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Abstract: The major purpose of this study was to investigate the relationships between self-

efficacy and students` academic achievements in Robe College of Teachers Education. In 

order to attain the objectives and basic research of the current study, a descriptive survey 

research design was employed. The data were collected in self-report questionnaire developed 

from (Yazachew, 2005 and Shkullaku, 2013, self-efficacy scale).  Regarding academic 

achievement, students’ CGPAs were collected from office of the registrar. Among 723 target 

population, 252 participants were selected based on stratified random sampling. Analysis and 

findings was based on the responses of 241 respondents. With respect to analysis, descriptive 

statistics such as frequency, mean, range, standard deviation and correlation coefficient were 

employed. Moreover, t-test was also used to investigate gender difference. The current study 

revealed that, significant symptoms of low self-efficacy was observed; the study identified that 

more than half of the students were under low self-efficacy, the finding also showed that, 

students` with low self-efficacy were scored low CGPA and students with high self-efficacy 

scored high CGPA.  With regard to the relation, self-efficacy was significantly and positively 

correlated with academic achievement (.54).  Moreover, the recent study indicated that there 

was significant gender differences in self-efficacy (t=4.26, p<0.05), which was indicated the 

presence of significant differences existed between male and female students of the college 

and, in favouring male students were significantly better than female students and also female 

students were more affected than male students by self-efficacy. Finally, on the bases of the 

findings possible recommendations like; providing preliminary training for candidates, 

Oromia Regional Educational Bureau and College should have to recruiting high academic 

achievers, establishing guidance & counselling services, providing on-the-job trainings on 

continuous bases on life skills, and by giving due attention for gender unit and low achievers 

were forwarded.  
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1.  Introduction 

Self-efficacy is a belief of students’ in their ability to internalize new skills and tasks, often 

in an academic area. Moreover, self-efficacy is a belief of one's capabilities to organize and 

execute the courses of action required to produce given attainments (Bandura, 1997; Elias & 

Loomis, 2000; Feltz, Short & Sullivan, 2007; Koseoglu, 2015). Self-efficacy is also beliefs 

that influence a task of choice, effort, persistence and achievement (Schunk, 1995; Bandura, 

1997). Self-efficacy is related to belief of everyone in which one has to assess his or her 

abilities to perform a given task successfully. This concept has a high influence on the link to 

the task, the perseverance to accomplish the same task and as well as the level of effort 

(Goulao, 2014; Koseoglu, 2015). 

This indicates that self-efficacy is a measure of control over individual's thoughts, feelings 

and actions. In addition self-efficacy is beliefs that individuals grasp about their abilities and 

outcome of their efforts which affect ways they will behave. Additionally, self-efficacy is how 
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confident people believe they are, or how much control believes they have in their ability to 

reach a goal or accomplish a task (Goulao, 2014; Usta, 2017). This sense of control is 

fundamental importance in everyday life because, theoretically, people who lack the control in 

their lives to produce a desired effect are individuals who will have little incentive to put forth 

any effort towards achievement. 

Academic achievement is the effect of education students grasp at university or college in 

class room, library and fieldwork. In general, academic achievement is defined as a student’s 

academic performance in elementary or junior, high school and college or University (Chen 

and Thuen, 2007; Kpolovie, 2014; Ching, Wang & Liu, 2020). Thuen (2007) and Kpolovie 

(2014) explored that students’ ability to identify with positive academic qualities and to 

establish educational goals related to high scholastic achievement but many students are 

unable to identify with the qualities associated with successful academic achievement due to 

low academic self-efficacy. Academic performance indicates how well a student is achieving 

his or her activities and lessons. The most well-known indicator of academic achievement is 

grade of the students’ they score in a classes and overall performance.  

As soon as these students became aware of their goals/intentions they proceed to look for 

results they should have to perform. Furthermore, they start to perceive the products of 

education as an input for their development of skills, knowledge, and their whole behavioral 

changes. Regarding this, after the students adjusted to the college situations, develop and 

practice their education to achieve their academic knowledge, skills and attitudes (Borich, 

1988; Sadler & Sadler, 1999; Durlak & Weissberg, 2001; Lilian. 2012; Goulao, 2014; Usta, 

2017). This indicates that students have to adjust to their academic achievement expecting 

responsibility for these tasks and accomplish it in their daily activities and enhance a new life 

again; they attempt to score good result for the accomplishment and scores good results in the 

college to successes and adjust their life for the future.  

