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ABSTRACT

This study on the flexibility of assessment strategfeduaior high school science teachers in fostering
students’ engagement and task completion as rated by teachers is a descriptive method as research designs. The
study specifically involves one hundred-eight (108) Junigin lsichool Science teachers that would rate the fleyibili
of their assessment strategies in student engagementshkrabiapletion of their students. The participants are from
chapter schools of Maranatha Christian Academy in Laguna witforJhigh schools and are all implementing
Blended learning modality.

The researcher-made questionnaire was isgdthering data. The data gathered were answerechtlyeies from
Maranatha Christian Academy of Cabuyao, Calamba, Los B&&esand Sta. Cruz chapters specifically teaching
science subjects.

The questionnaire was consisted of four variables tduateathe level of flexibilityof teachers’ assessment
strategies in terms of applicability, engagement, motivatiad collaboration. Those items were rated accortding
their scales. The data were tallied, tabulated antettassing weighted mean for determining the level of fléikybi

of teachers’ assessment strategias rated by the respondents. Standard Deviation was ueedetermine the
dispersion of the ratings of the respondents. On the othmi, Hatest was used to determine the significant
difference between the level of flexibility afichers’ assessment strategiesasrated by the teachers.

Keywords: Assessment Strategies, Blended Learning, Behavioral Engagedugnitive Engagement, Cognitive
Flexibility Theory, Distance Learning, Emotional EngagenmEtexible Assessment, Flexible Learning,
Flexible Learning, Student Engagement

INTRODUCTION

Since the surge of COVID-19, educational institutions abruptipddized traditional facts-face
classedn favor of flexible learning, employing alternative moddsnstruction delivery. Distance learning,
televised classes, and online classes via Learning ManagewysemS, where students access their
courses and communicate with their instructors, have athrbeche new normal in all educational
settings (Dimaculangagtal., 2021).

As various education institutions have offered certain méeklaf education delivery, teachers
have also formulated various assessment strategies thitlveapplicableo certain alternative modes of
instruction delivery suchsonline, modular and home schooling. Though distance learningaineady
introduced in the Philippines years ago (D H Galeon, 2019)rityapf the educational institutions are
not used to it, public and private schools. E-learning resourceshmmrealso essential in facilitating
student learning (Subeeial., 2020). Though online learning gives students with phydisabilities more
freedom to interact in the virtual environment while learrfiBgsilaia & Kvavadze, 2020) but there is no
one-size-fits-all pedagogy for learning delivery. Differemtthodsof online learning are required for
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various courses and age groups (Doucet et al., 2020). To mdientautconnections with students,
teachers and instructors have to change strategies tcsfiehi age of students (Joan, 2013) as well as
their assessment strategies to be alibe suitable and applicable for different learning modalities.

The technique of assessment strategies can potentially entiamcexperience of different
learning modalities. For all types of learning, approprégsessment strategies are essential. It might be
particularly crucial for distance learning; which students masily mistake for a "list of tasks to do."
(Brookhart, 2020)

In this light, the researcher decidéd conduct the studyo evaluate the flexibility of the
assessment strategies of Junior High school Science teacheremata Christian Academy schools in
Laguna implementing Blended Learning Modality.

The researcher believes that conducting this researchiwglinotion to the MCA schools system
to provide effective and applicable assessment strategiegiouy alternative modalities that will pave
the way for the school systeimcater the different learning styles and special negtisarners.

This also sought to determine the flexibility of the assesssteategies of teachers on student
engagement and tasks completion in JHS Science teacherdic8jhecit aimed to answer the following
guestions:

1. Whatis the levelof teachers’ assessment Strategies in-terms of:
1.1 Application;
1.2 Engagement;
1.3 Motivation; and
1.4 Collaboration?
2. Whatis the levelof flexibility of teachers’ assessment strategiasStudents Engagemeintterms of:
2.1 Emotional;
2.2 Behavioral; and
2.3 Cognitive?
3. Whatis the mean levedf flexibility of teachers’ assessment strategiasTask Completiotin terms of:
3.1 Punctuality;
3.2 Content Mastery; and
3.3 Student Autonomy?
4.|s there a significant relationship betweentdaeher’s assessment strategies andlents’
engagement?
5. Is there a significant relationship betweentdaehers’ assessment strategies andents’ Task
Completion?

REVIEW OF RELATED LITERATURE

Smith (2016) defines assessment as a process through whicls dmtthered, analyzed, and
evaluated in a methodical manner. Hence, it is possible tihese interpretations to comprehend how the
teaching and learning processes are progressguoolsin the book written by Conra®, & Openo,

J. (2018), assessment is a central part of the teachingrAggumbcess, which involves the outcome,
strategies, and content. In planning process, assessmenintegnalipart that links all other aspects of
the intended learning experience.
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Assessments do not have to be used solely to assess what idsabeed, they may also be used to
encourage pupilio learn while doing the task you have assigned (Ridh,, Jr, ColonA. N., Mines, D.,

& Jivers, K. L., 2014). The teachers must receive enough instructr@mtoring, and actual
implementation of efficient assessment techniques. To gitl@raugh grasp of formative assessment
methodologies, practices, and their implementatiortlassrooms, educational authorities must create
training programsand school-based professional development pso@iaibdulla, 2019).

