading material én th
classroom for independent reading. Fiction novels dasuibteveryone. Comics, magazines and non-fiction
books are all kinds of print/ visual texts that can engagkiatant reader in the class.

7. Using Cloze Technique Activities - Using cloze actdgtiwith struggling readers alters the
process of reading from identify printed words to using medoingaking sense. Leave the first few lines of
the text intact and blank out one of the words. Students neeasettheir understand of the text and the
sentence structure to identify the words. The studentrdmiaseed to identify the specific word, rather a word
that makes contextual sense. One letter can be reviealedhe cloze word at a time to narrow down the
possibilities of the word. Continue this process intermtitgethroughout the text. Struggling readers should
pre-read the text and skip over the cloze words. Thigidmldone with another student, a pre-recording or a
teacher.

8. Using Environmental Print Students who are able to read a ‘pharmacy’ sign wlaking dwon the
street will often find difficulty with the same worch@ sheet of paper. Giving individual words context
enables students to engage in more complex language thawaeutdtbe possible out of context. The teacher
can add keywords around the room that can assist in toalieing words. Students could also take photos of
words in the environment and add them to a word wall.
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9. Using Shared ReadingThis is a great method for boosting the confidenc&trofggling readers.

As the teacher activates knowledge, the readers anenagiito identify the potential vocabulary that may be
used in the text. Students can join in when they are reagwrtiwipate. Multiple readings mean multiple
opportunities for success.

10. Preparing for Oral ReadingOral reading is often a frustration level or strugglinglesayreatest
fear, as it publicises his or her weakness. To ergthidents to achieve success, the teachers allow dime t
practice with a voice recorder, teacher or buddy until #neyconfident to present it.

11. Partner Reading During partner reading, the teacher makes each learnet tooge time to
practice their reading skill. Being corrected privatelythoy teacher may be better for learners. Try to pair a
this reader with those who need some extra help and wedohboth learn to succeed.

12. Find the Synonym The teacher initiates the scavenger hunt game. Instesebothing for the
exact spoken words in the list, give students the challenge to find the word’s synonym in the text. It is a great
way to keep the game challenging for older students.

13. Guided Reading Ball Game The teacher initiates tossing or rolling ballswd. Students
answer whichever question their thumb lands on when thbdzls their way. This is an exciting way to mix
things up, practice reading comprehension and get kids thiokitside of their seats.

14. Dialogic Reading The word dialogic means to have a dialogue, and that’s exactly what this
activity is designed to do. Instead of having the studesad while the teacher passively listen, invite them
into the story. Ask them what they think may happen nexit the close of the book, the teacher may invite
them to create a completely different ending. This is a great way to stretch the learner’s imagination.

15. Try Non-Fiction— The teacher may ask the students to try non-fictmsk& By investing in
non-fiction books, the teacher may encourage his dehsmners to read this kind of books.

16. Thinking Beyond the Story The teacher asks thought-provoking questions that require
reflection beyond just the story’s plot. These types of questions will help them practice thinkiritcally
about a story, and also deepen their reading comprehekasisn s

17. Keeping Reading Alongside ThemReading along with the independent or advanced readers
gives insight into areas where they are challenges arips hbuild their vocabulary and reading
comprehension skills. After all, children can oftenelisto texts that are at a higher level than what they ca
currently read, and it is extra helpful when the teacherezalain more advanced concepts or vocabulary to
them.

18. Journaling About What They Read he teacher asks the students to write an alternate ending
a book or writing the story from another character’s perspective. In doing so, students develop their
understanding of perspective, point of view, and settimgependent or advanced readers often know what
great writing looks like because they read so often.

19. Exploring Mystery Books- The teacher can challenge independent or advanced readers by
having them put on a detective hat and dive into a mystlgy will look closely at the details to try to solve
the mystery before the story ends. This is a great exercise in paying close attention to a story’s intricacies and
inferring what certain parts of a plot signify.

20. Using Books to Show New WorldsThe teacher encourages the students to read books about
people and places different from what they may be famiiith. Providing advanced readers with
challenging books featuring characters from different coemtdultures, or environments not only helps these
readers learn about our diverse world, but it also builds thiypa
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4. Summary, Conclusions and Recommendations

This chapter presents the summary, conclusions arrtyaddthe recommendations borne out of the
findings of the study.