In the academic context, self-efficacy is students’ belief in their personal efficacy to 

control their own educational processes, outcomes and to become effective in a course they 

are learning likely has a great influence on their academic achievement.  

On the opposing, low self-efficacy brings academic failure which causes a high dismissal 

of the learners from their education.  There are various problems that hinder learners in order 

not to continue their learning. Among these, the most challenging problem is psychological 

problems like low self-efficacy (Borich, 1988; Ysseldyke & Algozzine, 1995; Sadler & 

Sadler, 1999; Lampard, 2007). Moreover, inability to cope with low self-efficacy in academic 

achievement may be lead students to low academic self-efficacy (Lampard, 2007; Akomolafe, 

2013). 

There are several studies that show a correlation between the level of self-efficacy and 

academic performance.  In general, most researchers have concluded that many studies have 

consistently demonstrated that academic self-efficacy beliefs are strong determinants of 

academic accomplishments (Ferla & Valcke, 2009; Yazachew, 2012; Akomolafe, 2013; 

Koseoglu, 2015; Yokoyama, 2019). 

On the contrary, some researchers indicated that the way learners make use of the learning 

strategies and motivated, increases their academic achievements but not self-efficacy. 

(Jeffreys, 1998; Ferla, Martin & Cai, 2009) have found that the perceived self-efficacy could 

not decrease academic achievement in a direct. Moreover, Yusuf (2011) and Oyuga, Raburu & 

Aloka (2019) found that self-efficacy has low or weak impacts on academic achievements. 

From this one can infer that self-efficacy has not positive relationship or weak positive 

relationship and not highly influences academic achievements. Jeffreys (1998), Yusuf (2011) 

and Oyuga, Raburu & Aloka (2019) defined that the more challenging the goals are the more 

motivating students. So this indicates that low self-efficacy does not affect students` academic 

achievements and self-efficacy has not a positive relationship with academic achievements. As 

a result this study tries to examine this difference. 
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Accordingly, College of Teachers` Education is responsible for ensuring the candidates` 

knowledge, skill, and their professional right. In terms of this teachers` college has mandates 

to make the learners knowledgeable, skillful and professional (Borich, 1988; Federal 

Educational Policy, 1999; Charter of Oromia Regional State, 2013; Talluri, 2018).  However, 

concerning this issue especially in College of Teachers` Education in Oromia regional state, 

there has not been detail investigation on low self-efficacy of learners` lives who would be 

teachers. As a result higher institutions specifically College of Teachers` Education are 

affected by psychological problems on their education (Yazachew, 2012).   

Moreover, students who scored “D” or “F” become under survival and become warned or 

dismissed from the college.  The same situations were observed in Robe College in relation to 

their achievements. Each year below pass achievers were abundant and stopped their 

education. For instance, in 2016 the number of dismissals, warned and border achievers were 

280/950; in 2017, 253/700; in 2018, 235/600 and in 2019, 223/550 candidates. From these the 

numbers of dismissals were 263; warned and border achievers were 728. These require 

immediate solution from the institution to run fast with the quality of education programmed 

as the country and it intended to examine the Relationship between Self-efficacy and 

Academic Achievement. 

1.1. Objectives of the Study 

The study was anticipated to achieve the following objectives: 

 To examines Self-efficacy among college students.  

 To explores relationship between self-efficacy and academic achievements among college 

students. 

 To identify gender differences in academic self-efficacy among college students. 

1.2. Research Questions 

The research was intended to answer the following research questions. 

 What is the status of self-efficacy among college students? 

 What are the relationships between self-efficacy and academic achievements among 

college students? 

 Is there a gender difference in academic self-efficacy among college students? 

2. Research Methods 

The following procedure was used to carry out the study: 

2.1.1. Research Design 

To investigate the relationship between self-efficacy and academic achievement, the 

researcher employed quantitative method.  To overcome this study a descriptive survey design 

was employed. Descriptive survey helps to figure out what exists at present by determining 

nature and existing situation of the issues under the study in quantitative data collected 

through questionnaire in the study area (Kothari, 2004).  