Many teachers still administar-class multiple-choice exants their pupils, with the primary purposé
determining how much they have previously learned. Teachers entadilish ways for students to
participate in lessons in order for them to have an opptyttmiprovide feedback on what they have
learned (Jiversgtal., 2014)Thus, teacher’s rolein designing assessment strategies is crucial.

Students are deprivesf the chancéo succeedn their academic endeavafsthe learning objectives are
not met due to inadequate assessment strategies. This igl lcklee claim made by McMillan (as
mentioned in Said, et al., 2013), who claims that the traditioethods of evaluation are to blame for the
lack of topic knowledge that leads to poor academic perfaceand low competence of learners.

Wiggin (as mentioned in Said, et al., 2013) asserts thatder @0 overcome this problem, instructors
must have the appropriate assistance, training, and suppoderto apply and evaluate different types of
modern assessment approaches. This will assist teaohessisting kidsn achieving greater academic
advancement.

Student assessments should be in line with curricular goalseducational objectives. Developing
curricular material and delivery methodsequally important with determining the assessment strategie
required for accurate evaluation of students' progress wittividual programs.

The article written in Britannica states that distatearning, also known as distance education, e-
learning,or online learningjs a typeof educatiorin which teachers and students are physically separated
during instruction wherein various technologies are wsathhance student-teacher and student- student
interaction (Berg, G. A. and Simonson, M., 2016).

When the COVID-19 pandemic hit the Philippines, higher educatioitutishs (HEIS) established
policy measures to combat the outbreak. However, despite Philipliiie innovations in alternative
learning modalities and technology for delivering educatiberet are still gaps and issuigs their
responses. Policy solutions and educational innovations should badeetter understanding of distance
learning to responge the needsf the time (Joaquin JJB, Biana HT and Dacela MA, 2020).

Pappas, C. (2015) described Cognitive Flexibility Theoryhascapability of learners to manipulate not
only the method through which information and materiarepeesented, but also the processes that are in
charge of operating those representations. In flexiblesagsent, when students are encouraged to create
their own representatiord knowledge, they are better abdeacquire and retain it. Instructional designers
can give learners the optida absorb knowledge a way that better meets their specific needs, hence
boosting the effectiveness of their learning (Pappas, C., 2015).

In Distance Education journal published in 2017 titled “How flexible is flexible learning, who is to decide

and what are itémplications?”, flexible learning was describeda stateof being in which learning, and
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teaching are more liberated from the constraints of tplece, and pace. For teachers, it may entail
decisions about hoto spend their timeaswell asthe style and techniques contact with students and the
school. It is a value principle in education and society egelasimilar to diversity and equality.
Flexibility in learning and teaching is important in anythod of education, including fateface
education on campus (2017).

Defined by Fredricks et al. (2014), cognitive engagement &spact of engagement, which is based on
student investment in school and the processes of learning. A gebynithgaged student is a student
whois thoughtful, strategic, and willintp exert the necessary effort for comprehensiboomplex ideas
or mastery of difficult skills (Christenson, Reschly, & \eyl 2012). The research on cognitive
engagement is often concerned with how much students inveariinig and whether they are willing to
work extra to get better academic outcomes. Because of e delationship to students' wellbeing,
student engagement has recently been one of the goals foti@dulcaparticular, previous research had
demonstrated significant links between student engagement innigaand such outcomes as school
dropout, substance use, mental health, and academic out¢Badser, Vergel, & Kuntze, 2015).
Academic success and school dropout risk were feoibe lowerin learners who were actively engaged
in their studies. They were discovered to have internal atativ for learning, attending classes, and
involving in study activities. Since it is often believed thatdent engagement is flexible, it is important
to both examine elements that predict school engagemerthesel that may be stimulated to have a
positive impaconit.

Scholars defined student engagement as the intensity with stinidénts apply themselves to learning in
school, and it is regarded as an important component of stigdening (Loveless, 2015). Students who
are engaged are motivatedcomplete tasks successfully, are focused on theatdslnd, often ask follow-
up questions, are willing to take risks, and usually take paitlincontent-based discussions with their
peers (Loveless, 2015). Social engagement involves interactimedresstudents, peers, and instructors
that can positively contribute students’ overall learning (Jones & Thomas, 2012).