4.1. Summary

Reading brings people into contact with the culture andidihees and principles adhered to by the
community. It can help them develop own ideas about rekdtips. It includes the world of thoughts and
emotions. It is said that a person who can read wafl,function more effectively in everyday activities and
can satisfy their emotional and intellectual needs neffetively. Without comprehension, reading per se
would serve no purpose.

This study aimed to assess the effect of the remediatiiritias to the academic progress of the
Grade 5 pupils with the end view of proposing an interventiam lp&ed on the findings.

The following are the summary of findings based on the gathered.

1. Profile of the Respondents. The following are theilpraf the respondents based on the data
gathered.

1.1 Age. A large number of respondents are aged 31-35aqleanith 27 or 35.5 percent.

1.2 Gender. Majority of the respondents are female with 68.6rpercent.

1.3 Highest Educational Attainment. Majority of the resposiehave graduated from their
bachelors degree with 60 or 78.9 percent.

1.4 Years in Service. A large number of the respondeititis34 or 44.73 percent have served for 1-
10 years already.

2. Effect of Remediation Activities. The following aretfindings.

2.1 Vocabulary Development. The remediation activitiesedim the pupils in terms of vocabulary
development is seen to a high extent as reflected by the siimpwean of 3.85.

2.2 Comprehension of the Materials Read. The remediatitivities done to the pupils in terms of
comprehension of the materials read is seen to a hightegeeflected by the composite mean of 3.90.

3. Academic Progress of Grade 5 Pupils in terms of Finatl&in English. With the remediation
activities implemented to the Grade 5 pupils, they veddle to achieve a very satisfactory academic pregres
as evidenced by the mean grade of 88.20.

4. Significant Realtionship on the Extent of the Effetthe Remediation Activities When Grouped
According to Profile Variables. The following presettits relationship of the variables.

4.1 Vocabulary Development and Profile of the Respond&hts profile on age of the respondents
obtained a computed value of 149.385, gender obtained a value 0621dducational attainment obtained a
value of 340.699, and years in service with a value of 428.208f &iem obtained a p-value of 0.00 which
is lower than the critical value of 0.05. Thus, it candeduced that that there is a significant relationship
between the effect of the remediation activities in teavocabulary development when grouped according
to the profile of the respondents.

4.2 Comprehension of the Material Read and Profile of #sp&hdents. The values obtained by the
profile on age is 731.342, gender with 245.446, educational attainmitbn845.514, and years in service
with 354.725. These all obtained a p-value of 0.00 whitbwer than the critical value of 0.05. Hence, it can
be deduced that there is a significant relationship betwleerassessments and the profile variables of the
respondents.

5. Significant Difference Between the Extent of théeéif of the Remediation Activities and the
Academic Progress of the Grade 5 Pupils. There is aficamt difference between the effect of the
remediation activities implemented among the Grade 5 pupiterms of vocabulary development with
775.908, and comprehension of the materials read with 754.6@y. dbtained a p-value of 0.00 which is
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lower than the critical value of 0.05.

6. Proposed Intervention Plan Based on the Findings. The gapntervention plan intends to
further improve the reading skills of the pupils in terafi vocabulary development and comprehension of the
read materials.

Conclusions

The following are the conclusions arrived at based offiritsgs.

1. The respondents are aged 31-35, female, bachelors dggoemte, and have served for 1-10
years in teaching already.

2. The reading remediation activities have a high exteeff@ft on the vocabulary development and
comprehension of the materials read by the pupils.

3. The pupils have a high satisfactory academic performahem effect of the reading remediation
activities implemented to them.

4. There is a significant relationship between thendxté effect of reading remediation activities
and the profile of the respondents.

5. There is a significant difference between the effdcthe implemented reading remediation
activities to the pupils and their academic progregniglish.

6. The proposed intervention plan intends to further imptiogeeading skills of the pupils in terms
of vocabulary development and comprehension of the retatiaia.

4.2. Recommendations

The following are the recommendations borne out ofititings of the study.

1. The other profile of the respondents may be congiderine future studies.

2. Other reading skills aside from vocabulary developmedtcamprehension of the materials read
may be considered as an effect of the remediationitbesiv

3. Other measures of reading remediation effectivenesbenased.

4. The profile of the teachers may be used when coirgideaining or School Learning Action Cell
(SLAC) sessions for them.

5. Grade 5 pupils may be asked to read orally for them ésdessed in their oral reading skills.

6. The proposed intervention plan may be used by the teastmder to help their students achieve
more in reading.
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