2.1.2. Population and Sampling 

The target population of the study conducted was: 2018/2019 second year regular students, 

total number of 723 of four streams (Natural Science & math, Social Science, Language, and 

Aesthetics and physical education).  From these target population, the number of sample 

respondents was determined using Krejcie and Morgan (1970) suggestion. Using the above 
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scholars’ suggestion among 723 target population 252 (34.85%) students were identified as 

sample size. However, analysis and findings of the current study was based on the 241 

respondents to the questionnaire. The students were selected using stratified random sampling 

technique to fill out the questionnaire. The detailed descriptions were illustrated in table 1. 

Table 1: Population and the Sample by Stream 

No Stream 
Population Sample 

Correctly 

Responded 

M F Total M F Total % Count % 

1 
Natural science 

and mathematics 
197 297 494 65 103 168 34.01 161 95.83 

2 Social Science 15 33 48 6 15 21 43.75 20 95.24 

3 Language 26 75 101 10 25 35 34.65 33 94.29 

4 
Aesthetics and 

physic. education 
29 51 80 11 17 28 35.00 27 96.43 

Total 267 456 723 92 160 252 34.85 241 95.63 

2.1.3. Data Collection Instruments 

In this study, the main instrument used in the study was questionnaire. 

Questionnaire: In this study questionnaire was used. This questionnaire was on academic 

self-efficacy which was prepared for students self-report to measure their academic 

performance (CGPA) using four point Likert Scales.  

Academic Self-efficacy: symptoms of items were adopted from (Yazachew, 2005; Shkullaku, 

2013). It consisted 15 items.  

The average scores of second year students’ Cumulative Grade Point Average (CGPA) of 

consecutives three semesters for each student were collected from registrar office of the 

college involved in the study to measure academic achievement.  

2.1.4. Data Analysis Procedure 

Quantitative data obtained through questionnaire was checked and organized with respect 

to the objectives and basic research questions. Analysis was made using descriptive statistics 

(Frequency, percentage, mean, range and standard deviation) and Pearson correlation was also 

used to measure the relationships between students` academic performances and self-efficacy. 

It also used to examine difference between male and female students` responses for the self-

efficacy. Moreover, independent t-test was also employed to test the significance level of 

differences observed on self-efficacy and gender differences in particular. In this regard the 

SPSS v-20 was used to facilitate the organization and facilitation of analysis and interpretation 

of the data using tables and charts.  

3. Conceptual Frameworks of the Study 

The occurrence of self-efficacy that is characterizes students` potential consequences and 

affects students` academic achievements in relation to Cumulative Grade Points Average 

(CGPA) were discussed. Under this the meaning of self-efficacy, academic achievement and 

relationships between the two variables were explained depending on different scholars. 
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Figure 1: A Model Developed from (Yazachew, 2005; Shkullaku, 2013) 

Self-efficacy (Independent variable): Self-efficacy refers to an individuals` belief that 

they can effectively accomplish at a designated level on an academic task or attain an 

academic objectives (Bandura, 1997; Feltz, Short & Sullivan, 2007). In the present study, self-

efficacy is further advanced to academic self-efficacy. Academic self-efficacy denotes to 

students belief in that they can successfully achieve designed academic activity on specific 

academic goal. In the present research, self-efficacy is further defined as respondents’ 

academic self-efficacy in dealing and scoring with all courses in the past three semesters. 

Academic achievement (Dependent variable): Based on previous literature, there were 

numerous definitions of academic achievement. In general, academic achievement was 

defined as a student’s academic performance in school (Chen, 2007; Kpolovie, 2014; Ching, 

Wang & Liu, 2020). In this study, academic achievement mainly refers to the respondents’ 

actual grade in the three consecutives semesters in all courses, their confidence, effort and 

emotion in dealing with all courses and achieves. 