METHODOLOGY

Research Design

The study entails the use of Quantitative Descriptive reseaathod to describe a population,
situation, or phenomenon accurately and systematically. Sireceesearch requires gathering large
volumes of data to analyze frequencies, averages and patteenresearcher will conduct a survey
research design which is very much appropriate for describingriiegauging the level of flexibility of
assessment strategiasthe teachers (Mc Combes,2020).1t is viable and beneficial typef study, which
has various benefits for describing and examining variabhels censtructs of interest. In ordéo
characterize and investigate variables and constofidgtéerest,it is an effective and acceptable method.
(Ponto J. 2015). Through survey, the demographic data of responddéintgativer to describe the
composition of the sample (DuBenske et al., 2014). Respondentngiller questions with rating scale
and will useto confirm the presencef a predicted effedn the sample. The alternative hypothdsithat
this effect does occur, and the null hypothesis is thateffiect does not occur.
Respondents of the Study
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The respondents will be limited to one hundred-eight (108) araddemale Junior high school
Science teachers aging from 22 to 54 years old. The partigentll from chapters of Maranatha
Christian Academy in division of Laguna such as Calamba, Cabugadafios, Bae and Sta. Cruz
chapters with Junior high schools implementing Blended Learnougiity.

The sampling method used is purposive sampling technique in selibingspondents to
determine the flexibility of assessments strategy of teadmeitis sampling method, limited numbers of
people, which have expertise in the area researched, d@rasigee respondents; selected based on
suitability for the study (Thought Co., 2020).

Research Procedure

Research is a creative and purposeful activity with a defiaeaework for discovering new
dimensions of knowledge and resolving current issues. A systematitrantlired effort to explore a
specific problem that requires a solution.

For a systematic conduct of the study, the researcher will gyideray of procedures. In
developing questionnaire, questions related to the demograyofiiie of the respondents are place atthe
beginning to easily provide data for distinction of the resposdéritowed by integral questions that are
aligned with criteria to quantify the level of assessns#mattegies of the respondents. On development of
research instrument, questionnaires will be in Google Fonmat for promptness and convenience of
distribution and collection, of data. The research instruméhbe evaluated and double-checked for its
validity and reliability to utilize in gauging the flexiiiif of assessment strategies. Prior to the
administration of the material, the researcher will senapessary permit and approval vialetter to the
School Administrators and Principal of the different chaptéMaranatha Christian Academy in
division of Laguna. Upon approval, the questionnaires will adit@nthrough Messenger and or Email
to the respondents of the study and necessary data will be edllect

Within the specified time frame, research instrumeiith® administered by the researcher.

Immediately after the test, the researcher will re&rithe duly accomplished testing instrument. Then,
the researcher will collate and tabulate the gatheredfatastatistical treatment and analysis.

Research Instrument

This research will be utilizing questionnaires as resaastfument, first, to gather the
demographic data from the respondents such as age, gender, gradmteMCA chapter they are
studying in. Questionnaires inquires people in a sample or pigpulat their thoughts on topics that are
closely associated to the research study's objectives. To gauge the level of flexibility of the teachers’
assessment strategies, the researcher will design closedi egretions with ordered choices to examine
each possible response independent of the other choices. Thusstaltestwill use, since it provides
numerical range of choices that are easiest for respondeaniswer and for researcher to assess.

Part 1. Questionnaire will provide the mean level of assessment stsatefjfieachers in terms of
applicability, student engagement, motivating and collaborative.

Table 1: Response Statement

Scale Verbal value Weighted value
5 Always (4.00-4.99)
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4 Often (3.00-3.99)
3 Sometimes  (2.00-2.99)
2 Rarely (1.00-1.99)
1 Never (0.00-0.99)

Part 2. Questionnaire will provide the mean level of flexibility of teachers’ assessment strategies in
respondents’ cognitive engagement in terms of emotional, behavioralcagditive.

Part 3. Questionnaire will provide the mean lewélflexibility of teachers’ assessment Strategies in
respondents’ task completionin termsof promptness, content mastery aegpondents’ autonomy.

Part 4. Questionnaire will provide the meahthe overall ratingf the levelof flexibility of theteachers’
assessment strategies.

Table 2: Response Statement

Scale Verbal value Weighted value
5 Highly Flexible (4.00-4.99)
4 Very Flexible (3.00-3.99)
3 Flexible (2.00-2.99)
2 Fairly Flexible (1.00-1.99)
1 Fixedor Not Flexible ( 0.00- 0.99)

Statistical Treatment of Data
Gathered data from the responses of the samples will sttjsbie treated to help the researcher
interpret the result of the study. The statistical treatmeniséds Mean, Standard Deviation. With the
use of computer technology, statistical treatment will manage.
For sub problem 1, gathered data on the mean dévelchers’ assessment strategiesn terms of:

 Application

e Engagement

» Motivation

» Collaboration
For sub problem 2, the weighted mean will use to determine the mean level of flexibility of teachers’
assessment strategiestudents’ engagement in terntg emotional, behavioral, and cognéiv

* Emotional

» Behavioral

e Cognitive
For sub problem 3, the weighted mean will provide the meaai df flexibility of teachers” assessment
strategiesn task completionn terms of:

e Punctuality

e Content Mastery

e Students’ Autonomy
For sub problem 4, the weighted mean will use to determinggh#icant relationship between the
teachers’ assessment strategiestudents’ engagement.
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For sub problem 5, the weighted mean will use to determinggh#icant relationship between the
teachers’ assessment strategies andlents’ task completion.