The Relationship between Self-efficacy and Academic Achievement: Many researchers 

have attempted to relate self-efficacy to different educational, social, and psychological 

factors such as the strategies of learning (Ferla, Valcke &  Cai,  2009; Yokoyama, 2019), 

motivational constructs such as persistence and goals setting (Yazachew and Sahravard & 

Hassen, 2012), which affect constructs of knowledge.  This infers that students with higher 

levels of self-efficacy more motivated to learn and higher successful in academic achievement 

than their colleagues who are low in academic self-efficacy. 

Research examined the relationship between self-efficacy and academic achievement of 

students at different levels of education, with the exception of a few studies (Ferla, Valcke &  

Cai,  2009), students with higher levels of academic self-efficacy have significantly higher 

academic performance when compared to their peers who are low in academic self-efficacy. If 

students have strong beliefs in their academic abilities to perform well, they will have higher 

academic achievement than their friends’ with low beliefs in their abilities to perform well 

academically. Similarly, Self-efficacy is positively and significantly predicted academic 

performance (Akomolafe; Lilian, 2012; Talluri, 2018; Yokoyama, 2019). 

On the other hand, a few researchers indicated that the way learners make use of the 

learning strategies and motivated increases their academic achievements but not self-efficacy. 

(Jeffreys, 1998; Ferla, Valcke & Cai, 2009) have found that the perceived self-efficacy could 

not decrease academic achievement in a directly. Moreover, Yusuf (2011) and Oyuga, Raburu 

& Aloka (2019) found that self-efficacy has low influences on academic achievements. Which 

are contradicts with many scholars. As a result this study tries to investigate the differences. 

 
Self-efficacy 
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4. Data Analysis and Discussion of the Results 

The collected data were organized, tabulated and analyzed by using frequency, percentage, 

mean, range, standard deviation, correlation, and t-test to achieve the objectives and research 

questions. Analysis and findings of the current study was based on the responses of 241 

respondents to the questionnaire.  The results were interpreted and discussed. This part also 

discussed about background information of the respondents; which includes about sex, age, 

stream, and academic achievement (CGPA) of the students.  

4.1. Respondents’ Background Information 

Table 2: Information Related to Background of the Respondents in terms of Sex, Age, and 

Streams 

Items Count % 

Academic Streams 

Natural Science & Mathematics 161 66.80 

Social Science 20 8.30 

Language Stream 33 13.69 

Aesthetics & Physical Education 27 11.20 

Total 241 100 

Sex 

Male 88 36.51 

Female 153 63.49 

Total 241 100 

Age 

18-20 years 180 74.69 

21-23 years 43 17.84 

24-26 years 13 5.39 

Above 27 years 5 2.07 

Total 241 100 

 

Data from table 2indicated, the majority of the respondents were female. They account for 

63.49% of all respondents; and the numbers of male respondents were 36.51%. The presences 

of high percent of female respondents were observed in this study. This may be associated 

with the quota allocated by the government for female candidates during the selection of 

college entrant.  In relation to this, a guideline for selection of diploma level teachers for pre-

service training program allowed large number of female candidates (more than 60%) to join 

teacher education colleges for pre-service training in Oromia (Oromia Education Bureau, 

August 2017/8). 

Concerning the age of the respondents, almost three-fourth of them (74.69%) was found 

between 18-20 years age group. Moreover, the respondent with 21-23 years old accounts 

17.84%. There were also few respondents (7.46%) with highest age (above 24 years old). 

In terms of academic stream; among the four streams currently students were attending 

their teachers’ education courses; the majority of the students (66.80%) were from Natural 

Science and Mathematics stream. The remaining students were almost equally represented 

from the three streams; in that, 13.69% from Language, 11.20% from Aesthetics and Physical 

Education, and 8.30% from Social Science stream. Even though, the number of respondents 

from these streams seems small; in comparison to population of the respondents; they 

rationally represented each stream to respond the questionnaire. Currently about 70% of the 
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students were attending their Education in Natural Science and Mathematics stream of the 

college.  

In general the majority of the respondents were female with 18-20 years old, and from 

natural science and mathematics stream of the college. So this indicated that majority of 

second year students were female students. 

 

Figure 2: Number of Respondents’ in terms of their Academic Achievements (CGPA) 

Figure 2 indicated that; academic achievements of the respondents were illustrated. The 

respondents were given alternatives to respond their CGPA of the previous semesters (during 

2017/18 academic year and first semester of 2018/19 academic years). 

Accordingly, the data in figure 2 shows, majority of the students (41.49%) were achieved 2.01 

to 2.50 CGPA during the past semesters of their study. Moreover, 20.75% had achieved 2.51 

to 3.00 CGPA; and 15.77% of them had achieved 3.01 to 3.50 CGPA. On the other hand, the 

number of students with highest CGPA (above 3.50) and lowest CGPA (below 2.00) account 

6.22 % and 15.77%, respectively. 

Totally, the data illustrated in the figure shows that more than half of the students’ 

(57.26%) academic achievement was found below 2.50 CGPA. Among these, 15.77% of the 

students’ were with lowest CGPA (below 2.00). On the contrary; students who achieved 

highest academic performance, that is, above 3.50 CGPA account only for 6.22% of all 

students participated as sample respondents in this study.  

In this regard, the data obtained from registrar office of the college shows relatively 

similar percentages of the number of students in each category of CGPA illustrated in figure 

one. According to the data of the registrar office, 17.56% of the students` CGPA was below 

2.00; 43.15% of them had achieved 2.01 to 2.50; 24.76% of them were registered 2.51 to 3.00; 

11.34% of them were obtained 3.01 to 3.50; and 3.18% of them had achieved above 3.50 

CGPA. 

Thus, the data related to academic achievements of students, reported by respondents and 

illustrated in figure one was synonymous with the overall data of the registrar office of the 

college about students` academic achievements (CGPA) during previous semesters.  The 

above finding indicated that, many students may expose to low self-efficacy. 
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4.1.1. Status of Self-efficacy among the Students 

As academic self- efficacy is referred as a student’s view of his/her academic ability when 

compared with other students. Respondents were asked to rate some items related to self-

efficacy using four point scales questions (1= Never    2=Sometimes   3= Most of the times   

4= Always). Their responses were organized and illustrated in the following tables and 

figures.  

Table 3: Respondents Responses on Items of Self-Efficacy (N=241) 

N
o
 Items Mean  SD Ranks 

1 I ask questions in class 2.32 0.737 11 

2 I can do well in classroom discussion. 2.50 0.949 9 

3 I communicate with my colleagues and other students well 2.04 0.957 15 

4 
I study very hard to perform well on tests, and 

examinations 
2.56 0.961 7 

5 I appropriately organized my studies and write papers  2.56 0.879 6 

6 I keep up well with required readings 2.59 0.837 5 

7 I understand my course materials very well 2.49 1.084 10 

8 If I encountered a problem; I ask my teachers 2.19 0.951 13 

9 I take class notes properly 2.67 1.007 4 

10 I do well an assignments, test, and exams 2.72 0.959 1 

11 I am improving my achievements from time to time. 2.68 0.905 3 

12 I do academic activities very well in college 2.51 0.996 8 

13 I get the grades I want 2.25 0.924 12 

14 I understand well what teachers teach in the class 2.70 0.977 2 

15 I meet my parents expectation of my grades 2.14 0.980 14 

All items 2.46 0.965 
 

Based on table 3, almost all items were responded by all students. However, the following 

five items were identified by students as the top-five items of self-efficacy: I do well an 

assignments, test, and exams (2.72%); I understand well what teachers teach in the class 

(2.70%); I am improving my achievements from time to time (2.68%); I take class notes 

properly (2.67%); and I keep up well with required readings (2.59%). On the other hand; items 

like I communicate with my colleagues and other students well (2.04%); I meet my parents 

expectation of my grades (2.14); If I encountered a problem; I ask my teachers (2.19%); I get 

the grades I want (2.25%); and I ask questions in class (2.32%) were reported by students as 

they are the five least items of self-efficacy.  

The result indicated that self-efficacy, 42.46% of students with lower CGPA were reported 

“Never
”
. On the contrary the majority of students (46.67 %) with highest grade (above 3.51) 

had reported 
“
Always

”
.  

The overall result of students’ positive responses for self-efficacy items was increased with 

a raise of students’ academic achievements and the overall agreements of students for items 
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related to self-efficacy were found at 2.46 mean score out of four point scale. Research works 

of other researchers also confirm this and similar with study conducted by (Yusuf, 1998; 

Yazachew, 2012). 