RESULT AND DISCUSSION

Table 1. Levebf teachers’ assessment strategiasterms of application
STATEMENTS Mean SD Y/
Feedbacks osvudents’ accomplishments can be

T 4.60 0.68 Great Extent
givenin different ways.
The assessments adaptiethe particularities of Great Extent
. 4.56 0.65
thestudents’ environment.
The required resources for assessments Great Extent
made available for students to access andrus 4.44 0.67
different options.
The written works can be submitteddifferent Great Extent
I 4.52 0.65
modalities.
The performance outputs of students can | Great Extent
. o : 4.49 0.65
accomplished and submittedvarious ways.
Weighted Mean 4.52
SD 0.55
Verbal Interpretation Very Great Extent

As shownin Table 1, the teachers always give feedback using variousomayslents’ accomplishments
(M=4.60. SD=0.68), the assessments were adapted to the students’ environment (M=4.56. SD=0.65),
always provide ways on how written works can be submitted ierdiif modalities (M=4.52. SD=0.65),
same as the performance task were accomplished and subogitséadents in various ways (M=4.49.
SD=0.65),s0asthe teachers always made the resources for the assesaowassiblén different options
(M=4.54. SD=0.67). The over-all meah4.52 revealed that theachers’ assessment strategiesat very
great extenof application.

These results are articulatedthe studyof Schmidt-Hertha (2020) that the student-professor relatipishi
critical, and distance education, paradoxically, strengthendistance education must intelligently
combine with facde-face teachingAs Bozkurt and Sharma (2020) concluded th&tnotan option, bua
requirement that entails more than simply uploading eduedtammtent; learning process gives learners
assistance, responsibility, flexibility, and choice.

Table 2. Levebf teachers’ assessment strategies in-terms of engagement.

STATEMENTS Mean SD Y/

Thereis greater commitment and participatic Great Extent
: o 4.44 0.63

of students in the activities.

Thereis prompt and proper execution of th 4.63 0.57 Great Extent

instructions given. ' '

Thereis productive interaction between studen 452 0.62 Great Extent

and teacher.
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Thereis prompt and appropriate answers frc 456 0.62 Great Extent

studentgo teachers’ questions. ’ '

Students ask questions and clarificationsases Great Extent
: 4.56 0.65

of confusions.

Weighted Mean 4.54

SD 0.54

Verbal Interpretation Very Great Extent

As shown in Table 2, the teachers always kept the students engageaimuwfipyg prompt and proper
execution of instructions (M=4.63, SD=0.57), asking questions anifioglions in cases of confusions
(M=4.56, SD=0.65), prompt and appropriate answrsteachers’ questions (M=4.56, SD=0.62),
productive interaction (M=4.52, SD=0.62), and greater commitraadt participation in the activities
(M=4.44, SD=0.63). The over-all mean of 4.54 revealed thatethehers kept the student engaged at a
very great extent.

These results are articulated in the study of Halverson &aBrdB019) it has significant implications for
perseverance, in-depth learning, student satisfaction, am@ragasuccess. Furthermore, according to
Bond & Bedenlier (2019) contextual variations such as learning enwnusnor teacher strategies
influence student engagemeas a resultjt is critical to investigate how teachers can fosten specific
learning environments.

Table 3. Levebf teachers’ assessment strategiasterms of motivation

STATEMENTS Mean SD Y/

Activities gives initiativeto studentdo get high 4.60 0.59 Great Extent
scores.

Activities makes students work creatively ar 456 0.60 Great Extent

give out their ideas.

Activities allow studentsto explore different Great Extent

: : 4.54 0.68
resources and multimedia.
Ac_t|V|t|es initiates active learning and gos 456 0.62 Great Extent
oriented tasks.
Activities prepareatudents’ mood and encourag: Great Extent
, 4.50 0.66
to do their best.
Weighted Mean 4.55
SD 0.57
Verbal Interpretation Very Great Extent

As shown in Table 3, the activities provided by teachers alwigs dnitiative to students to get high
scores (M=4.60, SD=0.59), always initiates active learning andogieaited tasks (M=4.56, SD=0.62),
always makes students work creatively and give out their {#4a4.56, SD=0.60), always allow students
to explore different resources and multimedia (M44 SD=0.68), and prepare students’ mood and
encourage to do their best (M=4.50, SD=0.66). The over-all w455 revealed that the teachers kept
the student motivated at a very great extent.
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The results are aligned with the study of Lee, Gardner, andA0419) that teachers can improve
students’ motivation by drawing students' attention to unamek difficult aspects of language, using
group work, building confidence, and promoting learner autonomy.eé/gi&é and Lin (2019) reasoned
that teachers could motivate studertitg helping students recognize their own strength, tell studeets th
usefulness of the knowledge and provide positive feedbastdsnts’ performance.