 Generally result of students’ positive responses for self-efficacy items was increased with 

an increment of students’ academic achievements. The result of this study was also the same 

with similar study done by (Ferla, Valcke & Cai, 2009; Akomolafe, 2013; Talluri, 2018). Low 

achievers responded as they had low self-efficacy. More than half of the respondents in Robe 

College of Teachers Education were under low self-efficacy. The result indicated that the 

college was not giving training for students on life skills. 

In summary the results of self-efficacy responses of the students illustrated in table 4 

indicates that, the presence of efforts among students at college level to get better 

performances in their academic achievements. However, they did not give proper attention for 

items of self-efficacy i.e. self-beliefs that focuses on their academic performance as well as 

their relationship with colleagues, students, parents, and their teachers. 

 

Figure 3: Students’ Self-efficacy Reports and Academic Achievements (CGPA) 

The comparison made between the agreement level of the students for all item of self-

efficacy and their respective CGPA (as illustrated in figure 3) showed the occurrences of 

certain discrepancy among students’ responses.  

The data of figure 3 shows that 42.46% of students with lower CGPA were reported 

“Never
”
. On the contrary the majority of students (46.67 %) with highest grade (above 3.50) 

had reported 
“
Always

”
. On the other hands, 27.59% of the students with 2.51 to 3.00 CGPA 

were responded “Always” than students with 3.01 to 3.50 CGPA (24.60%) about their self-

efficacy level. However, the data in figures 3 show that, the overall result of students’ positive 

responses for self-efficacy items was increased with a raise of students’ academic 

achievements. 
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4.1.2. Relationship between Self-efficacy and Academic Achievements  

One of the objectives of this study was to examine the relationship between self-efficacy 

and academic achievements. Accordingly, as illustrated in table 4; the relationship between 

academic achievements of the students’ and self-efficacy were examined as follows: 

Table 4: Summary of Descriptive Statistics: Self efficacy and Students’ Academic 

Performances (N=241) 

 

Self-efficacy and Students’ 

Academic Achievements N Mean 

Std. 

Deviation 

Std. 

Error 

95% Confidence 

Interval for Mean 

Lower 

Bound 

Upper 

Bound 

Self-

efficacy 

1.51-2.00 CGPA 38 1.909 .5226 .085 1.737 2.081 

2.01-2.50 CGPA 100 2.279 .5651 .057 2.167 2.391 

2.51-3.00 CGPA 65 2.808 .4931 .061 2.686 2.930 

3.01-3.50 CGPA 29 2.784 .5391 .100 2.579 2.989 

3.51-4.00 CGPA 9 3.252 .1694 .057 3.122 3.382 

Total 241 2.461 .6358 .041 2.380 2.541 

The data in table 4 illustrated, descriptive summary of self-efficacy and academic 

performances (CGPA) of the students responded by sample respondents. The highest mean 

scores of self-efficacy response is (3.25) and the lowest mean scores (1.91) was responded by 

students with high academic achievers (above 3.50 CGPA) and lower mean score responded 

by low academic achievers (below 2.00) respectively.  

The results of self-efficacy responses showed a relationship with academic performances 

of the students. However, a few mismatches between self-efficacy responses and academic 

performances were observed among students’ with 2.51 to 3.00 and 3.01 to 3.50 CGPA (in 

that; 2.784 mean score among students with 3.01 to 3.50 CGPA and 2.808 mean score among 

students with 2.51 to 3.00 CGPA).  

In general it is held that self-efficacy has a positive relation on academic performance. The 

result of present study provides additional support for the often-observed positive relationship 

between self-efficacy and the academic achievement of students except with a few 

discrepancies. The findings of the present study revealed that there is a positive relationship 

between self-efficacy and academic achievement. The result of the present study is 

corroborated with the findings of the study conducted by (Hassen & Sahravard, Yazachew, 

2012; Talluri, 2018; Yokoyama, 2019), where they found a significant positive relationship 

between self-efficacy and academic performance of college students. The result of the study 

also indicated that there is a significant difference in the academic achievement of low self-

efficacy students. Students with low self-efficacy scored low academic performance than 

students with high self-efficacy. 
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Table 5: Pearson Correlation Results between Self-efficacy and CGPA of the Respondents 