Table 4. Levebf teachers’ assessment strategiasterms of collaboration
STATEMENTS Mean SD Y/

Assessments give opportunitp studentsto Great Extent
. . 4.44 0.62
work in pairs or by group.

Assessments require studetatsollaborate with
their classmates.

Assessments requires various tasks to Great Extent

4.40 0.64 Great Extent

executed by more than one student. 4.56 0.59

Assessments delegates roles and tasks for ¢ 456 0.60 Great Extent
studentto come up with one output. ' '

Students’ performance tasks are being grad Great Extent
with group participation as one of the critema 4.50 0.65

rubrics.

Weighted Mean 4.49

SD 0.56

Verbal Interpretation Very Great Extent

As shownin Table 4, the teachers always provide assessment strategideldgates roles and tasks for
each student to come up with one output (M=4.56, SD=0.59), and reqpiiimss tasks to be executed by
more than one student (M=4.56, SD=0.59). So as the teachessrasst strategies in performance tasks
were always being graded with group participation as onbeottiteria in rubrics (M=4.50, SD=0.65),
they always give opportunity to students to work in pairs orroym (M=4.44, SD=0.62), and always
require studentso collaborate with their classmates (M=4.40, SD=0.64). The dvenean of 4.49
revealed that the teachers kept the collaboration among ttwdenvery great extent.

The findings are consistent with the study of K. Regmi & L. 9d@620) assertion that blended learning
interventions simply combineén-person classroom instruction with online instructit;m promote
independent, interactive, and collaborative learning becaltseaafaptable and technologically advanced
structure. Yet, this strategy is described as being complexdiffiwilt in nature due to its various
potential designs and contextual requirements. A flipped ortedreclassroom is a type of blended
learning where students receive some of their education infparsed some online. This gives students
more flexibility about where and how quickly they waatlearn. Accordingto Kitching F. (2015),
collaboration and the incorporation of e-learning into egsturriculum are essential for the success of
these online educatiar e-learning models.

Table 5. Levelof flexibility of teachers’ assessment strategigs students’ engagemenin terms of
emotional

STATEMENTS Mean SD \Y/
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Studentsask for clarification some instructior

. L 4.49 0.83 Highly
before doing the activity. Flexible
Students hasye contact and facial expressior Highly

: : . ) 4.55 0.65 :
while having discussions. Flexible
Students_ have fun and feel proud of the 4.48 0.66 nghly
accomplishments. Flexible
Students show excitement on using differer Highly

) - 4.57 0.65 :
platforms for their activity. Flexible
Students are confident and freely express tt Highly
. . 4.51 0.57 :
selvesin their works. Flexible
Weighted Mean 4.52
SD 0.54
Verbal Interpretation Very
High

As shown in Table 5, the teachers provided assessment strategeehigidy flexible in engaging the
students emotionally. These were manifested through theeemanit of students on using different
platforms for their activity (M=4.57, SD=0.65), they have egstact and facial expressions while having
discussions (M=4.55, SD=0.65), they were confident and free tossxpineir selves in their works
(M=4.51, SD=0.57), they ask for clarification about some instmstbefore doing the activity (M=4.49,
SD=0.83), and they have fun and feel proud of their accomplisisn(iel=4.48, SD=0.66). The over-all
mean of 4.52 revealed that the teachers, assessment strateggevery high flexibility in engaging the
students emotionally.

Aligned with the findings, it discovered in the study of Hewsbat older distance learners are
more likely to feel happy or excited about their course thaunger learners, and students who spent
more time studying described more positive emotional stateda@ynstudents who felt more a parfta
community expressed more emotional positivity, using wordsdiated' or 'energized' to describe their
feelings (Hewson, 2018).

Table 6. Level of flexibility of teachers’ assessment strategies in students’ engagement in terms of
behavioral
STATEMENTS Mean SD \Y/

Students raise hand whenever thisrgueries or Highly Flexible
: . 4.56 0.59

clarifications.

Students submitted work followed the provide 456 0.60 Highly Flexible

instructions and criteria. ) ’

Students hasyecontact or turn cameras on, ar 0.66 Highly Flexible

microphones unmuted during class discussiol '

Students are well prepared having the requi 4.44 0.73 Highly Flexible

resources for every activity. ' ’

Stu_dg_nts have initiativan leading the routinary 453 0.65 Highly Flexible

activities.

Weighted Mean 4.51
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SD 0.56
Verbal Interpretation Very High

As shown in Table 6, the teachers provided assessment strateggehigidy flexible in engaging the
students behaviorally. These were displayedsubmitted workof students followed the provided
instructions and criteria (M=4.56, SD=0.60), raisinfj their hands whenever theiie queries or
clarifications (M=4.56, SD=0.59), their initiativia leading the routinary activities (M=4.53, SD=0.65),
they have eye contact or turn cameras on, and microphonesaghtwing class discussion (M=4.47,
SD=0.66), and their preparedne$she required resources for every activity (M=4.44, SD=0.48.aver-
all mean of 4.51 revealed that the teachers, assessmergiasratere very high flexibility in engaging
the students behaviorally.

In the study of Cooper (2014), interactions between students ateare important because a
strong, positive relationship between the student and temobssential for increasing student behavioral
engagement. Positive interpersonal climatpositively associated with engagement according to Davis
& Mc Partland (2012), so student interactions with their peees adso important for behavioral
engagement.

Table 7.Level of flexibility of teachers’ assessment strategies in students’ engagement in terms of

cognitive
STATEMENTS Mean SD \Y/
Students deeper reflection and persor 4.46 0.63 Highly Flexible
responseso questions.
Students demonstrate their know-how froi Highly Flexible
. 4.34 0.66
lessons discussed.
Stu_dents share what they have learned about 4.47 0.68 Highly Flexible
topic.
Students engage self-initiated information- Highly Flexible
) ) 4.50 0.63
seeking behaviors
Students make connections of their learniimgs Highly Flexible
i : 4.52 0.65
real life scenarios.
Weighted Mean 4.46
SD 0.57
Verbal Interpretation Very
High

As shown in Table 7, the teachers provided assessment strategiesighdyelexible in engaging the
students cognitively. These were demonstrated in students’ connections of their learnings in real life
scenarios (M=4.52, SD=0.65), their self-initiated informaseeking behaviors (M=4.50, SD=0.63),
sharing of what they have learned about the topic (M=4.47, $BxQheir deep reflection and personal
responseso questions (M=4.46, SD=0.63), and demonstratiotheir know-how from lessons discussed
(M=4.34, SD=0.66). The over-all mean of 4.46 revealed that duheées, assessment strategies were very
high flexibility in engaging the students cognitively.
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The resultis supported by the studgf Barlow, Brown, and Lutz, indicating that cognitive
engagement can measurehe contexof a student's activities. Example, movement from misconception to
knowledge, interacting with peers, taking notes, or processinty metroduced material (Barlow et al.,
2020). It has been also demonstratedWang & Eccles (2011) that students who are emotionally and
cognitively engaged in learning are more willing to invest tamd effort in their studies, are more likely
to be efficient in dealing with the demands of studying, atbé greater persistence when confronted
with problems than students who are not emotionally and ceglyittngaged.

Table 8. Level of flexibility ofteachers’ assessment strategiagask completiorin terms of punctuality

STATEMENTS Mean SD Y/
Stude_nt; meet the established deadlioés 455 0.65 Highly Flexible
submissions.
Students can follow the set schedule of tasks Highly Flexible
- : 4.55 0.65
each activity of final performance task.
Stu_dentsplg_not cramming on the submission ¢ 4.49 0.63 Highly Flexible
their activities.
Stude_nts do not ask for extensiomsubmission 4.46 0.66 Highly Flexible
of their output.
Students manage use the allotted time given Highly Flexible
. 4.43 0.80
to them productively
Weighted Mean 4.49
SD 0.60
Verbal Interpretation Very
High

As shown in Table 8, the teachers provided assessment strategies weyefligble in terms of
punctuality in task completion. These were established asrgtuébllow the set schedule of tasks for
each activities of final performance task and meet gtablished deadlines of submissions (M=4.55,
SD=0.65), they do not cramming on the submission of their aeti\(iil=4.49, SD=0.63), they do not ask
for extensionsn submission of their output (M=4.46, SD=0.66), and they productivehag®io use the
allotted time given to them (M=4.43, SD=0.80). The over-allnmefi4.49 revealed that the teachers,
assessment strategies were very high flexihititgtudents’ punctualityin students’ task completion.

The result is aligned with the study of Mcloughlin C. (2015) fblitattention and engagement, good
classroom discipline determines student success in completing tésksdihgs confirmed that there are
specific issues concerning the teacher, assessment, learnimgnerant or venue, and classroom
managemengswell asclassroom materials. Mangali & Cababa (2019) said that thmissibn deadline,
students' emotional and personal state, concurrent performaksget&acher subjectivity, and groupofg
students all contribut® uncompleted performance tasks.

Table 9. Level of flexibility ofteachers’ assessment strategigstask completiorin terms of content
Mastery

STATEMENTS Mean SD Y/
Students use learned ideas and stratetgies Highly Flexible
accomplish given tasks.