Factor  Self-efficacy 

CGPA 
Correlation .539

**
 

N 241 

** Correlation r (241) is significant at the 0.01 level (2-tailed)  

As stated by Field (2009) and (Kothari, 2004), correlation is a standard statistical 

measurement of the degree of relationship or association between two sets of variables to 

describe how they are related to one another. If there were a relationship between the two 

variables, then as one variable deviates from its mean, the other variable should deviate from 

its mean in the same or directly in opposite way. Thus: 

Self-efficacy was positively correlated with academic achievement: According to the data 

of table 5; Pearson’s correlation coefficient, there was a positive relationship between self-

efficacy and academic achievement (r= .539). It was found that when students possessed high 

self-efficacy, they were more likely an increase in academic achievement. The finding of this 

study was also the same with similar study done in college of Ethiopia (Yazachew and Jibril, 

2012; Talluri, 2018). 

To sum up, self-efficacy was found or presented in the college on the shoulder of second 

year students in Robe College of Teachers Education, but the students` guidance and 

counseling office was not presented to intervene the low self-efficacy difficulty of the 

students.   

4.1.3. Gender Differences in Self efficacy between Male and Female Students  

Table 6: Self-efficacy and CGPA by Sex of the respondents 

Factors Sex N Mean SD 
All respondents 

N Mean SD 

Self-efficacy 
Male 88 2.68 .594 

241 2.46 .636 
Female 153 2.33 .625 

CGPA 
Male 88 2.95 1.124 

241 2.46 1.016 
Female 153 2.18 .831 

As shown in table 6, self-efficacy mean score for male students (M=2.68, SD=0.59) and 

for female students (M=2.33, SD=0.63) showed modest differences between male and female 

students reports for items associated with self-efficacy. Regarding academic achievements 

(CGPA), the differences were observed between male and female students’ responses. The 

mean score for male students (M=2.95, SD=1.12) was showed higher level of male students’ 

academic achievements than female students (M=2.18. SD=0.83).  However, highest standard 

deviation result (SD=1.12) for male students responses indicated the presence of greater 

divergences among male students academic performances (CGPA) than that of female 

students’. These data demonstrated that, female students’ academic achievement was more 

affected by the self-efficacy than male students in the college. 
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Table 7: Self-efficacy and CGPA: t-test results by sex of the respondents (N=241) 

Variables 

Levene’s Test 

for Equality 

of Variances 

t-test for Equality of Means (2-tailed) 

F Sig. T Df Sig.  
Mean 

Diff. 

Std. 

Error 

Diff. 

95% Confidence 

Interval of  Diff. 

Lower Upper 

Self-

efficacy 

  

  

2.24 0.14 4.26 239.00 0.00 0.35 0.08 0.19 0.51 

    4.31 189.24 0.00 0.35 0.08 0.19 0.51 

 

CGPA 

   

11.48 0.00 6.09 239.00 0.00 0.77 0.13 0.52 1.02 

    5.62 142.26 0.00 0.77 0.14 0.50 1.04 

* t-test is significant at the 0.05 level (2-tailed); the table value at the 0.05 level is 1.960, and at the 0.01     

level is 2.576 

The differences observed between male and female students reports on self-efficacy; the 

result of table 6 and 7 indicated that, the mean scores for male (M=2.68, SD=0.59); for female 

(M=2.33, SD=0.63); and the calculated value of t-test (t=4.26, p<0.05) indicated statistically 

the presence of significant differences observed between male and female students of the 

college. 

In relation to academic achievements (CGPA) the mean scores for male students (M=2.95, 

SD=1.12); for female students (M=2.18, SD=0.83); and the calculated t-test value (t =6.09, 

p<0.05) reviled that, statistically there was significant differences between male and female 

students. These data showed that, male students were much better than that of female students 

in their academic achievements in the college.  

According to the overall data illustrated in table 7, the mean differences of each factor, 

significantly higher differences between male and female students were observed concerning 

their academic achievements (0.77). Moreover, a self-efficacy difference was observed 

between male and female students’ responses were identified (mean differences 0.35).  