4.51 0.69

WWw.ijrp.org



Benson R. Corneja / International Journal of Research Publications (1JRP.ORG) @ IJ RP .ORG

3578 (Online)

437

Students construct outputs showing conceg 454 0.63 Highly
from topics discussed. ' ' Flexible
Students use the learned skills in given tasks. 4.46 0.70 Highly
Flexible
Students can cite other examples out from wr 4.39 0.78 Highly
the teacher has given. ' ' Flexible
Students get high scores every summative tes 4.52 0.59 Highly
Flexible
Weighted Mean 4.49
SD 0.59
Verbal Interpretation Very
High

As shownin Table 9, the teachers provided assessment strategies werefleigjble in termsof content
masteryin task completion. These were recogniassgtudents construct outputs showing concepts from
topics discussed (M=4.54, SD=0.63), they get high scores every suweatesti (M=4.52, SD=0.59), they
use learned ideas and strategies to accomplish given tasks (M=48169)Dthey use the learned skills
in given tasks (M=4.46, SD=0.70), and they can cite other exampidsom what the teacher has given
(M=4.39, SD=0.78). The over-all mean of 4.49 revealed that #uhees, assessment strategies were very
high flexibility in students’ content masterin students’ task completion.

These results are articulated in the study of Swanson (20d#3ttident performance in the sequential
content is dependent on a basic standard in scaffolded aithimgics. If specific requirements are
learned, student achievement in the classroom in terms oéningsthe standards should improve overall.
This method of teaching the standards should résudtn increasein content mastery. Standardized
assessmentf student success should also show a considerable gain for stuidentgses that usa
standards-based mastery approach to teaching.

Table 10.Level of flexibility of teachers’ assessment strategies in task completion in terms of student
autonomy

STATEMENTS Mean SD Y/
Students submit their outputs in various ways. 4.47 0.65 Highly Flexible
Students use their choice of resources for ti 4.40 0.68 Highly Flexible
projects.
Students creatively use original ideas Highly Flexible
) . 4.40 0.71
strategieso accomplish tasks.
Students demonstrate use of given resourc Highly Flexible
i : 4.36 0.75
effectively and creatively.
Students present their repoitsthe way they Highly Flexible
) 4.38 0.71
are more comfortable with.
Weighted Mean 4.40
SD 0.62
Verbal Interpretation Very
High

As shown in Table 10, the teachers provided assessment strategiehighly flexible in promoting
student autonomy in task completion. These were showcased bytstbgteway of submitting their
outputsin various ways (M=4.47, SD=0.65), creatively o$@riginal ideas and strategigsaccomplish
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tasks (M=4.40, SD=0.71), using their choice of resources for thejegts (M=4.40, SD=0.68),
presenting their reports the way they are more comfortable with (M=4.38, SD=0.71)e#edtively and
creatively demonstrating use of given resources (M=4.36, SD=0.75pvEhall mean of 4.40 revealed
that the teachers, assessment strategies were very hitpilifie in developing student autonony task
completion.

The result is supported by the study of Nez and Ledn (2019) sagnkgdinners' basic mental needs will
sustained and addressed when the educator provides autonomy supgpertciassroom, which will
predict the degree of class participation. While Deci anchR¥@16) claimed in their examination of the
Self-determination theory that competence, autonomy suppuit,relatedness are among the most
important aspects promoting learner autonomy.

Table 11. Significant effedf theteachers’ assessment strategtesdts flexibility

Teachers’ Flexibility Beta t-value p-value Analysis
Assessment Coefficient

Strategies

Application 0.4249 4.1738 0.000 Significant
Engagement Students -0.053 -0.483 0.6303 Not Significant
Motivation Engagement 0.2194 2.2815 0.0246  Significant
Collaboration 0.3676 5.4002 0.000 Significant
Adjusted R 0.8476

SquareF-Value 149.8

Sig 0.000

Application 0.264 1.7154 0.0893 Not Significant
Eng.age.ment Task Completion 0.1917 1.1531 0.2515 Not S?gniﬁcant
Motivation 0.206 1.4166 0.1596 Not Significant
Collaboration 0.2773 2.6941 0.0082 Significant
Adjusted R 0.6936

SquareF-Value 61.545

Sig 0.000

Thestudents’ flexibility in termsof engagement was influencley theteachers’ assessment strategesto
applicability (t=4.17, p=0.00), motivation (t=2.28, p=0.025), and cotkimn (t=5.40, p=0.00). The
adjusted R square value indicate that 84.76% the variatiindents’ engagement was explainbd the
teachers’ strategies on application, motivation and collaboration. The F-value of 149.8 is significant at
absolute probability. While the students’ flexibility in terms of student engagement was turn out to be not
significantto theteachers’ assessment strategies as to engagement (t=-0.483, p=0.63).