In general, pertaining low self-efficacy was influencing academic performance of students; 

result indicated that, statistically there were significant differences between male and female 

students of the college. Significantly female students were lower in self-efficacy than male 

students. Besides, female students were more affected by self-efficacy during their academic 

life in the college. The finding of this study was also the same with similar study done in 

Albania (Shkullaku, 2013; Recber, Isiksal & Koc, 2018; Talluri, 2018).  

On the other hand the outcome of the statistical analysis both the descriptive, mean scores 

and independent sample t-test, results showed that the male participants were significantly 

different in their academic self-efficacy from the females who were participated in the study. 

The current study result also is consistent with the research works of (Yazachew and Jibril, 

2012; Recber,  Isiksal  &  Koc,2018); whose works found gender differences in the students` 

self-efficacy which implied male students to posses’ better academic achievements than 

female students. This may happen due to the similarity of cultures where the studies took 

place. For instance, the Ethiopian culture specially, in the way we grow up our children and of 

the Eastern is almost similar, being in a culture where male is a dominant sex.  
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Generally, the results of the present study revealed that there is a positive relationship 

between self-efficacy and academic achievement which is similar study conducted by (Witt-

Rose, 2003; Hassen & Sahravard and Yazachew, 2012; Shkullaku, 2013; Talluri, 2018; 

Yokoyama, 2019).  

5. Conclusions 

The purpose of this research was to assess the relationship between self-efficacy and 

academic achievement. Accordingly, in academic performance, more than half of the 

respondents were scored low grades. The finding also showed students` with low self-efficacy 

were scored low grades. On the contrary, students` with high self-efficacy were scored high 

grades.  More than half of the students were scored low and border achievers. This was due to 

selection problem while recruiting, low achievers were selected. The absence of guidance and 

counseling services also affected students’ self-efficacy.  

Regarding the status, more than half of the students were under low self-efficacy which 

low self-belief towards themselves. The result of students’ positive responses for self-efficacy 

items was increased with an increase of students’ academic achievements. From the finding, 

more than half of the students’ were under low self-efficacy status.  

The overall result of students’ positive responses for self-efficacy items was increased with 

a rise of students’ academic achievements and low achiever students’ had low self-efficacy 

towards themselves. So, more than half of the respondents in Robe College of Teachers 

Education were under low self-efficacy. This may be resulted due to absence of training for 

students and life skills with due attention for low achievers and female students. 

 Self-efficacy was significantly and positively correlated with academic achievement. It 

was revealed that the relationship between self-efficacy and academic performance of college 

students. There were also significant differences observed between students in their academic 

performance. Students with low self-efficacy have been scored lower grades than students 

with higher self-efficacy. The result of current study revealed gaps observed between self-

efficacy and the academic achievement among Robe College students.  

Concerning gender differences, there was a difference in self-efficacy between male and 

female students. However, female students were more affected by self-efficacy than male 

students. In addition, greater differences were also reflected between male and female 

students’ in academic achievement (CGPA). Male students were scored high academic 

performance than female students. Moreover, from t-test, male students were significantly 

higher in self-efficacy than female students. This refers that female students were more 

affected by self-efficacy than male students in college. This may happen due to the similarity 

of cultures where the studies took place. For instance, the Ethiopian culture specially, in the 

way we grow up our children in a culture is where male is a dominant sex. 

6. Recommendations 

On the basis of the findings and conclusions of current study, the following 

recommendations were forwarded:  
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In order to rationally manage students’ low self-efficacy among second year students; it is 

advisable if the Robe College of Teachers Education providing preliminary training for 

candidates, Oromia Educational Bureau and College should have to recruiting high academic 

achievers, establishing guidance & counseling services, preparing on-the-job trainings on 

continuous bases on life skills, and by giving due attention for gender unit were forwarded. 

Moreover, it is suggested that future studies may consider interviewing some of the 

participants about reasons of low self- efficacy, other psychological variables and streams 

differences. 

At the end, the study may uncover some of the causes of individuals’ self-beliefs, self-

regulation and self-perception. Another future research question could be if the relation among 

these variables and academic performance is moderated by gender unit, guidance and 

counseling would prepare training on psychological variables it will be better. 
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