Even if there is an effect, the variable may turn out raptiicant because of the sample size. It might
need more samples to achieve its significant result but sincautheistlimited to MCA schools only, it
turned outto benot significantor might be the random variatiasitoo large,or it is correlated with other
variables, which makes it not possibbedetermine how much of the effafteach correlated variable is
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attributable to each individual variable. Anyway, its insignifica does not disqualify the probability of
the effect,t just indicates that the data do not support the existfmee (C. Hennig, 2022).

From the findings above, we can infer that at 0.05 level of significance, the null hypothesis “There is no
significant effect of the teachers’ assessment strategies to its flexibility” is rejected. Thus, the alternative
should be accepted which incites that thgiee significant effect between them.

These results are in accordance with the findings of Al48u&a (2021) that the flexible assessment was
enjoyable, useful, and interesting, that it promoted collalveraéarning, and that it helped develop
students’ employability skKills. It also increased students' maturity and self-awareness. ypasot
assessment encouraged independent and lifelong learning, anttssyeiaed the abilityo design their
research findings. It further shows that flexible assessnmenegy enabled students to take an active role
in their learning. This assessment strategy was effectivevielageng higher order thinking skills when
the assessment activities were designed to develop creatwdtyritical analysis.

The students’ flexibility in terms of task completion was turn out to be not significant to the teachers’
assessment strategies as to application (t=1.72, p=0.09), engaderhelt, p=0.25), and motivation
(t=1.42, p=0.16). While the students’ flexibility in terms of task completion was turn out to be significant

to the teachers’ assessment strategies as to collaboration (t=-2.69, p=0.01). The adjusted R square value
indicate that 69.36% the variation in task completion was explained by the teachers’ strategies on
application, engagement, and motivation. Thealse of 61.545s significantat absolute probability.

It can’t tell that there is no effect, but it can tell that an effect, if it exists, is likely to be of negligible
practical or theoretical significance. Maybe there are adtaristics of the population that caused the
results to turn out differently than expected. Or perliage were outside factors that did not control that
could explain the findings.

This result in terms of application is in support with the thedrgchmidt-Hertha, 2020 stating that the
student-professor relationship is critical, and distance educgtiaradoxically, strengthens it, distance
education must intelligently combine with fateface teaching and does not merely on a single modality.
According to Kahu & Nelson, 2018, improved framework contributethé explanation of why some
students with demographic traits linkeéd lower completion rates are retained and do gotmn
successfully complete their studies, while similar otdensot. Whilein the studyof Wong, 2014, claimed
that effective motivational strategies include: adequate patpa and assistance, recognizing success,
and reminding studentsf the instrumental value. These factors were missednsiderby the researcher

of which might affect the its significance. The researchggests for more research may be needed to
reconcile these differences and future researchers may cqmaddictinder research to help shed more
light on the topic.

CONCLUSION

Based from the results and interpretation of data, a coaolugs drawn, which shows that the level of
teachers’ assessment strategies of in terms of Applicability, Engagement, Motivating and Collaborative
were all interpreted as “Very High Extent”. While the ratings of the flexibility of teachers’ assessment
strategiesn termsof Student Engagement and Task Completion were all interpastééery High”.
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This implies that the teachers of Maranatha Christiardées in Laguna chapters are implementing
Very High Extent of assessment strategies in terms of Appligaliihgagement, Motivating and
Collaborative. This also entails that their implementedssssent strategies in Student Engagement
andTask Completion are “Highly Flexible” and the teachers’ assessment strategies have significant
effectto the level of its flexibility.

The researcher therefore needs to reject the null hypothésrmsof the significant
difference between the teachers’ assessment strategies to its flexibility in Student Engagement and Task
Completion, as it was found out that the ratings of thehia have significant difference in all of the
variables.

RECOMMENDATIONS

1. A Flexible Assessment Matrig proposedn Teachers’ Guide Formato be usedsguide for alternative
assessment strategies in various modalities such as online,amaddlIfacde-face. It could be used
not only to cater students’ needs different learning styles and modalities but #&isdimes of
cancellations, suspensions, and even lockdowns and quarantingesceéu@in environmental hazards
and natural calamities.

2. Teachers continue and develop more flexible assessmergatsaapplicablen various modalities
that would augmenttudents’ engagement and task completion.

3. However, it is still recommended that teachers have updatedpgrdded skills and knowledge in
technologyin teachingn orderto know and learn howo put various types of teaching strategies into
practicein orderto ensure the quality of learning.

4. It is also suggested that more resedrelconducted on pure online, hybrid, and hyflex content design
and assessment strategies in order to provide students wittiety of modality options in order to
increase learning opportunities and make learning more convéoidgndividuals who are unable to
attend traditional schooling due to disabilitesenvironmental constraints.

5. It is recommended that future researchers conduct similar stodiesoncile discrepanciés findings
and the insignificant variables and use different populatidmok for different set of variables.
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